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INTRODUCTION

The major intention of this paper wss the product of
an engaging 1nvoétigation by the suthor into the oconcepts,
objeotives and practices common in elementary art education at
the beginning of the Twentieth Century., That period of time
has been described by a few art educators of the present time
as being the "ocoming of age"” years in the evaluation of art
education in general,

The years from 1900 through 1910 were highlighted by
frequent opinions suggesting that elementary art should be
a practical course intended for the preparation of workers
for industry, Some educators were advocating that elementary
art shonld be approached as a training for a more knowledgeable
epprecistion of the beautiful, while othera felt that art
could be & hermonious combination of both asttlitudes, In addi-
tion, 8till another group of educators wers opposed to all
existing theories and mainteined atrong individual opinions
of thelr own concerning the objectivea of elementary art
educa tion,

Realizing that no known intensive research had been pre~
viously undertaken in the ares, the suthor conocluded that it

would be of some educational value if some attention were to
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be fooused upon the original materiasl published on elementary
art instruction during the years from 1900 through 1910. Al-
though the study hes been in no way thoroughly exhaustive, con
siderable periodiecal and text information on the subject written
during the period was carefully researched in detail in order

to prepare thls paper,

The basie purpose of the author was an attempt to review
and illustrate ihc differing concepts, objectives, and prac.
tices which seemed to be common in elementary art education
from 1900 through 1910 and with that description, facilitate
the reader's awareness of how dramatically the manner of guld-
ing child art has evolved when compared with present-day pro-
cedures, As the reader might conclude, both visibly superflucus
1llustrations as well as forwardly progressive illustrations
have been included and discussed, No attempt was made to pass
eritical judgment upon each isolated concept, objective, or
practice, though some may seem foollsh or acasdemic in relation
to the ourrent theories involving elementary art experiences,
Where experiences in elementary art during the early 1800's
lacked the oreative, self-involvement of the child and were
largely highly formsal lessons in drill and copy work steeped
with technique, precision, and conformity, the ehild today is
exposed to an environment of stimulating experiences whish
place emphasis on the overall smotional, cooperative, and oreative

development,
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It is the author's wish that the resder will beoome moras
femiliar with elementary art education as 1t wea praoticed in
the past, and through this soquaintance, become more asware
of the velue of present trenda in child art.

For the most part, a large portion of this paper was
abstracted from the original msterlal in order to capture
more accurately the trus feeling end purpose of each writer's
intention. In view of the transitional flux of educational
theories, 1t would seem somewhat disrespectful to rake the
ashes in the pedagogical burial urn with mere critical intent,

As a rule, the primery function of this paper wss to reprew
sent a historicsl perlod in the development of elementary art
education by lntroducing the resder to the dedicated, though
at times misguided, educators, as well as the influential face
tors, concepts, objectives and preetices which made elementary
art education what it was during the period from 1900 through
1910,



INFLUENTIAL EVENTS AND DEVELOPMENTS WHICH
AFFECTED ART EDUCATION: 1900 THROUGH 1910

Years of Transitional Flux

The period of years from 1800 through 1910 has besn la-
beled the transitional ysars becsuse theorles on art educetion
appeared to be in a conatent stete of change. Shortly pricr
to that period, many "reforms” begsn to have their effect on
the purposes for elementary srt experiences,

About 1800, the United 3tates left a perlod of adolescence
eand began & atruggle for meaturity, according to a few educs~
tionel historiens., DEmphasis was switching from the scademy to
the field of industrial and spplied design, Many types of

practicsl applicetions for art study were being tested,

Influences from Expositions and Conventions

For the moat part, the evolution of slementary ert from

1900 through 1910 ocould be trased to the influence of the Rorld's
Columbian &xposition et Chicaego in 1893, Acscording to some edue
cational historisna, the "Art for Art's Sake” theory, whioh re-
ceived emphasis at that time, was traced to values in the appre-
cintion of besuty, given attention by the Falr,

Following the World's Falr, which had provided a formal

introduction of color to art education, there was a general
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improvement in paper, crayons, paints, brushes, pencils and
in virtually all materials and methods,

In 1899 a committee of ten on drawing in the public schools
was appolnted by the National Educational Assoclation,

The aima of art education as stated by the coumittee were
listed as follows:

l. To develop an appreciation of the begutiful,

2. To develop the creative impulse,

3. To offer a consistent development of the
faculty of aight.

4, To aocquire abllity to represent,

8. To prepare puplls for manual industry is
purely incidental,

€. The development of professional ertists
is in no sense the aim of srt eduoation
in the publlie schools,

Emphasis on Msnual and Teohnical Skill

The "Art for Art's 8Sake” movement had made many influences
by the early 1900'a, but it also oreated a number of perplexing
sltustions, One problem was thet of overemphaslzing technical
skill, which seemed to make art & subject of reverence when
viewed by the masses, In many situetions it metually fostered
adniration for exnibitionism, but mede little proviasion for
art as releted to the 1life of the people, Concerning methods
for teaching art, almost no recognition wes given to expsri-
mental procedures or to the development of originality.

Art was gn end in itself, Art ss a cultural pursult was
considersd worthwhile, elevating, end capable of affecting an
individusl'!s moral and ethical nature, These were the fundamental

beliefs of the period, They atill heve thelr adherents today.



- 6 -

About 1200 the country ceased looking abroed for Eurcpesn
innovations to influence art education, Many esteblished and
recognized artists, schools and programs and lerge groups of
teachers who had become dedicated to the American school sys~
tem were assuming thelr roles in shaplng srt education,

During a twenty-year period orior to 1917, there existed
some doubt and reconstruetion in all phases of soclety, and
thia also becamse evident in the arts,

The arts and education during this period met problems
which ocould not be solved siﬁply by encouraging mors activity.
The new influences to be assimllated were decisive in nature,
hard to understand, and are probably still not yet accepted &a
leevening elements, The basio princlples of eresthetic quality
were being celled into question, and fundamental differences
of educational method and objsctives were debated, A discoure
aging stalemate ensued, but 1%t was probably ineviteble, FNo
progress of value could be imagined without serious guestioning
of a great deal of the early teaching of drawing end the arts,

In some c¢cirecles common ground between art snd manual trein-
ing seemed natural, At the i5t, Louls Exposition in 1804 the
so=-cslled Arts and Crafts Movement made its sppearance, and the
correlation between art{ and manual trsining received much emphasis,
The Jemestown Exposition of 1907 1llustreted how art and manual
training teachers united in an endeavor to produce worthy induse
trisl art produsts, In the years to follow, the San Francisco

and the 3an Diego Expositions in 1915 showed sn even closer
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relation between art and Industrisl education., From thelr influ.
ence objeata were made with s definite practiocal use &s an end,
demonstrating the union of besuty snd utility in common things

end for the masses,

Ideas from Abroad

Foreign 1da§a inspired sonsidersble attention in the srea
of ohild study. Inglish and German educationista published
reports on child nature, which were revealed through drsaswlings,
&3 early as the early 1880's, Gtudies of thls sort appéar@d
in America soon after, In the published work on the subject

prior to the year 1008, Art Education in the Publiec Schools of

the United States, James P, Heney indleated two significant

directions in art eduecation,

study of Child Experienses
Haney propecsed thet the concentration of one group be on

the child, his reactions, hiz emotional end intellectural growth,
and insight into the purpose of that growth offered by the
"sbsurdi ties” of drawings by children, The works of the group
of teachers was centered around the arts, Their observations
and conclusions, although based on the work of the ohild, were
generally to be compared with adult conoepts of aesthetiocs,
Gredually, the child study attained more emphasis in later years
than the other rather confused and of ten misdireoted elementary

art education of the first twenty yesrs of the Twentieth Century,
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Studles in Education, published by Hsrl Barnes, ocovered
a study made from 1890 to 1897 on ohlld experienses., In 1902
a second report which was from material obtalned partly in
England and partly in America was published. Both the first
and second works were réperts on ¢hild experiences, The more
recent book included ten studies on the meaning of children's
drawings,

By 1808 ert education hsd accepted the value of child
study and favored the studies in art work. The child-study
group observed that the children's power of organizing and
giving volce to thelir dxperianee sould be improved noticeably
through drawing. Hore than once it was noted that each indi-
vidual expressed 1deas better through one medium than another,
¥lth no more pretensse at meeting the problem than most art
teachers now diasplay, it was acknowledged that the beginning
of adolescence, and a marked fesling of insescurity as to what
one might draw, go together,

An important part of child study in drawing and astivity
in srt was an anslysis of drawings in large enough numbers to
insure sound generalizations,

Logan (39} spoke of ehild study in thres areas,

Studiea of the sort brought out conclusions

in three large areas, First was & better under-

standing of eohild ability to learn some of the

‘established mn ebsesvable pathern by whieh onll-

dren oome to meturity of visual perception and

pleture making. And third, there were the hazy

end of ten contradictory attempts to reconcile
excellent views on the nature of children and
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their art with the prevailing doetrines on art

and beauty and philoscphical 1deslism,.

As & rule, ohild study of the esrly 1900's was concerned
with the work of boys and girls of the nursery school, kinder
garten and primary‘gradaa but did little with sdolescents,

One other phese was concerned with the materials used in draw
ing. ‘This phase encountered minocr conflicts over s common
procedure to follow, In most cases, teachere wers much in
favor of pencils and line drawings as belng the most valusble
means for children to expreas their 1dess, From time to time
some teschers showed more favor for the use of labger drawings
with more paint and genersl color ussge, As s whole, the en-
largement of material variety used by the ochildren was consi-

dered & great step forward for ert instruction,

Printed Material Concerning Art sducation

It was widely assumed that in the first twenty years of
the ocentury, art in the public acheools was scantly presented
a3 an expression of besuty &8s the word is known today. Thae
connotstion of beauty st thset time was primarily‘aeneerned with
perfectly formed people, psstoral landacapes, or idealistie
dresmas of a golden past tnat wes no more, For the most part,
that type of knewledge relating to wnat art should be and was,
was publicized in the various periodiecals of the perilod,
Periodicals on art instruction were largely unknown before
1900. September, 1901, saw the introduction of the firat asigniw

ficant aild to the teacher of ert, fhe Applied Arts Book was

described as the "Volce of the Applied Arts Guild,”



Two years later, in September, 1903, Henry Turner Bailey
becsme the second editor of the magazine snd ths title wes

subsequently ohanged to Ihe School Arts ook, Balilsy held the

editorship until 1918, In the eyes of many, The ochool Arts

book was valued highly as the prime tool for asrt instruction
in the elementary schools, The genersl philosophy of Basiley's
magesine ghanged substantially during the years to follow,
Prior to about 1910, the mission of the artas was greatly in-
fluenced by talley's ideas,

Drawing from nature was a constently included item for all
grades, JSubjects were plant {ronde; branches from irses, prefe
erably with nuts and seed pods visible esmong the leavesa; clumps
of long grasses; selected garden flowers; and fruits and vege-
tables mountsed individually on display bosrds or arranged in
a basket ol some type, The tomposing of these natural forms
in compaet plotorial sress was freely borrowed from the idsas
of Arthur Wesley bow and was properly acknowledgsed, Lettering
was streszsed for inhe middle and upper grades, ms wes design for
eralt objects in metal, leather, and wood,

Ihs ichool Arts Book for its {irst ten years created a
ploture of art all its own., rerhaps tha‘iaqiation from the
rigid logic of Cublsm and the hot color of Fauvism was not
much of a loss at that time, M¥aybe the conceniration upocn
Balley's neture-~ocrientsd concept of beanuvy &nd ert was influene
tisl enough to promote stimulation in the elementasry sschools and

an important seurce of satlsfying sctivity for the children,
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The most frequent contributor of plctorial matter to the
magezine was the editor himself, Henry Iurner Balley. Hls
frequency of edlitorisal contributlions was qQuestionsble as an
aid to the creative aspest of schoolwork,

In many issues of Jhe school Arts Begk after 1805, the
llne-drawing assignments by the chlldrem were traced directly
{or use as booklet covers and mural degorations for history.
Edl toriel comment seemed Lo show little soncern over the pose
sible undesirable effects of borrowing end teacing art forms,

"pPlctorial drawing,” or the disciplined lesrning to re-
present objJeets 1n careful perspective, was an impeortsnt iople,
fhe lessons 1n this ocategory, from the first grads through the
ninth grade, were planned to teach all children a conventional
group of reallistic forms as belng the absclute ones for sush
objects ss people, trees, animals, wagons, bulldings, and s#till-
life objects., Here sgaln there seemed to be little evidenes
that Balley and hils ari-teacher contributors had realized the
idesa of indlvidual laterpretation of visua; forms,

As Logan {39} dsscribed the work of Balley:

The insight of the child-study paycholeglists

into the pattern of individusl growth snd expres.
sion had not remched The School Arts Heok.

The illustrations and examples of child art used in The

School Arfs Bopk were unususlly rare, Hogt of the plates were

of upper-grade end high-school craft and lettering. Substsn.-
tiel pictorisl sttention was given to lesther work, booklets,

ceramics, hand-bound books, Jewelry, smell furnliture pleces,
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textile weeving and printing. Decorative ornzmentation inclu-
ded the ususl twining vines and chopped-up plant forms of the
art nouvesu influence with emphssis on border desoration.

For the most part, Henry Turner Bailey seaened {o advocate
practices common to msnual training for the bulk of the material
contained in his megazine was of the hsnd-work varlety. Most
of the lesson§ in artistioc design were involved with the prac-
tical application of decorsation to the utiliterisn items pro-
duced in manual training. Such objects as letter openers, book
ends, and book covers were so decorated, Kany asslgmnments were
fooused on basket weaving, doll zesrments, storage envelopes,
line drawings for coloring, personal monagrami, sllnouette illus-
tration, and an assignment on how Lo make & betier mouse itrap.

The Scnool Arts Book was largely designed for elementary

teacasra in the amaller communliics where sssistence from a
speclal or supervisory veacher was marginal,
Another publicstion whicn wes supported by both art and

manual tralning was 3he danual Ireining sagazine., it was

printed and circulated by thne Manusl Arts Depariment of the
Bradley Folytechnic Institute in Peorie, Illinois, The pur-
poge of the magazine wes, &5 the title indicates, hand-work

in manual training. 1I% also conteined some work in design and
drawing, but to a rere degree, !Mor the most part, the shop-
work asslgnments hed 1ittle reletion with free expression and
were not much more then blue«printed instructlons for purpose-

ful objsects, Some issues spoke of the possible unification of
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art with manual trsining bescauss both sreas were thought to
have common goals and thst they would benefit one another 1f

combined,



COMMOR PRACTICES IN ART EDUCATION AT 1HE
ELEMENTARY LEVEL: 1900 THRCUGH 1610

Improving the Status of Art Instruction

To some teachers of srt during the sarly 1800's, the
position of art as a subjest equal in vslue, if not more
80, 1in respect to other gourses in the elsmentary achool
program, seemed in need of some atrong upgrading.

In 1901 F, ¥, Coburn, S3ecretary for tae Arb:étudenta
League of New York, suggested the poasibpble interrelation of
art and the induatrial world., He maintained that » unity‘
of thet sort was qqsontial for a greater social acceptance
of art and its practices,

Coburn (15} felt that properly correlsted with the other
work of the schools, and ineluding all the handlorafts, srt
would be held in the highest esteem by educstors; snd, belng
adequately cerrelsted, on the other side with the industries
outaide the acheol, it would have the respesct and constant
solicitude of the leaders of the country,

At the Natienal Educational Associastlion eonvention in 1908,
James L, Hughea, Inspeotor of Schools in Torontso, Canada, felt
that srt was an important asset to elementary education because

many children had sdequate ability to besome self-expressive in

a14¢
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art but found 1ittle satisfaction in other fields, but did not
take art because it wam not evallable to them in adequatie form.

Hughes (37) maintsined thet there were many ohildren
whoas oentral 1ife powsr could not be fully kindled by mathe~
matios or sclence, or history, or literature, or musie, who
might be aroused to harmonious motivity by art, If those
children wers not allowsd to 1llumine thelr lives by art astudy
eand art{ expression, the result would be restricted and barren
livea, Aoccording to Hughes, one of the most pathetic things
in the world was a barren 1ife, and no life should be barren.
Ho 14fe ocould be fully productive unless it yielded its best
fruit in fulles: messure, Ho life could yleld itas richest
fruit unless ita powers of sslf.expression had been trained to
self-gotivity, No individual power of self-expression could
be trained to its supreme limit of productive activity unless
all coordinates of self-expression had been trained, and es~
peolally the centrel element of higbsest selfhoed,

Art should be e high form of self-expression for many
children; therefore, all lives must be relatively barren, and
some livea\pitirualy‘barraa. without art trsining.

In 1903 Bonnie Snow, Supervisor of Drawing for the Min
neapolis City 3sheols, oslled for the establishment of art in
the elementary schools whioh achieved o&ual status alongside
the other important subjests. N

Aooording to Snow (58), the teascher of srt ssw an elesborate

and thoroughly up-to-date system of geography books, profusely
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11lustrated, end rooms with many meps, globes, and sand tables
provided in the elementary schools, ﬁhere wes olso dally recl-
tetion shd & delly study perlod for gsography. Yet it was
believed thet the study of ert wes not of less lmportancs then
e knowledge of the earth's surface.

Snow meinteined that the tsanhariet’&rt contented himself
with such aérappy material ss he eoﬁld glsan from librarles,
museums, books and magazines, end the wilderness of nature,

In spite of this, teachers of art felt that the study of ert,
with 8ll thet it involves, waa equal in importsnes to the study
of geography.

The proper teat for any subject permmitted on the school
program was its effect upon the child and his attitude toward
it, according to Snmow, In light of the experience, handicapped
ag 1t wes by meager equipment, short periocds of reaitation
time, and insuffioclent preparstion on the part of the teacher,
proof that art had stood the test was overvhelming., But it
would never be placed upon its proper footing until teachers
of art demanded and received for their subjeet equal raubgni-
tion with the branches indiested in the epithet "the three R's."

According to Snow, such recognition would mesns

1. As thorough preparation in drawing on the psrt

of the grade teaocher as iz now required in
Engliah or mathematios. o

2. A complete equipment of art text.books--not

books in whioh the drawings of children are
to be placed, but books containing lessons
it T TIinats rendtae el e

artists, and any other material ful te
the csuse, which 18 now supplied, if at all,
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by the supervisor, at sn undue sxpense of
1life energy, and money,

3, Yuch sdditlonal materisl in the way of port-
follos of fine examples of work from the
mesters, past and present, from the world of
erchitecture, sculpture, and craftsmanship,
end from the best designers and illustrators
of our day,

4, A dsily recitstion period varied in length
to auit the sge of the child, and in sll
grades where such time would be of advan-
tege, 8 daily study period,

Jeacher Education for Art Instruction

Many questions were cirouleted shortly efter 1900 concerne
ing the education of teachers for teashing srt st the elemene
tary.level, Some teachers had relatively inedequste treining
for instructing a course in art in proper fashion,

Emma Church, Director of the Normal Art Department, Chicagoe
Academy of Fine Arts, preaented~her views on’eéucating téacharu
of art at the 1605 meeting of tﬁu Netional Educstional Aé$o~
cistion. |

Church (12) maintained thst the srt teacher must be well
trained not only in education but in handling children snd
thelr wofk. | |

The drewing teacher or supervisor who fasiled to bring to
her professiénai work & thorough knowledgs of the purposes and
aims of education in generzl, and wao had not the executivs
abillity to make practicel use of that knowledge; who did not
know how to make her specisl subject subserve those alms end
purposes; ¥ho did not know much more about education then merely

how to draw and to coritiocize drawings, would better seek snother
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fleld of work, for she would always be & dead weight and a
heavy detriment to the csuse she bsd entered, The efficient
drawing teacher must know children, snd know how to learn from
them, in order to tesch, Her best apprenticeship would be
experience in the general tsaching of the grades in wnich she
taught drewing or supervised,

Church believed that the normal schools should do just
as much to prepsre the grade tescher to teaoch art as they did
in preparing her to teach any of the other subjects in the

eurriculum,

Bork in Manusl Training

During the yeara frnm 1900 through 1910, eau&éds in man-
uel training became popular in the elementary schools. Mueh
of the work in manuﬁi.ﬁruining was involved with work with the
hands in such areas as wood-working, pottery, textiles, home
economics, and in other relsted areas. Many oxpénents of
manual training termed their field "a praatioal dourse in art,”
As a rule, the only actual application of srt was in the form
of applied decoration for a finished objeot. '

In moat issues of The School Arts ﬁeeg, Blnry Turner Balley

asllowed apace for a seotion entitled *The &arhanop,” which
usually aset ferth inatrnotionn and blue-prints for making
objects of a utilitarien valuse, |

"Mhe %orkshop®™ had, for exsmple, one article contsining
detailed inatructions end g blue-print for the conatruction of

a mouse trap in whioch the mouse could be ocsptured alive,



Bducationists who supported the merits of msnual traeinlng
felt that the subjaat o0ntributed many valuable experiences
for the chlid in preparing him for & society which needed
people with ebllity of the uand as well as of the mind.

In an address read before the'Dapartm&nt of Elementary
Aducation of the National Educatlonal Association in 1904,

L. D. Harvey maintained that the various subjects offered in
the elementary curriculum wers 3o offered because of the
nesceasity ito roundly prepare the child for the activities of
life. 1Ihe aubJects seleoted should be chosen because of their
utility value and treinlng value to the chlld,

In his address Hapvey (36) empnasized the nscessity of
physiocal activity in bh@ elementary currioculum wiisch wna
obtained through manual training., Tnhe latroduction of any
perticular induatry into the field of elementary educatlon or
the 1ntroduat£ﬂn-o£ any partiocular form of hand-work, would
be Juatifiedvif 1t were snown that the mental and physical
activities essentiasl for the proper performange of the work
S0 introduced were such activities as were needed by the
chilad &t the‘tﬁma when they appeared in the proper unfolding
of his powers,:and that no other form of work wasa given at
tnat time whieh was better for the needs of the child,

In 1807 #11lism Beldwin of the 3tate Hormal School in
Hyannis, Massachusetts, explsined how menual training ocould be
made more purposeful in praparing the child to be & cultured
citizen. Baldwin (9) i1llustrated what had been aceomplished

in a practical course in manual training.
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Duping. the past year, while the zirls wers
cooking and aewing the boys were bullding ean
elghteen foot sall boat, ¥#ith the help of thelr
instructor a boat worth ebout H200,00 wes cone
structed, The reeder way well imegine that
nothing more besutfiful oculd well ba wade by
grammsr school boys.

Te combination of utility and beauty are
here well nigh 1deal. One need not wonder
that boys and parents os well as instructors
are proud of the product,

Baldwin (9) outlined the benefits whioch were to be obtained
through influence from a manusl treining course ot the elemen-
tary level,

1, The younger eh;l&rea are helped in forming
nabits of clesnlinsss and order in connete
tion with their persons and oclothing as
in the use &f sosp eand water, halr and
elothes brushes,

£, fhey learn sta®thing of how to conduct theke
selves toward thelr elders and towsrd thelip
equals both 1in the sehool room snd on the '
achocl grounds,

3, Clothes pins are provided in the lower grades
for rubbers so that esch child may care for
his own, &

4, Eaoch child is axpoetad to keep his own @ap

- and cont on & hook provided for them,

5. Rubbers sre removed ln the basement so tnat
dirt shall net be brought inte corridors
or acheol rooms,

6., iIndividusl towels =re made and leundepred by
the children.

7. Ia comneciion with taelr sewing, copking and
bed«making, many lessons in both dress and
aanners are given, oSuch simple Questlions ss
shall the father come to the table without
g coat and with his shirt sleeves relled wup,
are continually coming up in the lower grades,
ia Lha‘%rﬂmmar grades as to texture, ocolor,
cost and appropriateness, and the boys learn
how to sew on buttons, to6 darn stockings esnd
eroshet slippers, and something of tsble man-
ners,

8. Teachers sirive to dress simply and in good
taste for the sake of the children,

9., Neatnes: and good tasste in dress are commended
by the teacher in much the same way as & good
paper in drewing or arithmetic would bs commended,



- 2] -

10. ‘The primary grade ohildren dress the sschool
doll to be the lady of the play house,

11, ‘Te third grade children make besutiful paper
dreases for paper dolls,

12, The making of personal gifte st (aristmas and
other festal times, sa baskets, foot stools,
and brush brooms afford similsr opportunities,

Harvey (386) defended the values of oxposing elementary
children to a course in manual treining in 1907. According
to Harvey, manual training ss a form of educationsl effort,
involved a aystematio treining of the hand in construction
work, through the use of tools and manipulstion of material,
as was adepted to the proper development of the mo%er astivity
of the hand, initisted, gulded, and controlled by mental acti.
vities essentisl for the proper development of the mind., fihre
systematioc training of the hand, in construction work, through
the proper development of its motor sotivities, was mads a
definite end and aim of elcmantéry training.

Manual training dealt with material things, thelr form,
sources, and uses, and, in addition, demanded physical and
mental aetivity in changing the raw materisl to the f&ﬁishod
product; and this was exectly what the individual would heve
to do whe earned hias living with his hands,

Manual training was needed in the lowest grsdes to fur-
nish a form of aativity which the physical nsture of the child
demanded, end it was needed to utilize the activity through

systematic, erganized work for the development of the child,



- 2R -

Correlation of Art and Manusl Training

During the period from 1900 through 1910, some education-
ists in both srt and manual training attempted to combine the
two separated areas into one subject which would assume éle-
ments from both areas, On the other hamd, scme teschers
argued that the two aress were completely different in con-
cepts and should not be allowed te join as s zingle course,
For the most part, those who advooceted combining the two
wers of the opinion that esch sres had & deficliency which was
corrected through the proposed combination, Ascording te
the teachers from both aress who were in favor of & combined
art snd manual training eourse, art was not offering enough
hand-work skills in crafts, and manuel training d1d 1ittle
to develop the oreative and sesthetioc interests of the shild.
On the other hand, theres were s few teachers who felt that
there should be more cooperstion between mamual training and
art, but who felt at the same time that a definite cleavege
should remain, It was primarily the work of teachers with
more conservative, preactical, and industrial oerientations
who endeavored to keep the two aress separate, .

In 1801 an srticle (32) appeaered in the Teaohers College
Record which attempted to oclerify and defend the purposes and
aims of a course in manuel treining in the elementery program,
It brought out that menual training was not meant to be ocon-
cerned with the morsl well-being of the child but wes dedloated
to inspiring 8 knowledge of meteriasl and its functlions,
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fhe child whe took & ccurase in manual training under
wise guldanee a¢quired from the work mot only a speclal in-
fometion involvaed but slso habits, perseversnce, orderliness,
muscular control, ets, Manual training was not meant for re-
form of the mental oconstitution snd moral habits of children
by courses in hand-work or in anything else, The hablts ac-
quired should not extend far beyound the particular sorts of
ciroumstences in whioh they wers formed, The seme was true
of such powers as adroitness, exeecutive adbility, and artistie
eppreciation, which manual work might heve devsloped. Manual
training, acdoording te the article, encouraged en apprsciation
of design, but not of postry or nusie,

e child's experiense with hand.work further provided
him with permanent interests of a desirsble sort, interests
in eonstruction design, teohnical skill, and the lives and
conditions of artisans snd memual workers of all types, ' .

In 1808 Hereld Peyser (45) stated that srt and mmpual
training were overlepplng in seme feotors, aré, assording
to Peyser, contributed decorative qualities and had some in-
fluenoes upon the besic design of san object, Manual training
was the factor of skill in producing a given objest (book
ends, letter openers, pottery, baskets, ete,), according to
the teohnigquee of masas production. A basaie funotion was to
gain knowledge over material utilization, The utility of the
object manufectured was the resulting end., The mejor stress

waas planning. Peyasr felt that the essential ailm of manual
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training wes one eof cultiveting an appreciation of the proe
per usze of meterial in sdaptation to sn end, A primasry con-
cern was to parsllel the sreas of construction and art, Art
refined the proportions of the ¢refted article through cone
verting & merely ussful objest into e besutiful and useful
object, acsording to Feyser,

Another educationist in 1902, James F, Hughes (37}, felt
thet art and manual training were bettepr off seperated if
beauty eculd influence manusl training in no other manner than
the mere applioation of decorstion te & finished product, Ac-
eording to Bughes, art was the basis of true meanusl trsining.
All forms of produstiveness were degraded when besuiy wse sub-
ordinated to utility, or when utility mlone was considered,

The richest besuty ¢ould not detrsct from the highest wtility,
True besuty could not lessen utility, If the al: to give more
besuty rendered any artiole less useful, then the unity bet#ween
besuty and utility had been neglected, and a Cundsmental l&w
of beauty ned been violated, Irtietio design was one of the
most important elemsnts of edusative msnual frainiﬁs.

Ernest Penollosa (28) plaeéd both art educstion and manual
training in the ssme cstegory, according té an artiole he wrote
in 19082,

Fenollosa maintained that menual training snd art ere not
mersly entangled, but identical. A line ocould not ba drawn,
es the word “manusl®™ seemed to imply, st hend-work, for all forms

of visual art demand the highest muscular skill, HNeither oould



a difference in use justify the cleavages, as if industry PIO~
duced utensils which were to be consumed, but art luxuries
that were to be treasured,

Fenocllosa related manual training te art by mssocisting
the structural ornamentation in industry with the structursl
quelities of line used in ert, Lines of things hsd a stm cw
tural purpose. Art expsnded end refined the lines inte a
fuller meaning.

the soclal value of art education wss twofold, Its iden~
tity with the meanual or industrial side brought personal work
into consocious harmony with the great currents of eivilize-
tion. Art, however individual in its ereation, was no selfish
barterer in a detached heaven 28 some people sneeringly supposed.

A second and more subtle soecisl vslue was given in the
type of being which art embodied. It brought virtually a new
dispensation, the age of harmony., A mesheniocal world carried
people out snd off into sn endless series of time, spaoce, and
cause,

In 1803 L, D, Summers (68l) emphaslized the validity of
combining the important proecedures of art snd manual treining.
He suggested that teachers of both fields should work together
in oloser unity. In explaining his views, Susmers discussed
the origins and values of manual training ooncepts.

Agcording to Summers, the high schools were the first
public schools to introduce manual training, and they had

followed the methods used in the technical schools. From the
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high school msnual treining had graduslly pushed its way down
inte the grades, borrowing in many instances the high aschool
methods for oless instruction and performance of exerclses.

From the opposite exireme, the kindergarten had tsught
much in manusel training, slthough nos teshnically considered
a3 such., The ectivities of the kindergerten were entirely
lsoking in a commercial or utilitarian idea, and were solely
for the development of the child., W¥uch of the kindergarten
work was ideal menual treining, suoh ss olay modeling, free
paper cutting, paper felding, snd mat weaving,

Aaeordiag}ta Summera, that type of kindergearten manual
treining had been of infinitely grester edusationsl vslue
than the more technical kind which had found 1ts origin . in
the technical achools and then In the high schools, of all
forms of educational training et the manual level, the most
valuable was work in c¢lay modeling. ¥ork in no other mediun-
supplied such perfect training for the sense of sight and the
senss of touch, at the ssme time developing coneeptions of
proportion, form, and beauty of llne. TFree paper ocutting was
a fascineting form of manual training, and tho_uuv of eolored
psper delighted the ohildren, Summers added. Heshanical a¢-
curaoy had its proper plasce, but a more ilmportant sccurssy for
the first four gredes was free~hand acoursay.

Bummers believed the ocontributions of art teechers snd
manual treining teachers were equally velusble. Both fields

had & truly edudstional motive~~the development of the senses
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of aight end touch. However, even thotigh the mamusl treining
teachers had rlways kept the educetionsl motive in mind, they
had scncerned themselves too largely with merely technical
sk11l, ‘The gosl which was hoped for sould not be gained une
less the work wes looked at in the broader sense, DBoth tesche
ers of art and teschers of manual tralming were to be concemed
with the educatlonel development of ‘the ehilid by joining forces
and working together,

In support of his views, Summers had received meny letters
from other eduscators who were sympathetic towsrd combining
menual training and art, He inoluded s few quotations from
the letters in his article,

According to Haney (6l), who had written in support of
Summers' views, much of the teaching of design eould best be
taught in its direct application, as applied pattern or as
structural design, to things that were made, With s definite
end for the teaching of the laws of beauty, such teaching would
become concrete, not sbstraet, Beauty in cammdn'tninéﬁg‘éan~
erete things, could best be taught by the making of suoh things,

e preaident of the ¥ilweaukee Normal School (61) also
supported the proposal Swmmers hed mede, He steted thet art
ecould never sccomplish its largeat good divoreced from conatruc-
tive work, and it was true that constructive work was of little
value without srt. ‘The teachers in both fields should Mnow each

other and each othert!'s work,
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Superintendent Balllet (61) supported Bummers by stating
that 1t would be valuable to have s Joint meeting of sart and
manual training teachers, He went on to say that there should
be & meeting of not only ert snd manusl treining teachers, but
the teachers of musio, and alseo the iLesschers of 11 terature, to
heve art teachers and the otners dlscuss in the brosdest way
the problem of ert education. To heve eari Leechers assume
that ert educstion was merely drawing was to narrow the subject
in & most unfertunate way,

John 8, Clark (61) speke in support of Susmmers, He stated
that the art movement which was to come would bring grest st-
tention to the subjects of design, through putiing the work of
dssign on principles resther then upon mere whim, and the exe
cution of design eccording te principle cslled for work im .
manual training, while the =ztudy of the applicetion of design
and the materisl used would much fmprove manual training.

Henry Turner Balley (61) stated that there was no roem
in the elementery schools for both srt and manual. trsining
speecialists, Teaschers of menual treining in the lower grades
would ultimately become teachers of msnuel arts specislizing
&8 creftsmen in the high schools. Teschers of tools and teachs
ers of theorlies were equally undesirable, Teachers who could
use tools well, but without teste, and teeschers of taste who
could do nothing themselves, are blind teachers of the blind.

#illiem T. Harris (61l) supported Summers by sgreeing that

the union of manuel training md srt wes 8 good propossl, Wanusal
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training nad suffered since its beginnings from a separation
of 163 oourse of study from the fine arta, In connection with
manusl training, ert should be taught in sucn & way thet every
child would learn something regarding the principles of good
taste in the arrangement of materisls and in the form and
effieclency of his work.

Colonel Franols Perker (61) maintained thet manusl traine.
ing and ert were esszentially one fleld, YWeschers had made a
separation between them, - Manuel tralning workers had been
consldering themselves outside the fisld of ert but in epite
of this were exerting some influence, According to Parker,
every constructive project wee 2 concrete exsmple of form,
proportion, and color of & pesitive character, Such work be-
ceme the most powerful sesthetie influence within the possi-
billities of the schools, end the realization of that possibility
meant the cooperstion between the art asnd manuel iralning
teachers of the type needed for the new aizsccistion.

In a description of the trends and progress made in art
up until that time, Summers maintsined thst improvement had
been made in the program but that teachers should not ignore
the merits of former coneepts imn & rush {or new ideas, He
mentioned that at one time & good ari supervisor taught clay
modeling, free paper outting, and psper feldling, and used colered
paper to teach design, and did somethlng in cardbosrd construce
tion by using pattern shests, and made use of geomstrlical solida,

That practical and importent side of art education had almost
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bc;a dropped. Free paper cutting and colored paper work gave
place to brush work, Pattern work was almost entirely dropped,
while thousgands of dollers worth of geometric sollids were cove
ered with dust of five or six years, Io replace tiose forms
of involvement there wes a great deal of nsture drawing in the
lower grades with water colors, ink andéd brush work, story-telling
with brush work and crayon work, and pose drawing, e same
sort of work was garrled on through the gredes: landscapes
from the imaginstion, pose drawing, water dolor deslizn, objeet
drawing in mass, dark end 1lignt effects aftaer the Japansese,
8tc.; all of which saved the art work from the herd, inertis-
tiec and conventional sort of way into whioch it seemed to be

in danger of golng, according to Summers, In addition, he
also wondersd 1f many teachers weren't secrificing truth in.
some of the work done in nature drawing in thelr anxiety to
make the results free and artistic,

Summers felt thst the art tescher who was too permeated
with the art idsa thet he had no time for slay modeling, fres
peper sutting, cardbosrd sonstructlon work, and the legiti-
mate use of the geometrical sollds in teaching the puplls how
to aee end study, was dolng e great deal toward meking ert s
fisld with 1little signiflcance.

According to Summers, manual treining had been making
great strides, although there were meny false methods of
teaching to be rectified, suech as beginning the werk in the

high achool, and basing the method of teaching on that of the
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teahnical schools, employing ertisans as instructors instead
of trained teachers, and trying to meke menusl training sn
end in 1tself instesd of a means to an end,

Summers emphasized that in the field of invention and
design manusl training had shown 1ts weak point. A pupil
could not design a good model without knowing the difference
between good and bad construotive design, and when the manusl
training tescher c¢ould not explain the difference, there was
a deplorable state of effairs, In the flield of ormamentstion,
s poorly designed model was then mutilsted by & hideous repro-
duction which had no relstion to the objest, Te eid of the
art teacher was needed to help recognize good constructive
design and when it would be enhanced by simple, tasteful "
decoration; un& the art temcher needed the sssistance of the
manual trsining teacher to have something to design and
deocorate,

In the proposed sliminstion of separste courses for man-
ual training add ert, Summers proposed that the Yeashers In
both fields should re-educate themselves in order that they
would become u complete instruetor of the com¥ined ereas,
Drawing teschers who neither understood how to tesech the use
of tools, nor how to use them, would attend summer manual
training schools until thay acquired that knowledge; and
manual training teschers would study art in the same meanner,
The résult would be & tescher capable of tasching a combined

sourse with competends,
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In 1804 Ralph R, Whitehead (68) pointed out that the
major defioliency of the manuel tralning teacher was his lack
of understanding regarding whaet was invelved in srtistic
expression, He stressed that there was an ebsolute need for
& better knowledge of artistioc design in menufactured goods,

Manual treining teachers, éhitehead clailmed, had dif.
floulty in recognizing the associatlion betwesn beauty and
the work of the hand because of the stress of school work
and the multiplicity of things they were expscted to know
rendered it generally impossible for them to spend sufficient
time developing their letent faculties, They saw ths besuty
of some painting by a master artist, or of some example of
architeoture, but the way of eart by whioch they were crested
was incomprenhensibls to them, end the connection between such
obJeots of besuty and the work that waa done in wood or in
weaving was hidden from them due to their insufficient traine
ing in the appreciation and prastice of design.

#nitehesd smphaslized that the prectice of working in art
by the teachers gave them a bettsr understanding of their
task as taachers, The atudy of art eould be made only by the
prasctice of that art, not by reading a statement in a texta
book. 1Ihe daily practice of drawing liniu and f1lling space
with design was the only means to succeas,

Husioc, according to &hitehesd, was the firat ascessible
means for art in ehildren, He maintained that the first traine

ing in artistioc smotions was beat implemented by musioc, After



work with musiocsl influence, childrsn should work in handi.
craf t8 such a8 olay modeling end basket weaving, The latter
should be done with somewhat coarse materials. In hendiorafts
of that sort and in drawing, kindergarten-.age children were
mistakenly given work which was too fine and too small for the
children, much to their detriment.

As the chlldren grew, the basket-maker could be gradually
led on to simple forms of wesving, and in sonnection with 1%,
to the relation and harmonizing of color, The brush work
with water colors which went on at the same time was excellent
if ecapably conducted by one who had sn eye for color., At the
age of about nine, carpentry of a very simple kind was to be
introduced, and at about twelve, simple carving in low relief
wea to be added,

Mniteheed felt thet many people hed the misconception that
anyone who was able to draw or paint was an artist, He suggea-
ted that art could be more reandily understood as an aid in
realizing the beautiful 1f more emphasis were placed on srt
in the manual training oclsss. The reality of besuty was
trodden underfoot by the turbulent course of sommerciasllsm,
according to Whitehesd,

In an sddress before the Natlonal Edusetional Aszociation
in 1906, Jamés E, Addicott (1) mede 2 requeat that since art
and manual‘trlikinﬁ were such insepsrable aress, they should
be merged into one subjeat under the heading "Industrial Arts.”

He pointed out that certain phases of urt and manusl treining
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could be correlated naturally and advantageously. Both art

and manual treining were essential branches in the course of
study in the elementary and secondsry schools but hed common
pointas whioh oould hg better merged as one objestive,

Addicott felt that it was best 4f the art teachers and
the mannual training teachers could fesl s reletion between
thelr subjeots, ss & unified field, and the work of the world,
He felt that there would be possible inadequacies of art and
of manusl training if they continued to gxi;ﬁ_as;aeparato
fields, According to Addicott, the tescher of art should fully
understand the limitations of the material to be used, 'ﬁgah
imowledge was imposalble to one who had not hed muoch expepri-
ence in the manipulatiu&jax subatesnoes involved in manual
training eouraes, The tescher of hsnd~work had the limitetions
of material well defined; he uaually had the idess of design
well defined also, Sometimea the ldeas of design were teo
well defined, for the atraight edge and compass were used et
the expense of f{ree-hand designs, and consequently the. sesthe-
tio element was not given Lts rightful plece, . . -

Addicott gutiined his purpose for combiming s»t and manual
training. :

1. Art sand manuel trsining are fundamentally

related and should be so considersd in
elementary end secondery schools,

2. In all 1lines of Industrial Arts hand.work

and design may be advantegeoualy correlsted,
3, e dmble purpose of this corralation is
to elevate and refine the work of the arti.
san, and at the same time to make the artist's
work practiocal and essential.
- 4, From the pupils® standpoint, this sorrela-

tion gives interest, reason, end motive to
both art and hand-work,
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5, Lastly, the idesl 13 to make of every teashere
Srtisan an ertistoarcissh, . O oUerY teseher-

In 1907 L., D, Hervey (35) sdmitted that the artiastle
development in menusl treining was not adequste in many casas,

According to Harvey, manual trsining wes not a mné an-
nex to aertistic work, nor %as it to be employed solely as @
mediue through which to dleplay the results of constructive
artistio design, Ieoh meeded to supplesent the other because
thhey mere closely related, LDealign for the mere sske of deaign
in ert had no real value, Its value was derived from its use;
and smple scope was afforded in the fisld of manusl training
for effective and vsluasble srtistic trelning in design and
its applloation to things uselul,

¥i1lien Hwmmel (31), Department of Manusl Arts end Physloes
2t the Stete Normal snd Industriasl College, Greenabors, North
Gsroline, meintained fn 1910 thet srt education became
more important subject when memial training wes introducsed,
Art became not merely & more practiocsl course but » necesasry
adjunet of hand training, 2 mesns of closer communication
between the brain snd the hend, @ medium between thinking and
doing. <Since the influence of manusl training had branched
into two broad territorles-~the sris and owelts and industriel
traininge-enéd both wers interwoven with general educstion, any
question conserﬁing the velue of srt in connsstion with those
stidies seemed mors for the sake of srgument then for auy
necessity for convietion, according to Hammsl,



nﬁﬁ-

Hammel emphasized that there was a nsed to eduomste the
public in order that they might have more dlssriminating
tastes, He msintained that there was no beiter solution to
the probilem than the combined efforts of art snd manual
training., There was & need for srt in everyday life, but
there was little artisteartisan material to supply the need
all at onoe, ‘Therec waa no better way to supply the nesd ef-
feostuaslly and generally than through the training of publie
taste from the very foundstions of edusatiom in the publie
gchools, Hducators had redognized this, snd in the short
career of msnual training in the publioc schoois haﬁ"uaksﬁ
8 great step forwsrd, fYhe arts and crafts in the publie
schools had given a more real, substantial meanling to hande
work, end a greater sppreciation of the beautiful, sccording
to Haemmel. 'There oould not be what some called an "unnatural
union between art and menusl training."” It wss impossible to
dissociate tha{idea of design from that of crsféﬂmdﬂahlﬁ,ﬁéif'
of craftmmanship from design. ‘he designer and thbxgkaft§§éﬁ;
however, wéré‘£oo seldom one and the sam&.‘ ﬁhibuiéi the "un-

nstural® aituetion.

Nethods of Art Instruotion

During the period from 1900 through 1910, an existenoe
of varied concepts was standar d in the field of art education
st the elementary level, 4ach succeeding new year presented
new methods of instruction and yet the older, "tried and true”

methods were retained., Conflicts in 1deas were frequent, but
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each tescher seemed to heve s resdy defense {or his psrtieulsr
method of instruction, whether he was san scademlcally oriented
professional or one of "the new breed,” who were challenging
the art education field with their i1dees on child experience,
A look at each year between 1800 and 1910 found one gen-
eral theme held in common by many of the more recognized edu-
eationlsts of the time, despite the varled approachbes &ngd
constent recriminations, Ihe major coneern of elementery art
education whioh seemed common in the minde of many was that of
the need for reeppraisal of the exlsting jdeas and recognition
of the nsw innovetions end sttempting to combine the more suce
cezaful of each, Te preblem of whieh i1dees should make up
the platform for art education at the elementary level seemed

to be the basis of the continuing argument,

‘Praétiaﬁa in 1900 and 1901

In 1800 Jemes Stone (59), Supervisor of Brawing, Gorcester,
Massachusetts, maintained in an address to the ﬁatiea;ivﬁéﬁma~
tional Asaoeiatian, that nature study and art shou1d ha éeru
related in the elementary curriculum. Stone térmod some of the
new trends in srt edusation as being "fads”™ and seid they should
be carefully judged by tesohers of art,

¥nile thers was emphasis on correlating hrt with other
brancbea of atuay, a speeinlly intimate assoclation of art with
nature study seemed a desirable thing, In every elementary
school a specisl room was needed far the purpose of art and

nature, That room would become a general reeceptacle for things
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of beauty and things {rom nature, All drawing meteriel, works
of art, potted plantas, aquaria,f§1varia end breeding cages would
be stored in that room. A room of that type would provide a
vast amount of material for art work es well sa nature study,

Art work ol that type required a variety of materials.

In tne lower grades tne ohlldren used olay, drawing penolls,
sharcoal, and ¢olored penoila, In the higher gredes water
colors were added to the equipment, Agsording to dtone, for
the renderiang of iom, cley was by {ar the most suecesaful
medius, Many things could be satiafectorily represented with
sommon drawing pencils énﬂ colored penoeils, Where large masses
of color were required, water color work would be lound most
satisfactory.

It was a mistaks to do only one type of art in a scheol,
as lt was also te try to do sll kinds of work with one kiad
of material,

In New ingland, described 5tone, there was witnessed &
number of {ads &t thet time, which were amusing in some ways.
Art teachers had swung swiftly from one extreme te another,
at one time cssting sslde all books, whether for teacher or
puplls; at another time holding high carnival in water color
peinting, Gome teschers were recovering from a severe sttack
of Japanese notan, acoording to 3tone, 7The prospect shead
would he serene, and the faddiats would present nothing very
alarming, predioted Stone, if teachers wsuld devote themselves
%o the highest interests of the ochildren, Many teachers had
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alresdy discovered their errors, and hed adopted =& brbad‘eourse
of making art correlats wilh every study possible, competing
wlth language itselfl.

Aocording to Stone, the art @eachérs in Yorcestsr contine
ued to teaoh clay modeling and had not‘disearded type-so0lids,
drawing books for children, and manusls for the teachers, The
lsad pencil was considered the best tool for drawing.

In 1901, Harriette Rice (47}, Pireator of Drawing in the
Fublic <chools of Providence, Ehode Island, felt that rhythm
was an imstinct in children which required oampeful inspiration
when encouraged in young children, According to Hise, ohildren
had a natural fondnsss for rhythm, Many children snowed an
instinetive sense of rhythm in their srrangement of work done
in art, 1t was almost always spparent in thelr crestive work
with 8 brush er pencil, Flowers growing in a row like & holre
der or frieze were favorite arrengements with ohildren,  Their
illustretive drawings of cirocus parades showed 8 spirit and
movement like thst whioh was represented in the grand proces-
sion of the Parthenon frleze,

Rice stressed thet there could be no adequate art instruce
tion whioh was oconcerned wholly with free sand spontaneous self.
expression, regardless of the principles whioch deascribed besuty,
consistenecy, and harmony in the forms of expression,

Art was not meant for mers recording of facts snd exper
lence but was instead a means of tesching srt principles and

their application to all the creative work that was done in
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the olassroom, Ig was the knowledge of ert which was coveted
for the ehildren‘ 3chool instruection was to be designed to |
givé mof§ prominenda to the téaahing of the fundamantal laws

of art, that each ehild amuld discovar for himself new and

varied methoda of art's everlaating truth and beauty.

Pragticea in 190R and 10035

in 1908 arnest Feneollosa malnteined that elementary ari
was {alsely oconceived to bs repreasentation, 'There wes con-
stant talk sbout landasepes and dremebic groups, aboul ileech-
ing technical advance in shadow drawing, perspective, anatomy,
and of the separete study of noses end toea, Ar+ was termed
for the most part the painting of things, and when chlildren
sat down and expreassed thelr oprude ideas, it waa‘fqlt,np be
the natural beginning of art edusation. Instructors, howevapy,
were surprised when they found that many children in the mide
dle gradéa had learned practically nothing fram free expres-
sion and were incapable of any systemsi fo progress, Nevertheless,
#enollosa felt thet that should be no asurprise;. for the leading
artistas which he had talked with generally cendemned realliatio
raepresentation in the elementary schools as 8 waate of iimse,
Apcording to Fesnollosa, those artista bhad sajd that no ohild
under the age of fllteen or sixiesan could master the sclenti.
fic snalysis negeasary to represent with asouracy.

¥enolloss maintained thst representative art work of
ehildren beyond the {irst or second grade would not improve

thelr feeling toward art but would rather degenerate their
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sntire approssh, He felt that if representative srt work were
to improve anything, 1t was largely due to the oconsolous mas.
tery of influencing visusl hammonies, That aspect could not
be taught because it was rooted 1n‘thu mind snd must therefore
be properly stimulated,

According to Fenollosa, stenoil work and block printing
wers valuable areas in elementary art bedause both media
offered the ochild secure, fliat tones with esesy varistions,

He further believed that young ohildren were interested more
strongly with asctlions, én& that color aant?ihuhud‘little to
the expreasion of uatiéﬁ. The child's interest rai‘aqlpr‘
was primarily aimless play. -

James L, Hughes (5?} in 19@% declared that there was 8
dif ference between aalrmoxprwuaion and mere uxpreas&uﬁ.“

People were tae willing to be satiafied with high hahiavan
ment in the power of expression by the child ;n orsl langusge,
written 1angungé, music, manusl training, and art.ﬂ &géé#éiag
to Huzhes, expression alone added nothing to the tatal aum
of human power, &xprassion was only a greparnﬁian for self~
expression, It was not even that in the trualt aense, Sell-
expression, stated Hughes, was not only the épn&raﬁ end of
eduocation, but it wes the process by whioh the most compre-
hensive, the most definite, and the most perfect forma of
expression could be asquired, Self-expression was felt to
be infinitely more productive than exprenaian. 3elfhood should

never be divoreed from expression. The passive forms of expreasion
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were little more than the psasive forms of accumulation in
the development of the child, Hughes felt that the selfhood
or individuslity of the child was his element of divinlity.

In 1903, Lillien §, Cushman (22), University of Chilcago
Leboratory School, pointed out that art education was a unlt
formed by three elements, which wers, in sheort, utilitarian,
sesthetic, and ethiosl, If any of the elements was unduly
emphasized, thers was no resl art experience,

Acoording to Cushman, there were twavqxtgqmea in art ine
struction, both of which felled in maintaining the unity., One
of the extremes was unogntrolled self-expression; the other
was a technical training so fcrmal and unadjusted to the indi-
vidual that it did not permit any selfsexpression, The whole
problem ssemed to be the development of the areative power, .
and along with 1t the technical faeility which enabled the
individual to express himself adequately, L ‘

Cushman cbasrved from her teaching program that & done
clusive pattern of oreative effort existed in child art., Judge
ing from her observations, 1t wes sale to say that up to age
twelve or thirteen the most sucpessful eragtggaﬁctzmnlua was
largely story-telling and work in decorstign,

In 1903 Bonnie Snow presented her method of art instruc-
tion in the elementary grades,

All grades began their work with the study of landsocapes,
The 1ittle ohildren learned in such elementary exercises the use
of water colors, in simple washes, by dictation., The older chil.

dren expressed different moods snd aspects of nature, and studied
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various eleaments in the landacape, such aa trees, roads, rivers
and houses, acsording to their shility. They worked from aug~
gestive illuatrations, from imeginstion and memory, and from
nature, In the upper gradea, acoording to Snow, & large part

of the landscape work wes done in peneil and in flat tones of
solor. Pupils were taught in the fourth grade to use "finders,”
and along with them the teacher fostered the idea of composition
by the judisious use of wvarious shapes and sizes of paper., Chare
coal wash and penecil outlines were also used as medis in the
various grades-in conneotion with landscape study. Snow felt
that more time was needed for landacape work in the lower grades
than in the upper grades, .

John Dunocan (26), of the Univeraity of Chicago Sshopl of
Eduoation, supported outline drawing sas important art work for
small children. He maintained that idea in 1003,

Duncan felt that drewing was a severe exercise of the in.
tellect and will, and that scribbling was the expression of
vaoulty of mind and purpose,

According to Duncan, the rendering of tone wes best done
with a brush, ﬁho flapping of the pencil back end forth in
fatuous daading was 2 kind of dissipation ané lsd baok by an
easy road to soribbling. Many upper-grade dh&lﬁrqn hed lapsed
in that way,"oévaring foolish drawing with n pretense of clever
sketchinesa and with cheap efreots of hwne, described Duncan,
The teschers ahould help the child te clarify snd define his

idess and his style, and discourage the use of subterfuges and
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lazy short-cuts., Duncan warned of the danger in an opposite
kind of work. A child eould arrive at & oconvention that was
satisfactory and definite enough as fer as it went but did not
g0 fer enough, and begin to repeat that convention indefinitely,
making no sdvencement. It was at that point that the teacher
should enlarge the child's conception of things snd stimulate
the development of his sonventions,

‘On the importanse of outline drawing, Duncan felt that
children used outlines because, in the intensity of thelr im-
pulss, they wented to get #t their ends by the festeat methods,
Children did not have time to begin in the center and work out
carefully to the edges; they out out the forms in the quickest
way, and that was by running their pencil line arounﬂ‘thqm,‘filn
ling them 1n afterward, ¥hen there waas leisurs to give to less
vitel matters, they amdded the splendor of fine color.

Acecording to Dunean, children should be sllowed to draw
outlines because: | |

1. ihey'are unable te grkppla with the third di~

menalon and can get on very well witheut it,
To insist upon it 18 to bslk and befuddle
them, and s8¢ atop thedr genuine expresalon
at the fountainhead,

2. Teir proper progress 1s toward more defined

statement, and outline drawing oalls for
that, every touc¢h meaning something parti-
culsr, whereas tone ﬁﬁX stand o7 either
lgeal color, texture, light and shade, or
ataecghurm, or iﬁmatﬁxng sltogether vague
snd silly, and the young srtist'a intention
is unreadable because umeaning--"signify
nothing.”
3., Outline drawing is the most direct and eco~
nomical mode of drswing, and iends 1tself

best to the hot impulse of youth and oreative
genius,
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Lillien Cushman (23) maintained in 1903 that freedom of
exprezaion was ooupled with the sdeptetion of materials,

According to Cushmen, to gein freedom ol ezpression it was
necessary to adapt materiasls wanioh yielded most readily to
direction. Colored eﬁnlk, charcoal, and water colors were
most commonly and succesafully qmplayndvfar this purpose, Bew
yond kindergarten, clay was used little, and tradition seemed
to confine 1t to the produotion of subjecta much too trivial
for the child of eight or nine,

Cushman explsined thet a division of growth astages in
- ealld art should be reslized. Methods must be edjusted to the
three states of development, which were motor, visuwal, snd
seathetlo, The alm of 8ll art instruction wes to hasten the
transition from the lower to the higher plane of conscieusness,
but 1t could be done emly by working out from the kmewn to the.
unknown, Early art iastruetion should be fomulated on the
motor basis, Cushman felt it was best to begin with the eon-
crete mediwm, elay. Clay c¢elled for the usage of the maturasl
me thod of gaining experience by & senae of touch,

Aocording to Qushman, s motor experients suph a8 wlking
from tree to tree was one of the best methods of developing
space sonoep ts of landscape work, To correot the tendenoy to
make objests in the foreground very small, sop that the plstures
looked like maps or birdis.eye views, & moter experiment wss
nesessary, In such an experiment performed ovut.of-doors, a child

stood direetly in front of the oclass, and attention was called
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to the emount of distance which he covered up, As he walked
away, they realized that he seemed to fold up, After ests-
blishing the fact thet on level ground the observer waa as

tall ;s the horizon, there was a motoer basls for comparison,

The number of visual interssts was greatly lnoreased by
utilizing the play spirit., Visuelizing exerclses in the fomm
of meméry ganies were helpful, Some of the games involved the
retention of & succession of form and eoler images, ihen
objscts were placed before the members of a class, they looked
at them once, and then drew them from the first imprassion.
The gein in the memory work consisted in obtalning & momentery
concentration. All children sihowed an early tendency toward
pictorial expressien, but unless the impulse was carefully
sncouraged, 1t diaappenrea, Tat was due to the fact;thaﬁ
the teahnical training haed not kept pace with the general men-
tal development, added ﬁﬁahman.

The most diffiocult question releted to the method in ases.
thetic training. Cushman felt that teachers were only on the
threshold of the subject, If aesthetic training was to be
brought to bear upon the ohild, 1like taehniqua“ii must be
adjusted to the level of consciousness, nﬁfing the period
when there was only an unsdonscious inatiaéf there should cer-
tainly be no formulation of prineciples, fﬁ@vilapmant should
progress through the unconacious exercise of artistic judgment,
Ascording to Cushman, the furnishing of the kindergarten play-
house, ths arrangement of s seed collection, the dressing of

a doll, modeling on a sand table, and the construction of a
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sled sll offered opportunity for consideration of besuty, The
weaving of a rug included the choioe of oolors, the propeortion
of stripes, and the arrangement of a more compllcated design,
That work crested the idea of s surface decorated by lines and
oolors, |
Cushman belleved that aesthetloc growth should proceed

through the remotion in expression and through the influence
of art masterpleces, ‘They were of value in two ways, Firsat,
they beaané an expression of the chlld himaself by presenting
an ideslization of his own emotions, Sasond, they furnished

teshniocal standards,

Practices in 1904 and 1905

In 1904 ¥ary I, Bookwalter (11) maintained thaﬁ the ganQ
eral public should streas more the element of good taste in
art and design. She felt thet this sort of edusstion should
be developed la‘tha schools,

According to Baakwnltar, if better things were daairod by
the masses--not neceasarily more expensive, but tina and ahaate
in design-~then the public should bscome apprceiativc of good
thingas, Te lack of appreeistion had been ad:t‘diauouraging
to the artissn, for ignorance had plaae& hi;hpreduotg in ocom-
petition with those of the machine. Diserimination did not
come with moncy; but was acQuiféd by anaéuiaﬁion with beautiful
objests and by clome study of cholce examples, whether furniture,
crnéﬁeﬁta, plicturea, or bulldings., #hat was needed for the people,

declared Bookwslter, was some means of general oulture along art
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~lines. When the great uplirting influence of quiet, réfined
"surroundiaga waa felt, then the demanda for besuty would find
the srtisan who ocould express a beautiful thought in mstgrial.

Bookwslter expleined the development of aesthetic attitudes
by maintaining thet menual training head onoe been mersely a
saries of meohanlosl exeralses, but that within a few years
a broader soope had been given to the work by 1ts correlation
with art and other studles, The kindergsrten had introduced
nsturel expression through the hand.work, If this psesed suoe.
cesafully on to the later work in sducstion, there would be
through the eombined efforts of teschera in art and menusl
training, a publie thet would accept only those things whicsh
would be a oredit to f1ts olties sand homes,  Such training gave
the individual & different besis from which te work, and s mere
intelligent intersst in the various oecupstions of 1life,.

In 1904 Annetie Covington (18), eof the Univeraity of €hie
cago School of Education, remarked thet painting aﬁd drawing
should be promoted in the elementsry aschools by using the best
methods to develop thelr skills and appreclation.

Covington suggested thet in addition to atudying the rels-
tion of drawing ard painting to other subjects in the school,
it was the aim of the tescher to discover the best waye ol de-
veloping technical askill and aesthetisc power in thgt work, ‘The
age of the ohild, the motive for his work, his familiarity with
the subjest to be represented, bis previous technical lnformatien,

his hebit of expressing himself in that mamner, the piotures
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er, and the sppearsnce of his enviromment, were some of the in-
fluences affecting the cholce of mesns for attaining the desired
result,

Through the memory snd imaginative drawings asalzned, the
teacher wes able to correct certain errors whioch seemed to be
charaateriastic of the early work of all shildren, both young
and old, according to Coviagton, Many times the shild was
closely questioned soncerning what he intended to show in his
drawing, and he generally had e good explanstien for his work,

Covington mainteined that aesthetic training was stimu.
lated primarily through the study of works by noted and acocom-
plished artists, She emphasized that the apprecidtion of besuty
was the important end of suoch study. The first step was taken
toward the study of masterpieces when there was felt a kinship
in endesavor, Attempts at drawing snd painting om the parg of |
the children gave them a senss of relationship to th&saf;&u
‘made pilotures, They could take a few steps in .analysing a plc-
ture. Thelr tribute of attention to a piature;haé\vniun because
of their knowledge of some of the prablema.inVQIVsd.

According to Covington, children must &avn the proper en-
virorment in order to beat promote aeathetic stimulstion. T
stimulate the perception of beauty, the shildren should be taken
to art museuma, ‘They should observe, not merely pistures and
sculpture, but examples of applied design. After seeing good

sxsmples of srohiteoture, furniture, textliles; metal work, and.
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bookbinding, they should learn that the design in esch case was
probably first embodied In a drawing or a plece of modellng.
They would thus be more able to understand the importance of
drawing and painting zn thair relation tp the manipulated pro-
ducts of the world, Having seen arohitects' plans, drawings
for furniture, and drqy&gga for machinary, they would be in a
firm beliéf that drewing and painting wepe a universal language,
through which a man ocould make explanations to his fellow men,

In a 1904 article which described the vsrious theories and
purposes of art, S,‘ﬁ%nA;}ison {(2) Principal of the %Walsh School
in Chicago, commented on the ireatment of art in the slementary
clagsroom and 1ts valwe to the child, } 4

According to Al}iﬁ?ﬁg.thﬁrﬂrt work of onildren oould be
called art, 1t was apt, though its motive was not as purs nor
its technique beyomd e¢riticism, Such crude impulses and en» .
deavor were and had been a necessary stege in the growth of
what Allison celled autotellc srt, However, the {ime came when
the child beegméwggnaaiags of ideals and aesthetic values and
was ready for pﬁf@ art preoduction., However, unlesa he had had
abundant é#ercigs throughout his neive period, the conaciocus-
ness of qaatbat1§ ideals wes fatal to his fuprther aesthetic proe
duction. , .

In 1904 Charles Zueblin (88), of thq”University of Chieago,
felt that art should relaste to ocoupastion, social welfars, and
culture, e rgitnring of that type of amwarensss should be the
function of the schools, He stated that the study of art did not

inoclude enough expesure to the baslc elements of art,
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According to “ueblin, many teschers nad had the sxperience
of trying to overcome years of neglect or bad teaching, O0ften,
no amount of infomation, no amount of subsequent tralning,
would neutralize the mistakes of the schools, Unfortunately
for many, some types of art training had been merely a sort
of encyelopedic survey of the great painters and sculptors
of the world., Unless 's¢me of the elements of art could ve
learnes, the mere knowledge of art products could not remedy the
deficiencies, |

Zueblin indioceated thet the purposes of art education in
the schools was not that of drawing instruction alome., Draw-
ing was $oo seldom the means of recording & peron's impressions,

Aacording to Zueblin, the introduction of work with color
had favorable vesults, It was found, in a Chlcago experiment,
that while only f1fty per cent of the children could reproduce
in blsek and white, about ninety-nine per cent succesded in
the use of color! ™at implled that children had in them some
artistic idea until it was crushed out by hl&s‘fmeﬁhbds of
instruction, R

It had beeh the custom to stuff childrenm full of facts,
described Zueblin, Improvement in instrustion ellowed them
to find out those facts for themselves, Very few of them, how-
ever, acquired the very simple, fundsmental things such as the
conceptions of form, color, and design. |

Zueblih placed emphasis on cultursl improvement by ﬁaina

teilning that more sttention should be given to the fine arts
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and their basic consepts in order that people could become
more. involved with art,

People were bQins influenced to distinguish a differenoce
between mural painting and essel painting--~a work of art re-
lated to & building and & work of art @&6 related to anythlng.
There was a gain Rro% oaly in greater aytists, but s culture
nat'mefoly for the favored people whe oould go to Burope, but
for the multitude who if they ceuld heve: the knowledge, st
least could grasp the fundsmental prineiples fhet would teach
them something of harmeny. It was not impoasible wLth trein-
ing programs in the schools teaching form, coler, and design
so a8 to distinetly and valuably influence the mind of the
ehild and lay & foundation fer a culture which gave people a
- sense of harmony and made for the ¢hild of the future a mors
beautiful envirorment for the expression of his idess,

In 1904 Lillian Cushmen (21} presented sgme views on.the
teaching of apt in the elementary laboratory schoel.

According to Oushman, the primary aim of the apt work
at the elementary level wes to afford aesthetio and artiatio
development., Beasuae art, from its very nsture, sxpressed
the interest of the artist, the subjeot matier of the work, in
a large degree, graw out of the organized Life snd experiences
of the echildren in the school,

The crafts wers the basis and initiative for deaign., Var-
tous forms of subjeot matter afforded the atimulus for plator-

ial expression, Sgah expression reinforoed the subject matter,
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It did so, not becsuse it relterated facts already known, but
it viewed them from the astandpoint of a new situation, the
aesthetio situation, |

Cushman eenstruatié n diagram which indiscated important
considerations that womo 1nvulved in planning a course in art
instruction (sse page 6&%. In relstion to her diagram, Cushman
explained the purpalda nnnﬂtrning its £unat1an. Aceording to
Cushman, teshnique mdptthad were plaaoc! bctwoonvmdtive and
subject matter b«eauib&thay neesded to osoupy an intermediate
position. They represented the means by whioch the instinot
was satisfied through the reslization of particular ends, in-
cluded under unbjoa? ﬁltter. Subjeot matter was the sonstantly
changing fastor in the e@hﬁaé'éf study. Method was governed
by psycholegy, and tag§§iqwa by the laws of art,

Cushman dosarziw‘fﬁurao in drawing and %wintmg and
eleyxmodalihg.. ﬁhgj;stuigt was to design a é@uraa both prace
tiocal and sesthetis, . | | |

For the work in dmiwing and painting in the slaswsntury
school, water 5&1a§$ppinta, sharcoal and pencils were used,

In thn'suidéﬁiiﬁfof subjests there was a alasﬁiananaation
with the 1&@0?94%3 iﬁising in the sahools, as was {ndiested in
the outlines for each yesr. In that there was offersd the
opportnnit}'to”anﬁla& by expression in 2@?& and colo¥ the lmpres-
sions of a partioular subjest in the curriewlum, and that ex-
pression involved special technical and general sesthetic im.

provement,
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Close anelytic study of models, whioh aould be carried
‘on with older students, was not generally possible with those
in the elementary groups, but there waa devaloped sn appree
ciation of the seathetic attitude of mind towsrd the subject
to be represented,

- In derling plotorislly with the subjests suggested in the
outlines, the emphaals was placed on the technical and aes-
thetic phases whioh were within the grasp of the pupil et
the time, Inrough thet emphasis there wes possible a growth
in the power of visuslization and musculer control in record-
ing those observations, 4Aesthetic motives becams deminsnt
factors in the melection and arrengement of the subjects in
the pleture,

dork in design, emphssizing balemce in the form and tone
Qualities of spaces, and thelr arrepngement on the paper with
regard to harmony and ocontrasts of coler, deslt with the same
aestheties lawe which controlled pisture making, but, ewing to
its grerter remoteness from the consrete stimulus; was more
evidently ocomtrolled by those laws, The akild geined in draw.
ing and psinting assisted in that importent .werk,

dork in elay modeling, Cushman maintained, was important
for the small ohild for expressing and releating outside expsr-
iences, GClay as & medium seemed to be espesially adapted te
the use of young children besause of thé ease with whieh 1t -
could be manipulated, because of the permanent charscter of
the finlshed predust, snd bessuse of the resl social value of

the object which was produsced,
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dodeling served not only as a mode 0f expression for the
thought whioh was inspired by subjects ineluded in the cure
riculum in the elementary school, but was often connected most
intimately with the experiences and interests outside the
school, For the children of the lower grades, 1t was valuable
as san introduction to drawing snd painting, inasmuch sse 1t
furnished an epportunity for free expreasion with the problems
of perspective eliminated, ,

It was mueh less difficult to reprefuce a form in plastic
material (modeling it exactly as one aonceivsd it to be} than
to represent a form of three dimensions om a perflesctly flat
surface, Moreover, if the sultivation of the taectusl, as well
aa the other senses, wers stressed, the apprecistion of aoctusl
physieal eontact with material sand the more perfect realizaw
tion of form would some te the shild through two channels
simultaneously rather than through one,

The study of pottery, acoerding te Cushman, while a psrt
¢f the work almost common to tks whole school, waa so arranged
that & new technical problem was pressnted during each year,
The entire course covered the designing and modeling of forms
snd the degoretion of those objeets with bright snd matt
glazes end with underglese decoretions,

In a 1908 article explaining the spplicetion of practices
in art edueation as was dessribed by Ernest Fenollosa, Lillian
Cushman (20) evelusted his ideas and their merit along with
her own judgments, She malniained that the power of observa.
tion of certsin eage groups in children did not pesrsllel other

development,
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Aecording to Cushman, 1f there wes to be a continuous
growth through art expreasion, the ochild should become more
and more conscious of viaual faots, Attention should in some
way be directed to verlations of tene, to variations of size,
and to variations of shape. That was the wesk point in past
methods, both pedagogic snd unpedagoglo, Cuabman related, Be-
tweon the years of six and twelve the ineoresse in the power of
seeing was not usurlly squal to the development along other
linea, #hen the art element had been omitted, one of two in-
tereats had usually basn depended upon., Bither the interest
in ﬁhings and their correst reprssentation, or the intersst
in an idea and itz expression filled the need, R

Cushman felt that children did not draw by continual re
ferente bto the subjest, They drew from the lmage, The image
of some kind of a4 whole, or of & aymbol which stood for the .
whole, was their medel, The only proceas by whieh they broke up
a whole into its parts, and rendered the parts im thelr eorrect
interrelations, was by seeing the parta ss lessep wholes,

Ooncerning motivation in ert, Cushman bdelikeved that arti.
flelelly inspired expression could not be.untuatttud~wiﬁh true
art expression., Im a&ll Questions related te:orgenlizations of
art work in elementary education, no motive artifleislly im.
posed upon the ohild resulted in resl art expression. The child
was stimulated to such expression by strong elemental impulses
such as storyetelling or, as Fenolloss had called 1t, "the

litersry motive and the decorative."



Cushman was concerned with the kind of control Whiéh could
develop out of the satisfactlion of the sbove impulses, 3he
suggested that children could naturally respond to sesthetis
impulses sand if that was undsrstood, their development could
be facilitated by plaocing emphssis upon the art elements, and
by doing that gained the visual power essentlal for continuous
exprassion,

Cushman questionad teohnical process Because she thoﬁght
it wds harmful to tho*éhild's development. ‘Aecording to her,
‘8 great injuastice would be committed to heritags from the
fisld of so-called new aducation 1f peopls in art placed undue
enphasis upon the technical process, ‘There was a danger of
beginning to forae upon ehildren many formal exeraises in ths
name of sesthetic development, They could be just as 13018 ted
and foreign to his own real needs and experiences ns were the
type-blotks of twenby years prior, Cushman suggested serious
appratsal of the real intereats ocut of which it sould have
been pogsible to devélop 8 control, The craftys gsemed to fur.
nish one aplendid initdstive, They related themselves nor-
mally to the childts 14fe, and they furnished the very basis
out of which, scoording toc Penollosa, the rave had developed
its art, 1In the development of decoration the sttention was
almost {mmedlately fixed upon all of the spaces in any area
to be decorated, If the problem was weaving stripes into a rug,
it was not s question of stripes alone, but of the maces into

which the stripes were dividing the rug, 'The mind scon asquired



the hablt of netlcing how particuler things were cutting a
certain spses, Ihen that hebit wes sequired, the individual
hed progressed greatly in the develepment of real visual power,

In 1905 Emme Church (12) stressed that art edusstion should
not involve too much euphasis on the result of the childtis
work but showld coneentrate on developmsnt.

According te Chuweh, the seleotiom of media and just how
much improvement in execution to demsnd as grewth and davel.
opment progressed, wvere smong the srt teashers'! most seriecus
problema, Precocity wes always to be aveided, but best effort
should be striven for slweys, The tescher should mesaure her
efficiency by the rssulta in child development and not by
results in the child's work.

Too mush of the elementary school art work and industrial
work, in some of the eshibitions ae well 22 writing and arithe
metic and other studiea; wam piltifully the work of the teache
ers, socording te Chureh, This was done more fer the sake of
result»than‘zer the sske of ths child, snd dome at the expense
of overwrought nérves &nd body.-

In the primary gredes, there should be mueh less instruce
tion, much wmore and better inspiration %o live that precious
period of 1ife in & natural, 3ilmple wsy, and sesing and ex.
pressing in a msuner that wes truly childish.

Churen stressed thet the major aim of art should be cres-
tivity. The purpose of art at the elemantary level was to take
the initisl step in artistic crestlon in fostering the love of

bessuty whioh grew into good tastes, and to train the senses to



perception of form and color, and te g&#e the powsr of expreg-
sing oneselfl &n angther wey, and to acoomplish all this in
accordance with the lawsz and sequence of natursel devslopment,

In 1905 James Hell (30), Director of the Art Uepsrtment
of the Ethicel Culture Sechool in New York City, mainteined
that the e2ims of art ip the elementary gchools should be in-
volved with the porfection of drawing skills to the extent of
copying and trscing the work of successful artists, According
to Hall, development of the 2bility to aketoh chgrscteristi-
celly sny simple cbjeat was a necessary part of art study.

The objecta that were given to the children to draw during the
art perieds should be pbjscts fine in themaselves, including
leaves, flowers, birds, butterflles, and other natursl objests,
Besides those pbjects, there ware simple vases, some housshold
utensils of the time, and meny from other times snd lends that-
history and geography leasons suggested, ; ,

Hall believed that a knowledge of how to sketch well
never ceme without the frank study of good examples, Accord.
ing to hia theory, copying had been too long discarded.  Copy-
ing and even trsoing excellent exsmples, sush as the charsce
teristic brush outlines of the Japanese, ar the lesa difficult
exsmples of - the pencil end chareoal skeitches of Western arte-
1ste, should formm a part of the work, The artistic quslities
of a drawing were convineingly shown in the effort of copying
it, if the teacher hsd presented his lesson correstly. ILessons
should be required sfter a copying assigmment which called for
similar original efforts,
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Hall malntained thsat the art tescher should give enough
strength to the work in art so that other subjects would not
have to supplement srt in order that more validity and impore
tanee would be attached to art education. ide felt that art
was not meant to be & crutch for teaching other subjects,

The art lesson, according to Hall, should always be one in

which the result is artistically complete in 1tsellf. The
teacher who could not &rouse interest in the sart lesson witheut
fastening 1t to some other subject wes missing the distinctively
ertistie interest altogether,

The subjeot of art lessons, wrote Hall, should include
enough veriety to ilnvelve the principles of perspective, He
felt thst the besuty ¢f naturé and of art wss dependent upenm:
the rhythmlce gradations of size and of velue which resulted - -
from the fgotors of perspeetive, By the study of pilctures and
by presenting subjects which had obviously gsined their beauty
through the effeets of perspective, it was possible to tesch
foreshortening and convergence without the drudgery that had
been attached to the ghestly type solids, Hall emphasized,

Hall explsined that the sim of srt education was s modest
one, Te pupils should besome sble to draw simple subjects
adequsately sand frewly wiith cheracter,

Equal in importance, ert was giving the chlldren sn une
derstending of the simple laws of arrsngement, of form and
color, and was tesching them hebits of working sccording to

those laws, without which order and besuty were impossible,
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fhrough the study of besutiful exemples end through prsctice
under wise guidence, puplls should learn to work according to
the laws of composition, long before those laws were presented
sbstraotly.

Acaording to #mll, there was tos little use msde of the
fine examnles of the past, Reaction to the scademic tesching
of the different schools of historis ornsment resulted in dise
sontinuing altogether the study of classiec examples, Studies
of fine sxamples, of their spirit mors than of their literal
forma, needed to be revitalized az an important part of the
study of design.

Hall belisved that the teaching of color should alm st
giving ez mueh pleasurs in harmonious combinations as did musie
¢sl hamony. A loglesl and comprehensive course of color teachw
1ng, sulted ts the elamentary grades and not involving too much
time devoted to sc&ling needed to be promoted. To cultivate
the color senseé ﬁééeasarily involved a grasp of the laws of
¢olor harmeny.

In the ares of structural design, Hall expressed the idea
thet the alim should not be to stimulste puplls to make differ-
ent forms for the sake of originality alone, but rather to 1n
duce gbillity to think out, independently, a sucéessful form for
the simple constructions which they ettempted., Good taste based
on a study of good examples was bettsr‘thanboriginality.

Hall éaintéined that proper artiedueation wag the result

of the dedicatlon of the teacher to high principles snd standards
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and to keeping srt as & course in ite own right. The scecom-
plishment of that purpose was dependent upon teaching repre-
sentation, design and strustural beauty. Suoh teaching included
a sympathetic study of nature and of the master examples of art
which had endured the passing of time,

The srt teasher shomld be .watehfwl, werned Hagll, and guerd
againat influenses tending towsrd the.subversion of the true
ajm of asrt education, the study of the beesutiful, Of those
influences, two were sspecially apparent a2t .that time, One
was the urging of some:edusators, resalting in sn ill-advised
correlation with other subjce$ areas, which mede s pack-horse
of art education, scsording to Hall. The other influence wes
an effort to forece unnstuvsl ynions betwsen art snd menual .
training, whieh resulted in misapplied designs and tortured
contours in abjoatn 1;@&&35 rastraint or besuty,

Laalta A. !1&Lov 543) in 1505 axprcuaad the idea that srt
oduaation eauld naﬁﬂhuta u set ar valuat whish were incepable
of being 1mpruvga gpqu.

No oourse of study, as formulated by any superintendent,
could pcaaibly bc ragnraud as finsl, just as no method or sys-
tem, or set of axoraiaas; however excellent, oould possess any
but a transitory value, Tis was the lsw of growth, maintained
Miller. o | |

Hiller believed that many educstors were attsmoting to
gttaoh a definits prnatieal factor to art ‘educetion, He
stated tﬁ;f the muthada that'wéro'used'at the kindergarten
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level and in the primary grades wers common in the higher
grades, while the converse was perhaps egually true, little
children being often expested to handle problems which they
could not possibly know sanything sbout and which were entirely
out of place in the elementary grades, There was almost ne
snd to the suggestions which were svaileble for the teacher
for making art in the elementary grades both ettractive and
profitable, | , .

focording to Miller, the emphasls in sri education at
the elementary level was to improve the senas of preportion.
It wes the training of thst sense which was the end sim of all
efforts,

In 1906, wWilliam A, Baldwin (8) emphasized some eriticism
of art education,

gourss i

2. Esoh sourse in & patehwork of good thinga

: without systematie arrangement,

3. Te wmark doss not grow out of and rotnmn
inte the life of the ohild,

4, The results do not show a nantinuaua 8y8~
tenatin gmanth in power to think oleariy, '
sppresiste adequately, nor express ccrrnﬁtiy.

1. Tere iz n anuatrnl thought upon whish the

Baldwin e¥pleined that criticiasms were a common thing
besause many i€ean existed on how to nondudt'prapav&y lessons
in art edusation.

Acgording to Baldwin, the ocommonly scaepted purpose of §
public sehool education was to prepare each shild for good
eitizenship. fMhere was needed a concern as to what aontribﬁ~
tion a course In art made toward that prepsration. Primarily,

art was lmpertant in meking s child fiv to express, in a simple
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way with penc¢il and paper, such things as the ordinary man
would need to express, ‘That power required a certain amount
of training in technique which every child ought to get and
whioch provision was made in moat of the art aourses in the
elementary schools at that time, That was the so-called prac.
tlcal side of the subject, It was recelving and was to con-
tinue to receive a msjor part of the attentiocn.

Baldwin explained ﬁh.avt besldes the prastical approach to
elementary art, there was another view towerd the subject which
involved the emotlons and was, at times, diffioult to super-
vise, That emotional faptor emphasized the asppreaiation of
the besautiful and was to be designed for the g&narq;fppg;iu,

He felt that in genergl_grtveduéat?ra who planned courses for-
got to plan for the shildren of the masses. Agcording to Baldwin,
those same art edusators thought of the appreclation of the art
tressures of the art ﬁuaiumc in Europe when they handled les.
sons in appreciation, That was g hqndioap‘ror_gap<nhilﬁxaa
because nine-tenths of them would never have the opportunity to
view them or oome inte contaot with that type of art, He maln-
tained that there should be some type of art instrustion whiech
was better sulted Lor those ohildren,

Baldwin supported the theory that art edusation should
have a deairsble influence on the common man in & manner to
which he oould effectively apply his knowledge, Art should
influence:

1. His home and its furnishings,
2., Hils door yard and garden,
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3. His dresa and his msnners. ~
4, His apprecietion of birds and the woods
and of parks and parkways, -
Praseiael in 1908 and 1907

In 1906 %1lbur Jaakman (38) axpressod the idea that de=
sign waa an important funetion &n alqnﬁntary art education
because the alm was to di:cauragc aepy wark.

Accarding to Jaekman, the intra&uetion of the study of
deaign was an 1mpertant stap in the diraation af proper organi-
zation. Artistio deaxgn fmauaed attentian of tha children

upon the relation af ramm ta funotion. Aa thab ralaaimn bew

came more refined, tho mavit of the results aontinuad te rise,
The work in dsaign hanaan meru useful aa it beeama freer from
the tendensy to eapy 1&; fermc from other times, Jaakmun rslt
that aopying saemeﬁ ta be & natural 1nslination.’ The art or
people was their nmut enduring menument, and 1t ;aa tho amhadi»
ment ar thoir idaala. Those two fscts unuld alwaya eauno it

to command a reapeeﬁrul attitude or mind in thaae pueplc ‘who
studied tha aignifiaance of design, frnm whiah 1t was & short
step to actull imitatiau.

Jackman maintnin-ﬂ that it was to be ramambcred that ideals
had not only ahangod, but &hoy had grown and wera sﬁill Zrow=
ing., 'he prapay davelapment af design req&irea that ehildren
should draw éiraatly upon nature and not rrmm ethar art, for
thelr formu and materials. Dtherwisq, thcy could not remain
origihal; they 6@uldvno£ become proéuetxva; they degenersted

into copyists,
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In 1907 F. B, Sawvel (55) enocuraged the addition of art
education %o all elementary socheeol programs, He explained
that the purpose of ars was to contribute to the development
of the mind eand not to wmake professional ertiasts,

Agoording to Sawvel, form, ¢olor, and light and shadow

.....

esting, lnatructive, ma tangible raa;mg of his environment,
No other study devsloped the powers of obsarvation and atten
tion more than art work, That partioular kind of observation
made for a certain defipliteness and sompleteness and a defi.
nite, complete m;wl.cm and 1deas f{mw were worith wobiking for.

Bawvel nm@ tha t ghe pnrpou§ of art training in:the
publlice schools ahémm not center ax%:md the training of pro-
fessional arﬁsta@, but %8 aim ahemld be to develop the entire
circle of neesssaiy tdess and make the mind artistic 4n 1ts
likes and in the %axm&u: of its pi}um. Omit or neglest art
treining and mwb would be restrioted and narrow iives and s
dwarfing of those minds whose spesial aptitude and astural
self-expression was fawm end color and the besuskful,

SBome induatrial sehiools embodied something of the idea,
but they were too mush regarded es places to oblsin facillity
enough to command o salary rather than to gmnin mastery of
idess and principles for their own sake and value, According
to Sawvel, “Art for Artis Sake” sounded very ideal but as an

educational pnincipia 1t waa the true road,
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In 1907 K. ¢. Colby (16), State lLirector of Drawing and
Manual Urelning, New York, discussed the improvement in art
education which made the subject more correlated with edus
¢ation rather than with industry. The primsry purpose of art
aducation was the total aesthetic development of the child,

Agcording to Colby, up until that time ert in the public
schiools wam oconsidered a speclealty, wireleted to other sub-
Jeots in the curriculu, It was introduded into the schools
of New Bngland as & reault of an industrial need without sny
thought of developing the mental powers of the child, In
the course of time, however, the necessity for unification in
the acheol surriculum becsme apparent teo some sdusational leadw
ers, and efforts were sade to plase art on an educationsl besgis
in the same rank with ‘¢ther studies,

It beceme neéasessary to develop the aesthetlio value of the
subject, to bring the child to the appreciation of the beauw
tiful in works of art, in nature, and in his own surroundings,
It was neceszary to develop all of the edusational poasib111~
tiss of art instruction and to so oorrelste 1t with the other
subjects tmught as to prove its value in plaeing the child in
proper relation with his enviromment, develop his mentsl pow-
ers, and form a 86114 basis for specisl Work in the extensive
fields of pure and spplied art,

Colby maintained that much improvement had been carried
on in art edudstion in splte of the obstacles encountered,

But many of the obstacles were being overcome. Educators and



- 89 «

artists had wetghed the steady progress of new methods in art
tralining with approval, and in response to public sentiment

on the subject, many well faoilitated art schools for the traine
ing of teaohers had heen esteblished., About that time almost
8ll of the larger cities were adding diresctors of drawing snd
manual training to their teaching staffs, and teschers were
expected to be prepared to teach art and manusl treining sube
Jects with the latest snd most advanoced methods,

Agcoording to Colby, it was then bevoming more generally
understood by the people that the ideal sart instrmioction in
the achools served %o develop the latent talent for drawing,
designing, constructing, illustrating, painting, and, still
more inportant, to develop mental powsx, securing ssourady of
observation and power 'uf oompsrison, the ability to plan uew
combinations of objeoks and of thoughts, and the attaimment of
individuality of thought end expression, It brought the ohtld
new 1deals and a new sense of the besutiful in nature snd in
art,

Golby polnted out that the mejor purpose ef art education
waa chenging rom developing only talented children to develw
oping every child, dhe eim wes to expose the ohild to every
creative faculty which would sid both hand and mind, 7The
purpose of art instmotion in the publie schoolks should be to
lead the children to observe, to think, smd te study for them~
selves; to train the eye to see fom, color, and tone values
correctly; to develop the imaginative and oreative feoultles

to cultivate & taste for and sppreatation of good srt; and to
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give the hand skill needed by ehildren for expressing their
ideas on paper end in material, In short, they would be able
to oreate, to draw, to construct, and to appreciate the use-
ful and the beautiful,

Colby emphasized that the need of art es a foundstion
stone in edusation should be apparent to every thinking indi.
vidual. There was no othar study in thl*ﬁnhdol curvipulum
that had & more importent bearing on the child's future career
then ert. There was no important industvy. in the dountry that
d1d not depend largely upon the orestive riﬁhlﬁfos4ur\the hands
and minds of art-tralned operatives, %&thmﬁt deéign, there
could be no beauty., - - °

Art instruction in the public schools had a practicsl
aim, sccording to Colby., It wes to develop talent, mentsl
powey, character, ideals and standards, MNore than this, the
misgion of art instruction was to exercise 2 moral power over
the homes and lives of the people,

It was to meet the demands of an industrisl progress never
paralleled in tbc-wurlaia‘hiatery that art should be elevested
in the edueational aystem, It should be elevated to a higher
plane by Lfta munifiocation with the school surrieulum, by which
shildren could be developed into useful, well rounded, pragw
tical and intelligent eitisens ospable of taking a part in
finding a solution to the problems of the age,

In 1907 Ambrosine 3slsbury (48) took & critleal leook at
the art work being presented in the newspapers, advertisementus,

dime novels and badly fllustrated ohildren's literature. She
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felt that children were being poorly influensed into accepting
that type of cariceture art as belng good art and thet preven.
tive measures should be taken by means of censorship in order
thet the standard of gng;ity could be ralsed,

Salsbury's campaign emphaslized three major tasks to be
assumed by both the sgheol and the parenta.

1., Parenta and edugstors should unite in forming
a censorship over Five.Cent Ar%, and endeavor
by every meana to ralse the standard of quality,

2, Pract%eal su ttﬁ¥aiwn of all resding matter
nust form the main point of the censorship,

3. ‘Gooperation between :achool and home must slao

BERSSTS, TR § BATEHIPA08E bR ITNRE O
artistically 4¢ daily ﬁiven, suffers considerably
from the presence of F

ER T AN

ve-Cent Art,

In an article written in 1907 conoerning the asaigmment of
landscape drawing in the elementary grades, ¥illlam A, Mason (40)
indiosted that ah;lg@gnfgninqd natg;ng from conatant drill in
drawing from flxed ohjeets, He desaribed a group of piotures
done by a thirdegrade class and the motivetion that was used,

Acecording to Masom, no two drawings had heen alike, The
teacher had sketoched nothing on the board but detached and un-
related detalls such as trees, clumps of trees, hill slopes, a
path, & river, a beat, a house end a wind mill, . The children
placed snd grouped the subjects according e their senss of
balance and artistic relstion; the result . was s complete juse
tification for that kind of creative effert in drawing.

Meson emphasized that success in ¢drawing amsctual objects
wes a matier of age, not of drill, Orestive effort must have

some resoghition, For sll-round serwvice in education, it was

as valuable as drawing itself., ihen the exercise of coreative
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imagination was combined as it was in landscape drawing, group.
ing and plaoing of natural forms, rendered in their typical
colors Ain simple flat washes, comparstively easy of sttain-
ment, the exercise fulfilled every nstural requirement of the
sourse of atudy, v

In 1907 Heanry Read {48), Direstor of the Students School
of Art in Denver, was gritioal of the way 4n waleh srt was
being taught in the publie schoola. He felt that the schools
were wasting time with encouraging self-expression in othor,f
subjeots and should be sonserned only with instrusting aoru‘
rect drawing procedures,

Read oxplained that from his experience, the average child
could not see with any eppresch to correctness, and had little
or no manual dexterity in the use of the pensil or other in.
stmuments, e asense of sight and the correlsted senas of
touch had not redéived systematlie training se that for any
of the practissl purpeses of life, the proportion in thst
respeot Nad been entirely insdequate, The defect semed to
have resulted from two main oauses, ©o L

in the first place, Read related, it was the exception
to meet an elmentary teascher who oould draw, In the second
place, the limited time given to art was preaetically wasted by
trying to cover teo muech ground and in thinking that the en.
couragement of self.expresaion in the illustration of other
subjecta was training in drawing.

Head gould not visualize any system of superviaion, or

any outline of a course, no matter how excellent and well
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arranged, to compensats for the lack of sound training and
practical akill in the teacher. It was elther a widespread
delusion, or a #egyh&tiinal aaspptan§e of oonditiens which
needed referm, that ersated those ¢onditions. Acsording to
Read, such words as "imspiretion” and "enthusissm® had been
greatly overworked in esshool literature at that time, Kerde~
clared that more techniosl queslifisation should be demanded.
of the teagher.

The school time slloted to ert was not auffioient to ale
low the average shild o sgquire a useful knowledge of form
sand construction, tegether with fair manunal skill: in its re.
presentation, and profigiency was needed as a preliminary to
further study., Read folf that excssaive time was:.given to
such premature demands.as eompositien, dolor, illustrstion,
design, and nature. atudy,

Read conoluded by stating thet hie remarks were based.
upon the conditiens prevelling in sthe elamentary sshools a2l
that time., He styesaed that the first step._in the direetion
of improvement "‘Lto;KQSk:%h‘Jf.‘g' squarely in the faee end
attempt to understaad their meaning.

Dy R. Augsbarg (3) in 1907 deseribed & shorteout tech.
nique in teashing drawing. The method, asserding to Augsburg,
was designed to be taught by all teaochers amd learmed by all
ehildren. |

One of the essential aims in diii&ng waa to provide the
fundemental processes of msehaniealiékili in combinstion with

the aesthetio elsment.,



Augsburg indloated what should be included es fundsmental
processes taught in the elementary gradeas,

2. ERRLEithi “Wnich imdleates e Farfade of

3. grag:vzigg, or the relative size of objects,

4, ;ggugget;v!;'at the distanes away of objects,

In 1907 Lena Fuller Cleveland (14) dlscussed the poasi-
bility eof subatituting;1i1n§trat1vo'i?ny@ﬁa;far the standard
copy work used in th;"élwa-ntary aﬁhég}.f,’;!‘“g program, GShe main-
teined that if 1llustrative drawing was ta'baf;pproached UG~
cesafully, 1t wes better to present the story in a pleasing
manner, level the standards with those of the oclasawork in a
gpirit of play, keep expeesations low, and sssums that all
work attempted by the children was & promising gain, ,

Acoording to Cleveland, lllustrative drawing in the fipst
grade was mostly symbolie., To expeot more from & five-ysar-old
chlld was expesting & mirasle., Ii was beiter fo devote .the
time given to art to illustrsting different stories than to
spend too mucth time on ope in order to perfest it.  Tesch the
child te delve into his owm mind to Invent & way to make the
plature, for in that process lies the value of Lllustrative
drawing it that age, Cleveland osutioned mot te give the child
the impressaion that Lf be waits long enough, his teesher and
his clessmates would tell him just how to de it,

| ?inotieqa in 1908 and 1809 4
In 1908 James P, Haney (33) edlited a book whioch dealt with
a symposium which was to be contributed to the Ameriocan Commlttee
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of the Third International Congress for the Advancement of
Drawing and Art Teachihg, which was held in London that yesr,
The material in Haney's book was primarily sn illustration
of the practices common in art eduscatioh in Americs at that
tima. As Haney explaimfﬂ his purpose:

An attm%":im mgkgbplam in 'ﬁchﬁa}a %r

the arta some o e reo animaten
thelr Eeaog? %n sympos m ia, iu ® uy,
a resultant of tne thing 1'& would axplain,
is the prcduﬁt of » spirit which findp ploqa”
ure in service, 2 apﬁ.rit which moves the many
to work together that the cause of the arts
may prosper,

In observation of the progress srt educatien hed made
prior to 1908, Haney felt that improvement was beihg made.
Acoording to Haney, comsiderable work in quick sketohing had
taken the plaes of the former diotated spproach to the wodel
drawing, a practice wilbh found Lts sounterpart in the free
hand working sketohes which were coming to oocupy &n lmpore
tant placse ih the elsmentary teaching of cohnstruotive dreawing
for the shops,

Haney explained that through the teschivyg of tsshnidue,
an inoreasing effort to make the approsoh simplé® and more
direct, to convinmoe the e¢hild that what he wesldoing wes some-.
thing which would give him an immediate powes of expression,
an ability to use his skill in practical faskion, whether
quiokly to sketoh from pose or model, adcurately to develop
dimensioned plan and elevation or apprepriately to devise some
simple design to decorate a model to be oreated by hia own hands,

Haney maintained that the changes in the art sourse had

noet been saeemplished without the protests of those who were
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strong in the belief that the primary purpose of the work in
art was not to give teshnlosl skill and ability to produce,
but & nicer sense of taste and & keener power of appresiation,
Many courses of study présented sn effort to effect a com-
promise between those points of view, Edueators of that peint
of view gave a oesrtain smount of skill, will developing from
the earliest years, aésthetic elements of form, pattern snd
color, in exercises designed to lesd to'aﬁyrwciation of those
in the work of master painters or designers,

Haney commented éM two important infludnces which tended
to shape the purnose of ‘art education during the early 1800's,
He explained that on thé‘the hand there had been sn inststent
economie pressure urgiil tHe development of akill and technieal’
imowladge ugeful 1in fﬁ%ﬁ?ﬁﬁy. on the other hand had been the
desire for besuty snd ths wish to tesch s ourrfeulﬁmngiiinél
culture. The first of hhoae forces was a reflection of the
industrial apirit of tha age; the second, an axpveaaian er
that idealiam whiah was unsuapected by its paaaeasara, bat
was nonetheless an 1nhorent element of American ahnraeter,
aceording toeﬁénb#: Teachors of art should vealize the presence
of the two diffarent 1nr1u¢naem, the shop with ideals of the
craf taman, pre«aa!ﬁ;ng e.xaa'cnua, and the studia urging freedom
and 1ndividuality. ﬂanay stated that baaidaa the two influ-
enges on art educatian, tbéro wﬁa the geﬂetianpayahalogiat with
reminders concérning the necessity of adapting every educational
process to the chlld's age, stage of development, 1ntereats, and

sooial envirunmnnt
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Further in Haney's work, Colin A. Scott maintained, in
2 gection on elementary srt educstion, that the new methods
of art instruction were eliminating the need for drawing books,
which were eommon in former years. Art education had broad-
ened out so that it had overflowed the banks of the textbooke,
An attempt was made %o go directly to nature for insplration.
The ohildestudy movgnmn&:h&d revealed something of the nastural
interests of young ohilidren, and as a result 1t wss proposed
that they work in olay a2 well as in line drawing, and that
color was just as importent to them ea fomm, asocording to
Seott, Kilns for fiping the pottery mnd figurines had been
added in seme schoola, and workshops had been sterted im which
stalned glaze eugpor and breass work, appliaué; und»ahhqv‘urnffs
yielded an interesting field for the eppliocation of desisgn,
Borders for rugs whieh were never intended to be made were -
becoming less and less the fashion.

Scott mainteained thet one of the most splid and sasiew
factory {features of the progreas in srt educstion at that time
had been the way in which the teaching of art had besen related
to many of the other subjects in the schosl pregram, au@h as
1llustration work ln literature,

In another section of Haney's book, Julia Cecilia Cremins
illustrated how the time given to art insimoetion and manual
training varied from one area of the country to another, Ao~
cording to Gremins, the varlations were in their way an indi-
cation of the reletive value placed on the subjects of art and

manuel trsining in the cltles represented in her report,
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In San Francisco, Buffelo, Albany, Detroit, and a few
other pleces, one hour & week was set aside in all grades,
from the first through the eighth, for the teaching of the
arts, In Chiocago, ninety minutes eash week was given to
art in all the grades; in addition to this, in the firat and
seocond yesrs, one hundred fifty minutess were given to man-
ual training, while the third, fourth, fifth, end sixth grades
devoted ninety minutes to sonstructive work, and the ssventh
and eighth, one hundred elghty minutes, Tae schedule showed
an evident emphasis on the value placed on sonstruetive work.
The report noted Boston as devoting two and oneshalf hours
to art and manual traiming in the first year, three hours in
the seoond, third, fouwrth, fifth end aixth years, and five
hours each week 1n the seventh and eighth yeara, This was the
largest preportion of time glven in any eity %o the tesching
of the arts, v

Gremins stated that New York allowsd two hours a week
in the firat; second, and third years; three hours in the fourth,
fifth, and sixth years, and two and two-thipds hours in the
seventh and eighth yssrs, Indienapolias reported eone hundred
twenty«five minutes in the first, seocond, and third years;
one hundred thirty minutes in the fourth yesr; one hundred
#4fty minutes in the £ifth and aixth yesars, and one hundred
seventy minutes in the seventh and sighth years, Philsdelphla
reported ons hundred minutes eash week given to art and manusl
training in the first four years with an additional twenty

minutes in the last four years,
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Cremins suggested that more supervisory teechers could
be used to reise the standards in art educetion. She felt
that the teamching of &rt. in the elementary grades sould be
done by the slementary teachers under systematlc supervision.
The supervisory teachsrs had been trained in methods of tesoh-
ing as well as in their profeasion, aecording to Cremins, The
supervisory teachers were doing systematic work throughout the
country. The methods whioh were empleyed by them in teasching
the grade teschers were praoctloelly identicsl everywhere,

They planned the work, sxplained the provisions, snd were
reaponaible for its susosessful completion. Cremins malntsined
that there was a genersl movement toward establishing art as

a vital pert of the general ourriculum, end not.s .spesialty.

Another topie m Haney's book stressed four important.
phases of ert instrzuciion in the elementary program. Cheshire
L. Boone (33} fiwst explained the purnose of approsshing art
from the atandpolnt of the child, \ T

Acoording:to Boone, the one comtributien . ef payoholegy
wnish had begn most veluabls to art teashers wes the discovery
thet teaching rrom the child's position was the really effec-
tive and valid gpproach, It was then aa,qqegggod fact that
children learn most readily im the atmaaphorﬁ of their own
thinking and by means of their own naﬁur&l chabulary. The
mement art tc#ehors assepted that ides, 1t became poasible to

teach the subject sdequstely; children then had some tangible
ldess with which to begin.
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Boone dlvided art into four diatinét parts; 111uatéative
arawiag; object drawing, design, and medhaniual or working
drawing., To those was added a related phase, pioture study,
which, in theory, aimed to illuatéaté and explain the appli
oation of design and drawing in the fine arts, According to
Boone, that classification was éwgeﬁéraily‘aaaeptad ene, It
had been evolved as a result of an attempt to fit ert instruc-
tion into the general aurriaulum and mnko it not only s har~
monious element, but a iital one. ’

Boone maintained that there was a dacidcd taudenay to
coordinate art with hanauﬁark as two phases of nanual erts,

To accomplish thst, eluﬁo&%qry art work had become 1a§goiy 8
teaching of objeot éraﬁfﬂ&ﬁiad epplied design, béeaﬁ‘% fﬁnsé
toplos were of graatast ‘use and profit in aonneetlen with uhop
work and the orefts, |

By do&eriptian, Eeana explained the praoaaaras ax each
of the above tour art sreas. Illuatrstive drawina. aaaerding
to Boone, dcvtlepad aptitude in arreativo exprcanien by gra=-
phie munns, ana it built up a power of manttliy ploturing
common razn-. It was san important funetion to haln ohildren
soquire a 3rtphi¢ vooabulary, Illuuﬁrativa druwing culmine
ated in the produstion of plotures full af the sense of reslity
and aimplc unaush to be emphatiec.

Objnot drawiag, Boone explained, sought to cultivate in

the ohild accufnto obasrvation and the memorizing of common
forms in their ordinary positions and surroundings. It slso

developed a sense of the third dimension, which involved an
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appreciation of the solidity or}tanm and of balance and welght
as compared with movement, Those aims seemed to be less artia-
tic than cultural, though thercywaa ne resson why the two mo-
tives eéuld not coincide, accerding to Baann; |
Design in the elementary school had to do with the form,
proportion, and coler et.tha produats of construction and with
the decoration or ambal}inhnant of thggg products in an ade-
quate way, described Boons. As a praipquis;ta, the ochildren
wore given aome knowloﬂsp of process apgntho 13g1tatians of
materiala, and aa complete and tharoughva training in design
theory as seemed feasible, Boone outlineq the general aims
of design ss being: (1) to teessh the rslations a:ﬂggrpp, size,
and tons st the basis of hamwony; (2) to teach the importance
of utility in deslgn, becsuse design was a atudy of oraft and
not fine arty (3) to teash design as related to prooceas and
material and as defining the kind snd treatment of motif,
Boone described how a auccesaful design unit could be
presented te‘tlgggntarj shildren, In the un;t_f?a eh;}ﬁ first
learned to 'brk:;#:a given material sﬁéh as §l§;?‘§pxﬁilo, of
wood, At that time, the firat forms and dgyérggieg were dio-
tated. The re#tgictiana were carefully da{in;d: Exercises
were given to compose a design for a similar artiele with
slight modifications, ‘hat w@s followed by other prnblams;
each annlvlng\nat slements in technique or niw formms of dec-
oretion, Lator pimbleus ineluded the exesution of individual

models,
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In the presentation of a given problem to the class,
grest care wss exeréised to furnish a basis for working, so-
cording to Boone, It was at that point that theory was val-
usble. As & prepsration, the children were taught to divide
given spaces, oblong, aquars, snd eircular, into interesting
patterns, which followed vertain strueturel as well as ses-
thetic laws, They wers taught the synthesis of areas in order
to make petterns following the same laws, and were instructed
in the decorative use of floral and animal forms and the dec-
orstive use of letters,

Boons explained that after having studied the prineiples,
the child was given & motif, Thet motif was a blank form for
decoration, such ss & flower pot, or a book reck., More of ten,
it was a unit from whioh & pattern was toc be made, PFor geo.
metric ornament the unit sould be square, cross or eircle to
be used a3 ¢ starting point fer spsce composition or border,

It sould also Be 2 flower, lesf, or inseot, The child received
@ ¢onocise statement of the form of design desired, whether sur.
fase patterns, psnel, or border, If the predlem waz a border,
the construetion was discussed and the methed of repetition
settled, According to Boone, color was taught more from the
practical, technical point of view than as a theory, It eould
only be studied properly in connection with material and process,

Wechanicel drawing was described by Boone as being of ten
referad to as a form of artiatic expression. By use of mechw
anical drawing, one defined the sizes and shapes of elements
in & structure and indicated methods of construstion snd somew

times decoration.
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e subject included working drawings of simple articles
to be made in wood, metal, or elay. Those drawings gave the
dimensions of the proposed structure and showed how the parts
ware put together., Acocerding to Boone, & sedond aim of meche
anicel drawing wes to teaoh the comgeption of the third di.
menaion. Such orafis as pottery snd woodwork produced solids,
and to deviss and exesuts things by those arafts the child
must be able to think in selld terms,

Boone stated that in most citlies 1t seemed to bLe the
practice to give children just enough mechanisal drawing to
ensble them to read pleans and deteils for use in the shop. :
Lack of sufficient time for the arts made it noaoaanmy»that‘
some phase of the work be eandonénd, snd meohanical drawing
was the subject most affected, It was acknowledged that thop-
ough grounding in the fundamental ideaa of plain projestion
was an invaluable business asset, and sinoce many boys left
school at the emnd of their elementary training, it was desine
able that they have that treining.

Boone mainteined that the improvements msde in art instruce
tion were responsible for bringing more validity snd interest
to art sducation in general, Aoccording to Boone, the models
used were more interesting, Both teachers and ohildren had
found i1t more enjoyable to produse brillisnt, impressionistic
renderings of sprays of flowers, fruit, birds, insects, and

lsndacapes, sinve the more exacting atandards of excellence

had been lowerad,
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There was & kind of drawing which remsined in some courses,
living on its reputation as e distent relative of design, Ace
cording to Boone, this was the copying of historiec ornament;
it wes, however, fast diseppearing as the newer and better meth-
ods of teaching design were developed,

Boone explained that most elementery sri work wss done
with the pencll, and rendered in flet tones of gray or color,
The sketehing of plant forms, animals, and groups of still
1life, where mass was the consideration, was exesuted direotly
with the brush, but the pencil was the almost universal toecl.
The bulk of elementary srt was comprised qf rap;dvagatehas of
objecta, studies for design, letiering and working drawings
for the shop,

According to Boone, the reconstruction thet was going en
in the teaohing of art at that time pointed to a more useful
interpretation of the mission of the arts, to a more sonsistent
endeavor to plan the course of study around ideas, not processes,
end to eliminate those elements which could not justify their
existence on ﬁtiliﬁarian grounds., Boone emphasized that art
teaching weuld,nat‘ba_put on & sordid, commercisl bassis, Cone
ceptions of beuﬁsy hed changed, and so had the convictions of
teachers as to what aspeats of beauty were to be considered in
the elqnentarj aquol. Supervisors were leaving peinting, pose
drawing, and history and appreclation of art to the high achool
end the art school, Children of elementary grades were tooc young
to make headway with thess, but they could gein facility in the

use of the pencil and scquire auch fundamentals of design as
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would prove to be sn excellent foundation for future study of
the fine arts and for the trades, Teehnical educstion claimed
& larger proportion of boys esoh year, snd thers was a steady,
inoressing demaend for drawing that gould be used, Baén@ felt
that it waas evident that the school of the future must offer

in the last year or two of 1ts elementsry period, an industrial
sourse for those who could not sttend high sehool., Both in
elementary school and in the high schegl, art would occcupy a
strategic positlion by virtue of its importance in the total
school currieulum.

A book entitled Theory and Practioce of Teaching Art was

written in 1908 by Arthur Wesley Dow (£85), Prolfeasor of Fine
Artas 8t Columbis Universlty. Dow maintained that art education
was lmportant in develeplng the whele person to act in an ep-
preclative and disoriminating manner,

According to Dow, the true purpose of art teaching was
the edusation ef the whole people for appreciation, Art waa
8 training whioh called for a very direct exercise of the ori-
tical powers, dewveloping judgment and skill, It was & traine
ing that would inorease the individusl's effisiensy in any
calling.

ine general public had not thought of art educstion in
that wey, but had acknowledged the valus of drawing, espsoially
when it sold serve some utilitarian purpsse,

Dow emphaslzed that an importent functlon of art education

was the appreclation of beauty.
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According to Dow, s better understanding of the true use-
fulness of art recognized creative power aszs & dlvine gift, the
natural endownent of every humsn soul, showing 1tself at first
in a form known as appreclation, That appreclstion led a cers
tain number of people to produce actual works of ary, MNore
Important, 1t led the majority to desire finer form and more
hamony of tone and solor in their enviromment and things for
daily use, It was the individual's right to have full control
of those poweras,

In describing art for the upper elementary grades, Dow
felt thet the subjest matter in art should include more dirf.
ficult line themes snd should observe more differente of tone
quality., Children at thaé level should be ready to obaerve
form in nature and color and composition in historiec art,
Drawing eand painting of still life, animals, figures, and oute
door lsndscspés should be praseticed, Design could have spee
cial applications in the manual arts, House desoration and
room furnishing could give prastieal direction to studiss in
good form and color. ,

In 1908 #ary Elllot Shepard (57), Assosiate Superviser of
Drawing, South Pletrict 3chools, ﬁartford,'ﬁbnneﬁtiwat, main-
tained that wet drawing paper and color wash were an effective
combination for/echildren in the first four elementsyy grades.
Acocording to Eﬁépard, the process wasg used in landscape drawe

ing with highiy gsuccessful and pleasing resultis,
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In & 1809 address read before the annual meeting of the
Kassachusetts Normal Art School in Boston, Ir, Charles #,

Eliot (27) emphasized that art education was an importent con-
tributing factor in shaping the well educated citizen, Eliot
felt that art was not recelving the attention it should have
as & valuable part of total education,

Aecording to Fliot, Massachusetts was the first erea of
the country to recognize the need of apt educstion, and the
first stets to meintain a normal art school on state resources,
Howevar, he felt that the school was never adequately supported
and that in genersl, drawing, painting, end modeling had never
obtained thelr adequate places in either the elsmentary or the
secondary schools,

Eliot pointed out thet in schools in whioch art was being
taught, the subject wad of ten utterly inadequete, &n hour op
an hour snd g half @& weelt was considered liberal tinme,

Eliot streissed that srt was ea valuable and importent a
mode of expressing thoughts and making exact redords as lan-
guage itself, Yet the major part of the populatiom, partiocu-
larly the native«born, were insensible to beauty and indif.
ferent to ugliness, Aesording to Elilot, industry must systome
atically cultivete the workmen's sense of fitness and grace
snd the study o6f fine arts should exist in the schools on s
level with the study of science, philesophy, end literature,

Eliot explained that the influente of the art teachers
was threefold, They tralned the eyes and hands of the chil-

dren and gave them another means of expressing and recording



what they saw; they developed artistlc quality in our national
industries and so promoted the intellectusl lnterest of the
men and women employed in them; they cultliveted in the popu~
lation at large the precious sense of bezuty,

In genersl, Ellot concluded theat more time wass needed
for grt subjects in the schools, better sppreclatlon of art
was needed for the educational leaders, and more sympathy
from the publie¢ wes needed to support art edusstion,

In 1909 Eermenn ¥, #illiems (67}, Bupervisor of Drawing,
Baveriill, Massschusetts, wrote an artiole explasining the at-
titudes and definitions of teschling srt and drawing in the
elementary grades,

According to ¥l1lliems, there were few school systems
where drawing 41d not heve considerable time devoted to 1t,
The word “drawing,® explained Willisms, ceslled up in the minds
of different edudatora vearied concepts and notions., Public.
school drawing meant to sSome, work based entirely upon the
drawing book of thipty years previous, To others, drawing
meant & courae ¢f study whieh trained the hand, mind, and eye,
and whioh was defined with the finest in peinting, sculpture,
and architesture, To still othera, 1t meant a close sssociaw
tion with manusl training. In that reference, drawing was
tha t nart of the course which was consldered useful chiefly sas
& means of asttaining dedoration for the msnual training models.
Lastly, drawing meant a vague combination of art, manusl tralne

ing, snd industrial edugetion,
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Willisms questloned the diiference between drawing and
manual training. Drawing was manual training, but it also
contelned the prineiples of art, which were vitelly lmportant.
Drawing, according to ¥illlams, also was the most effleclent
and least expensive means, when properly conduscted, of traln-
ing the hand snd mind of the young person.

¥anual training, however, pald partlecular attentlion to
teasshing the use of tools snd hand-work, It emphasized ao.
curacy snd developed various faculties of the mind which could
not otherwise be reached, Aoccording té Williems, the practi-
cal attitude in the manual treining work had been the reason
whi so much stress was being laid upon industrial edusation.
Manuasl training had been the beginning of industrial edusation,

#11liems explained that in most cases, the actual making
of models wss conalderaed maaual training, and the decoration
of them or the designing of the models as drswing, According
to Willisms, there should not bs eny distinction between the
two steps in thg‘graegag, but the reason for its existence wasa
probably the fag¢t that there wers separste normal sohools pro-
ducing drawing tga@hara who did not teaach woodwork, or else
manual training toaehara who d4id not inoline towsrd the artistie,

Williams felt that art instruction from books was not
an ethical procedure aad that the direot use of them by the
children was not a mna&u of exercising true art ability end
sxpression.

According to Wllliems, there were two types of books;

there were books of inmstruction for the teacher, and there
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were copybooks for the children, In teacaling ari, Il wag al-
moat Impossible to obtaln setlsfactory results without somew
thing for the class to ses in the way of an exampls, On the
other hand, copying from the book emtirely was not golng very
far aducatlionally and was not done by the mors advanced tsache
ers. Chart 1ilustrations were used largely to produce an "at-
mosphere” to give the ohild a general-ideas of what was wanted
end to show a variety of ways of dolng-is:and to eatabiiah B
standard of work., Booke for the tesachers were intended as
textbooks and manuals, glving the teachers suggestions per-
taining to the lessons, Books of that kind were good from
that point of view, but if a person were to sttempt to learm
to draw slwply by reading the literature of srt, hs would not
progress very far in ertistic skill, according to %illiamé.

Williems felt that industrial education end art were ra-
lated through manusl training.

Industiial eduoation did not affect tha,elementary<schobls
partioularly, as masterisl covered required a comparatively
mature mind, Drawing, manual tralning, and industrial educa~
tion ezme in ebout the order nsmed and completsd the circle,
#1llliams explained that drawing wss introduced first in the
lower elementary grades because drewing wes a simple form of
hand training. Later on in the grades, manual training was
introduced because at this time the ohildren were ready for
more diffieult exercises and aoncrete modela, The drawing exer.
cises at thls time besame more like art, sorreleting with hand.

work. Xnduatrial education was introduced beyond the elsmentary
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school and meant training for money-making trades, MNechani-
cal and free-hand drewing osme inte all three areas, beocause
drawing was one of thé‘fundamentali of a technical training
course in the same way that the three R's were the foundation
of an academic course, sccording to Willlams,

¥illiams felt that a good teasher of art would first of
all find out what the lesson meant, snd whet results should
be obtained, A ttnﬁharxihauld plan the method of presentation.
Each detail should be carefully sonsidered, and nothing left
to chance, According t& ¥lliens, whqhwdutaiza were left to
chance, they generally went wrong, The meterial for the exsr.
cise should be prepared, Wnhen the time came for the laadan,
the olass should be quiet and attentive, '™™e lesson should
be explained in a simple but forcsful way, and it should be
illustrated htjﬁhaxtag:érnwmng books, drswings by the teacher
or by farmt§ pﬁ§£1l, or by any convenient material., After the
damun:trntaan;5&hataVnrkraa‘raqwirud to carry out the work
might be distributed and the work begun. According %o ¥illiams,
the sbilisy tﬁldmuw on the blaokboard was slways desirable,
but still m@ri.mupartant was the abilitj éd plan the asteps in
a lesson se¢ tﬁat thoy’wan1d»¢ame in u\Légiuul order and be
fully understood by the ehildrén. |

In a doxeriytion of what a course 1n‘eiawantary art
might be, ¥1lliams listed fifteen major oconsiderations:

1. servat » Exercise in naaiag; lines;

, shapes) values and eolor,

2. Expression - Deslign and eaupeaitien.

S, e theory of c¢olor and the develop-

men er the color sense,
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4. Memo - Exeroise to dsvelop the memory,
rom the blackboard and from nature,

8, Mental Imagery - Developing the faculties
which tend toward creative abllity and
originality.

6. Agouracy « Meshaniocal drauing. Cutting, mak-
In§ an% pasting.
7. Jdu ent ~ Exarcises in oritieism,
@ g Taste - Talks by the teacher, with
BXQ.’PG! 383,
1 P « Elementa manual training.
10. & « "8 Eye - Exerclses ts teach method
1D E“Ihggfha sense of vision.
‘Th - Model araving, per-

speotlve, prolestion,
12, Thought 8& muls tion - Exercise plannsd to
P P 0 ought not reached by
other stud&ap.—
13, General Culture - Ploturss, arahska@turo,
es Y, aaulpturm, and study of
the beauﬁifal.

14, Industris)l treining - Studies in useful
oecﬁpaEIana.
15, Relaxation - Artiatio busy work.

Williams 1llustrated hew teachers might distribute the fif-
teen conslderations with particular grade levels in mind, |

Gredes -~ Observation, eolor,
Gratt, axﬁ?!mn.

¢ ~ Obssrvation, color, handleraft,
& sagery, relaxation.
*Agga Gw 8 - h#crvat&aa, éplor, handicraft, use

¢ oye, mental lmagery, ascuracy.

1d¢ - Observation, expressiom, eGolor,
g*f atimulatian, asouracy, mamory, manual

Seventh Qra s - abnarvatien, sxpression, dolor, in-
ormatlion (thmry}, judgnent, menory, mmal
training, -

Eighth Grede -« Observation, expression, judgm aat

T gensrel oulture, good %aato, 1ntan§néian {ethry),
aalor, manusl training.

B1111ams {lluatrated how time might be givan ta elementary art

according to a partieular grade level.

Sixth, Seventt E;ghtg rades - Iwo forty-five-
minute .saan & weelk,

nute

Faurtg and F Grades -~ Three thirty-minute

esdons wto .

Firat aeeong Third Grades - Tree twenty-
minu ® oigena 8 week,
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Concerning the use of models as subjects for drawling,
Willisms felt that vegetables made excellent models and were
most favorable in the lower gradea, Vegetsbles, according to
Williema, were easier to draw bhnnlvétca or glasses becsuse
they were not based on any partiocular geometric solid and wers
not hollow or trasnsparent. A rough spproximation of the gen-
eral shape of the model zave & fairly seatiafectory result and
avolded the mystsries of ellipases or vanishing edges and dif-
floult textures, Williams felt that 1t was unfeir to lead e
child against a problem which he ocould not conquer., It was
demoralizing to a olsss to esk the ahilern to attempt an exer-
¢lse where their best efforts would give & rcauit which was
so inferior, when judged by ordinary standsrds, that 1t seomed
s joke., Teachers should employ exercises where 1t was reas.
onably certain thet geod, hard work would produce a perfect
resuli, Ascocording te Williems, s simple thing done well was
much better thsn a difffiocult thing which was only half-understood,

in a dcaortg#inn of what functions should bs included in
planning lessons in elementary art, Williams felt that drill
exercises were good in training the power of obaservation., That
was done by means of lines of different lengths, angles of dif.
fersnt sizes, snd the comparison of aress of varying shapes,

Williams desoribed expression as being design and compo-
sition. DPeasign should be introdused early in the elementary
school and continue throughout the education of the ehild, In
teaching design, 1t was to be remembered that deslign upplica as

much to shape and proportion of an article ma 1t did to its
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degoration, Ac¢cording to Williams, with the exceptlon of mech-
anical drawing, design was one of the most useful festurss in
an art course, It held a very important place in the new gourw
sea in industriel educetion. Design should be = flexible sub-
ject and oould be presented in & dozen different ways, depending
upon the maturity of the chilld.

¥illisms maintained that handlorefi, manual tralning, and
industriasl training had separate goala within themselves in
relation to different age groups., He {elt that the three areas
should not be judged for thelr merits by similar standards,
Acoording to &illisms, handicraf t meant the simple toys which
young children make, suesh aa boxes constructed from paper or
cardboard, peper furniture, gsrlands of various ornsmenta, and
whatever they have constructed with their hands, The success
of the exercises depended upon the sbility of the teasher to
approsch the lesson from the child's point gr.v&ew.. Ag article
which could seem entirely uninteresting to an adult might be
extremely attractive to a small ohild, Good“hgnghing_qhmulﬁ be
concerned with the maturity of the scholar at sesh step in his
‘development, Aceording to Willlesms, the resylts of the handi-
craft should not be judged by the commercial standerds sccepted
by sdults, but by the success which the teacher had in adapting
the work to the age of the cless,

#11liems deseribed manual training as a difficult kind of
hand-work where mature tool skills were learned, The models

that were made had @ certain value, The work should be carried
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on in a speciel room with the proper spparatus and a speaigl
teacher, The subject tauzht might be woodwork, printing, or
any other subjest whioch did not require 2 great deal of skill
to obtain & reasonable finished result.

Avcording to ¥1llisms, industrial training might begzin in
the ninth grade, The major concern of lndustrial training was
the teaching of praaﬁiaal occupations and inveolved more advaneed
gki1lls learned in msnusl training.

In 1909 Jamss P, Haney (34), Direstor of Art nhd‘ﬁaaual
Training in the Publis Sehools of New York City, stated that
art was an important faetor in child expression, Haney felt
that expression through pletures was vital when expression
through language was dAiffioult, Illustretions should be re-
quired of the child both as a means of putting his knoﬁladga
of form and proportion to direct use and as a means of teat
ing the successes of other lessons which his voosbulary was
too scant to allow him to express in words,

Teaching from drawing aids, sccording to Haney, caused
the child to see fine movements in line and subtle elements
of porportion. On the other hand, modmling‘r&quired'the ochild
to see in mass and to sppreciste the construetion of the solid
form, to comprehend the play of light and shadow and the planes
of the modeled fomm, It also gave the ehild an opportunity to
learn through the teactile sense how forms felt as well as looked,

According to Heney, art was an important scontributing facs

tor in design, The c¢hild who was taught design came to know



- 26 -

the varied aspeots of plant forms, and which of them wers dece

orative and aulted to his purpose, Some fine lines and propore
tions could sppear in one view, some in another, Ho decoratlve
translation was to be sttempted befors that search was made,

Haney maintained that the value of nesthetic training in
the elsmentary school was inoressing wlth each year. On the
side of the individual; it led to & larger capsclity for selfl-
snjoyment, to higher standards of living, and to creative abile
ity invaluable in 21l phases of industry, On the side of the
state, sesthetic tralning appeared ss one of the most impor-
tant agents making for industrial supremacy. The ohild was
trained in taste and the school and 1ts work became influenced
by the elementa of beauty,

In judging the aptistie aceomplishments of a ohild, Haney
felt that only a reasponsble pattern of aevaluation should inw
fluence the standsards of qusllity, Nelther the sma@§h product
of sutomatle performsnss, nor the labored result of elaborate
diotation should interfere with the individual and honeat work
of the pupil., Children's work should be childish; it should
acknowledge the youthful hands that made 1%, ascerding to Haney.
Higher taechniosl excellencs may rightly appear in esch suc.
casaive grade, but in no class should the deaire for unwars
ranted perfection be allowed to serve as an execuse for the
evils of dictation,.

In 1909 Lou B, Colby (17) constructed a manusl designed

for use by elementary teachers in the teaching of art. The
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manal descrihed the methods of conducting lessons in ert and
illustrated various sasigmnments whioh Colby considered to be
appronriste for the elementary level, Inoluded in her mster.
$al were such assigrments as: drawing from imegination, nature,
people, animals, and other objects; palnting and color; making
and desorating; working in clay; and sutting paper, |

In the introduetion, Colby desoribed the book as nonw
technical in the edusational and art sense, 'The baslic aims
were to make ths shild's first crude efforts sa nurnoseful as
his later and mors formmal ones, to create reasonable stsndards,
to encourage orizinallity snd invention, to cultivate freedom
as well as exactness, to develop observing power and skills
of the hands, and to sssist the child to senss the quality
of beauty in the useful thlngs of life.

Colby advised that esraful planning was neceﬂsary in (-3 2
der to achloeve aatiaraa%ory goals, It was the taacherls duty
to select the alds waieh would contribute to the desirad ro-
sults and to make s play of work in accord with the lacal achaol
conditions., In many aitias, according to Colby, a supervi&or
planned a course adapted to ﬁha local situstion, 3ometimes
the course specified in detall the work for éach day. In
other cases, it gave only the genersl plan, leaving the tesch.
er to work out the details, 1In many places, the alementary
teacher planned hor own aourse,

Colby suggested that to make the year'sa work a success,

the elementary tescher should survey not only the particular
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assignment to be taught the following day, but survey the whole

ground to be covered during the year., The plan should be for.
mulated on paper, That was the only way to insure a balance of
work.,

In 1909 Te School Arts Book (4) carried a foldeout supe-

plement entitled "Chart of a Course in Drawing, Design, and
Handicerft for Elementary 3chools te be Follewed by The School

Arts Book, 1909-1919," Henry Turner Bailey was presumed to be
the writer,

The chart included 8 discussion of illustrative drawing,
and 1ts sontribution to the slementary program,

Batley maintsined that i1llustrative drawing should degin
in the first grsde and sontinue through all the grades. Illuse
tretive drawing should reflect the interests of the child and
be & natursl graphie expression of his thought, It should oo~
cupy & prominent place in the required schedule and be alletted
g8 sufficient amount of time to insure goed work,

Balley felt that as the child developed, the sasliguments
should become more varied, rerasonal axperiensges during vacaw
tions and holidays, obssrvations of the changing seasons, of
the weather, or of day end night, scenes suggesated by iother
Goose, by fables and myths in the lower gradea, would be fol-
lowed in the upper grades with maps end disgrsmas in relation
to history, geography, and arithmetlic, and pletures in connecs
tion with history, literature, and the history of art.

Agoording te Balley, speciel topics should be made the

subject of work in sketeh books so that children could learn
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to gather end record date regarding & particuler subjsct from
2ll avallable sourcea,

Gradual improvement should be expected to coms from prace
tice in illustrative sketching and from object draswing through
whnioh children should be continually gesining skill in the exe
pression of form and appearance, according to Bailley,.

Balley stated that children should be stlmulsted by seeing
pictures such as those found in the magazines and reproduced
from masterpieces, and by comparing their work with that of
other ohildren,

Balley emphasized that the work should be judged by stan-
dsrds of asttainment reasponeble for eacsh grade and not by sdult
ideas of perfection, The standard should not be for sbove the
avarage of the drawlngs produced by a glven class,

In 1809 Ora 3Strange (60), Art Director in the Public Sochools
of Taunton, Masaaahuan%ts, expressed that figure drawing for
young children neeaéd‘aaaistance from the teacher,

Acoarding-to 3trenge, children, when left %o themselves,
naturally attempt to draw other children, GCrude as the draw-
ings are, thay often show much life and sctionm. In the begin-
ning the drawings sre perfestly satisfaetoiy to the child, but
soon he becomes aware of his limitations of power and is ready
and snxlious to learn, At that point the tescher should give
help. 1The children must not only learn how to observe but how
to express, |

Strange maintained that for beglinners in the area of fig-

ure drawing, sctlon figures consisting of straight lines were



- 100 =

helpful, If members of the ¢lnss rnerformed some simple phy-
8ical aoctions, the mental imege would be intensified snd better
representations would result, According to Strange, the ochil-
dren would attempt to draw the actlon as they remembered 1t.
Brush end ink would be best for that type of work, for the mas.
ses should be put in, no chance for detail would be given, and
there would be no opportunity for erasure,

Agcording to Strange, during the first few years the work
was spontaneous and the teacher had oniyvﬁe'gu§q§ it, During
the later years the ch;léreu became conseious of their limi.-
tations, and the teaohqrfbeaame the laaéér{to 3§aw them not
only how to express, bnﬁ how to select apprGQriaie @ﬁd atimue
lative objects, -

: Practices in 1910

In 1910 Framk F. Frederiok (29), Director of Industrial
Arts, Tmaatén,:ﬂow,iéiédi, discussed a need for separating the
more talented égiidfem from the other childrsn im art snd di.
recting them inte sn edvenced, concenirated study program which
would better prepare them for careers in society and industyy.

Aacording teo Frederick, the general scheme of art instruce
tion in the public schools was sound, but the one major weak-
neea was the faot that the specially gifted child was mot properly
enoouraged. The designers, art teschers, i1llustraters, psinters,
sculptors, and architects of the future were the gifted children,

In his program, Frederick attempted to plage the more

gifted children in an advanced classs after they had spent a
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year in the elementary art class, Those children utilized
extra time on Saturdays and devoted all their mttention to

one bransh of art expression for one yesar,
Frederiok deacribed one such plan and 1ts accomplishment,

fhis year they sre drawing groups of still
lifew-making caereful, truthful, peinstaking
drawlngs in ehardoal thet many sh art super-
visor, who does not know the hard road the
successful designer abroad has te travel,
would sonsider nard, ti%nt and nnaalutoly
inartistic, Lagt ear hey drew from oausts
of architestursl nrnsmant, . sNext ienr they
takke up modeling or meshanical draw
some ¢one of the assveral differsat but oxg:oly
sllied branches into which art work me
divided, As & different kind of wa k gﬁ
taken up each yaar. students may en ®
class at the beginning of any year, Qnd when

the oourao is oom atqd in elght ar ¢ WMre
those who have ag in the slass :§il(§uv5
hag antgllurggu 1lntgrt ;zgra;i ag ¢
and a thorou n the elemen

and will be suf iﬁtsntly accurate and g fﬁ{ ¢

to enter shops, fastories, potteries, tﬁc,

not as dnnisaars, ‘of sourse, hﬁt as skilled
assistants, able to %:ow into e#ignera; or

if they gap&-aal}oi take wp: the wark.ef the
professional artist, they can at aneo anter

the advaneed glasses of art achoels,.or ak.
least, do mueh astronger work in any alass than
their classmates who have mot redelved this. spe-
clal training.

In 1910 Henry Turner Baslley (8), editor of Ihe School Arts
y b

Book, was asked by several of the readers, to sibéulate a ques.

B

tionnaire for the purpose of diaaaveriné”thﬁﬁﬁgﬁiﬂaammen reassons
for teaching art in the elementary schools, Thé questlonnaire
was presented to seventy supervisors and teachers of art through-
out the country., #ith the replies, Bailey éompiled a list of
twenty purposes walch were cited by two or more art educators,

™he list was published in the order of frequency of cholce,
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1, Develops apprsoiastion of the bDesutiful,
2, Glves command of the universal language
for sxpressing ideas of form.
3. Cultivates sc¢ouracy of observation.
4. Gives skill of hand, s
5. Increases the value of industrisl products,
8., Promotes apprecistion of exosllence in
manufe¢tured articles,
7. Helps to establish good habits of thought
and sotion, '
8, Gives power to express beauty,
9, Encourages originality or individuslity.
10. Develops the creative faculty.
1l. ZEnhances the enjoyment of golew,
12, Stimulates the Imagination.
13, Develops judgment, '
14, Reveala natural ablility.
16, 1s & help in ather school studies,
16, Inocreases the desire for besutiful sur-
roundings. .. : L
17, Awakens ambitions in pupils when other
studies fail.
18. Furnishes meny a means of livelihood
19. Increases interest in commonplace thinga. y
20. Promotes snjoysmant of 1ife, " -

e items on the above list, sccording to Bailey, were
used in support of a stand favoring ert instrustion in the
schools by the sdusaters who submitted the contributions. At
that time, many wohool baarda required thelr teachers to supply
valid reasons and pt¥penes for the presence of thelr sibiest
in the school ewrriedlim, -

In an artidsle on design written in 1910 by Arthur W, Scrib-
ner {56}, Supervisor of Drawing, Lswrence, Wpssachusetts, e
suggestion for the use of atencile was presented. ﬁaoorﬁing
to Scribner, stendils were beneficlel %o children in laying
out borders ard surfase patterns, His proposal called for the
use of seversl types of stenciled mats which were to be arranged,
combined, and trased by fourth, rifth, snd sixth grade children.
A different stenoiled mat was designated for each grade level,
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The method was used so that children schleved more successful,
rhythmio repeat designas,

Seribner classified the stencils into three groups, Angu-
lar units, consieting of straight-line units, were used by the
fourth grede, Rhythmic units, conalsting of straight- end
curved-line units, were sssigned in the fifth grade. Rhythmie
units, oonaisting only of ocurved-line units, were used by the
sixth grade, Soribner emphasized that the use of the stenoil
mats was merely an aid te the children in making conventional
designs, It was not designed to eliminate the opportuniiy to
create original design,

According to Scribner, two or more lesaons should be given
in cutting, planning, aftd tracing the different units, Immedie-
tely following that actlvity, there should be leassons oh tras-
ing and modifying one or more forms previousz to planning and
designing arrangensnt,

In repeating sertain groups, Socribner stated that the neces.
sity of certaln modifioations would become spparent, Msny ohile
dren would be abls to cut original forms of attractive proportions
and would see, in simple plant forms, motives that would resemble
some of the units, edoording to Seribner, |

Seribner concluded that once the receptive minds of chil-
dren were opened to oorrect seeing and imagining, the barrier
to original design would be clesred saway forever, For ohildren
who had limited perseverancse and ingemuity, the units would be
especially helpful as an incentive to oreate original groupings,
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In 1910 Mary A, Pearson {44), State Normal S3chool, North
Adams, Massaéhuaett&; felt that drawing was not reteiving the
emphasls 1t should have had in early art training. Pearson
indicated that discussions, decorative work, and handicﬁért
wers consuming muoch of the time that should have been devoted
to leassons in representation.

 Pearson maintained that teachers could arouse interest
and direst the observatlon of the younger elementary children
by using fewer words and using the time for activity, Accorde.
ing to Pearson, time wes often used in extrscting verbal ans-
wers to questions th&ﬁ‘k@uld better be aﬁawarad thraugh drawing
sssigmments, ‘The tescher should constantly study to find how
few words were necessary to awaken interest, to relate the
work to that whish presedéd, to get the child to reslly study
the objest befors him, #dnd, after the drawing essigmment, to
make a eritical comparison guided by his knowledge of prinei~
ples, and to disasver his own mistakes and then try again,

Pearson dessribed how a succesaful drawing olass sould
be conduoted, Agcording to Pearson, the tescher should draw
with snd for the children often, so that lideas could be inspired,
The shildren's drawings should be exhibited before the class
and discussed for ensouragement,

Following the study of type end similar forms, the intel~
ligent copying of outline drawings of houses and other archiw
testural forms was worthwhile, according to Pearson,

Pearson suggested that the use of illustretlions from ad-

vertising and furnjiture catalogs furnished the child with the
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corredt observation of principles, The object eould be redrewn
or'tranalated into iine, with the teasher, &s a means of fure
ther drill,

In 1910 John C, Van Dyke (64) wrote a book whieh attempted
to explain the conflictas whiah were ovcuring st that time over
the procedures and purposes of srt instruotion, Van Dyke felt
that too musch sttention was given to eopy work and maintalned
that if art were to be a valid fom of expression, copylng the
accomplishments of the great srtista was not developing any-
thing more than ability to duplisate the sugaess of others,

According to Van Dyke, the students in the public achools
wore taught to sdmire the style of great sculpture snd paint-
ing, or at least the manner or method of the master artist,
Any method looked better than attempting an original fomm.

Van Dyke ststed that there was sonsidersble discussiomn
concerning the merits Aznﬁrxgimalzty, self-agssertion, and in.
@ viduality, but there was little practical demonstration of
it.



The teaching of art in the elementary schools during the
years 1900 through 1910 was, in most capes, related with the
age of the chlild., However, the sssignmeants seemed to have
little variety, other then a morse advanaad}farm of the same
medium, as the child progressed through the grades, The In-
troduction of more challenging medls seemed to be reserved
for the private art schools,

In general, the taacgars seemed to be primsrily interested
in elther developing hand skills or condltioning the sense
of apprecistion of beeuty., In scattered locations, art edu-
cation appesared to be & vegue combination of both aims,

Child study seemed to have influenced elementary ert in
the lower grades, part&qnlarly in the kindergarten, But by
the time the ohild had progressed to the upper elementary
grades, art inptgn@ﬁ&ug began to have more practical and tech-

nicsl significance,

uotion in the Kindergsrten
In 1908 Arthur Waﬁi&i Dow (25) expressed that art in the

kindergarten shou1§:b§ understood es & rudimentery appreciation
or judgment aonéakniag rhythm and fitness which formed the

foundation for mature iipreaaion later,

« 106 «
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Dow falt that if the child had ereated a melodious move-
ment of line or color, complete in itself, 1t was the first
step in art expregsion. Applieations would eesily follow in
a2 naturel pattern. |

In 1910 Caroline Cromise (19) of the Chicago Kindergarten
Institute maintained that the artistic efforts of young cohil-
dren were caused by the practical power of observation in con-
junction with the skill of the hand,

According to Cronise, the child a1é not apent&néeuuly
reproduce sny objact whioh he had considered pretty. Some
object with which he had’bﬁen interested practically snd aon-
eretely had motivated him, In short, the child had told ‘about
“the things which were important to him, o

Cronise maintsined that the child created art forms as he
spoke, Eoth his words and his ert work werc fragumentary and
detached in relation teo one another, The child spoke spontan-
eously of the things which interested him, and drew or modeled
just as spontansously these things which he cared for. Ao
cording to Croniae, the ohild hoped that his ide&s weore sble
to be understoed, both verbally end pictorially. 'The child
should be encouraged toc talk for the sake of expressing en
ides clearly, never to show off.h1; skill, Croniss amphasized
that all oriticisma should tend to lead him %o discover whsre
his expression wasn't clear or complete, Criticism should help
him to discover things and obtain a better image. For instance,

if the ehild drsw & man without arms, the teacher should inguilre
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28 to how the man eould put on his hat, or, if he had resched
the landscape stage and had placed 8 horse in the sky, the
teaaher should ask what the horasae wﬁa s tanding upon,

In respect to decorstive work in the kindergarten, Cronise
cautioned that careful procedure was neasessary. According
to Cronise, if decorative art was lnvelved with making border
designs snd patterns, it occupied a very small place on the
schedule, The child enjoyed repatitien’nna rhythm, but if
he was required to labor long and painfully making and place
ing each unit of his design or border, the object of the work
would be defeated., He would become bored and tired and hate
the work., Cronlse felt that the child never should be required
to meke an sbatract design, for there was no such thing at
the kindergartaﬂ”age level., Decorative design meant the make
ing of a harmonious pattern In a glven space for a given pur-
pose, ?raaﬁefion and-éllmax should be near enocugh together
for the chlld to iaslize the reward of his lsbor. 3Stringing
beads, acecording to Granisa, waz en excallent kind of dpemra*
tive design. If the beads were carefully selected in relation
to color and form,vthe child was partioularlyvhappy in making
combinations eﬁt of them., However, even that simple form of
design, when‘uniaterexting units and vulger colora were given
him to combine, was as harmful as would be the hesring or sing-
ing of discordant and vulgar musiec, particularly because the
firat {mpresslons wers so lasting.

According to Cronise, four important aims should be res-

11zed in kindergarten art work,
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1. CLultivation of imeginstion and expression,

£, 1Inereased power of observation,.

3, Manual training.

4, A slignt degree of sesthetic leeling.

Concerning the many types of material commonly used for
accomplishing the ebove sims, COronlse listed eclay, paints,
paper, and crayons as the most successiul., According to
Cronise, clay was the best for the younger children because
solids could be represented as solids without the confusion
which resulted from having to represent an object of three
dimensions on & flat surlace,

Uronise explained her purpose In selecting certsin ma-
terials for art in the kindergarten,

According to Cronise, clay gave an opportunity for quick
repetition of any igt@rQSﬁing unit, which in turn gave use to
invention snd logical thought on the part of the child, WNoth-
ing was better than clay for pictorial or representative work
for children of the kindergarten age or younger,

Ine use of crayons of the large type should bes encour-
sged constantly, and it should be the purpose ol the teacher
to watoh each individual child and develop hls powsr to ses
more accurately, aecording to Cronise, ‘

In 1910 Ida Hood Cla?k {15), Supervisor of klementary Nan-
ual Arts, Milwsukee, Wisconsin, maintained that art in the kin-
dergsrten should be creative work involving illustration of
stories, gemes, and songs. Clark mentioned that palnting of
objects observed on trips tc parks, such as people, anlmals,
birds, trees, and lowers and making simple designs could be

incliuded,
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Clark expressed the 1des thet some technlesl work should
be introduced by way of learning how to’maiston'and mix water
colors snd the use of the paint brush.

According to Clerk, art work at the kindergarten level
should recognize the needs of the child, All modes of éxpres‘
sion should be chozen and veried acoording to the needs of
the children snd must invelve the most fundementel sctivities,
Conetruction, elay modeling, painting, drewing, free-hand cute
ting, designing, building with blocks, and gardening were neces-

sary occupations for expression, acce&ding to Clark.

: _.b on ;_ Grade I
In 1906 Edith Barnum 110}, 8 teacher at the Horace Menn

hlamantary School in Hay Ebrk Gity, discussed ert inatruation
for the first grade, ﬁ@a%@a;gtainqd thet self-expression
should be the prima»ﬁﬁﬂogra‘ia planning the lessons. Acgord.
ing to Barmum, 1f art insiruction failed to be self-expression,
1t ceaaed to be art end, as s result, beceme a mechsnical exer-
cise, if not an 131uriﬁuﬁﬁ@na. Huok of the so-aalled art work
of the past had besn & mechaniaeal exercise, Selfw-expresslon
demanded thoughts, idesa, and feelings, with the power to re-
vesl them to othera, Art expression depended upom the preper
bslance of motive and technique,

Barnum described some of the subjeot matter whioh wasa
related to work in firat.grade art. Aress sush as nature study,
literature, the study of primitive life, and experiences frem
the child's everyday 1life furnished suitable subjects for ths
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art lessonsg, according ﬁa‘Barnuml,,Tha‘deaoration of many arti-
cles made in manual training wse slso the subjeot of many lessons.

Reolating the art werk to those studies, smong other ad-
vantages, resulted im an economy of time, which was necessary
in the short school sesalon. . '

Earnun felt that development was nedesssry in many areas,
The media that were found most satisfactory in the work in the
first grade were crayoms, eharcoal, and .brushwork with ink end
water color paints, . #aite; gray, and Manila drawing paper
were used along with chereoal and Japanese riece vaper. Musch
work wes done on the blaskbeard with the broad silde of the
erayon, That type of wewk was especislly vsluable in the fall
when the child first came to sehool, for the large movements
developed his motor ak&kLﬁtnﬁ mugcular control, sccovding to
Barnum. Excellent results were obtained with charocoal and ghar-
coal paper, The lapge msrking crayons weres used on drawing
paper and permmitted large, fres movements and were espegiaslly
good for ssat-work drawing, sccording to Bernum. Ink, used
with a brusht.xgxaiahpd,a medium for quiek, broad wbvk, whioch
wes a desirable skill. Valuable lessons were also givem in
neatness and ia.tho sare né property, for the child was held
secountable for the condition of his peint bex, brush, and
water pan,

Barnum supported the theory that ochildren should compare
one another's work in ordsr to improve their own. According

to Barnum, there were certain principles to be followsed for
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improving self.sxpression, Lessons were plsnned with speaial
reference to drewing, plecing, srrengement, spacing, proportion,
and color. The ohild should have & kmowledge of those princi=

- ples not 88 ends in themselves, but as meesns tc sid hin in the
best expression of his ideaa. Taey led him to feel bhaf‘hia
piotures were something besides & mere Yrepresentation, that
they were narmonious wholes,

Barnum expressed the idea that work &n design in the first
grade should not begin until the ehild faelt spme need for 1it,
By that meens the ehild became more ectively interested and
oreative, ‘Ibo often, ehildren were allowed Lo make designe
which they had no resl motive for creating, the work being per-
formed in order to epply certain rules end dirsctions whiah
were given them. Aocsording to Barnum, that type of work re-
sulted in & more or leas mechanlcal exerclise wlth little gp-
portunity for growih.  #hen the chlld wished to make a designm
for the cover of his notebook, or a decorstion for his bow
and arrow, or for a& plece of pottery, he had a real purpoae
in oresting the most besutiliul deaign in hls power, sc he put
himaelf into the work. In making a design to be applied to
some speclal uae, the shspe, size, and purpose of the objesct
to be decorated should be considered. The child dld not gain
that experzpncqvwhag the designs were not used.

According to Barnum, every ert lesson furnlshed an op-
portunlty for the growth of the imagination., The clearness

of the child's expression depended upon nis power to see with
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his mind's eye, The illiustration and imaginative work trans-
ported him to other times and plsces, and he createad the new
scenes snd conditions which he platured,.

In oonelusion, Barnum felt that &s the results of the art
work were reviewed, 1t should be realized that the project jus-
tified the time devoted to 1t., Barmum believed that in present.
ing srt in that way, with self-expression as an &im and the
gaining of technique 88 & means, experiences were offered which
parallseled those of life, resulting for the chilld in his well
rounded development, According to Barnum, there wes no dowt
thet during the firat year's work the ohild gained in conoen-
tration, self.control, and judgment, as wall as in power to
ses, Lo visuelige, to express himself definitely, to appresciate
besuty, and to work independently.

In 1809 Walter Sargent (49) of the University of Chiocago
falt that art in the fivret grade should be olecsely associeted
with work in industriel arta, Sargent described what type of
art work would bemt ‘sult that proposal, In many situstions
Sargent recommended thet the tesmcher should set the example
of good taste whieh would then more successfully develop the
ehild's originality,

Sargent emplinsised thaet in the tesching of design, a sub.
Jeot whioh should exert & direct influense in developing good
taste, teschers should foster origineality by protecting the
children from oppertunities for imitation, Sargent recommended

that the shildren should, however, become familiar with well
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selected examples of design, and should have an opportunity to
imitate them as a direct influence in developing originality,
and as the introduction to the study and practice of dnsign.
According to Sergent, fsmililerity with and discrimination of
what was excellent was & much more valuable ssaet than the
abllity to produce whet did not exist before if it was not

good enough to be 1n itself a reason why 1t should have existed
at all, _ 4 .

Sergent maintained that the ability to produce good dew
signs unalded was not often within the power of lmmature minds.
Children who had no example or suggestion to follow and ate
tempted an originel arrsangement generally liked it because it
wae thelr own production. 4 commonplace result was then {ixed
in thelir minds and influsnced thelr next attempts,

Sargent bal&gggdﬁ&uﬁt under any ocliroumstances of instruc-
tion, originality im.design was evident in only s few children,
Eith lmowledge of thisfaot, it was of grest importance that
standards of exoellenos were established, and thet shildren
produced their first desigms under the stimulus of excellent
exsmples, The empuasis of the value of imitatigm as e mesns
of developing ability te. represent, of apakening snd guiding
ideas of design should ﬁn&»hﬂa&nhtapgptqc‘g@uqﬂraaammandatian
that ohildren should ¢opy fimished gbjeots, but that they should
be allowed to work with and imitate the methods of a akillful
instructor,
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For work in construction at the firast-grade 1evai, Sare-
gent maintained that the sand table offered great pﬁaaibliitiea
for that area, The sand was readily shsped to represent var-
fous configuretions of land and on them, with easily aﬁ;pod
materials, different losatlons and occupations could be re
presented,

Aasording to Sargent, modeling in olay or other plastic
material was an cosupation which commanded strong and long-
susteined intereat, Both hands wers required to shape the
responsive material inte the desirsd form, and every touch
made an evident modifSeation.

Sargent felt tha$ cutting pictures and other given shspes
from peper gave valuable training in using a common implement,
for the purpose of shaping material to a predetermined fomm,

It developed control over a tool and at the seme time clarified
spatiel images and was an important part of manual work in the
primary grades, Adcording to Sargent, practice in paper cutting
of pletures and given forms resulted in marked progress in the
ability to cuntrol the hand so as to follow an outline, fThe
effect upon the power to imaegine form clearly was seen in added
vigor 4in drawing with the pencil and also in representing ob-
Jects in silhouette by free-nand paper cutting.

For work 1ﬁ dealgn, Sargent stated that two lines of werk
should beglin in the 1av§r grades and bs evident throughout the
elementary program, WFirst was the designing of objects to

serve a particular and useful purpose, Sscond was practice in
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repeated drawing end spacing of units end shspes in order Yo gain
faoility in estimating space ralstions snd to develop an appre-
clation of rhythmic¢ intervals in spscing.

Sargent summarlized the general aims and outcomes of art
instruction in the first grade., Adccording to Sargent, durlng
the first year in aschool the ohildren should bescome familialr
with the e¢olors most emeily resognized, such as red, orange,
yellow, green, blue, and ¥wioclet. That could be done by pilaec~
ing before the children a:fairly large sample of one af ter
snother of the colors, and have them tollest objects of a simi.
ler oclor. In fragments of oloth and paper, snd flowers and
leaves, any color undar @quidaratien would be discoversd and
its sensation perceived more clearly then by chance abasrvaw
tion, 7The use of melorcd,arayana and water colors rer draw,
ing was en import umt udann of tralning the reaagnition and
discrimination af eolor, aaaarding to Sargent, |

Sargent felt tHaY & ‘ressonable atanéard of saewuplishment
had besn reached 4f at the" ‘end of the first yesar in ashael the
children nad developed s huﬁit pf expressing their ideas wlth
the pencil so thet arawiag seened to then & matter of course,
if they had gained ability %o handls simple material such as
pasper, c¢lay, sand, and bloaks 80 that such materisls assumed
desired shapes, and if they had geined some idees of good space
ing and arrangement under guidance of the teacher, snd had

begun to enjoy the vhyﬁhﬁia spacing of forms and to discover the

general distinstions of color,
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Tha t their graphie expressions during the firast yerr were
erude and their oconatruction insseurate when judged by adult
stendarda, and that thelr standards of good design were gained
from their instructora, were not sauses for apprehension, ac-
cording to Sargent,

Sargent felt that the primsry teacher who drew with snd
for the children and who constructed objects with them was
furnishing the most potent atimulus and inspiration for pro-
gress toward individual sbllity. In comparison, methods and

courses without that example were of secondary value,

Art Instruction in Grades II and III
In 1806 Mary‘vphum:(ﬁﬂ}, second-grade teacher at the Horace
Mann Elementary School in New York Clty, discussed suitable
art work for the second grade, Upham mainteined that thres
major considerations should be insluded in the planning.
1. Work that calls for exercise of judgment and
personsl fesling 28 to arrangement and color,
This may ineolude simple patterns with applica~
tion, nndhgaetorinl drawings of f{lowers, trees,
Nousds, animals, figures, 8nd landscapeb,
2, Devign, drawing, or plotures relsting to
other subjaots in the currioulum,
3. Drssing snd painting from nature,
. EE AR N
Aecording tm ﬁpkﬁ@,}tho subjects used for art leasons should
be as varied aa ﬁha,intgraata of the ochild, The study of {low.
ers, seeds, frults, vegetables, domestis¢ animals, pets, and
some of the processes of sgricultural and pestoral life was
exposed to the child, He had read falry tales and Mother Goose
stories, so he painted, drew, and cut those objects from paper,
Sometimes, he worked from large drawings made by the teacher,

and agein from memory or from imagination,
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Upham emphassized that the work in art should not be cone
fined to nature study, but should use objeets from nature in
& manner that geve more opportunity for free persenal ochploe,
comparlison, selection, end invention. The children mede cov-
era for thelr pressed leaves and flowers, On the covers they
painted a flower or leaf and added some simple letters, They
also eould meke voolmarks, or any othar artiecle that could be
used and on whioh a flower illustration would be appropriste,
according to Upham,

Uphem suggzested thet using variocus expedisnts for causgw
ing children to think of "arrsngement, interesting mssseas of
dark and light, and of oolor harmony, would eliminate making
& child compose & work of expression, Color harmony was easily
seoured with the ohildren by giving them a set of srayons or
colored papsra'in=h§rmaai@ua tints. ‘he srrangement of masaes
is more diffieult eand could be appreeched by cutting paper
objects which the ehild would put into s pleture after arrang-
ing them until he found a combination more sultable than others,
At other times, several different‘drawinga’of tuo;wubjaat for
illustretion eould bBe& made on the blackboard and the children
questioned coneerming their choice and reasons for 1it,

Upham maintained thst the study of sucocessfully completed
pictures would soguaint the child with what L8 good and, un-
consselously, would help him to make his own ploture, Accord-
ing to Uphmm, the child should be allewed to copy parta or the

wiole of mesterful i1llustrations for the study of action, coler,
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and conatruction, 3iories related to the plctures under dise
cussion, or to the life of the srtist, could add to the inters
ast., Upham added that children often distingulshed between
good and bad pictures far better than edults imagined.

According to Upham, some work in deslgn wes necessary in
the second grade, Motifs for elementery pattern consisted of
natural forms or groupings of lines and spots, Raythmieal
borders of atraight lines were given fipst, Unose were fol~
lowed by patterns for amall rugs to be woven with the manusl
training olass in connection with the primitive 1life work.

The rugs were of the simple, banded variety for whioch the child
chose the number of banda, the specing of them, and the eolors,
Later, borders of flﬁt&ri, trees, animals, and figures werse

made ahd,s&met&mug spplied te bowls, book covers, festival cards,
and related articles,

Upham illustrated some other types of work covered in
design for the gaaan#,graﬂe.k Agscording to Uphsm, festivals
served as occasiong for direst applications of design end
pictorial 1.lustration. If only & print were pasted on &
card, the child-gﬁpr@ialdhﬂhoice in spacing and in the ¢olor
of the oard, If he painted or out the plcturs, there was fur-
ther cholce and aelestion.

Upham supparted the theory that different materials pro-
duced more varied results, Such materisls as water color palnts,
eolored crayons, pencils, seissors, and éolareﬂ naper were in-

cluded. The work was done sometimes in mass, and at other times
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in outline., Often, the same subjeots were done in both wayas.
In suych cases the mass painting ﬁas given Cirst, afterward
the outline drawlng because the work in mass encouraged the
cnild to look for thewlarga, general &haractar, wnlich was moast
impprtant.
| In summary, Upham concluded that 1I et the end of the

second zrade the childran could nut more beauty inte ilhelr
work than when they began the jear, il they could see thelr
own mlstakes and the mistakes ol their classmates more quickly
when the work was put up for criticlsm, and could know a lit-
tle more surely how té correct their mistakesa, if they could
see the good points and tell why they were gzood, tbsy nad gained
a3 much as could be éxpacted. ‘ o

$n11906 Henry Turner Balley (5) discussed the teaching
of deslgn to seaonda and third-grede ohildren, Balley maln-
tained that the assignmanﬁs should be spproasshed with few 6Xw
pectations and oarakul guidance, ‘ »

Primary children should not be forced to do mueh original
work in deccra*lve design st the second- and thirdugrade level,
according to Bailay. }2bay were ilncapable of genulnely ori-
ginal work of real valne.” fbout all the taachar eauld do was
to present certailn typiaal arrengements of line and color and
enoouragé the childrgg to make similar arrangements,

Bailey emphasized thet in vhe primary gradea the whole
sim was to make thlpnga that the children enjoyed and that were
not bad from the polnt of view of & person of inlormed taste

in design:
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« « othings thet can be gracefully outgrown,

rather than things that stimulste an appetite

for the narcotie of thoughtless decorstion, and

the fire water of pyrotechnio color,

In 1810 Walter Sergent (50) maintained that srt work at
the seocond.- and tbird-gr@deylevela had more aignifieando than
during esrlier art experiences, According to Sargent, the
change of attitude toward the results waas apparent as the ochil-
dren grew older, They soon cessed to bblﬁatally satlisfied
with manual expression as a mere activity.w;thout regard to
the quality of the produst. During the flrkt year in school,
the child's impulse to produce something haa raﬁkd an outlet
in lines or'shapaa. The orudity of the result aseldom intere
fered with nis exultetlon ss he displayed his produétion, br
caused him to ‘pause bofare he proceeded to his next ettempt,
according to ﬂargcnk. \__‘

In the anaoné and third grades, the praduet seemed to
make an impragg;an on thc,up;ld and geain mecrtanua in his es-
timation. The ohildren showed indications of coneern for the
truth of the representation and the quality of the construc-
tion. ‘hey dea&rad,ggggtpv knowl edge and more adequate means
for carrying out taho;lr Ldoaa.

Assignments in representation lnvolvod drnwing piletures
of houses and studying how the gables were shaped, how doors
and windows were placed, and chimneys joined to roofs. Ac-
sording to Sargent, the children could eut plotures of houses

from paper or traea them; and by aatunl muasular movements

over shapes, thoy gained s more clear perceptian of them, They
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oould also out patterns for the 6anatruation of houses frcm
peper or cardboard, and they could bulld ssnd housss,

Sargent maintained that after a ohild had gained what
he could from observation, and his progress in representing
a glven object saam&ﬂ to have reached its limit for e tim.,
the tracing of good piotures of the object often gave fresh
impulse to his expression., Tne tendency of tracing, when not
used with diserimination, to become a hindrance to original
observation, had often preventad teachers from availing them-
selves arlits grest value ss an ooccasional stimulstion, sc-
cording to Sergent,

Sargent prapoind that in sddition to free, 1llustrative
construction, the sesond and third grades should experience
the first steps in well planned work which required careful
measurenents and exsst delinvation of patterns, According
to Sargent, thet meant the beginning of working drawings.
During the first year, the paper sutting that demsnded an
approach to exact follewing of a predetermined shape was based
upon ocutlines furnished to th# ohildren, such as plotures and
patterns, In the segond and third grades, Sargent described,
the children began to make their own patterns and ocame to ap-
preciate the value-of the rule as an instrument for determin.
ing measurements and straight lines with precision.

Sergent illustrated that bookmarks, weather signals, flags,
pin wheels, covers, envelopes and folders for school work, ile

lustrative diagrams such s plans for school gardens, and other
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projects of that 30”“455V9 opportunity for planning objects
by simple patterns 1a,th§ flat, | o

Acocording to $arg§nt; it waa lmportent that during the
second and third grades s few fundamqntal geometric relations
be thoroughly learned by repeated aae.j‘ﬁhe relations cf Y er-
tical, horizontsl, and parallel lines ;g?e involved inydrai-
ing and construction. %he right anglqyahauld also be ﬁaateved
8o 1t could be drawm frc§éband in any position, , -

Sargent stated tp;t{perk in dasignl%gvalvad p;gnning aiw~
ple forme to Dbe eonatr#gteg_and desorated with ;g;tgb;g dec-
oration., Objects such as holiday greeting cerds apd souvenirs,
bookmarks, and covers for school papers warc‘conntguqtg@. The
decorations consisted of units and borders which the child
readily invented by g}aai@g pegs and lentils, and gftaryggﬁ y
selecting snd drawing the beat of these arrangements, asccord-
ing to Sargent. ; ) .

The invention of the children in seocond and third grade
could esslly be directed along the lines of good types of de-
slgn by tha_g;xmplp of the tescher,

Aocording to 3srgent, children in the second grade should
learn to diacr;§iaate hues of color more axa#tly than during
the first year, They should be eble to pick out objects the
colors of which were similar to the samples shown by the teach-
er, During the third year, the children should learn to dis-
tinguish color values,

In summary of the work covered in art during the second

and third grades, Sargent concluded thet & ressonable standerd
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of accemplishment had besn reached if at %the end .of - the third
year in school the shildren, in addition to inoressed faci.
1ity in drewing, hed alse added to thelr resourdes of exXprese
sion & somewhat definite knowledge of a few typical objeats
and had fixed in mind certain fundemental geometric relations
such as verticsl, perpemdicular, horizentel,.snd parallel,
not as definitiona but as mesns of comprehending snd expres-
sing form; if they had developed thelr abilisy tg embody ideas
in materisals, not only &s & vresult of ipcreased skill of hand,
but slse beceuse of the added power given by sege gommand over
such en ald to acouraay, foresight, andnagﬁpgm;?ép,gigpat ruler;
if they had better idess of good spacing and propertion and
an lnoressed pleasure in apildty to distribute forms over s
surfece in consiastently related measures, aud. to discrimimate
quaelltiea of ocolor.

Tne stimulation of leadsrsbip and ssewpls af phe tescher
continued to be a factor of fthe ﬁ$§§$¢%qpﬂwgﬂﬂf.&ngﬁﬂﬂgyéﬂsu

thess results, aaeordins_xo«ﬁargpu£%

Mary Upham (63), teacher at Horeas. dapm Jjssantery School
in New York City, wrote en art inatruetion,jm he ghird grade
in 1806, Upham maintsined thet the work should not differ
extremely over the work pressnted in the segond. grade, BRepe-
tition was an important faotor,

Agoording to Upham, the majar purpese for repetition was
to awaken memory, to sonneot the present affort with past achleve.

ment, to strenzthen the foundation already laid, and to make it
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of immediate use, Uphem explained that while the work at times
eppesred to be ldentical during the second and third grades,
it was different, for the ohild was a little older, ‘had & lit
tle more sxperience in seeinz and doing, a 1ittle more sppre~
eiation, & little more power, snd a yesar's additional growth
of mind and musole, With that taken into conailderation, the
exercisea were planned to continue that growth.

Uphem 111uatrat§dv§omo préceaurss and assignments waish
were used in third~grada art instruction, o

The subject mattor, aaamrdimg to Uphaﬁ, was in part old
and in part new, Tne use of flowera, fruits, vogtﬁahlaa, sn1~
mals, figures, and 1éndscapaa in both repreasﬁﬁatiaﬁn;ﬁd in
design was repeated, Harly trade and transportation, and early
1life in the community wé?e studied in the third 3ra§a, and
much of the landsecape and rigura wark was connected with those
subjects, Ships of variaus typaa, one oY more 1n n sivcn space,
a frieze of shipas in which oaab eh&ld eontribu%cd his owm, bore
ders of shins on plates or bowls, aumels in e spade or in a
frieze, characteristie 1qndnaapyt,(r1vor aeég!g% g%%%ﬁren in
native costume performing charseteristic chores, were all some
of the new subjects, | S

The c¢hild worked as koforo diraetly with the brunh in
mass, with pencil autlinea fivnt aud full eolor wark after~
ward, with colorsd arayana, und oacaaionnlly with peper ap-

pliQue. No new>modium weSE 1ntradunnd accordimg to Upham,
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Story illustration wss & common practice, with the shil-
dren drawing outlines copied from the teacher's werk on the
blackboard, The outlimes were finished and then aeveral painted
compositions of the subject were hung up to suggest possible
¢olor schemes, after which the ohildren decided upon their -

colors and painted thely outline drawing.

Art Ins%ructian in brgdea iy and V

In 1907 Ethelwyn nxllar (41) diaausaod drawins and paint.
ing for art work in tho faurth and firth grada§:1 -

Aocording to Millar, tha yesr opened with}hgéérQ draw-
ing and painting. In thaﬁ typo of work, twa cmnlidarntiona A
were uppermost, ?1rat, thu aubjeets seleeted were to ba g@nd
in line, maas, ana eolur., baaund the aubjaats shauld fur»
nish the oppartunity rav handling the dirrerant taals of @ Xw
pression, For thono tw& reauons, work began with dircntins
attention to ohar&utoriatia 1ines of stems, rlewnru, and iy
leaves; to tne dark and 1ight massing of flowers and leaves;
and to the atvvng nalara af autumn flowers and vagatablna.

Millor maintainod that mnnual training wqg?rgnrniahed
splendid subJeats for tha warking out of nét ptﬁ#éiplua. Dure
ing the year ﬁhere waro abundsnt oppor&unitieu rar tha appli—
cation of the uxoroiaoniin rhythm, subordination, prcpartion,
symme try, dsrk aad light arrangement, and color, Euaigns for
general outlinaa, bardera, and all-over desigaa, whather for
bowls, baskets, blankats, rugs, or baak a@vera, were exsellent

subjeots, for they all depended upon the ert principles for
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thelr excellenca, according to Miller, "The ohild was led
to see that until he had secured & satisfactory arrangement .
of spaces, it was useless to plan the dark and light arrange-
ment or the colors., o ‘ R

Miller explained that keeplng in mind the fact.that aw%
Instruction in the schoels had for 1ts purpose an appresiation
of hermony and not% primarily the produstion of a work of art,
there should be the study of excellent pigtures and fine ex-
ample3 of architecture, sculpture, texztilea, furaniture, and
pottery. Those examples were brought to the attefition of the
child in conneoction with his simple exerdétses in order that
art could become unconscicusly a vital part of his life. the
recognition of harmony im color was not a thing that could be
reasoned out or learned from m book., It was an unconacious
development brought about dy a constant assocainmtion with the
best examples of ooloy art work,

Miller desoribed fifth.grade art as being s summery ef
art instruetion in the preceding grades,

Bulilding upen the work in spacing, masaing, and coloring
accomplished during fomter art instruction, the children pro-
ceeded from the biealiug up intoe narmonious sizes and shapes
of the spese enslosed within the square, to that enclosed within
the rectangle; from wmassing in three tones to five tones; in
dealing with color, from dark and light to dark, medium, -and
light; and in hue from combinstions of two colors to combina-

tiani ol three,
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According to Miller, a successful problem of the jaav—.
was to design & tile made from clay, glazed, and fired under
the direction of the menusl training teacher, The tile was
square, and since a square was the simplest space for chil-
dren to handle, the problem in spscing the design was a suita-
ble one with which to hegin the design work, With exemples
end questions, the children were gulded to abserve the prin-~
ciple of principal snd subgrdinate masases, Mlller explained,

A number of charscoal sketohes were made and s cboise made from
them furﬁishad opportunity for discussing why ocertain designs
were acceptable and thq qﬁhera‘aamﬁanplaaa,_ , T ;

From the problem whieh deslt with the szquape, the @laﬂﬂ
advanced to a similar pmyhlgg_;&th,tbe restangle.. The naw
problem took the form of & book sover or a portfolioc snd was
worked out in the asme manner ss the tile prablmm.. . Ome ade
ditional element, that of lettering, was Introdwaed at thed
polnt and was bssed upon the work done during the fourth year,

For work in stillelife drawing, Hiller felt thas the re-
petition of line drawing was an important festes in srriving
et a better quality of lime. . . . .. evatina,

According to Elller, in psing e still-life group, the
teacher chose the ob;oatahwiah‘ragpwd.ﬁp;1;ng@w¢ndﬁamqll nas-
ments of perspective inve;*gégniﬁggiplﬂn; thnn,wlqnneﬁ the
placling of the group ﬂpénuthﬂ,dgtw§ng paper. The outline draw-

ing of the group, which followed, was & leésason in line and
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was repeatgékuntil the children intelligently secured s good
line quality;' If 1t was necessary to hold the imterest of
the eless, the objects were changed. The sxperiense gained
by criticism of the drawings of the claass st the closs of
each activity period was a veluable contribution, ascording
to Miller, 'he next step wes a lesson on painting in the
spaces in bleck and ag8 many tones of gray as were needed to
enable the children to ?aqogniza and express relative velues
of color, Finally, the ettention was aenteraﬁ-ﬁgé&'tha dif.

ference in hue,

3

shildren left
the fifth-grade art lnstruction, they should underatend the

In sunmary, ¥iller maintained that when the

principles of repetition, subordination, syumetry, and pro.
portion as related to spssving. In massing, they should be
able to handle combinationsz of three, four, and five tones,
and in color, to understand the difference betweea hue and
dark and 1light, | AR

In 1910 dalter Sargent {51) desoribed the predsioes of
art for grades four and five, Sargent recomuendsd that werk
should continue in représentation, construotion; #nd design
s during the preceding grades.

According to Sargént, the method of study for represen«
tation should be an introduction to the study of ¢tHe princi-
ples of perspective. Important were the prinéiples of fore-
shortened circles and rectangles and different levels above

and below the eye.



Sargent expleined that if the ohild's own eobservailon
would not carry him far encugh, sketches mede for him by the
teacher wonld ususlly interpret the facts of sppearance suf-
fielently to enadble him to exprass the problem assigned to him,

Sargent felt it was wiser to treat perspeqgtlve efforts
incidentally during the fourth and fifth yeers end to poste
pone, if possible, problems which involved a definite study
of perspectivae procedures,

Ageording to Sargent, an lmportant matter, and one which
sppealed strongly to children at thet age, was that of corract
proportions as & necessery element in tnuﬁhtﬁk,lﬁﬂmﬁaﬁisfne*
tory representation., fThey resdily discerned whether 2 .drawing
was too tall or too short as compared with the asaetual cbijsot,
and they developed abllity to estimate relative lengths wof
parts with some degree of precision, S e

To avold mechenleal slowness, there needed to be an alter.
nation of leasons in meking rapid sketches whieh emprsssaed as
much &8 possible by a few lines or brush strekes with other
lessons where a #lngle drawing wes carried te semplegion by
being worked over and made as aorrect as pessible: .-

For work in constmuctiomn, Sargent stated that problems
varied with the conditiens of different locmlities, Jome in- .
atrustors prefered teo uma,aﬁnuaruetlvn work ee & eenter for
other subjecta. Othera planned & course to develop apprecia-
tlon of lndustries and ocoupations, and still others chose as

a baslis for the prublangathe imnediate needs end interests of



- 131 -

the sshool and the home, Whichevar belief was omphnai#pg, much
of what was valuable in the rest was included, and in most cases
an oppertunity was offered for experimentation with plans and
designs and for the increassd mastery of tools and materials.

Sargent discussed poasible gsaignments in aanatrucﬁiun
work., According to Sergent, the children st the fourth. and
fifth-grade levels were ready to make many worthwhlle projecta,
Many oblects useful and interesting to the ohildren coculd be
made from tough paper and later from ocardboard, That material
could be shaped by folding, cutting, aud pssting so essily
that 1t stimulated invention and was ojpoﬁially‘aQaptad for
objects which were to be planned by mesns of patterns, scooerd-
ing to Sargent. Continued use of the rule with the additien
of compasses and trlangles snd more gomplete contrel of the
scisaors gave ehildren thAmaohgnznll maans,tcr‘plunning and
comple ting ébjtcha. ‘ ‘

Eniolopng for strest.car tickets, Qnriat&ggkeardn, invie
tations, a}ippinéa, ot§;, called for ocareful pat#erna and
measuvencntg‘qpxthnt th§ anvalapc would be of the required
slze., Ploture mounts, portfolios, sketoh-book and 1oauQn%aov~
ers, and boxea of various kinds were among the suitsble objects,

Agoording to Sargent, the sort of working drawing required
in mtki#g.pattoraa for the above objests acquainted the ohilw
dren early‘with the means of predetermining the shape the ma-
terial would take, and it wes the best sérﬁ of preparation for

later drawings whioh represented three dimensions, Some of the
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patterns involved drawing to scale and tranalating tww diaan*
sions into three. | '

With vellum, lining paper, tape, paste, aé%inéﬂiiﬁ;n,‘
and & punch, the cardboard work could be extended to include .
interesting and simple forms of bookbinding. For axampia,
notebooks, pocket memorandum pads, needle cases, ﬁodﬁtnbvora,
portfolioa, and elipging riles could be included,

Sargent believud that waaving wss an oceupation of uni-
versal interest, It davalupsd some 3@quaintunuo with textilses
and processes and celled for a knowl edge of solor. Te looms
for small articles could be of the simpieatbkbni£¥§;bibﬁ and
could be made by tho‘ahiidbén themselves, Gla&'w@rﬁ in tiles
and simple pattery'qhhpéa'wau valusble as a medium of eXprosw
sion of form in dofinita tﬂﬂm&, and tagethar»with wuuving fur-
nished a means at davtlaping conerets interest in industr&as
ef the prssant amd pa;t.' Sergent felt that scme of the dmmsa~
tie act&vitiea of aouina and cooking form an,impartunt part
of the work in tha raurth and fifth grades.

andrnrking alme furmad an important purt af aenstvuction.
Such articles as plnail bexss, windmills, waathur vanca, toy
carts, sleds, aud wtter whaels were mads from thin wood ualng
a knife, |

For work 1n:duaign,-$tr@ant felt that ylanninésand decor-
ating objsats aheﬁié bé an important consideration, In addition
to bordara, the ehildren should reneat units over aﬁrfaaas, BpAGw

ing thelr distribution by the eye unaided by meshaniocal measurements,
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he spacing of printing on covers for school work, she,. ..
planning of mergins, titles, eto., on school papers, se thet.
langusge, spelling, snd arithmetic papers would pressat e geod
eppearance snd the simple decoration of oanatructad,xnnMQQQIX
furnished sppropriate problems, - T

According to Sargemt, ehildren of the fourth and £afth,,.
grades should have general practice in the use of water.soler.
in connestion with nature and object drewing, Spesial smphs~
sla should be placed upon the study of color hues or the step
by which one color mergsd into another, it snmplca of two
colors adjacent in the Spdaﬁrum, rer axampla, green snd yel-
low, were placed at a littlc diatanae npart the ahildren could
collect and arrenge aampl«u nu as to fomm well graded steps
from green to yellow, &atsﬁ; they ocould rapreacat thé#i a%epn»
with water colora. The éﬁiidron‘shauld also learn to make
even, flat washes of oolor over given areas.

in summsry, Sargent ttlt that a reasonsblo standard of
accomplishment had batu rhuahud at tha enﬁ ar the f£ifth year
in school if te the 1uavnunad faoillty 1n graphie expression,
whioh came rr&nuenntinnié gpni?nl practice, Yad been added
definite traiping;;n,squqé proportions of shepes and slsnis
of lines, so that the mind was able to retain and compare the
image of the object with thet of representation snd discern
their likenesses and differences, Tnat was likewise true if
children could bring gpﬁtQE;rfaana;rucpive expresalon an a6~

quaintance with new tools, & greater mastery of materials, and
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8 knowledge of patterus that enabled them to think out prosesses
end forecast results more intelligently, and 1f they .had oone
sbruetiro interests that led them te find satisfsotion in orie
ginating projecots and carrying them to a worthy completion.
They should elso have found inoreassed pleasure in well related
spaces, in the best solution of simple problems in deaign, and
in the greater femiliarity with celor that osme from continued
study aided by the addition of new areas of expression in the

fom of water asolors,

ATt Inntruatléa in Orades VI and ¥VII

In 1807 Ethelwyn Hiiiar {42) discussed the procedures
needed in art for the sixth and seventh grades,

Miller found that ehlldren in the sixth and seventh grades
showed leas interest 1nlﬁardly representing and more interest
in the use of line, mass,ﬂ;éé solor, Tne plan for the two
grades was as follows: e

l. ‘Te statament of a prinaeiple, its i1llustra-
tion in design snd expresssion, e

2. Exercises in the use of the prinsiple in
¢reating bharmeny, = .

3. Application of these exercises in deasign,
nandwork, plotoriel werk, or in deawing

from nature,

Miller suggested that exeellent exsmples o dark snd light
massing were found in photegrephie repreduetieny of Venetlan
pavements, PFrom a number of eniarged drawings; eash child
made his own eholce and ocoplied 4t, Xesping inm mind that his
aim was to reproduce the same proportion of dark snd light,
This was followed by original designs in dark and light,
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Killer pointed put that care should be taken in judging
the work of the alxth snd seventh grades, Teachers should. .
not place undue emphasis on the sxeoution of the work and lose
aight of the alm of ths art course, whieh was appresiation.

- In 1910 Walter Sargent (58) maimtained that children .in
the aixth grade should reteive trsining in the problems of
design., Suech problems as a book cover, whioh demended the
experimentel arranging of title, ornament, end other elements
untlil the space relations were most pleasing were approprists.

Sargent emphssiszed that art work performed in the fourth
and £1fth grades should have developed a habit of kesn obser.
vation snd correct representation of relstive proportlions and
slants of lines in:the objects drawn, Work in the sixth grede
should develop still more power and freedom in representing
the fects of form and strueture, Definite progress toward
that end was made whem pupils developed the habit of thinke
ing out the diresticons and limits of linea before they were
drawn by moving the brush or psnoil over the paper experimen.
tally in the path the line weas to take.

Sargent felt that the child who learned to represent things
ez they were gained m knowledge of form which enabled him to
Justify his ecurage when later, with inoreased aesthetic judg-
ment, he ventured to smlter the sctusl to conform to his ideal,
and thus produced desigis and compositions embodying natursl forms,

For work in construction, Sargent observed that a desire

to produce things whioch hed a definite use and a willingness
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to spend time mastering tools so that they could be utilised
88 an added means of dealing with material were charasteris.
tic of the sixth-grade children., The making of simple meohw
anicsl apparatus, such ss involved in toys that work, and the
production of objects that were of evident use in the sshoel
and the home were especislly appreopriate for the sixth grade,

Aocordlng to Sargent, sixth grade was a suitable age to
introduce bench work fer werking in woed which involved the
use of tools demanding strength and skill., If bench work was
postponed untll the gixth grade, it came at s time when the
stimulus of new material amd means of handling it werse espec-
ially effective,

Sargent suggested that the gonstruction work for sixthe
grade boys and girls should. bying them into sontast with oute
#ide industries in the home:sand neighborhood, for example,
sewing, oceoking, aagg§yu9§1gg,ngvk, agriculture, ete. Experi-
ments along the lige of industrial work whieh preduced, by
industrial methads,‘matgraig%gqayg;a,1n the gg&ag;&%lggﬂgﬁh.v
promised exceedingly valuable reeults, by

Sargent belleved thet xav design work in the qixth grade,
the best results in decorajion ware usially obtained by limit.
ing a problem o & f&wxalﬂminﬁigﬂlg@hwgﬂ s border dealgn, where
the only oholce was in margins sud medifisationa of cerners,
or a leason cover with ita printing snd perhaps & monogram or

other sultable ornement,
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Continued uge of water colors developed ability to dls-
ocriminate colors more acourstely, The children ahqulé learm
to mix paints so &5 to matoh any glven sample or preduce any
desired coler. &pwmaisl emphasis should be placed upon quvz’
values or the changes in effect when a color passes into light
or into dark. Acqcording to Bargent, the childrem should make
charts showlng values of the same color in carefully graded
steps between black-and white,

In summary, Sargent maintained that aoe‘m;plﬂhmem{md
been reached at the entd of the asixth year if she’ deswing had
grown more free and correst, besause each line was sarefully
caloculated, and if representation of objests showed @i‘n&r #0li-
dity and position; if more diffisult tools were mastered, and
if the ohildren were able to make thinmgs whieh . appesarsd %o
them as worthwhile as senkributiens to genersl or: individusl
needs. All sucsh things imvolved imtelligeat pleanning. - And :
the design object was achieved if the ochildrea werse abilse.te |
design simple construstiop prpbleme se that- the Seslts would
be not only adegquate to thwir purpese dbut Saedeful. 4n form and
ornament and if amuw»mmzm solors -ums %0 disoriminate
between different tones mw Lnoyeaned, - vuon coul g e

In 1910 Walter Sargent apoke of awt im the wseventh grade
g8 a subject where the shild devsloped a wider appreciation
for adcuracy in deteil, ,

For work in repressntation, Sergait stated that the use
of drawing ss s means of explanstion and descriptlion in connestion
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with other school subjects should be included as an important
part of the work, That type of 1llustrative drawing off ered
to the teacher an excellent means of Judzlng the extent to
which drawing hsd bescome a practicsl means of expression, It
pleinly indicated the pariticular points in whieh the work was
strong and the phases which required more skill and knowledge.
Sargent emphaalized that the drawlng should be so conducted
that there was the maximum of obszervation and interpretaition
on the psrt of the child., 2ocording to Sargent, the ability
te draw grew as the ¢hild dompared his drawing with the object
or idea and discerned points of likenesses and differences so
clearly that he knew where his drawing nseded slteration and
where 1t di4 not,
Sargent exnressed the ides that experiments sesmed to show
that better progreas was made when chlildren learned to draw a
few things fairly well than when they pessed raplidly from one
objeat to another with no gain at each step whish related defi-
nitely to that whish followsd. Thoroughness of mastery at
that age was likely to be in inverse ratic to the numbar of
different subjects undeptaken,
3argent strongly believed that a person could ssldom draw
well an ob jest the:gensral type of whioch he had not mastered
and made his own so that he could draw it veadily from imegination,
Assigmments in econstruction, s¢cording to Sargent, con-
slsted primarily of a4 type of industrial work. Among the pro-
jects sulted to the abilities of the 6hlildren were portliolios,
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letter flles, and simple forms of bookbinﬂingirequivs& in the.
meking of sketoch b@eka,vénd the binding of reference material
gethered from maegazines by teachers end children, The loesl
needs usuelly suggested the best problems,

By the seventh grede, the tools used in the pradading
grades should be handled with a degree of sklll, Sargent felt,
The projects completed should show more acouracy. For the
most part, the construction work of grede seven should be de-
aigned in auch a way that the boys and girls were brought into
inoresaingly olose reletlon with the cecupsations of home and
community, asccording to Sargent. |

Sargent proposed that the children should know something
of the historioa} and artistie evelutlon of lndustries, parti.
oularly those that were related to thelr own constructive work
and to loeal ocoupsatiogns,

During the sevanth grsde, the phases of design which called
for judgment regarding the fitneans of things and the beauty
of proportions and outlines and the sultablility of ornsment
wore of inecreasing importance. The problems of construetion work
wers also excellent problems in design., Aocording to 3argent,
the children should be brought up with the idea, impreased by
example rather then precept, thalbt the possibllities for besuty
were found mostly in the planning and proportioning of essene
tial parts of mbjeats and not rooted in added ornement,

Sargent eXp$eaaaa the 1dea that devoiopment of a reelins

for baauty of form ssme in part by the oareful drawing ot nlant



« 140 -

forms suggested for nature drawing, but that that type of work
should be supplemented by practice in securing a freedom of
styls, which could be gained by making many free sketches of
plant fdnns with a brush, ”

Continued use of water color palnts developed abiliﬁy
to matehh colors more aceurately. According to Sargent, the
ohildren should be expected to distingulsh and record relatively
subtle differenses in color tenes, such as the differencs beo-
tween the green on the lower and upper sides of leaves, In
addition to practice in matehing eolors, a special study of
color intensitlies alded discrimination,

In summery, Sargent maintained that after a courses in seve
enth-grade art, the children should have developed skill and
sccurasy in the lines with which they were working, so that in
drawing, the general charascter of objectz could be shown by s
oconfident, rapld sketoh and the details truthfully recorded in
s caraful drawing. In constructive work, if the tools wers handled
rapidly and with certainty resulting from much practice, the
objectives had bsen attainsd., In the field of desaign, there
should be an sppearance of an inoressing pleasure in objects
that were well plalned and construscted from a utilitarian stand-
point and were finely proportioned and shaped from the stand-

point of formal beauty.

Art Instruction in Urade VIII
in 1910 &altar_&argant (54) i1llustrated the work in srt
which was sultable for the eighth grads.
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Aceording to Sargent, the inoreased maturity of children
of the eighth grids sMould bring ar eBility to sketch rapidly
things walch they wisied to desoribe, with s more ascurate
delineation of tha“prﬁﬁsr%iens,“ébﬁition, and structure; to
selest with 11ttle ‘Heaftation the 1iney which expressed in-
dlviduel characterist{¥#i and to appreoiate and enjoy resre-
senting things that wéiaﬁggﬁﬁtiful in fora and color.

In describing the prﬁaadares of elghth-grsde art work,
Sergent explained that 'tH# common use of drawing as e means
of axplanabion‘ana“ﬁniwﬁﬁﬁﬁiaﬁ should continve to be an im.
portant part of the work¥, Faclility inm the desériptive use
of drawing did netﬂwmuqﬂtrdﬁ~i1¢viy and sarefully finished
work, It was geined ondy by pradtice in rapld sketehing. On
the other hand, repid desdpiptive drawing tended to become
superficiel unless Wupplddented by some serious and painstaking
representetion, ' WMemd™y end imaginative drawing should dlaso
receive consideratiow, W ability in that sres was necesssry
for the spantaniuua»lmp@wlstﬁu\or fdenus,

In sny line of graphle expression, vhether it was rapld
sketching or accurste dslineation, the eighthegrade children
should lesrn to :d;#uw by 4“whet1ng the most expressive lines,
whioh were usuuffy the long lines, and drawing them in proper
relation and using ‘thew to base deteils upon, proposed 3argent,

Sarganﬁfbelicvad t%at‘aareful, detailed drawings directly
#lded nature study and developed 8 habit of ascureate observa-

tion. If correstly directed, such drawing d41d not hinder
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sesthetic expression end, in sddition, furnished some of the
most valuable training in that directlon.

Children in the eighth grade should have aequired‘aﬁffiu
clent ability in the use of implements and tools to undertake
assignments involving detailed plans and skillful execution,
The various prejecta should be of an evident practical val.
ue, and the workmanship sufficiently excellent to command res.
pect, .

Each ohild who assumed en sssigmment in woodworking should
be able to construct during the year one or two articles of
furniture such as chairs, desks, tables, cablinets, or book
racks, which ocould be put. %o actusl use in the school or homs.

Eighthegrade children should, in order to improve ses-
thetic judgment, make or have sgeess to collections of ple-
tures of well designed arochiteoture, including publie bulldings
for towns similar in sise and.means to their.own, .sand be en-
couraged to report on the most besutiful scenss in town, #aere
cameras were owned by the. shildren, a cplleation of loesl views
should be made. A study of .onme plase under various sapects
gave resulta full of intereat and artistie suggestion. Sargent
illustrated work of that sorxt by .sugzesting that a street soene
or a landscape at varieus hours of day and night and in the
different seasons might he:appropriate,

Continued use of water celers in the eighth grads should
develop inoreased discermment and enjoyment of colors as they

ocoured in nature, Children of that age should also become
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familiar with simnle ocolor harmonies, partly by asqueintence
with zo0d exsmples and partly by experimenting with dbldrs
in renderinz them more pleasing in combination. -

In summary, Ssrgent proposed that by the end of the eighthe
grade art oourss, chlldren should have gasined abllity to use
drawing 88 # common mesns of expression snd to make rapid desw
criptive sketches, careful, well constructed drawings, and
truthful records of observations, ss the occssion required,
Eighth-grade children should be able to undertake common con-
struction problems with a knowledge of toole and processes
and some sbillity to convert rew materials into & finished pro-
duet, aocording to & predetermined ldea, ‘They should have
teste in choosing what was pood among cbjects relating to the
home and sommunity and sheuld enjoy beauty of form snd hamony
of ocolor in nature and in srt, |

Eighth-grade children should have such e knowledge of fa-
milinr srtists end fine art that they might intelligently de-
sire reproductions for thelr own enjoyment. -

ey should also heve gained an interest in productive
labor sufficient to interpret things in terms of the effort
and skill redquired to produce them end should have developed
a heslthful enjoyment in the exercise of thelr own sbilities
which deamanded for 1ts satisfection an ooscupstion which added
te the well-.being of the community.



SUMMARY

The period of time from 1900 through 1910 was only &
small slice out of the evelution of art educstion in the Ameri.
can elementary schools, Nevertheless, the progress aschieved
by the educators of thn<pariad, though somewhat fumbled and
misguided in objective, was probably more experimental and
more energetic than durifig any prior tanuyaar‘duratien. Al-
though odneahera'aawétka Beneflit and value of srt instruetion,
they looksd at the purposes with far different pressneeptions
than those of todayla art sducators,

The streams of thoughy involving the coneepts, objestives,
and practices of elmmentary art eppeared to be ‘&% numerous as
were the educaters whe supported the presemse of art experi.
ences in the elementary surriculur. The theeowy that art could
be an important sontribution te the total development of the
ohild was beginning to germinate in scattered. locations argund
the country, Hany imfluential figurea in elementary edusstion
attained prominease with thelr varied theories concerning the
hows and whya of asrtistie experience, Hducators and oritics
who appeared stronglky in support of, or vehemently opposed to,
some perticulsr prosedure governing the presentation of art

to elemeniary children became the influential snd of ten-quoted

“w 144 -



- 148 ~

resources during the period, even though their ideas were not
always the most progressive,

Two major schools of thought influenced the procedures
of elementary art instmadtion from 1900 through 1910, One
of those philosophies was the "ert instruction for the ap~
presiation of beauty® theery (scmetimes refered to as “"draw.
ing"). ‘e other philesophy was the "art instrustion for the
purpese of practissl preduction" theory, which recseived its
main support from thve mamusl tralning class, In sddition,
"i{ndustrial edusation” begsn to sppear in the upper elemen.
tary gredes about 1909, Industrisl education was largely s
technieal veraion of the repldly dlssppearing msnual tralning
class, In thesry, imdustrial education propased ocloser team~
work betwsen art dnéﬂaadnaﬁry in order thet manuleotured piro-
dusta might besome woré dscorative and appealing,

Most edudcatars involved with elementary aprt inatrustion
during the sarly 1900%'s appeared to have, more or less, ‘dhowen
definite positions ‘tn the power struggle betwesn urt dnd manusl
training. Euch'pﬁéﬁlh as L, D, Harvey, William A, Baldwin,
and Willism Hammel #4Vd8ated the value of Handiwerk obtained
in the manual tpalsnfng ssurse, Arthur Wesley DBéw, Annette
Covington, Lilliﬂa‘ﬁuihﬁiﬂ,wﬁealio Miller, snd-Jamas Parton
Haney felt that elementary art should stréss the sppreciation
of beauty with reliéted exeroises in design and drawing. On the
ether hand, a few sdusators seemed to desire a2 more moderate posie

tlon and combined the basic practices of both areas, Among the
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fméderates were denry Turner Balley, Ernest Fenollosa, and Mary
Upham. A ploneer figure in the sree of industriasl education
was Walter Sargent,

bespite the contrasting theories which existed in ele-
' mentery art edusation from 1900 through 1910, the attention
glven to the fisld wss s substential inerease over prior years,
During the decades whish followed, more improvement took plage,
As the years paased, many of the theories which seemed to have
1ittle assoolation with child development were graduslly rea-
11zed end weeded outkfvbm the objectivea for child art experiences,

e elamantarr ant pn»gram of the praaont 1$ in distinct
contrast to the mnthwﬁiell 0£rovtu of the aarly 1900'5. In
recent years, the dovclopmants in art education at the sle-
mentary level tend tn atress intellectual, emotional social,
perceptual, phyaiuni, teshhatia and orestive 3powth af the
individual more than the acquisition of such nkillm au the proe-
feasional might require to preduce an art form, For that mat-
ter, the totel growth of the ochild is involved, anﬂ{éotivities
in art are essentially a function of education and & medium
through whioh the tescher csn understand better the ohild's
needs snd development, Conaidsrable emphasis Ls pladed upen
the oconoept that the ghild must develo§ in relastion ﬁe his
soc¢ial group and must sontribute to the grauﬁ 1ife sround him,

In most elementary curricula today, there are tim ma jor

objeczives for tesaching art:
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1, Art is included in the school program to
assist the ohild to develop to the full
extent of his needs and cspaclties,

2. Art 1s offered to aasist the shild to be-
come & useful, valued, and foaoperative
member of his social group,

e two major objestives for tesching srt at the elemen-
tary Jevel oould be defined more specifically:

1. To provide sn gpportunity for children to
~ develop a fe#ling of responsibility toward

.. the cmm:g.

2. %o develop individual and group co-opera.
tion in seocuring snd mainteiming sn ideal

. enviromment, =

3, To assiast in developing emotional stability.

4, To help to bring sbout efficient methods
of thinking and to encourage initiative,

5. To develop good taste partiosularly with
regard to objeotives selsoted for the im-
mediate enviremment of the home and to
develop greater discrimination in perscnal
creative output, ,

8, To develop intereat in the arts of lelsure
time activities, ,

7. 7To develop skills, not in lsolation, bu
in relation to the needs of expression,

Thess objectives are BDroad and involve the total personality
within 1ts sooial amviremment,

The objeotives used today ars in distinet contrast to
the former "training of hand and aye” which was common from
1900 through 1910 and suoceeding years, Important as 1t 1s
to have the ochild produce the best artistis produet of whish
he is oapable, the object produced is aatuallj avbyapraduet.
The most importent product of an elementary art pregrem is a

properly educated c¢hild, and not a plece of art or craft work.

“Charles D, Galtskell, Art and Crefts in Our Schools ( Tor.
onto: The Reyerson Presa,'lgzg), ps 9. 8 '

®ib1d.
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