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PREFACE

In recent years educators have been examining the secondary
school curriculua to determine the types or educational opportunities
that are available to high school students. A major concern is
that all students receive both the quantity and quality of
education to which they are entitled.

One of the primary questions raised when formulating a
secondaxy mu9ic curriculum is: For whom should music be planned?
Since the schools are supperted by public funds, it becoues
necessary to offer music for all students. Most music educators
reconmmend it be required throuch grade nine and elective thereafter.
Blective choral and instrumer:tal groups, as well as general wusic
should be made available to all students.,

All secondary school students neaed experiences in under-

standing the arts for the fulfillrment of their aesthetic needs.
"An experience is aesthetic when resistance, tension, excitement,
and emotion are transformed into a movement toward fulfillment
and completion."l

Reimer defines aesthetic sensitivity as '"the ability to

have aesthetic experiences. That is, the ability to (1) perceive

lcharles Leonhard and Robert W. House, Poundations and
Principles of Music Bducation (New York: McGraw-Hill Book
Company, Inc., 1959), p. 81.
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the artistic content of works of art and (2) to react feelingfully
to this content." He also suggests three methods of improving
aesthetic perceptivity. The first is the development of concepts
and factual knowledge. The second is analysis and the final

step is performance.z

As responsible members of society, students will be
confronted with many decisions. The quality of their experiences
and skills will determine the level of response they make to the
world about thea. The ability of self-expression will give then
the capacity to react more satisfactorily to their experiences.
The arts, especially music, provide for opportunities in
interpretation, self-expression, and value judgements. Students
must be led to relate all parts of an experience to a personal
need and not strive simply for an end result.

Music educators have joined other educators in examining
thke curriculum and have raised questions concerning the present
position of music within the total school program. Much of the
exphasis in secondary music has been on performance, without
adequate attention on musical concepts and analyses. Music
educators agree that worthwhile experiences for use throughout
life should be a major objective of the music education prograa.

\

If music is taught from this viewpoint, it is more likely to play

a more important role in curriculum planning.

2Bennett Reimer, '"The Development of Aesthetic Sensitivity,"
Music RBducators Journal, LI, No. 3 (January, 1965), p. 35.
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CHAPTER I
HISTORY AND PURPOSE OF MUSIC IN THE CURRICULUM

The reasons for the beginning of music are often traced
back to the need of man to express himself, Throughout the
primitive and civilized worlds music is able to fulfill this
desire. Because of its expressive values, music has always
been a means of communication. It has also been a large part
of the cultures of all men. To wminimize it in the curriculum
would weaken ocne of the functions of education, that of passing
to the next generation the heritage and culture of the past.
Music can satisfy man's need for expression as well as provide
wholesome use of leisure time. If these needs are served,
music has a place in the total school curriculum. In meeting
these needs sufficient time must be provided for learning
situations. Continuity of learning experiences is as important
in music as any other subject. Even time and continuity of
subject matter are not enough. Competent teachers are a very
important asset for the teaching of music. "A child's concept
of any subject should be limited only by his own capacity, not

that of his teachers."l

101¢ta A. Benn, "A Message for New Teachers," The Fifty~

seventh Yearbook of the National Society for the Study of
Bducation, (Chicago: University of Chicago Press, 1958), p. 346.



Students should be taught to realize the universality of
the arts. FEmotional and aesthelic expression are inherent needs
of all indivicduals. In primitive societies music and dancing
were a part of the education in which all were expected to
participate. Margaret Mead describes the practice of the Manus
Tribe of the Admnirality Islands:

vhenever there 1s a dance there is an orchestra of

slit drums of all sizes played by the most proficient
drumners in the village. The very small boys of four

or five settle themselves beside swall hollow logs or
pieces of bamboo and drum away indefatigably in time

with the orchestra . . . Girls practice less, for only
one druwbeat, the simple death veat, falls to their

hands in later life . . . Singing is also learned through
imitation of older children by younger children. It
consists of a monotone chant of very simple sentences,
nore oxr less related to each other. A group of children
will huddle together on the floor and croon these
monstonous chante over and over for hours without apparent
boredor Or weariness.

Music education is on¢ of the oldest subjects in the
cusricuvlum. The Greek educational system was built around the
fine arts and gymnastics. During this era poetry and music
were considered as one art. The gradual separation of these
two segments led to a slight decline in their prominence in the
curriculum. The virtuosity of the singer became more important.
Educatior began to assume a moxe dignified role during the early
years of the Rowan Empire. In this period the educational program
was divided into the seven liberal axts. Music was considered one

of the quadrivium, or the upper four, in the curriculum along with

arithmetic, geometry, and astronozmy.

2Margaxet Mead, Growing Up in New Guinea (New York:
William Morrow and Company, Inc., 1910), pp. 43~44.




During the fourth century schools to train musicians for
the Church were established. For many years the development of
rusic moved very slowly. This was mainly due to the lack of a
notational system. This early Church period was a period in
wi:ich only a selected faew were instructed in the music of the
Church, As Protestantism came into existence the need for an
educated majoxity became more necessary. The music of the chuxch
was no longer assigned to a few, but the entire congregation was
encouraged to participate. The Reformation brought about the
decline of the Church's control of education, and public schools
were established. The invention of the printing press aided
greatly in the education of the masses. Up until this tiwe,
music was primarily for the church, but with the establishment
of public schools there appeared a broader use of secular music.
Madrigal groups and musician guilds were formed, opera and
instrumental music were developed and wusic seemed to be well
entrenched in the curriculum as adventurers began to explore and
settle in lands of the Nsw World.

The music of the early American settlexs consisted mainly
of hyon tunes. Much of the hywn singing was done from wemory,

as there was no hymo book until 1640, when the Bay Song Book was

first printed. As the Bnglish, Spaniards, and Fremch began to
intermingle the Americam folk song developed its character. The
influences of the Indian and Negro wexe alse absorbed.

Public school music in the United States had its roots in
attempts to impreve singing in the church serxrvice. Church wusic

during the early colonial period corsisted solely in singing



wetricai versions of the Psalms. Only a few tunes were used.
The Rev. Thomas Walter early in the eighteenth century wrote:

The tunes are now miserably tortured and twisted and
quavered in our churches, into a horrid medley of confused
and disorderly voices. Our tunes are left to the mercy of
every unskilled throat to chop and alter, to twist and change,
according to their infinitely diverse and no less odd
humors and fancies. No two men in the congregation quaver
to take a breath. No two men in the cengregation quaver
alike or tegether. It sounds in the ears of a good judge
l1ike hundred tunes roared out at the same time, with perpetual
interfearings with one another.3

Again, the church led in the advancement of nmusic and
singing schools were forumed to improve the music of the chuxch
choir, thus improving music for the masses.

Though it grew to be a truly national institution, the
singing school remained a private enterprise. The teacher
organized and conducted his own classes. Moses Cheney, born in
1776, and later very active as a singing schoeol teacher, describes
in a letter the starting of one which he attended:

The sessions wexe held either in the house of the meubers
or in the schosl house. At the first meeting boards were
placed on kitchen chairs to answer for seats and all the
candidates for memdership paraded around the room in a circle,
the singing master in the center. The master then reads the
rules, instructing all to pay attention to the rising and
falling of the notes. BRooks contained individual parts, treble,
counter, temor, and bass were distributed and directions for
pitch were given. Then the master coamenced. !'Now follow me
right up and down: seund.' 50 the master sounded and in this
way some learned to sing by mote and others by imitation., At
the close of the session the singing master agreed to give
instruction for one shilling and six pence per night and to
take his pay in Indlan corn.®

3Alice Morse Earle, The Sabbath {n Puritan New Bngland
(New York: Scribners, 1896), p. 5.

4Bdward Bailey Birge, History of Public Sclool Music in
the United States, (Boston: Oliver Ditson Co,, 1928), pp. 12-13.




These schools were conducted by the leading musicians
of the community and consisted mainly of sight singing and the
teaching of the rudiments of music. Leaders in this movement
were Francis Hopkinson, who also signed the Declaration of
Indepencence, William Billings, and Lowell Mason. The training
received in these singing schools constituted the majoxity of all
wusical learning for nearly a century. Gradually symaphony and
choral societies were formed in various communities of New England.
Birge writes:

The singing schools, musical societies, choral and
instrumental productions, and musical conventions had not
only been doing a job of music education but had convinced
a number of people that music was important in the school
curriculum. This was particularly the case in New England
and its capital city of Boston. So it was that a citizens'
coumittee wmade repeated petition to the Primary School
Board; their plan was finally reported and approved, and
nusic was included in the curriculum at Hawes School in
1838. Lowell Mason, who had been instrumental in this drive,
was given the responsibility for the work.>

During the nineteenth century, music began to wake deeper

impressions on the American people. Folk songe and hymn tunes
were no longer sufficient to satisfy the needs of a people
becorning better educated. Artists began traveling about the
country 9iving concerts: bands were organized in many compunities;
conservatories and music departments in colleges were organized,

thezeby providing more leadership to the program of music in the

curriculum. Although instrumental music began gaining a foothold

SCharles Leonhard and Robert W. House, Foundations and
Principles of Music Bducation (New York: McGraw Hill Book
c&p&ny ? IDC [ ) ' 1959) ] po 51 L]




in the nineteenth century, it was not well established in the
scrool curriculum until the twentieth century. The vast interest
and spread of instrumental music is best shown through the
nunerous bands now organized. The ausic department is often
exploited, but it has used this exploitation to establishk itself
firaly in the school curriculum.

The history of uusic education is one which leads from
sociaty responsibility for musical training, to the schools,
whiclh have assumed nearly all the responsibility for sucn trainiung.

Nineteenth-century music in the public schools was largely
vocal. OCne of the main objectives of this period was that of
acaniring sight-reading skills. Some schools had no music
whatscever, some had music only in assembly singing, and others
ra? organized choruses. Materials consisted of hyuns, harmonized
folk sangs, and uninspiring simple part songs.

The twentieth century is often designated as the time
wren nusic in America grew from small scatterings of experiences
in a few schools to a variety of experiences in a large majority
of ecducational institutions. The twentieth century brought a
definite prosperity to the United States. Standards of living
iose rapidly and people began to seek a better life. The use of
music during the First World war had considerable influence in
waking the people recognize the social aspects of music which
eventually led to the idea that more music was needed in the hign
schools. Until the twentieth century music was considered an
isclated subject, but as music educators advocated closer relation-
ships with other subject areas, wusic became more firmly groundecd

in the total school currxiculun.



Ferhaps the organization rost responsible for the rapid
rise of music interest was the band. The great increase in the
nuisber of bands is due in large part to the increased emphasis
on athletics, the growth of community service clubs who fregquently
previde scholarships, instruments oxr uniforms, and the forwmation
of national and state organizations which helped educate the
publiec concerning the value of rusic.

The development of musical training in the public schools
of tiwe United States from 1870, brought to light the need for
specialized training of public school music teachers. From 1870
to 189G, most colleges and universities eatablished ausic
departxwents to satisfy the growing need in public schoel music
education. The emphasis at.tbis time was placed on performance
techniques rather than aesthetic awareness. It has become
apparent that such a curriculum is inadequate and new concepts
of the purpose and objectives of education are taking root.

Lteonhard and House state that

The primary purpose of the nusic education program is

to develop the aesthetic potential with which every human
being is endowed, to the highest possible level.®

In recent years there has been considerable question
concerning the justification of music and the arts in the school
curriculum. When the need for a budget cut arises, music is one
of the first subjects to be curtailed. It is often hard to show

tangible evidence for its support because of its aesthetic nature.

6Charles Leonhard and Robert W. House, Foundations and
Principles of Music Bducation, (New York: McGraw Hill Book
Company, Inc., 1959), p. 1.




Leonhard and House state that "music nas intrinsic wvalue; it
requires no external justification."?
Tewey has the following to say concerning music education:

They (the arts) reveal z depth and range of mearing in
experiences which otherwise might be mediocre and trivial.
They supply, that is, the oxrgans of vision. Moreover, in
theix fullness they represent the concentration and
consummation of elements of gonod which are otherwisae
scattexed and incomplete. They select or focus the elements
of enjoyable worth which can make any experience directly
enjoyable. They are not luxuries of education but emphatic
expressions of that which makes any education worthwhile.?

An affirmation of the value ef arts in America is
included in a report by the President’s Coumission on National
Goals:

In the eyes of posterity, the success of the United
States as a civilized society will be largely judged by
the creative activities of its citizens in art, architecture,
literature, music . . . While an encouraging creative surge
in the arts is already manifest, our society must stiwmulate
and support richer cultural fulfillment. Professional
artists require rigorous discipline; provision should be
made for the long years of training which are required.
we should raise our critical standards and widen the area
and depth of public appreciation.?

Snwe of the great philosophers have written some glowing
accounts concerning the place and purpose of music in our society.

Frank Bencriscutto refers to these philosophers in the Music

7ibid., p. 2.

8 yohn Dewey, Democracy and Education {(New York: The
Macuillan Company, 1916), p. 275.

SvPresident's Commission on National Goals," Goals for
Americans (Bnglewood Cliffs, New Jersey: Prentice Hall, 1960),
P. 9.



Educators Journal of April-May, 1965:

Fredrick Nietzsche wrote, 'The essential feature of art
is its power of perfecting existence. It is the affirmation,
the blessing, and deification of existence. There is no
such thing as pessimistic art, art affirms, art is the great
stiwulus of iife, the great wiii to life.'

Alfred North Whitehead, twentieth century mathematician
and philosophter, has written, 'Fertilization of the soul is
the reason for the necessity ef art. Great art is the
arrangement of the environuwent so as to provide foxr the scul
vivid values. It is something which adds to the permanent
richness of the soul's self attainwent. It justifies itself
both by its imwmediate enjoyment and also by its discipline
of the inmost being. It tzemssforms the soul into the perwmanent
realization of values extending beyond its former self.’

Tolstoi stated, 'Art is human activity having for its
purpose the transmission to others of the highest and best
feelings to which man has xisen.’®

The nineteenth century German philosopher, Schopenhauer,
wxote, ‘The object of science is the universal that contains
many particulars; the objective of art is the particular
that contains a universal. Arxt alleviates the ills of life
by showing us the eternal and universal behind the transitory
and the individual, and the power of the arts to elevate us
above the strife of wills is posessed above all by music.'

Hubert Feigl, professor oi philosophy at the University
of Minnesota and director of the Minnesota Center for the
Philosophy of Science, stated at a music department
convocation, 'If you say music is science, history, language,
religion, or whatever, it doas not matter since it is all of
that. It is the supreme achievement of the human spirit.'10

A basgsic aim of education should be to furnish a simple,
but enriched environment adapted to the pupil’s needs and
development. Music is the natural heritage of every chiid
regardless of his talent of it, and the school's buginess is to
offer opportunities for every child to participate in many phases
of music,

Music education should be in harmony with basic educational
changes from mass education to education of the individual; fcom

teacher planned programs to creativeness and group participation;

10Frank Bencriscutto, "The Precarious Position of Music,*
Music Educators Journal (Washington, D.C., April-May, 1665), p. 58.
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from goals of minimum essentials to goals of maximum possibilities.

Music education should also consist of a flexible
program of experiences in music rather than an organized series
of music lessons. Music should not always me regarded as an
accomplishment but should have value in its pleasure and
satisfaction. Therefore, the teacher's responsibility is not
primarily one of gaining techniques, but the prowotion and
developuent of music understanding.

The teacher should stimulate and guide rather than
dominate. The emphasis should be placed upon what the pupil
does rather than on what the teacher does.

Bducation in the United States can be as good as th.:
citizens of this country want it to be and no better.
Contemporary society is changing so fundamentally and
rapidly that we have difficulty fitting ourselves into the
present and projecting ourselves into the future. If
history of the last 50,000 years were compressed into 50
years, we stopped being cave men ten years ago, five
years ago we invented pictoral writing, two years ago
the Christian BEra was entered. Fifteen months ago the
printing press was invented. Ten days ago electricity
was put to use. Yesterday morning the first airplane
flew. Radio was invented last night. Televioigg came
this noon, and commercial jets two minutes ago.

Harvard President James B. Conant says, "A good
educational institution must recagnize and honor the
essentiality of the fine arts in the lives of an educated,
cultural people.'1l2

The values that wmake life worthwhile are preserved in
and taught through the liberal arts. Yet, in many secondary

schools, prograus in music and art are being curtailed.

llo1e Sand, "Current Tremds in Curriculua Planning,"
Music Educators Journal (Washington, D.C., Sept.-Oct., 1963),
P. ‘2.

128ugone Youngert, "Music: Necessity, Not Frill," Music
Bducators Journal (Washington, D.C., Sept.-Oct., 1963), p. 81,
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A major problem facing music education at the secondary
school level is that of exclusion. Education in music at
the elementary school level is designed to include all
students; despite its problems, it is inclusive. At the
secondary school, however, music education operates at
increasing levels of selectivity. More students are
excluded than are included.l3
In research published by the National Education Association
in August of 1963, indicates that in grades seven to nine, about
half of all students were enrolled in some music course or
activity. In grades ten to twelve, however, the percentage fell
precipitately; in schools of fewer than three hundred students,
45.2 per cent of the student body was enrolled in music; in
schools having a total enrollment of 300 to 999, only 32.4 per
cent was enrolled.l‘
Factors which tend to exclude music for the majority of
students include the administrators and music educators who
believe that performance organizations are capable of fulfilling
the need for aesthetic education and, secondly, the music educators
who encourage selectivity so as to maintain performance standards.
The public must be convinced that music is for all the
children of all the people, and, as such, has benefita for
al1.15
Schwadron points out that "aesthetic experiences

contribute to a better ordered society and hence all should
derive benefits."16

13Thomas W, Miller, "Alienation and Exclusion in High
School Music," Music Bducators Journal (Washington, D.C., Feb.~
March, 1966), p. 59.

l4Music and Art in the Public Schools (Washington, D.C.,
Research Division of National Bducation Association, August, 1963),
pP. 3S5.

154i1ler, p. 60.

1l6abraham A. Schwadron, "On Relativism and Music Education,"
Journal of Research in Music Rducation (Washington, D.C., Fall,
1965), Vol. 13, No. 3, p. 133,
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Music¢ educators and schiool administrators must change
their thinking concerning the primary purpose for having music
in the school curriculum. For manv yvears the primary puxpose
was o be Ffound in its social and charactex building values
with secondary impurtancz being placed or teaching music. The
primary emphasis sheuld be placed on learning musie for its cum
sake and placing secondary emphasis on its socializing valuves.
e of the major weaknesses of ths mpusic curricula today is
the misunderstanding of the place of music in the school program.
Some administrators, parents, and wusic teachers believe a music
curricenlum should provide entextainment for the coamunity and
publicity for th2 school through a muititude of performances.
The character of the music program will not likely advance
until administrators and music educators realize that the
student is primarily a consumexr of misic, with secondary
enphasis on performance as & means toward the development of a

nusically literate individual.



CHAPTER 1Y
THE CURRICHLIM

Peyformance Classes: Yoonl

From the beginning of »tlic schonl wmusic, music educators
have “endad to classify music emrses as elther performing groups
ar non-terformance grouns Of course. the merforming croups
clesrly dominate music in the iunfor and sentor high schools.
Until recently, little question was rzised concerning thelr
value. Since the spaze age, a re«examination of all education has
taken place. Performance groups must contrisute te the musical
understanding of the ztudents 1f thar are ta vetaln their status
in the curvievlum. I1 has been suagested that the strictly
performing arvcups be re-enforced with a more scademic type class.

A performing group can bave eMvcational features that
werrant its place Iin the curriculuu. Feor exampie, if rehearsals
are conducted properly, the stucdent xhe goes through the work of
learring his par¢ and rehearsing with the group knews the music
in a way that somecne who listens oan rever know. He has seen
the musio dilssected and put togethex agaip; he has beard the
thematic nmaterial over and over again until i%¢ is a part of him.
The suthor has known teen-agers 16 dislike x piece of musice
because oF its @Grfficuley and to cene to ap understanding of it

orily after a careful and complete siady of 14, HMHad 1% not been

13
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for the extensive work in preparing for perforemance, this under~

standing may never have been realized.

A strong case can be built for performing groups on the
basis of meeting teen-age needs. All teen-agers want soue
activity, want things to happen. The thought of studying music

without performance is not appealing to most of them. The
preparation of music for public pexformance motivates theu very

auch.

To explain why secondary school music has in many cases
become too performance centered, some historical background
may be useful. Although music has been in the American
public school for nearly a hundred years, the great leap
forwaxd in secondary school emsic occured with the expansion
of the secondary school itself im the decades from 1910 to
1930, and to some extent to 1940. Froma 1910 to 1940 the
chances of a child's attending high school increased from
one in ten to three in four. This increase caused curricular
changes, because now the schools had to serve many students
who were not plsnning to go to college. In addition, a more
enlightened view of what was worthwhile for teen-agers
brough; music into the secondary school curriculum with new
vigox.

Singleton reports:

Choxal singing is among the oldest of man's musical
endeavors. The rhythmic chantings of primitive tribes
were a form of concerted vocal utterance as was the singing
of chants and psalms by the early followers of the Hebrew
and Christian faiths.?

The vocal music program provides for a variety of musical
experiences. Bven the smallest high schoocl has enough students

to warrant a choral group. The vocal program in the small school

I"Stntus and Trends: Vital Statistice,” Education and
Public Finan Res ch Re (Washington, D.C., NEA Research
Division, 1959;. p. 12.

21ra C. Singleton, Music in Secondary Schools (Boeton:
Allyn and Bacon, 1963), p. 167.
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has at least two advantages over instrumental programss (1) the
cost is less, and (2) the balancing of parts in a small vocal
group is easier to achieve than correct instrumentation in a
small band. Although the size of the school should have no
bearing on the experiences and objectives of the wmusic program,
it very often is a factor. Through the vocal program the student
should be exposed to literature of all periods, and be provided
with the opportunity to pexform this léterature.

Choral music activities should:

1. Provide a ueans for the development of music appreciation.

2. Provide an outlet for the more talented for musical
expression.

3. Provide the opportunity to sing in a choral group suited
to the interest and ability of the student.

4. Provide a wider musical experience than can be obtained
in the general music class or the informal sing.

5. Provide experience of blending voices in an artistic

performance .

Choral activities should also allow for the use of skills
and techniques learned in the elementary school. BExperience in
choral groups also provide training which can transfer to
participation in community and church organizations. These groups
also provide the opportunity for the school and coamunity to hear
and become acquainted with choral music of high quality.

The organization which is considered the foundation of
the vocal nusic program is the mixed chorus. The number of such

choruses vary according to the size of the high school. 1In the

author's survey of high schools throughout the State of Illinois,

31114n0is Curxiculun Program: Subject Field Series C-S
(Printed by authority of the State of Illinois: 1961), pp. 105~
106.
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all replies stated that mixed chorus was offered. In smaller
schools there is usually no special requirement for entrance

into the mixed chorus organization. In other schools, where
choruses are large and more than one chorus exists, there are
usually some pre-requisites. Some schools have choruses arranged
according to grade level such as Freshman Chorus, Sophomore
Chorus, etc. Other choruses are arranged according to past
experiences and the ability of the student.

Bven though vocal music is thoroughly established, its
offerings range from almost nothing to a wide selection. These
differences are not solely dependent on the size of the community,
the length of time music has been included in the school
curriculum, the financial resources, or the attitude of the
administrators. Although these may have some influence, vocal
susic in secondary education is largely dependent on the musical
ability and attitude developed in the grade school. The school
system which has a good music program in the grade school will
probably have a large percentage of students select music in the
high school.

While it is agreed that experiences should be available
to all students, the school should also provide special
opportunities for the talented students. Xany students need the
opportunity to participate in more select musical ensembles to
challenge their musical abilities through participation in
various enseambles. Although not its main function, the general
chorus may well serve as a training period for students who are

selected in groups such as a capella choir or various glee clubs.
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Through small ensembles students develop independence, a more
active leacdership, respansibility, and cooperation than would
result in participation in a larger group. Even the smallest
high schools can arrange west of these opportunities.

One aim of music education during the past several decades
has been to achieve curricular status for the larger performing
groups. To achieve this recognition the group must include
requirewments for pupil achievement, evaluation of progress, and
a definite study of subject matter. Wwhen the music programr gains
this recognition, a ainimum of conflictg is more likely. Students
will not need to be absent from rehearsal due to other school
subjects, nor will they need to give up hours before and after
school. Status also provides for credit which allows the student
to allocate school time to music without sacrificing credit toward
graduation. Daily rehearsals are considered desirable for the
sake of continuity and reduce the need for re-teaching.

High school schedules which permit three rehearsals a
week are also satisfactory. The problem of forgotten learning
is more likely when groups meet only once or twice per week.

The time of rehearsing with performance groups is also
importent. Usually the hours immediately following breakfast
or lunch are to be avoided. These are times of fatigue and
restlessness and not conducive to concentrated work. Therefore,
it seems that the best rehearsal tiwme would be mid«morming ox

mid-afternoon.
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Performance Classes: Instrumental
Birge gives the following reasons for the belated entrance
of instrumental music into the school curriculum:
1. The continuance throughout much of the nineteenth century
of the early prejudice against secular as opposed to

sacred music, a prejudice carried over from the previous
century.

2. Most of the music supervisors were not instrumentalists,
but singers, with the singer's point of view.
3. The attitude of school principals and superintendents.4
Much time and financial resources have been alloted to
the band program. This has caused a large increase in the number
of performing instrumantal groups in American high schools.

Wilson stateg that the growth of bands:

1. Incdicates that these organizations have a stirring and
direct appeal for young people which stimulates them to

spend hours practicing and rehearsing, both in school
and out.

2. Signifies that this experience gives them pleasure and
is vital to then.

3. 1Is evidence that they feel the need of such a musical

nedium.3

Instrumental music strives to achieve the same basic goals
as the other music activities in the school. 1It sheuld point to
an immediate interest and enjoyment of music which lay foundations
for a continuing interest through later years. The instrumental
program should also explore the vast ammount of literature,
develop musical taste through an acquaintance with this literature,
and develop skills by which the performer can continue to

participate.

4gaward Bailey Birge, History of Public School Music in the
United States (New York: Oliver Ditson Company, 1928), pp. 172-173.

SHarty Robert Wilson, Music in the High School (New York:
Silver Burdett, 1941), p. 177.
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One differentation from choral music is the need of a
specialized skill. The ability to play an instrument is a
necessity, and some degree of proficiency is a must, if the
student is to achieve a satisfactory musical experience.

In addition to the common goals of music education, the
band usually has some activities imposed upon it. The band
instructor works toward a marching band capable of parading or
entertaining fans at athletic events. He may have to teach some
non-musical skills to baton twirling majorettes. Floats, variety
shows, special props and effects, arranging trips, raising money,
preparing for festivals and contests or other of these imposed
activities. A question concerning the feasibility of these
activities has often been raised by some music educators while
others are happy to enumerate the benefits derived from them
such as cooperation, discipline, poise, self-confidence, worthy
leisure, time activity, social benefits, public relations, etc.

A difficulty may arise when the public interest is shifted
away from orchestra, chorus, and other music activities. Perhaps
this stems from the fact that the umarching band is displayed to
the public more frequently. The cost of maintaining a marching
band is much higher than the cost of chorus or orchestra. It
must be determined whether the importance of the marching band is
sufficient to warrant this unbalanced expenditure. The music of
the marching band is usually of poor quality, in simplified
arrangements, and played poorly because of the excitement and
acoustics in an outdoor stadium. These and the time consumed in

rehearsal and "show'" planning can be detrimertal to music progress.
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This glorification of the marching band with emphasis on show at
the expense of instruction has already taken deep root in many
compunities. If this attitude of entertainment persists, rather
than the band as a uweans of music =2ducation, the music program
may lose much of the curricular status it has gained in recent
years.

Instrumental nusic should be designed to broaden the[
musical experience and enrich the background of all pupils of
the school. To help insure a geod instrumental program in the
high school, pre-instrumental experiences should be provided in
the elementary school. This training is not only valuable
instruction, but can be used to diagnose the future needs and
directions of the music program.

A plan for the provision of instruments should be carefully
worked out with the administration. Instruments usually furnished
by the school depend upon the size of the school and the number
of pupils participating in the instruaental program. Only first-
line instruments should be considered, and wany schools use rental
plans to acquire these instruments. Most nusic dealers have both
rental and time purchase plans which wmake it more appealing to
parents who wish to purchase instruments for their children, but
do not want to mike a large investment until they have some
agsurance the child will make satisfactory progress on the
irstrument.

Recause performing music organizations in some schools
consist cf pupils frow all grades, upper eleuentary through senior

high, scheduling should be kept as flexible as possible. Good
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scheduling can exist only when a spirit of cooperation and
understanding is maintained between the administration and the
music personnel. The success of the music program depends upon
a satisfactory music activities schedule.

Instruction in instrumental and vocal music as well as
more formal courses in general music, theory, and sppreciation
is accepted as a part of the school curriculum. This acceptance
has been accompanied by increased prestige, higher atandards of
learning and a greater number of participants.

Since good scheduling is so vital to the success of the
music program, there should be acquaintance with the best practices
in comparable schools and knowledge of how to suggest the most
practical solution to the problem of scheduling in the local
situation.

Large schools have few serious schedule conflicts aince
there are several sections of required subjects which meet at
various times throughout the day.

Schools of medium size usually have to arrange their
schedules with forethought in order to provide an optimum program
with minimaum conflicts.

In small achools it is usually neceassary to clear a daily
block of periods for music organizations in oxder to avoid
conflicts. Some of the factors which seem to make it increasingly
difficult for students to enroll in music courses are:

l. The tendency toward longer and fewer periods in the

school day.
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2. The constant addition of new courses to the curriculum.
3. The difficulties of bus transportation schedules.
4. The problems of double sessions in some overcrowded

schools.

Performance Class: Orchestra

One of the tragedies of today's school music program is
that the orchestra does not occupy a more prominent place. It
is often said that teachers, pupils, and parents have little
interest in the teaching or playing of strings. For pupils,
interest may come from seeing and hearing performances, for
parents, interest may come through a demonstxation; for teachers,
interest may come with a revised schedule and a provision for

instruments.

While it takes time and devotion to develop either a
good band or a good orchestra, and while in their simplest
aspects the main instruments of the orchestra, namely the
strings, can perhaps be played with less effort than the
brass instruments of the band, it is still true that these
brass instrusents can be played reasonabdly well by children
in a much shorter tize than is needed to play the strings
reasonably well.®

A good string program at the elementary level is the
foundation for a successful secondary program,
The absence of orchestras in the smaller schools is made

evident by the Illisois School Directoxy which lists orxchestra

teachers only for larger schools and only a few of these. Some

problems ©f the orchestra program are a lack 6f interest by the

Speter w. Dykena and Karl W. Gehrkens, The Teaching and
Adainistration of High School Music (Boston: C.C. Birchard and
Company, 1941), p. 157.
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music teacher, inadequate preparation, lack of teacher time and
difficulty of scheduling.

The string program in public schools today is challenging
and perhaps one of the most difficult problems of \‘he small school
music education program. One of the contributing factors which
makes the difficulty apparent and therefore has influenced the
tremendous growth of bands in relation to orchestras in the smallex
high schools, is the attraction of the band to both the students
and the community. The inability of the orchestra to perform
football shows, to march in parades, and in general, to provide
a show for the spectators may cause the decline of interest.

This lack of interest causes many string programs to be scheduled
outside the school curriculum.

Two of the difficulties most predominant in arranging
both orchestra and band into the schedule aret (1) the number
of students required for both are not available at rehearsal
time, and (2) the student does not have two free periods a day
in which to rehearse with both band and orchestra. Usually,
the limited schedules in smallex high schools can allow only one
period of the day for imnstrumental music.

Many different instrumentations are common, making it
possible for the teacher to provide ensemble experience for
almost any combination of instruments and any numbex of pupils.
Ensemble players more quickly gain the concepts of tone gquality,
intonation, and rhythm than they would in band or orchestra.

Even the smallest high schools could support a small orchestral

ensemble.
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There is a place for the stringed instrument program in
the smaller high schools. The schools must give the strings a
chance by offering adequate facilities, qualified personnel,
and an adequate budget. School orchestras should not detract
from the music program but add to it.

Scheduling is a sericus problem. There are uses made
of staggered programs, rotation plans in the schedule, and also
the use of special help and activity periods. One of the most
effective resolutions is the idea of the band and orchestra
sharing the same period of the day, using alternate days for
each organization. This is probably the better of the schedules
listed above, since the orchestra would have to compete with
other groups during am activity period. The problem becomes
more acute if both vocal and instrumental music are offered the

same period.

Non-Performance Classest Genexal Music

General music may be defined as all kinds of music taught
in all kinds of ways to all kinds of students. 1Its ¢eneral aim
is to develop responsiveness and understanding of music so that
it will affact the lives of all participants. All possible and
available approaches should be used in fostering this musical
growth. This includes the aesthetic, the theoretical, the technical,
and the scientific.

The non-performance class has at least two advantages over
the performing group. It can cover certain phases of music in a

broader, more coasprehensive way. A performing group can learn to
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sing or play only so much music in a year's time. The second

advantage of the non-pexforming class is that the class has no
temptation of giving second place to musical learning because

of an impending concert.

Non-performance classes have both suffered and profited
from the lack of public attention. Because their work is seldom
put on display, the class can spend its time in learning and
studying the things that are most worthwhile. Yet, for the same
reason they have been neglected. This goes back to the point
of performer versus COnsumker.

A pioneering effort to develop a new general music
curriculun for junior and senior high schools, with emphasis
on music appreciation rather than performance, has been
conducted at the University of Illinois.

Bennett Reimer, professor in the College of Rducation
and School of Music, conducted the three-year study, supported
by the US Office of Education and the University. His
objective was to develop a teaching program for two courses
in classroom music, one at the junior and one at the senior
high school level, stressing appreciation and understanding
instead of skills and techniques. Professor Reimer said he
would like to see the secondary schools provide students
with tools for a lifelong enjoyment of music.

'Too often the high school band member graduates, sells
his horn, and forgets about music,' he pointed out.

EBmphasis in secondary schools has been traditionally
on performence « . . in choirs, bands, and orchestras. Mr.
Reimer said research has shown that these programs are often
"short-term, terminal activities.” They usually have little
effect on the enjoyment of good music later in life.

Mr. Reimer advocates general courses which take a
humanities oriented ‘great music' approach. The most
valued works in musical literature would be studied in the
light of an understanding of the general functions of art
and music and of the particular ways in which a musical
structure is created. The course would deal, for example,
with how music is constructed, why it sounds differently
according to various styles, and how it has changed through
history.

7"New Music Curriculum,”" Illinois Bducation (Springfield:
Illinois Education Associstion, Feb., 1966), Vol. 54, No. 6, p. 288.
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General music class is often made up of pupils of varied
backgrounds; some with no previous training or experience and
others with a high degree of experience and known musical talent.
This class is often credited with the discovexy of talented
students who otherwise were unknown for their musical ability.

High schools should consider a general music course,
scheduled for one period a day and covering at least two years
of study. This study of music should not be approached through
the segregation of its component parts, such as theory, history,
listening, or performing, but through the fusion of these parts.
A primary aim should be to acquaint students with the wide and
rich heritage of music literature.

In some schools, the general music class is a course in
music apprecistion. In others, it is a class devoted primarily
to singing. In still others, it is a preparatory class developing
skill and knowledge for membership in sel@ctive choral groups.
More comson, however, is the general music class that combines
singing, listening, and other activities in a varied but unified
program of music instruction. This should be the heart of the
school music program and the class that most nearly realizes
the aim of music education to prﬁvide music for everxy pupil.

The objectives and activities of the general music class
should include the following:

General Music (objectives):

1. To develop a basis for the lasting enjoyment of music.
2., To develop and sustain interest in music.
3. To develop discriminating musical taste.

4. To explore the rich literature of the musical art.
5. To foster appreciation of the expressive, artistic, and
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cultural aspects of music.

6. To encourage participation in class and other musical
activities.

7. To develop music skills, especially those essential to
listening and singing.

8. To discover latent music talent.

9. To help pupils reach an understanding of democratic
procedures and their values.

10. To demonstrate the relationships between music and other
subjects and utilize them for effective teaching.

General Music (Activities):
1. Singing activities.
2. Listening activities.
3. Rhythmic activities.
4. Bar training activities.
$S. Music theory activities.
6. Music history activities.
7. Voice training activities.

8. Orchestral instruments.
9. Acoustics and the science of sound.

8

It is not always possible to schedule separate classes
in music theory, literature, or history. Students in small
high schools seldom have the benefit of these special classes.
Bvery music class should be concerned with developing discrimination
and appreciation. Technical skill and knowledge do not automatically
develop sensitivity.

General music classes should be offered on a yearly
basis and receive credit according to the way they are organized.
In many schools, all work is done in the class, and there is no
outside preparation. Such organization will not warrant full

credit. When the class meets daily and outside preparation is

required, full academic credit should be allowed.

81ra C. Singleton, Mueic in Secondary Schools (Boston:
Allyn and Bacon, 1963), p. SS,




CHAPTER III

PUBLIC PERFORMANCE

Whatever goals the music educator may set for himself,
he is greatly dependent upon the support of the administration.
Administrative cooperation is a basic essential to all plans
and projects undertaken by the music educator.

Music offers a real basis for school cowmmunity relations
because of the large nuaber of parenis and other taxpayers
brought to the school through musical programs. Students may
aciiieve a sense of accomplishment and fulfillment through
their musical activities. In group performance, when the group
succeeds, all members of the group succeed, from the strongest
to the weakest.

The level of perforwance is often considered a
controversial topic. The standards of the audience, as well as
the development of the performer should be considered. A large
part of the teachers' task involves developing a receptive
attitude and establishing the viewpoint that pupil performance
siiould not be judged by professional standards. One needs to
establish a clear distinctiorn between the professional and the
anateur in terms of audience criticisms. Perhtaps, informal
introductory talks concerning students' nusical experiences,

goals and objectives, and purpose of performance as & means of

28
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growth and self-expression, will help in producing understanding
audiences.

Teachers often believe that because the public demands
performances of many types at community meetingse, the work of
performing organizations must come first. The answer to such a
problem as this lies in the education of the comaunity as to the
real aims of music education which places the welfare of the
students first.

It i3 also wise for the teacher to choose very carefully
the situations in which the students perform. Teachers must be
on guard to prevent public performancea which may result in
dissatisfaction and discouragement. Students usually know
when they have given an acceptable performance. The student
should have the opportunity of evaluating his performance with
the teacher, since its chief purpose is that of growth, and not
primarily entertainment.

Another problem in selecting performance situations is
that of overloading the student. When a group becomes successful
and popular, it is likely to be overwhelmed with perforamance
requests. The teacher muat again choose what is best for the
student. There must be enough time to learn new music, for
morale will sag by singing and playing the same numbers over
and over again. 1In order to maintain good public relations, it
is difficult for the teacher to refuse to accept some invitations,
but every teacher should be prepared to do so, if the need arises.
It is wise to make known the policy of the school with regard to

student performances, through newspapers, PTA meetings, or other
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channels of public information.

When a student goes howe from school, after having been
in contact with music, he conveys a message or an impression.
Indications are that the majority of parents want their children
to have music. This does not necessarily mean that parents are
interested in having students recite key signatures and dates of
composers. Therefore, if parents approach the music program
with such a favorable attitude, the curriculumx must attexzpt to
fulfill their hopes and expectations.

Much of the music offerings in American schools has been
performance oriented. 1In the wmajority of our schools the only
courses offered are band, chorus, and in larger schools,
orchestra. Many music educators believe that the experiences
received through the performance of these groups is sufficient.
In recent years these courses have been undergoing curriculun
broadening to insure the development of musical understanding
as well as technical skill.

In a publication of the National Association of
Secondary School Principals the following objectives and goals
of performance were considered worthy. A public performance:

1. Presents a vital goal toward which students may strive.

2. Provides opportunity for outstanding programming and
achievenent.

3. Promotes continued interest in music in school and
community,

4. Spreads enthusiasm of students and instructor to the
entire school, to parents, and to the community.

5. Affords a means for gaining public understanding of
school music programs.

6. Provides opportunity for raising the standards of
musical tastes of students and the public.
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7. Provides opportunity for creative and artistic expression
as well as social broadening.

Preparation for a public performance should not limit
the amount of learning that the group might otherwise accomplish.
The selection of music is iwportant as to its suitability and
appropriateness for teaching purposes. After three or four
years in a musical organization, the student should have
acquaintance with music of all periods. The approach to such a
plan should not be abandoned for public relation purposes.

Music educators continually talk about teaching music
understanding and appreciation in performance. Others are
criticized for putting too much emphasis on a single selection,
working too long on a festival perforwmance, or spending too
much time on technical drill. The goal of the wusic instructor
is to develop musical understanding in the student. It may
take a week, six months, or a year toc polish, balance, or
refine a piece of music, but the goal is always the same.

Stanley Chapple wrote in The Scholars fook at the

Schools:

"Members of performing groups are not taught the
musical language and are somewhat akin to the parrot who
can imitate language sounds with no concept of the
language meaning.''2

In light of all that has been stated, let us be

lThe Bulletin, (Washington, D.C., National Association
of Secondary School Principals, October, 1964), Vol. 48, No.
294, p. 1.

2Stanley Chapple, "The Scholars ook at the Schools,"
Report of the Disciplines Seminar (Washington, D.C., National
Bducation Association, 1962), p. 7.
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realistic. Usually, a certain number of perforsances are
expected each year, and the man on the podium has considerable
pressure. Ye has a limited amount of time to work with
students of limited technique and reading ability. A lot of
qQuestions and discussion concerning concepts is time
consuming., However, timely couments about the wusic being
rehz2arsed, or perhaps a brief comment on rxelated works could
help develop the uusical understanding and appreciation of

the students.



CHAPTEBR IV
SUMMARY

Curricular subjects must meet the test of providing
organized, valid learning experiences. Because time in the
school is limited, any subject that uses part of that time
must do so in an educationally worthwhile way. Curricular
offerings in music, therefore, should be those classes that
encourage sensitivity to aesthetic qualities and provide
greater understanding of and sicill in wmusic.

Sonetimes a school's academic requirements make it
difficult for students, especially those preparing for
college, to find time for music. It is almost always possible
for a student to enroll in music, but sometimes he must give
up sosething else of such importance that it is not reasonable
for him to choose music, For example, the student believes
that by taking music instead of an academic subject, he may
be forfeiting his chances for admission to college. "Bducation
will continue to require specialization, but it must be based
on a broad cultural background. This requires considerable

contast with the liberal arts, including music."!

The solution to this problem is at least two-fold.

Ic.A. Burmeister, "The Role of Music in General Rducation,®

Basic Concepts in Music Bducation (Chicago: University of Chicago
Press, 1958), p. 218.
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First, the nmusic teacher could work with the counseloxr to
rearrange a student's program so that he could continue in
music. Anothar solution would be to work to install an
additional period in the schooi day. Many schools still
operate on a six period day, in which the student ie required
to take four subjects required for graduation. A fifth period
is for pkysical education, and the sixth period is used fox
study hall or an elective. The addition of a seventh period
greatly increases thé likelihood that the student will be able
to take music.

The nurber and kind ef experiences in music provided
by different schools will vary greatly. Practically all
schools, na wmatter how small, offer at least one unit of
algebra, two of history, and three or four of English. But
by no ueans do all schools allow credit in music to the extent
or even a single credit. At the other extreme is the school
that offers many ausic courses for credit toward graduation.
Credit for individual study of piano, and of the various band
and orchestra instruuents under outside teachers, is being
encouraged by wany while others look at this in an entirely
different light. When music classes are small, the music
department is often challenged on the basis of cost of
instruction per person.

In organizing a wmusic curriculum, one has to consider
the differences in schools, communities, and administrations.
The music curriculum must be planned to meet the needs of the

pupils while they are at school. The needs of the community
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at laxrge, and the future needs of the pupils when they in
tura have become the citizens of the —community must be taken
into considecaticn.

Recent pressure in favor of basic education and against
the so called "frill" courses have caused music educatoxs to
re-evaluate the music program. The case rests on the idea
that the scaenls should do more thaa simply teach studants
how to read, write, end reason. Secondary education acquaints
the student with his civilization. Literxature, music, and
art are iabortant in the students comprehension of his culture
and civilization.

‘‘he music schedule should be arranged so that music
subfects are open tc all students. It must be recognized,
howevexr, that the scheduling problem is a very complicated
one. both for the principal and the music teacher. The six
perind day puts the sctedule in a strait jacket. The curxent
trend tcward the seven and eight period day relieves the
pressure on alectives.

The music education program should be a balanced
program,; designed to meet the needs of all students. The
pregram may include general music, instrumental music, choral
music, and courses such as appraeciation, history, theorxry, voice
class, piaiio class, etc.

The secondary school music curriculum should be a
continuation of the eleméentary school music currxiculum. It

should continue to make available general music opportunities

for evexryone, as well as comnsideration for the specialized



nusical interxests of atudents. When planning for a music
education program, several items must be considered. Some

of these are the expectations of the community, size of classes,
training of the music staff, space, equipment, wmaterials and
the schedule. It is well to remembzr that the program for

one school will not necessarily meat the needs of all schools.,
The minimum opportunities should include general music and
non-selective choral and instrumental groups.

The problem of scheduling music classes is one which
requires much cooperation and planning on the part of the
administration and the music faculty. The first need is a
common understanding of the importance and place of nusic as
a part of the total curriculum. The academic respect which
music has gained makes it possible to approach the scheduling
problem with more optimism.

Ward lists the following reasons for non-selection of
musics

1., Overcrowded schedules.

2. Heavier plans of worl.

3. Rigid college entrance requirements in academic subjeats.

4. A wnusically unsyapathetic supervision of the choice of
elective zubjects.2

Progressive changes have always come slowly. Reconstruc-
tin in education is necessarily a slow process. The teacher

is the key to the situation, Enlightened education depends

upon enlightened teachexs. It is the duty of music teachers

2Axrthur Edward Ward, Music Education for High Schkools
(New York: Silver Burdett Company, 1953), p. 61.
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in high schools to acquaint themselves with the various issues
in secondary education and to study carefully the contribution
which music can make in developing a curriculum that will
consist of meaningful and enriching experiences.

Any curriculum should evolve from the needs and interxests
of the students whom it is designed to serve. The curriculum
should be conceived of as the sum total of all the students’
experiences under the influence ¢f the school and under the
guidance of the teachers.,

To justify its existence in the high school curriculum,
music like other experiences in tha curriculum, must meet the
interests and the individual and social needs of the students.
There is no lack of evidence of the interest that young
people have in music. When free from academic restraint,
they are usually singing or listening to the radio. With this
in wmind, the duty of the music teacher becomes qQuite clear.

He must guide and lead this interest in music into the higher
realms of rich and purposeful musical experiences.

Many of lifes' activities are reinforced through music
and each facet of life can clain sowe music for its emotional
support. Where there arxe schools, there is music. Sometimes
it may not be well organized, yet it is there. The lasting
values of music can not be learned and appreciated in an
unorganized program.

If a music teacher is responsible for both the vocal
and instrumental program of a district, which includes the

grade and high school, this will cause a serious problem in
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the tiwme involved. Problems would be increased for those
students interested in both the vocal and instrusental
prograas.

The following situation exists in the school district
in which the writer of this paper is employed.

A vocal music teacher is employed full time to take
care of the vocal music of the grade school and the high
school. An instrumental imstructor ie employed half time by
this same district and half time by a neighboring district.
The high school operates on an eight period day. WHoet of
the acadeaic subjects are offered during the morning hours
with a few scattered throughout the arfternoon. A thirty-
minute period is set aside after lunch for the music program
of the high school. The mixed chorus weets five days a week,
and the band meets on Tuesday and Thursday. These are a faw
people who are in both the band and choxus, but since the
band weets only two days per week, they report to the dand.
All of the students are in chorus at least three days per
week and the majority are there all five days. Organized
ensembles pxactice during study halls and arfter school hours.

The instrumental instructor coses twice each week.

He devotes his time to a band rehearsal each day, and private
and group lessoms for band students. Since these students uee
study hall time for lessons, no class time is lost. WwWhen
scheduling band or chorus it is best to keep thea free of

one~section classes, especially the required academic courses.
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Scheduling the music program in a large high school
causes problems which are far different from those of the
swall school. The good music program is a balanced program
which aims to give all students an epportunity for the music
experience for which they have aptitude and interest. A
wider variety of courses is offered in order to meet these
needs. Such a program is effective only if it is organized
and adaninistered carefully. Arranging a satisfactory
schedules is a major task for the administration and mueic
staff. All students are encouraged to enjoy some music,
but provision must be made for special interests and abilities.
For example, the Evanston High School of more than 2500
students offers the following courses:

Girl's Chorus, Male Chorus, Advanced Chorus, beginning
orchestra, advanced orchestra, beginning band, advanced
band, music appreciation I, II, III, IV, general music,
harmony I, II, III, IV, fine arts survey, private piano,
voice, organ, and barnd instrument lessons, class lessons
in piano, voice and instruments, and special choral and
instrument groups. All of these are for credit except
the last two.3

This program of study is quite a contrast in comparison
with the small school. An over all music education program
should be a balanced program, designed and planned to meet
the needs of every child.

Education is often referred to as life itself, and

since musie is a vital part of life, its emphasis is justified

in an educatienal program. Many philosophers state that the

3sadie M. Rafferty and Lloyd S. Mitchell, The Music
Curriculum in the Secondary Schools (Washington, D.C.: Music
Educators National Conference, 1959), pp. 107-108.
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function of music in 1life is to provide for aesthetic growth.
Frou this philosophy, I think it reasonable to conclude that
material things such as money, position and power may
eventually fail, but the things that are close to the spirit
of man will prevail.

The presant music curriculum at the secondary level
is out of balance in terms of the enrollment in the performing
groups as compared to the enrollment of other music courses.
To a marked degree, the curriculum has been performance
oriented. The majority of the school populatien is going
hungry msusically. Only a small segment of the students are
being reached in performance activities. The present
curriculum holds too few offerings in the fields of music
history, theory, and harmony. The performer is unlikely to
have adequate instruction in these areas of music education.

The non-performing student needs to leaxrn how to
listen. He also should develop some concept of what is worth
hearing. In evaluating a music program the following criteria
should be considered:

1. An ideal music curriculum is composed of carefully
sa@lected experiences.

2. An ideal schgol music curriculuam should provide
seguences of orderly, cumulative experiences based
upon the growth needs of children.

3. Scope allowing for the varied interests and capacities
of children should be a criterion for developing a
flexible and enriching music curriculum.

4. An ideal music curriculum should provide conditions
favorable for developing integrating learners.4

4Lilla Belle Pitts, The Music Curriculum in a Changing
World (New York: Silver Burdett Company, 1944), pp. 113-119.,
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Pitts goes on to say that developing a music curriculum
of this kind is a creative process, requiring not only adapta-
tions to unique circumstances but also adjustments to changing
climates of social ard educational thought.

Planning ahtead is a prereqguisite for orderly experiences
alttiough the means of attaining these goals is sometimes
unpredictable.

Many attitudes exist toward music education. Generaliza-
tions concerning the state of music instruction come easily,
but the truth is determined with nore difficulty. Broad
perspectives are necessary as each of us draws conclusions and
passes judgments from personal experiences. The scope of
these perspectives mav be limited or broad. An inescapable
fact, however, 1is the widespread and deep involvement in music.
The artistic attainment of music in schools across the country
vary from city to city, area to area. These achievements,
as well as the difficulty under which music instruction is
accomplished, is not always known to the scholars and critics
who generalize on isolated activities. Understanding and
mutual concern are needed in the years ahead as educators
continue their search for improvement and ways and means to

afford instruction of quality and depth in wmusic,
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Questionnaire

l. Total enrollment of the scihwool.

——————

2. Approxirate number of students involved in the wusic progran.

3. Types of courses offered.
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Malo Chorus

MIixeéd Chorus
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Advanced Orchestra
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General Music
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4. Please list performing ensembles other than those preparing

for contest.

5. Please comment on other musical experiences and activities
during the school year, such as assembly programs, concerts,
etc. A class schedule would also be helpful in analyzing

curriculum and scheduling problems.,
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. Barrimpgton
Wheeling

Arlington Heights
Bensonville . orton
Derxaldb . Grove
Downer's Grove . aisge
Dixon i Batavia . R
Aurora . :
Amboy . it
. Annawan
. Aledo
. East Peoria
. Bushnell
C Dﬁnville
Champeaign .
. Beardstown
. Decatur
Buffalo . . Arthur
+ Bethany
. Assumption
. Carlinville
« Altamont
. Brownstown
. Alton
. 3ethalto . Brifigeport
= . Carlyle
Cahokia /. . Albie
Bluford

. Mt, Vernon

. Benton
. West Frpnkfort

. Anna Jonesboro

. Brookport

. {Cairxc
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Schools Replying to the Questionnaire Eonroliment
Srooicport 100
Rettany 142
Blufoxrd, Webber Twp. H.S. 154
Zyowngtown 156
Axthary 215
Assunmption 215
Buffalo, Tri City H.S. 228
Annawan 235
Altamont 280
Carlyle 367
Bridgepert 400
Amboy 420
Cairo 424
Albion 430
&ledo 450
Rushaell 463
Deasdstown 486
Carlinville 550
Batavia 640
Arna Jonesboro 650
Oecatur, Lakeview H.S. 650
Benton 30
west FPrankrfort 785
Bethalto 800
DekKalb 920
Antioch 930
tixon 1240
Bensonville, Fenton H.S, 1543
Argo Suanit 1600
Auxora West 1620
Aurozra Rast 1707
Barrington 1753
Mt. Vernon 176Q
Rast Peoria 18092
Nowner's Grove 1902
Decatur, Stephen 1920
Cahokia 2000
Arlington Heights 2106
Nanville 2131
wheeling 2330
Alton 2400
Champaign 2500
Park Ridge, Maine Twp. East 3
Cicero, Bloom Twp. H.S. 3500

Morton East ¥H.S. 3519



Bnrollment: 0-2S0 46

. Annawan (235)

. Buffalo (228)
. Arthur (215)

. Bethany (142)

. Assumption (218)

. Brownstown (156)

Bluford (1

Broojport (100)
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Enrollment: 0-250
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< |< | |2 |z |m |2 |<
Girl's Chorus X X X X
Male Chorus ' _ : X X %
Mixed Chorus | X | X[ X | X X T X
Band x| x[x|x X I x| x
|
Statistics

Forty-three per cent of the school enrollment is involved in the
music program.

Four of eight schools offer Girl's Chorus.

Three of eight schools offer Male Chorus.

Five of eight schools offer Mixed Chorus.

Two of eight schools offer all three of the above courses.
Severn of eight schools offer a band program.

Where Male Chorus is not available, Mixed Chorus is, with the
exception of one school.

All schools provide ensemble experience for the students.
There are »no non-performance classes offered.

There is no orchestra program organized.

Credit

One school allows one full credit for a one hour performance class
wneeting five times per week.

Five schools allow 1/4 credit for performance classes meeting from
thirty-five to forty ninutes per day; the number of meetings vary
from one to five per week.

One school allows 2/5 credit for chorus and 3/5 credit for band;
each meet two times per week after school.

One school allows no credit for five thirty minute periods per
week in one class, and four forty minute periods in another class.
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Aledo (450)

Bushnell (463)

Beardstown (486)

+» Altamont (280)

. Bri i port
400
Carlyle (367) ( )

Albion £430)

. \Cai “424)
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Girl's Chorus x| o X x I¥
X _ X
Male Chorus X
Mixed Chorus X i X 1> K X [ X T3l Y
Y, ' > .r f‘ x
Band X X | XX X | X]X X
Theory | X
(3 X- w— —
General Music

Statigtics

Forty~-three per cent of the schtool enrollment is involved in the
music program.

Five of nine schools offer Girl's Chorus; one school has two
choruses.

Three of nine schools offer Male Chorus.

Mine of nine schools offer a band progran.

One of nine schools offers beginning band instruction.

There is no orxchestra instruction offerxred.,

One of nine achools offers a theory course in alternate years.
One of nine schools requires a general music course,

Where tlale Chorus 1s not available, Mixed Chorus is offexed to
give boys an experience in performance.,

All schools provide ensemble experience for the students.

Credit

All schools in this group allow 1/4 or 1/2 credit for performance
classes. Time allotuwent for these classes range from thirty
minutes to fifty-five minutes per day, with two to five meetings
per week. There seems to be no rfoundation on whicn to base
credit. (Bxample) One school allows 1/4 credit for a class
meeting two, forty ainute periods per week and the same awmount
of credit for a class meaeting five, fifty-five winute periods

per week.
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« Antiofh (980)

. DeKalb (920)
. Batavid (640)

. Decatur, Lakeview H.S.
(660)

Carlinville (550)

. Bethalto (800)

Benton (730)
. West Frankfont (786)

. Anna Jonesboro
(650)
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Girl's Chorus X| X X X| X X X
Male Chorus X X X X |
Mixed Chorus x| x|x | x| x|x | x|x |x
Orchestra : X
Beginning Band I x| x x| x Ix
Advanced Band x| xIx [ x| x[x | x[x Ix
Theory X | X X | X
| .
General Music | X X
Statistics

Twenty-six per cent of the school enrollment is involved in the
music program.

Seven of nine schools offer Girl's Chorus.

Four of nine schools offer Male Chorus.

Nine of nine schools offer Mixed Chorus.

Four of nine sehools offer all three of the above courses.

One of nine schools offers orchestra; one school notes that a
string program is being started in the elementary school of the
district.

Four of nine schools offer beginning band instruction.

Nine of nine schools offer & band program.

Where Male Chorus is not available, Mixed Chorus is offered to
give boys an experience in performance. All schools provide
ensemble experience for the students,

Two of nine schools offer both theory and general music; two other
schools offer theory.

Credit

All performance classes listed above are given 1/4 or 1/2 credit.
The non~pexformance classes are given one full credit. The
majority of the schools in this category operate on fifty to
sixty minute period schedules and performance classes usually
meet for the duration of this time. In eight of nine schools
listed, these classes meet five times per week.
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« Barrington (1753)

Bdnsenville,
ton H.S.

(1543)
71558Y°
. Dixon (1240) % urgoiﬁg:uit
. Aurora Rast H,S}| ( )
(1707)
Aurora West H.S
(1620)

. East Peoria (1800)

» Decatur, Stephen H.S,
(1920)

. Mt, Vernon (176
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vernon
Bast Peoria
Downer's Grove

Mt.

«| Decatur, Stepben

o o L
e Argo Su t
x|Auxrora East
5 Aurora West
5 Barrington
x| Bensenville,
Fenton H.S.

x
x

Girl's Chorus

|
|
f

Male Chorus

b
x
>
X
b
”
>
<

Mixed Chorus _ x.- X X | X | X x- X | X]| X]X
Reginning Orchestra | | x| |x %7 | s

|
Advanced Orchestra XX X | X] XX | X]|X |
Béginning.aand x | % x | x| xtx Ix x | x
Advanced Band x Lo x [ x [ x| xx[x | x][x
Géneral Music | B F | x
Theory X X X | X

Statistice

Thirty-one per cent of the school enrcllment is involved in the
music progran.

Ten of ten schools offer Girl's Chorus; many offer more than one.
BEight of ten schools offer Male Chorxus.

Ten of ten schools oi’fer Mixed Chorus, with a majority of schools
offering more than one based on achievement and selection.

Four of ten schools offer beginning oxrchestra instruction.

Eight of ten schools offer Advanced Orchestra.

Ten of ten schools offer Advanced band; a majority of the schools
support more than one band.

Eight of ten schools offer beginning band instruction.

Where Male Chorus is not available, Mixed Chorus provides the
opportunity of performance for boys.

All schools provide many and various ensembles for the students.
Two of ten schools offer both General Music and Theory; 4“wo
othexs offer only Theory.

Two of ten schools offer applied nusic.
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Credit

One of ten schools allows ome full credit for performance
classes. The remainder of the schools allow 1/4 or 1/2
credit., The schools which offer non-performance classes
alisw one full credit for the samd. All the schools in
this category operate on fifty to sixty minute periocd

schedules and performance classes megt for the duration eof
this tine, five times per week.



Errollment: Over 2000 23

.\ Wheeling (230

Arlingtep lelghte (21081104
Morton Bast H.S.

Park Ridge (3000)
Maine Twp. H.S,

« [Cicero
(3500)

« Dinville
(2131)

. Champaign (2%00)

Alton (2400)

L4

» Cahokia (2000)
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Statistics

Twenty-twe per cent of the school corolliment is involved in the
RUsic program.

Nine of nine schools offer Girl's Chorus; a majority offer nore
than one.

S8ight of nine schoels effex Male Chorus.

Eight of nine schools offer Mixed Chorus, with a majority

of schools offering more than one¢ based ois achievement and
selection.

Four of nine schools offer beginning orchestra instruaction.
Seven of nine schools offer Advancad Orchestra.

Seven of nine schools offer beginning band instruction.

Nine of nine schools offer Advanced band; a majority of the
schools support morxe than ene band.

Where Male Chorus is not available, Mixed Chorus provides the
opportunity of performance for bovs.

All schools provide many and various ensembles for the students.



Five of nine schools offexr Genexal Music.
Six of nine sclr.ools offer Theory.

Five of nine schools offer both General Music and Theory.

Credit

Credit received in the larger schools vary considerably.

One school aliows no ~redit for performance classes ueeting
one hour per day, five times per week. Another school allows
1/2 credit for instruwental organizations and 1/4 credit for
vocal organizations. In another conmunity, one full credit is
given for orchestra and band and 1/2 credit for vocal groups.
Cahokia allows 1/4 credit for organizations. The remainder of
the schools allow 1/2 credit fox performance classes. Most
scrools allow one full credit for non-performance classes
meeting five times per week, fifty to sixty minutes per day.
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