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CHAPTER
INTRODUCT ION

Guldance, In a |Imited way, has existed for years In the Amerl|can
elementary school. Some students were fortunate enough to have a
"quldance mindad" teacher. Teachers who were aware of the pupll's
needs for self-understanding as well as thelr needs for facts and
knowledge were |In some schools In the early years of elementary
educaticn in this country. In recent years, however, educators at
all levels have percelved the need for an Intenslve, pltanned program
ot guldance and counsellng. Guldance |s especliaily necessary In the
early formative years of the pupl! !n the eiementary school. Guidance
may be preventative as well as remedial in nature. The earlier remeaizl|
measures can be taken for problems which have thelr arigin In early
childhood, the more effective they wlli be, and the less tIme remedlial
treatment will require. Unfortunately, many of the emotlonal malad-
Justments of an indlvidual orlginate oarly in |ife and bacome more
deeply Ingralned and more difficult to treat as time passes,

The elementary schoo! Is in a uniquely favorable

position to provide guldance services for the chlld and

to insure the conservation of learning petential,

¢« « « One factor In favor of a positive guidance program

at the elementary level Is the age group of the children.

The very fact that they are young enables the persons

Interested In guldanc? to emphasize & preventive as wel|
as remedlia! approach,

Ruth Martinson and Marry Smaiieaburg, Guidance in Elementary
Schools (Englewood Clltts, N. J.: Prentice-Hall, Inc., 19587, p. xiv.




There are many mlsconceptions concerning the term “guidance."
These misconceptions may be due, In part, to the earlier concepts which
viewed guidance as basicaily a vocational endeavor. The followling
definition may help the reader in understending this writer's concept
of qulidance activities. Guldence actlivities Gan be thought of as
"all thoese experlences which the ¢hiid has under the direction of
the school which assists him in reallzing his potentliail In becoming
a selt-directed Individual."' Guldance activities then are concerned
with every aspect of the whole ti1fe of the chlld., Each child is an
Individual with Identifying characteristics that pertain oniy to him
or her. It is up to each pupil| to become a self-directed and
unigue Indlvidual.

Individuallty Is a prlzed resouirce to be conserved and developed,
not something to be denled or destroyed. Indlviduel dlfferencas in
¢chlldren cause variety in the classroom. Whon classifylng chlidren
there |s no method which csn etiminate the Indlviduallty or variation
that exists among end within them. To attempt this classlification
would destroy the richness of group experlence and prevent dlstinct|ve
persons| |ty dovolopmonf.2 Guldsnce activities are those which help

the children to develop their potentlials,

Summation of the Growth of Guidance

Throughout the years, the concepts of guidance activities on the

elementary school level have undergone several phases. For example,

'Atborf H. Shuster and Mllton E. Ploghoft, The Emerging Elementar
Curriculum {Columbus, Ohlot Charles E, Maerrll| Books, Inc., 196357, p. §27.

ZV!rgtt E. Herrick ot al., The Elementary School {(Englewood Clitts,
Ne J.t Prentice-Hall, inc., 19567, p. 103.




severa! decades ago, guldance at the slementary school level was
designed to ald chlldren who were already Involved in problem sltua=
tlons. Guldance was interpreted as a service for youngsters who
were experlencing academic or socla! problems or some other dlffi-
culty In school. 1in effect, guldance was a resource, remedlal
In nature.!
However, in the 1930's, guidance began to be recognlzed as a
service and function of the school helping all pupiis to #djust %o
school sltuations. Guldance wes coming of age as a spelcal arsa,
Guldancs personne! were recognlzing the need to try to prevent
problems rather than repalr flaws In a chlld's tote! adjustment to
school and Ilfe. Guldance became preventative in nature as well
as remedlal. The trend more recently has been to interpret guldance
activities even more broadly. The guidance area now serves as a
contlnuous functlon of the classroom teacher, The teacher, In co-
operation with a guldance speclellst or counselor, assists chlldren
"In securing the knowledge and ski!lls needed in making adequate cholces,
plans, and Interpretations essentlat to s satlisfactory adjustment In

nd

a varlety of ereas. Two areas concerning adjustment would be soclal

and mental adjustments at home and school.

The Purpose of this Paper

The purpose of this paper was to explore the guldance role of the
elementary teacher in providing guldance experlences for the chlild

In her classroom. it wes hopocd that from this study a botter

Tibld., p. 70,

2Haroid G. Shane and E. T. McSwaln, Evaluation and the Elementary

Curriculum (New York: Henry Holt and Co., 1958), p. 344,




undeirstanding might be formuiated of the guldenca activitiss in which

the chiid may participate In The classroom,



CHAPTER I}
THE NEED FOR GUIDANCE IN AN ELEMENTARY SCHOOL

Since the predominant functlon of guldance is developmentat In
nature, elementary school guldance should move towsrd preventing
neediess waste In o child's deveiopment. A currlculum which imeg!nes
guldance as being compatible with Instruction should asslst the
pupll to a better educstional, emotionai, and soclz| adjustment,

This currliculum should aiso ald In caring tor the puplil's physical
neads.l Such a8 school would have a curriculum which provided activities
such as physical exercise and opportunities to meet and cooperate

with people. In other words, the curriculum of the school should

be formulated sO thot many of the activities are of a guldance nature.
It this [s done, there is likely to be less waste In the chlid's devel-
opment durling his schooi years.

At the elementary school level, guldance is an Integrsl part
of the teachinyg and learning process. The Important agents in learnling
and devetopment in school are the chiid, hls peer group, and his
teacher., The chiid himselt is aiways the primary agent responslible
2

for seelng his own goais and for relating his own behavior to them.

Ouring the esriy grade school years, the children and teaChor work

IShuster end Ploghoft, p. 493.

zHorrlck ot al., p. 123.



and play together as a group. This early group work Is often closely
superviged dby the tescher., Thus, the teacher Is [n a position to
observe and provide helpful activities for the children., This group
actlon may be 50 directed as to provide both learning and guidance
sltuations for the chlld.

Because children In the elementary school are stlll relatively
iemature In their growth, they are impressionable and flexible In
thelr responses to experiences. We can expect that children wiiil be
both alike and different In many ways. All chlildren, for example,
are allke In the sense that they are working at the same tasks of
growlng up; they differ In the weys [n which they work at them, [n
thelr speeds of development, thelr polints of beginning and thelr

tfinal levels of aafuroflon.'

Some chlidren mature more rapidly than
others, One chlld mey deveiop physically faster than another,
Bacause of this early physical development, a problem such as atten~
tlon from the opposite sex may be difficult to handie.

whenever o study of the chlid is made, guldance seems to be
its accompaniment., The chlild entering nursery school, klndergerten,
or first grade faces new probioms and different situations and Is
In constant need of adjuatment and guidance. The elementary teacher
can do much to help the child adjust to his problems [t the teacher
is avare of the pupll's needs. The child is not always aware of

his own needs. Therefore, the tescher should be adie to provide

activities for the chiid that wiil help to fulfill his needs.

ibide, p. 103.



Pupli Needs

All chlldren have needs of one type or another. Slince wmost
problems origlnate In thelr early years and become more dlfflicuit
to treat as time goes on, It Is Important that good guldance practices
bagin in the primary grades. Pupll needs can ba grouped Into four
baslic areas: emotlional, educational, soclal, and physlcal.' Guldance
In the elementary school is chlefiy concerned with meeting these
needs, not as [solated parts dbut needs as they are Interrelated
in the whole chiid. The purpose of thls concern Is tc help children
make satisfactory adjustments to |lfe and to become mature Individuals.

Emotional Needs

In the emotlional area, assurance that the chl!d belongs, that
the chlld 1s wanted In his hame, in hlis nalghberhood, In his schoo!
and classroom, I1s a primary concept of a child's baslc needs.
Disclpltne which Is just and kindly and which wiil help the child
to achieve self-discipline {3 another must, The child must learn
how to adjust to himse!f and to others. Thls Is done more easlly if
the child teals secure In his parentai love., The child shouild be
hetped to understand his physical and méntal capacities and changes.
He should strive to be amotionslly well~adjusfod.2 Tha child will be
better emotlionally well-adjusted if these needs are satisfied, and

then he will be better equipped to cope with hls educational needs.

'Ervin Winfred Detjen and Mary Ford Detjen, Elementary School
Guldance (New York: McGraw~Hi!! Book Company, inc., 19639, p. 1.

2harold wright Bernerd, C. Evan James, and Frankl!in R, Zeran,
Guldance Services In Elementary Schools (New York, N. Y,: Chartwell
House, Inc,, 1954), pp. 5=4.




Educational Needs

in the area of educational needs, the chi!d needs Information
which Is presented In a mesningful and challenging way. The chlid
neads to discover and develcp his aptitudes, Interests, and abilltles.
This may be done through testing and through verlous exper|ences
provided by the school. Some of these experiences should provide
vocational skills as well as academic knowledge. To do thls success~
tully, basic study skiils should be learned and precficed.l

The child should have an opportunity to understand and practice
the principles necessary for denocratic |living and for becoming a
worthy cltizen of his eountry. Facts about his envlronment should
be understood and accepted by the chlid. To such a child, thunder
and |ightning wovid not be e frightening experience. The educational
needs of the chlid must be met |f the chlid |Is to develop Into &
self-directing iIndividuel. The educational needs mentioned above
sre not intended tO be conslidered ss all Incluslve. Rather, 1t is
Intended that the child's educationa! needs must be taken Into consld-
eration as weii as the social needs of the student If the school is
to ald In making the student a8 well|-adjusted one.

Soclzl Needs

The soclal needs of chlldren are as varled as the educational and
emotionol ones. Meny of the emotioral and soclal needs are [(nterreilsted.
A chlld needs friends, both child and aduit., Thilg friendship Is neces-
sary to glive the chiid a feeling of belonging In hls peer group. As

he grows older the parental securlity and estesm is shitted to his

ibld.



classmates. The chiid needs friends with which to piay and to iearn
msnners and actions which are acceptobie 0 soclety for his age group.’

The chiid especially needs adult friendships to help him lesrn
his role in soclety., For examcle, » boy may lesrn from his father
or qrandfsther the role of being a man Iin the soclety in which he |lvas,
He may tearn that "big"™ boys do not cry when they are hurt, although
qlrins often do cry when they are hurt, The child must learn to get
slongy soclally with othors and to follow the pattern dlictated dby soclety.
It the chitid iIs unadbie to acqulre hls soclsi neads In an ascceptable
manner, he may try to setisfy them in an unecceptabie woy. This noed
may cause him to decome @ juvenile dellinquent, The behavior of a
de! Inquent may be coused dy o lack of social adjust=ent on the part
of the chlld, In 3 few Instances, the cause for such behevior may be
related, In part, to the physical needs of the chlid. An iltustration
of this type of behsvior could be 8 chlld who steals because he f(acks
food and s hungry.

Physlcal Needs

In the erea of physical neads, & chltd requires such things as
a8 balenced, nutritional dlet, sufticlont rest to counteract exclteront
and fatigue, and o knowledge of good hablts of personal hyglene and
heslth. Reguler wedicel, dental, and eye check=ups should be taken
when possible 80 thet corrections may be mnade. A child naeds regular
supervised pleyground activities to develap muscles of the dody and
10 iearn body coordination. |t (s the responsibllity of the tescher
to help the ohild to identlty and solve various problems. The teacher
end the school cennot tulfill this obligstion alone. They must have

help from the parents and the communlty,

'Bornord, Jomos, and Zeran, p. 4.
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Parents and Community Responsibiiities

To have &n effective guldance program, the school must have the
cooperation of the pupll's parents and eommunity. An effective quidance
sorvice requires close parent-teachdr cooperation. The child Is a
product of the home, the school, and the community. These separate
entitles shouid ali work together to heip the child obtaln the ¢ozls
and obJectives which are 80 necessary for his adjustment. To achleve
these objectives, the school must work closely with the parents and
the communlfy.i

Close cooperation of community agencles, respresentatives of the
school, and Parent-Teaschers' Assoclation is vital for a good elementary
school guidance program. The use of such community resources as the
Boy Scout and Girl Scout Orgenlzations, Y. M. C. A, and Y. W. C. A.,
juvenlle courts, churches, the city counci!, playground assoclatlons,
service ciubs, and other similar groups is very helptut in alding
schoo! personnel with the pupiis. Thesa groups should meet reguilarly
to formulate and execute plans for Improving the environment of the
cemmunity; and, wlth the help of school personnel, should ald In
heiplng to solve difficult Individual problems. The asslstance of
these community resources are invaluable In obtalning needed medl|cal
ald for chlildren whose parents are unakle to provide such necessary
{tems as glasses or artlflical |imbs,

Parents often need heip in understanding the objectives of the
school system and how [t can provide educationa! opportunitlies for thelr
child. Parents need to know what to do at home to cooperate with the

schoel In guiding thelr children. The Initiation of thls cooperative

'Froeman Glenn Macomber, Guiding Chlid Development In the Elementary
School (New York: American Book Company, 1941), p. 29/.

emaresr— e




endeavor rests upon the shoulders of the elementary school teacher
and fs part of her guldance activities, She must be able to motivata
parents to participate in the concerns of the communlity and the schoot.|

The role of the elementary teacher 13 very important and not always

an easy ona,

The Role ot the Elementary Teacher

Since the teacher spends a good deai of time with the chllid, the
teacher has an opportunity to bacome acquainted with the chllid., She
Is able to observe the chlld at piay and et work., Therefore, the
taacher needs t© be aware of her influence and responsibliilty in this
dual role, Shuster and Ploghoft have Indicated that the tsacher should
develop a philosophy which recognizes hls key position as It reiates
to auiding puplls into those enrichlng experiences which wiil enhance
the development ot each chllid's potentiais for effective self=~direction.?
The teacher, because of his sssocletion with the child, Is In a unique
position to beneficlaliy gulde the child.

The extent to which the teacher understands the quidance functlon
and related activities will bear directliy upon the effectiveness of
the teacher's role. That Is, in the course of a school day, the teacher
wlll make many decislons, he refiects many attltudes; he diracts numerous
activities and & host ot other things, all of which make some impression
upon the young learners. The teacher needs to see the Interrelation-

ships betwean the varlous quldance activities which are prevelant

IJohn A. Barr, The Elementary Teacher and Guldance (New York:
Henry Holt and Company, fﬁBB), p. 191,

25huster and Pioghott, p. 496,



and the teaching~learning situation. The following guideposts should

be of value to the teacher in performing his guidance function,

3.

4,

A teacher who effectively integrates guidance with
classroom teaching knows that all children face a
variety of adjustment problems In the normal course
of growing up and that it is in the resolution of
these problems that all children need gulidance.

A teacher who effectively Integrates guidance with
classroom teaching knows that children of the same
chronologlcal age are at different levels of
readiness for a gliven learning experience.

A teacher who effectively Integrates gulidance with
classroom teaching is skliiful In gathering and
using the data needed to determine readliness,

A teacher who effectively integrates guidance with
his classroom teaching knows that success in school
work Is Intimately related to the way the chiid
concelives himself as a human being and to the
emotional satisfactlions he 1s achleving In his
relationships with others.

A teacher who effectively Integrates guldance with
his classroom teaching knows that children learn
many things within a given context, and plans with
reference to the whole constellation of possible
wholesome learnings.

A teacher who effectively Integrates guidance with
his classroom teaching appreciates that the true
measure of his success Is the degree to which
children come to understand themselves more fully
and to direct themselves more wisely.

A teacher who effectively Integrates guidance with
his classroom teaching Is able to accept diversity
"In stride"™ and to retain perspective In spite of

confusing varlations in pupil behavior.

How these guldance functions will be translated Into meaningful

learning experiences wlll depend upon the understanding the teacher

has of his role In the school, Macomber has stated that the teacher

IShuster and Ploghoft, pp. 498-99,
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assumes the role of a teader whose chlef purpose is to help the child
understand himselt and to gulde the child into worth-whlie expariences
that will help him to llve an effective llfe.'

This leadership may be assumed by the elementary teacher for
each pupil and may continue for as long as the pupil has a nead.

At att times during the relationship, the teacher must recognize
each child's worth In seciety and the !nherent dignlty of each
Individual. It this sttitude I|s prevalent the child wlll be able
to maintaln and develop his self-esteem,

The Ckiahowma State Department of Education has determined the
role of the elementary teacher in guldance to be very important.

In a handbook released by thls agency, the teacher'’s role Is discussed
in the foliowling manner:
The role of the classroom teacher includes many

facets that Influence the dally |1¢s of the student,.

The ctassroom teacher is a key person In the fulflliment

ot the gqulidance program. 0One of the very lmportant

activities that the classroom teacher has Is control

of the learning climate or atmosphere or environment,

A classroom teacher sets the environment of the coun-

sef!ing room. Therefore, any learninyg that takes place

Is in dlrect relation wi?hthe type of environment

that has besen sstabliished,

The role of the aelementary teacher in guidance demands a gresat
deal from the teacher. The teacher must be able to understand that
all chltdren are not allke even though they may appear to be seeking
the same or ralated objectives. [f any positive goud in the quidance

area 1s to be eccomplished, the teacher should reallze that one

puptl is difterent from another pupil.

tMocombor. p. 283,

2The Oklahoma State Department of Education, A Handbook for the
Improvement of Guidance and Counseling In Ok}ahoms Schools
{Okiahoma: The Oklahoma State Department of Educaflon, January,
1964), p. 25.
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As a resuft of these Individual differences, the teacher must
enticipate tha individual needs of each chlild and provide, whenever
possible, an atmosphere for satisfying those needs. For example,
one child may have to learn to accept the rights of others to have
opiniong, whlle another child may nesd to dlscover how to exprass
himsel f before the class. The oclementary teacher should be able to
use related juidance actlvities to help each child to work towards
a3 solutlon ot his problems,

Guldance regords each chlid as a human organism, and as a dlstinct
and unlqua Individual, Guldance racognizes each chlid's worth in soclety
and the dignlty of every child. Guldance Is aware that there ls good
In every child and that avery chlld has some talent or ability which
can and must be trought out by purposeful guldance activities. Self-
exprasslon ls cne of many guldance actlvitlas in which the child
should be given the opportunity to participate., Gulidance m2intains
that In every classroom a cllimate conduclve to learning and growth
must prevail., Guldance also declares that every chlld should experl-
ence success no matter how smail the degree might be.t Faliures
are inevitable.

Another way of expressing the responsibiiity of the teacher
for gulding the chlld In the classroom is given by Lerch, who says
that guidence may be vliewed as "seeing Tommy through by hefplng Tommy
to see fhrough."2 The degree to which the teacher Is able to promote

these activitlies that wlll provide thls self-understanding, will

‘Albert M, Lsrch, "Role ot Liementary School Teaching in Guldance,"
Grade Teacher, LXXYi (Mey, 1959), p. 100,

2ib14,

L ]
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depend on such factors as the training of the teacher, the person-
ality of the teacher and the philosophy of the school adminlsfra#lon.'
Etementary grade teachers should accept this responsible rote in
the elemgntary guldance program hecause patterns of behavior thet are
molded In the elementary grades usually carry to junlor high and high
school as well as to {ater Iife, !f the tsacher 13 abls to utillze
the guldance viewpolint In hig dally contacts with the chitdren ir the
classroom, he wlil have served not only as a teacher, but as a

counselor and as 2 frilend to both the chlldren ard thelr parents.

loonald S. Arbuckie, “"The Ctassroom Teacher's Rofe In Guldance,”
Review of Educational Research, XiY (April, 1954), p. 186,




CHAPTER 111

TEACHER GUIDANCE ACTIVITIES

Constructive Guidence Atmosphere

Perhaps one of the most Important functlons of the teacher s
to establish an atmosphere In which the chlld is stimulated to learn.
Before a8 chlld can igaern acadamically, he must be free from undue
enotionadi strain, 1t Is Important for the child to fesl secure with
his classmates. To do this he must have a "good" sel f-concept, The
chlld's gelf-concept is formulated by how he percelves others treating
him, This Interaction firat starts with the parents and the child's
brothers and slsters. Later It oxpands to Include hls playmates and
teachers. The teacher may be able to provide sltuations which will
enable the child to demonstrate some skill or talent such as singing.
The opportunity to do one thing well Is an Incsantive for the child
to try another activity, This principle Is stated In the adage,
"Nothing succeeds |lke success."

The teacher In the classroom Is In a posfition to provide an
environment in whlch each chl!d would have *he opportunity to grow
Into a socially desirable, happy &nd wholesome individual. In such
an anvironment, the teacher should encourage the chltd to develop traits
In seif«direction, self-contral, and self-appralsal rather than to

tell the child what to do and how to do If.l

'Roy DeVer! witley, Guidance in Elementary Education (New York:
Harper & RBrothars, Publishers, 19600, p. |.
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Establishing Student Rapport
A teacher who constantly Instiiis within a8 chlid the desire to
lesrn establishes the atmosphere for bullding self~confldence and a
feeling of securlty, By providing the climate tor further social

I Since

ad justment, the ch!ld's best Irterests are kept in mind.
Interests help provide the motivaticn that an Individuat needs to

use hls abliities to capaclty, It seems egssentiat that the Interests
are understood by the Individual. A person becomes Interested In
somathing when he il1kes tc do it, People might have Interests of
which they are unawere, By trying out new activitles, new interests
mey be dlscovered or developed. Even though Interest wil! not

always Incresse a person's abliity to perform a specific tvpe of
task, it will furnish the drive and mot!ivation to help him develop
his abllitles.® The teacher, then, is the centrat figure In assuming
the task of "setting the scene." By this stetement the writer means
developlng en environment In which Interests are stimulated.

High priority Is glven to helping chlidren gain a sense of
parsonal worth. Self~ldentity may develop as a rasult of hearing
one's name spoken or seeinqg It In print as personal belongings and
products of one's efforts are !abeled; or observing one's phystesl
being in mirrors, photos, and fiims. As achlevements are noted and

pralsed, as talents are fostered, and as assistanca Is glven when

mistakes or fallures occur, self-confldence ls engendered, Ctaff

'Raymond N. Hatch, Guidance Services In the Elementary School
(Dubuque, lowa: Wm. C. Brown Company, 19510, p. 23.

2Frederic G. Kuder and Blanche R. Paulson, instructor's Gulde
to Disgovering Your Rea! Interests (Chlcano: Sclence Research
Rssoclates, 19497,




mombers must realize the extent to which feelings of seif~worth are
Infiuenced by tone of voice, faclai expressions, and gestures, as
woll as by whet i35 said during personal reiaﬂonships.i

In the ciassroom the toacher can do much to create student
rapport as indicated by Helen Anderson in an articlie concerning her
cliass. When sha speaks, It is in 8 quiet tone of voice, which seams
to relax the chiidren. ter warath and affection tor each pupll is re-
ftectad in their friendly respect for her and the absence of tunsion
fn her chlidren's benhavior., By belng patient ana showing even tempera-
ment herselv, The ¢lass sewews to cevelop some of the same characferlsfics.z

The teacher, by being interested in children, respects thelr
ctessroom contribufions, ¢nderstands their probiems of growth and
agjustment, and helps them satisfy Their needs. Tao teacher respscis
the cliassroom contributions of the chiid by accepting whatever [s salid
as bsing pertinent to The classroom discussion. This wili svoid em-
barrassment to the contributor, anc he and his peers will teal free
to contribute whatever is in their thoughts relevant to the topic at
hand. The chlid aho enters the discussion must fael that he nas in-
creased in status with himself and his peers. The chlld is striving
to be accepied by his ciassmatas and teucher, cach chlid has need of
attentlon and reassurance of his worth as an Individual, if The teacher
is aware of this need for reassurence, ne will be better able tc provide
the necessary tension-free classroom ciimate. in & tension-free

atmosphere, the sotisfactory social, smotlonal, physical, and

I'Letand Jacobs, "Everyday Adventures,” The Instructor, LXXV
{(March, 1966), p. 25.

“Hojen M, Anderson, "Teacher from Coiorado,™ The Instructor,
XXV (March, 1966), p. |6,




Inteliectudi adjustment of each chiid wlli have a Detter chance

of evolvlng.'

A ctass had been discyssing the uniforms and equipment of the
Revolutionary soldier and at the end, a boy raised his hand,

"Yes, Robby," the teacher said.

"what nappened to Revolutionary soldiers who got wounded?”

“¥hat do you think happened?”

"t guess a ot of them must have dled, because | read that they
dldn't have a medical corps"

"How many of you think Robby's thinking is correct?" (Many hands)
The question which Robby asked was not rejected, but rather structursd
Intfo a meaningfut dlscussion. Thls probsbly made him feel! that what
he said was worthwhile and not a "sjtly" quesfioa.z

The teachar may let the chiid decide what classroom activities
he will participate in, such as emplying the waste basket or cleaning
the erasers. B8y glving the child an opportunity to select a ropic to
discuss on a penel, such as 3 unit on the American Indian, or to choose
a report foplc such as the Indians home or the instruments used in
warfare, the teacher Is l|etting the child develop a responsible action.

Heiping to kasp Mergaret Blount's ciassroem rumning smoothiy |s
@ group of offlcers elected by their classmates. These officers not

onty pertorm useful duties, but their jobs provide responsibilities that

IClarence C. Dunsmoor and lLeenard M. Miiler, Princinles and Methods
ot GCuldance for Teachers (Scranton, Pennsylvanla: fnternational
Textbook Company, (949), p, b6,

2Robert M. Bottomley, "Traditlonally Wrong Answers Must Now Ce
Accepted--~Sometimes Even Rewarded...," Orade Teacher, LXXXiV
(April, 1967), p. 94,
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hetp to bulid good character. They Include room manager, baili captaln,
lost and found custodlans, and book menager. '

The permissiveness of the teacher In letting the chlild accomp!ish
his studles wlthout unnececsary restrictions, such as not perm!tting
the child to sharpen hls pancl| except during recess, can be very
frustratinp to a student whose pencii lead bresks white he 1s workling
arithmetic., The chlld's having to sit there uneble to finish the
asslignment is not conduclve to good classroom etmosphere., This is
not to say thet some restrictlions are not necessary. For example,
chaos would result if some children wera permittod to talk cut ioud
or to hop and skip when the other chl!dren were readinq a story during
the reading class sesslon. The chlid should bte permitted to do what-
ever is necessary In his pursuit of learning so long as |t does not
Iinterfere or disrupt the learning situation of his classmates,

s¥henever there is need for children to stop work and keep quiet,
or when the class becomes nolsy, the teacher might say, "Freeze." To
the children, thls means stop tn place, keep nulet, end remaln motioniless
untii they are totd to "Thsw." when the chlildren are told to "Thaw,"
they quletty resume thelr actlivities. !nstead of having to demand
thelr silence, this |desa might provide a more satisfying atmosphere
to the clessroom.?

Whenever 8 class Is formed, whether the group {s new to the school,
or Its members merely new to each otner, the teacher !s in a poslition

to help the chlldren become acqualnted and make adjustments. Such

‘Margara? Blount, "Teachlng Tlips," Grade Teacher, LXXXiIl
{January, 1966), p. 30,

Z3haron Addison, "Teacher Tested ldeas,” The !nstructor, LXX1V
{December, 1964), p, 82,
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tactors as the age of the children, thelr grade In school, and the
slze of the class might be bases for determinlhg the techniques used
for helping tho.class get acquainted., The chilidren need to know
something about the teacher and hils standards, In addltion to Iinfor-
matlion about other mambers of the ctass. By having the children and
toacher Informaily discuss personal characteristics and something
Interesting they have been doling, It would be possible to become
better acqualinted, Aiso, assigning John, Jean, Ray and Ann to glve
a short skit on a reading lesson may help them [earn more abcut each
other and learn how to work together.
To soive the probliem of searchling for classroom decoration [deas,
one teacher turned to his pupll rescurces and frequentiy asked them
to submit Ideas on how thelr room could be decorated. They |isted
these ideas on the board and let the pupiis choose from them for a
special occasion or the approprlate season. This |ist keeps thelr
Interest allve, and they sre alert to look for matertals they can use
at school or collect from the outside onvlronmenf.l
By creating @ basis for congeniality, such as games, hobbles,
and other Interests, the teacher is helping to establish an atmosphere
conducive for student rapport., There are many opportunities for teachers
to promote personal and soclal growth In the classroom, For example,
Connle may briag plcture sildes of her vacation trip and tell about
them as she shows them to the class. Through such activities the
pupli can develop poise and the abllity to communicate with others,

The teacher may heip chlidren to gein insight into thelr Interests,

INellie L. KIflam, "Teaching Tips," Grade Teacher, LXXXI1i (April,
1966), p. 47.
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aptitudes, and values, Certain puplis may be glven Indlvidual asslistance
In making & desirable socla! adjustmant, This may be accomp|ished by
the teacher's praising Lou for beling courteous in allowing Ann to sit
next to her guest, A feacper, by setting a good example, may Instlil|
proper attltudes toward work and study, Class projects might be pro-
vided to counferacflprojedlce and build human understanding. Such
projects as planning and discussing an ideal community playground or
developing ways to include all children in the ciass In recess ectivl-
tles might be beneficlafi. Oral reports on such topics as getting the
most out of school, discovering opportunitles for self~development,
and getting along with others may prove to be lnvaluable to the
student as well as to the teacher,

in order to motivate the class and maintaln thelr Interest, a
"ladder of success" might be used, Thls ladder would aiso be a good
way to keep track of each chiid's progress. A ladder Is cut from con-
struction paper and glued to poster board, Plpe-clesner figures--
each with the nase of 8 child on It~-are taped to the tadder, Every
time the child masters a concept, his figure moves up a run on the
ladder, Each day the class will probsbly be eager to ses whether
thelr "man" witl be movod.|

Mondays and days before and after holldays tend to be fifled
with the restiessness and Irrelevant cooments of the chitdren, To
approach this situation In 8 more meaningful manner, the teacher might
prepare In advence littie quiz games, such as "How many of these words

can you match with their meanings?® or “what characters from books

lMoriiyn pPabst, "Teacher Chosen |deag,” The Instructor, LXXVi
(March, 1967), p. 146, '
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are described In these sentences?” or riddles about classmates, such
as "A girl has new twin brothers, Who Is she?"

The use of qulet games~-]lgsaw puzzles, chackers or dominoes are
useful on restliess days also. Another challenglng Idea might be that
of Interesting workbook pages., Children might work in groups, keep
records of the scores, and chal lenge other groups. One of the added
advantages of learning ;o plan for your puplls' off days is that It
gives you support for your own off days as well. Once a bad spel! lIs
over, it Is 8 good idea to procesd to normal things wlithout reference
to the upsget per!oda'

When the teacher says, "Today, boys and girls, we are going to
begin a new unit on Mexlco," and a hand shoots up and the student asks
disgruntiadiy, "Why do we have to tearn abocut Mexico?" the teacher
needs to come up with a very Interesting and dlfferent approach., in
this case as a motivational device, the pupils might discuss the
necessary preparations for taking a land trip to a strange country.
Atter a short buiz sesslon, atiases, outline maps of Mexlco, rulers,
and coloring pencils could be distributed to prearranged groups. The
puplts might decide on expioring Mexico In 1517 with each group taking
a different route and then meoflng at a decided iocation. A bulletin
board display ¢created by the students might also help to Induce onfhusiasm.z

Opportunities for promoting growth vary from day to day and from
class to class, These opportunities are as many and varled as the

teacher s able to percelve.

IRome Gons, "Teaching Tips," Grade Teacher, LXXXIii1 (April, 1966),

p. 50,

2janet Knighton, "it's Different When the Klds Get in on the Actlon,"
Grade Teacher, LXXXIV (Aprll, 1967), pp. 106=107,
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In order to create the optimum conditions tor learning, the
teacher shouid be eware of the following things:s

I. Bagse his behavior on the assumptlion that ail children
want to be good.

2, Try 16 treat each pupli 88 a unique and worthy
individual,

3. Moke some sort of contact with every chlld before
he enrolls In his class,

4, Help each pupll become an effective member of
his peer group.

5. Establish a good working relatlionship with the
chlid's parents,

6. Help the mambers of his class develop a sense
of beionging by allowing tham to do as many of
the routine tasks as possible,

7. Decorate the classroom In such a way that it
will appedr o be warm and friendly.

6. Provide special activities to help new students
make & quick and satisfactory adjustment to
the school.

9. Aliow the chlldren to work In as free and
permissive an atmosphere as possible.

10, Try to spend some time slone with each child,
ii. Be natural and atlow his own true personal |ty
to become a potent force In the devolo?uonf
of a proguctive classroom enviromment.
Since the teascher cannct do everything, It would be unfalr to assume
that the teacher would be held responsible for cresting the idesl
environment for every child In his class. However, It Is the
responsiblity of the teacher to be awars of the importance of the

place environment and atmosphere have in lesrning by the child, The

enviroment and atmosphers that pervades In the school and the resul tant

'Rayuond N. Hetch and Jemes W. Costar, Guldance Services in the
Elementary School (Dubuque, lowa: we. C. Brown Company FuEllsﬁors,
» PDs =il
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Interaction with the staff and the students may be thought of as one
of the most Influential factors In learning.
Incldental Counseling

Counseling by the teacher within the classroom atmosphere takes
place Incldentally and casually.' The teacher is not usually a quatl=-
fled counselor or trained In the fleld of child psychology. However,
there are many avenues by which a teacher might create counsel Ing
possibllitles. The few minutes a teacher may spend with a chlid be-~
fore school, durlng recess, or after school may be as effective as
planned Inforv!eu;. The foachor, by allowing the chlid an opportunity
to discuss his problems Is helping the child relleve tensions, B8y
listening to George tel! how his little sister gets all the attention
at home and how he gets blemed for everything, the teacher Is better
adle to understand George as well as help him relleve pent-up emotions.
in fact, the teacher who |lstens with understending to the chlld is
counsel ing effectively, Unless the teacher knows the chlld's home and
communlty environment lnf‘mafely, the teacher Is not In & posltion to
counse! Intelligentty or to get the most teecher-parent cooperation,
which Is essentlal In finding sclutions to exlstlng probiems that the
¢hild may have.?

One teacher gave esch of her students frequent opportunities to
talk Informatly without delng overheard by the other chlldren. These
conferences might begin with a favorable comrent on some probiem on

which the student has beenwo rking. Then the teacher might ask |f the

latec Rapport, "Some Guldence Actlvities for the Elementary
School," Chlcago School Journal, VL (October, 1963), 33,

ZMQCOmbor, p. 290,
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chitd has any questions., Sometimes It could take a blt of round-
about conversation to bring them out, Several conferences might
take place before complete rapport was establlished. In this particular
Instance, the teacher finds that the students get things off their
chests and ciear the alr before iittle difflcultles grow into big
ones., A better, more amicable feel Ing among them has resulted. A
long-term benefit to follow might be that the children see that solving
thelr probiems 1s often In thelr own hands 1f they wlil just make a
move in the right direction of & soluﬂon.i

Another counseling Incidant might be as follows: Sally and Ruth
were a tight-knlt twosomes They probably found each other the first
day ot school, and they were Inseparable. In order to move them to-
ward the group, the teacher begasn buliding a relatlionshlp with then
threugh their own Interests., [f they were setting the table, she
would "drop in" and over ''coffee," teli them, for example, about the
puppets Susan was making, if they were calllng each other on the
phone, she would call each of them, too, and gossip about what other
chl ldren were doing. Buiiding on their Interest in play cookling, she
proposed a real cooking project for the whole class, Sally and Ruth
were at the head of the expedltion--involved for the first time, Instead
of giggling at the end of the Iine, They continued to spend most of
their time together but a new pattern was developing. Sally began
to boss Ruth. Ruth copied Sally, even parroted her words. It seemed
to the teacher that Satly was beginning to deveiop autonomy, but Ruth
was stii| excessively depoendent, This new retationship led to a pre-

occupation with belng "best friends,"” "loving,” end "hating." The

lEmlly A. Swartz, "Quickle Conferences,” The Instructor, LXXiV
{December, 1964), p. 3l.
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gliris began to discuss thelr feelings, Once, as Sally ylelded the
swing to Ruth, she sald, "I don't Ilke her, It's funny, Sometimes
we |lke each ather end sometimes we dor't,

The teacher was able to support them Indlviduatly by taking roies
In Thelr play and experiences, |ike the cooking praject. She made
them the center of important projects. She taught them positive ways
of thinking about themselves, In the end she succeeded in Iinvolving
them with other children, and she did this without separating them and
without directiy steering them toward other chlldren.‘

Opportunities tor incidental counsetling may present thamselves
through the curricutum, Ffor 9xampie, a student glving a report on
"The Care of Dogs" may also relate part of hls report to belng a dog
trainer and become Interestad In learning more about thls occupation,
tf this occurs, the clagsroom climate couid be such that tha chlidren
are aware that a satistying reiatlonship Is possible and does exist
with the teacher. The teacher will have to decide for himselt if
opportunities can be utilized from Informai meetings with the children
or whether & time must be set aslde for formal Interviews for counsollng.2

A promising possibllity for the chlid who is capable but does not
want to learn |Is the so-called Independent study idea~~a system for
gulding a chii¢ to learn on his own the things that he wants to learn
and thus, presumably, making him more willing to learn., Students

select toplcs sppealing to them, These have ranged from toy gun

€)1 2ab0th Gl keson, "How to Get Stay-Aparts to Joln the Group,"
Grade Teacher, LOXIiI (Febreary, 1966), p. 55.

2gdgar G. Johiston, MIldred Peters, and William Evraltf, The Role
ot the Teacher in Guidance (Englewood Ciitts, N. J.i1 Prentice-Fall,
The., 19537, p. 126.
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coliections and Internal combuation englines to poetry writing In one
schoot. Each pupll is glven time during the school dey to pursue his
chosen pro ject. Sometimes carry-cover activitios result. Somo students
write reports on thelr Investigations. Some become Involved with the
"whys' behind thelr interests. Others meot success end become “"experts"
In the eyes of thelr peers for the first f!ma.i
One fourth-~grade glrl was aliowed to join the fifth~ and sixth-
gradors In thelr self-directive activities. Her abllity to comprohend
and c¢reate poetry was far beyond that of the averege elomentary student,
By being able to work |ndependently, teschers created s sltuation in
which the girl couid develop at hor own rate, follow her interests,

end enhance her skills.z

Accentuating the positive In puplls' work—oven when It I3 pain-
ful ly meager--pays off In the end by encouraging really positive results,
This Instance is an exsmple of what happened In ons tenchar's ciass~
room, The children had been making so meny mistahes in punctuation,
usage, and capitalizetion that the teachor spent much of the time st
tho chalkboard pointing out errors. The class looked constantly gium
and bored, After inuch though, the next class sesslon the taacher
ennounced, "{ am 80 plessed with the jmprovements In your papersl”

The faclat expressions of the c¢chlidren revenled happlness and plegsant
shock. Polinting to the mateirlal written on the chalkboord, the tescher
83id, "| was so pioased that dichoel remembered to spell the state of
Malne with an Y"el" #ichael sailed with self-setistaction., His day

hed been made. The teacher expressed pleasure In the fact that Lls»

laruce Munt, "Surprising Things Happen When They Study on Yhalr
Own," Grade Teacher, LXXXiV (November, 1966), p. 114,

z'b‘d.‘ Pe ‘“o



had begun 8 sentence with a capitzi letter and had ended it with an
exciamation mark, No one was ieft out. The chlldren glowed with
feeiings of achlevement. |
Thinking up posltive ways of ‘getting ideas across," the teacher
found out what each person could do well. Terry could draw well. The
teacher assigned him to draw pictures on the chalkboard to iliustrate
action verbs for the class. Wande read weli., 5o, hei task was to
read to the cless, slowly, storles from the reading book, raising her
voice significantly at the end of each guastlion o help the class under-
stand the need for question marks., She read exclamatory sentencos
with excitement in her voice sc togother they could help the class
recognlze the need for exclamation mairks., David had a clear, strong
volce that carriad to all corners of The roun. His assignment was
to read instructions sloud to he:p the pocr readers understand how
to do their assigmments., They all became teachers. They all particl~
pated~-not always correctly or erficiently--but always positiveiy
and happily.2
The teacher, in the counseiling role, helps the child to better
understand himself and his onvirorment, [t is hoped that the child
may arrive at a more intelligant adjustment than wouid otherwise be
possible. The purpose of ail guidance s to heip the child set de-
slrable and obtalnable goals for himself and to make better choicas.3

When 8 chlld has a serlous problem such as stuttering, the teacher

should refer the child to the schooi coungsaelor, speech therspist, or

Dorothy Boone Kidney, "Pralse the Good and the Bad Gets Better,™
Grade Teacher, (XXXIll (February, 1966), p. i8.

2ip14,

3Macomber, p. 284,
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other speclallist. The teacheir Is not tralnad for this area of guldence
and should not be expected to deai with chlldren who have deep-seated
probiems, Therefore, when problems of thls nature occur, the teacher
shouid seek professional help in coping with these sltuations, iow~
ever, It 1s the responsiblllty of the teacher to be able to ldantify

and know when help for the chlid Is needed,

Pupll| Assistance

Creative Activities

Even though many teachers may ot have had creative experiencas
per s@ as children, most teachers teday recognlze that the opportunity
to be creative is essential to a chiidis heaithy development., "Glving
the chlid an opportunity to release hls emotions by expressing feeiings
and from the satisftaction of c<reating contributes immeasurably to 2
child's stability,"!

Teachers who free chlldren to work creatlvely often see an un-
happy, nervous chl!ld release tension in role playlng, drawlng, pcunding
clay or sawling wood. Alice for example, was a shy, wlthdrawn {ittie
glri. The teacher encouraged Alice to work with drawings and paintings
which led to Allce's showling her work to a few chlldren and to the
teacher. [n this way, Allce found an Instrument through drawing for
expressing her Inner confllcts. As chlldren create and express thselr
Ideas and feel Ings, they learn to better understend themselves. For

example, the way Jim draws a "father™ in a picture may indicate how

he percelves hls own father. By observing children in free activities,

Veos Angeles County Superintendent of Schoois Office, Gu!ding
Today's Chlldren (Los Angeies:s Callfornia Test Bureau, 1959), p.
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the teacher may bacome more aware of each chlld's problems and unique
personallty, As a result of this awareness, the teacher wouid be
better capsble of using effectlve quidance activitles,

A teacher who is keenly desirous of begettling crestive puplis
should be concaerned about classroom ciimate which shouid exemplify
a happy balance insofar as experlimentation and experlencing are con-
cerned. Like fthe army sergeant who "knew when to squeeze, and when
to let 30," the teacher should aliew frecdom *o let children tive
and learn, but yet be mindful of Iimits In permissive behavlor.l

Some teachers mlight seem to guestion the value of a child's
doing something witheut specific directions, "Although children may
begin work with nothing specific In mind, they soon envision a variety
of goals. Such 'freeing' can !ead to new insights and producﬂvity."2
The experience of watchlng such expressions evoive can be very enlighten-
tng 2nd useful In hetpling the chiid to help himself, as weil as being
rewarcding to the teacher,

The followlng are & variety of creatlve activities through which
the teacher has an opportunlity to help children organi;e thelr thoughts
and feel ings.

BDenise and Jerome were working with wet chalk., tach time the
woet sponge was applied to the paper, some chalk adhered to it. Vihen
the sponge was returned to the water, new colors were formed by combining

the color on the sponge with that In the water. For these two children,

'Phyllls 0. Edwards, "Miss Dee Promotes Creatlivity,” Grade Teacher,
LXXX (March, 1963), p. 30,

203 Angaies County Superintendent of Schools Office, p. 47,



# few minules became an asventure In discevering what wili happen to
a color wnen another color ls mixed wlth I‘r.1
rontage portralture plays 3 key role In stimulating Imagination,
and many of the best motlvating art raterials cost very ilttle or nothlng,
Magazines provide an abundant source of materials., Scraps of [liustra-
tions, designs, and photographs cut from magazines can be arranged Info
interesting and amusing effects Uy combining a variety of Incongruous
parts. Youngsters enjoy the opportunity to create the satiric, humorous,
and blzarre effects typlcsl of montage porfralfuro.z
Stitchery-~-the Idea of "painting with thread" would be a fresh
approach to stlr pupllis! Imaginations and spur them on to creative
oxperimentation. Yo keep a frosh, free attitude about the modium,
it Is wise for the beginnar to learn first Yo draw with thread experi-
menting with the dlfferent kinds and sizes. The teacher can be use-
tui by providing the student with @ wide varlzty of flibers and yarns
to Inltiate hls exposure. A student should try different yarns, needies,
fabric backgrounds, and combinations of stitches to dlscover the po-
tential of the madlum. Through such an expiloration the student would
be more |lkely to devetop his own personal styie and expression., In
following such a learning-by-~d2ing agproach, the student could probably
develop a sensitivity to the prcper materials for his creations,
"The chlld—fresh, spontaneous, unfettered vy cliches and stereotypes~-

T
approaches the medlum with a startling frankness of expression."”

| jacobs, .p. 25.

2John Lidstone, "Patchwork Poi-tralts from Picture Scraps," Grade
Teacher, LXXX11l (May/June, 1966), p. 5l.

NIk Kravltsky, '"Palnting with Thread,” Grade Teacher, ULXXIV
{Novembar, 1566), p. 84,




A scuiptural media which can be most versatile for classroon use
is papler-mache, Papler-mache is paper or paper pulp that is soaked
or dipped In a starch solution so that it wlli be malleable. It dries
to the shape the studemt designs and becomes hard, |lghtwelght, and
durable. One method of making the starch solution is to dilssolve one
part cornstarch In eight parts water., Cook, stirring untli the mixture
Is beginning to bubble. The consistency will almost be that of pudding.
These objects can be palnted with poster palnts and can also be palnted
with shellac to give them a more permanent profncf!on.'

Around Christmas chl ldren become excited and are eagar to start
on thelr own original gifts and decorations. The following are a few
Ideas ¢t varlous projects,

Copper tooling using a sheet of 36-gauge copper foll

and penclis, palntbrush handles or depressors to Impress

8 holiday design In the foll

Glft-wrap paper by printing In palnt with sponges, cut
vegetables, or discarded items with Jnteresting shapes

Stone-chlp cards uslng'wax crayons to draw the design
and then applylng stone chips to the design area
with cement

Appflque apron cut from burlap wlth felt designs stitched
on with yarn

Paper~stirip tigures made from construction paper and
other scraps designed by the childs' Imaglnation

Tree trims made from blts of discard contalner material
such as a be!l from a section of a pressed egg carton

Block printing can be made with a plece of wood or |inoleum that

has been "plowed out" with a gouging tool., When cutting the blocks,

1Anne Law, "The Simplest Way |s With Papler-Mache,"” Grade Teacher,
LXXXI 1| {March, {966}, pp. 66=67,

2)rene Marls, "December Art," The Instructor, LXX|V (December,
1964), pp. 45-55,




the children should be reminded thet only the uncutout parts wili
show the print., The blocks are roiled with a water-basa ink and
printed. One flfth grads ciass planned to iliustrate a readlng book
cal led "Fun on the farm," which they ware writing for second-gradars,
Each chl!d draw their fuil-paae (llustration on a block of wood or
Hinoleum, with a pancli. hen satisfled with the drawing he cut out
the background, leaving the iilustration liseli raised on the ariginal
surface, When a good print was weade, each one printed fifty presentae-
ule copias which were assembled with the other prints and the stories
into books for the second grade tc enjoy.'

For such a seasonal time as Hal loween, chlldren migiht like to
deslign a mural for a wali decoration. They couid tape two widths
of sutcher or kraft paper together for such a project. Tha students
can plan, dras and color this mural by putting their creative adllities
together into a group projocf.2

An axclting new art groject could oe that of usiing crepe papar
to motivate the students., The students need a sheat of 12" x 18"
colored construction paper ¢f their cholce and some one-inch strips
of crepe paper. The crepe paper Is first stretched ca~efuily and then
braldea. The students manlputate the bralds arcund on tne paper until
they find a pleasing design. They can than tape or glue the braid

to the paper.3

lAima T. van Slyke, "Fun on the Farm," The Instructor, tXXI|

2K610 Kef far Agou, "Teachter Tested ldeus,” The lastructor, LAXIV
{October, 1964), p. 100,

3JOCQuellno Amin, "Deslgning wlth Bralded Crepe Paper,” The
Instructor, LXXtY (March, (965), p. 14,
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imaginative approsches to poster~making lend variety to the posters
rneedsd throughout the year for varicus activities., For childran who
are not able 7o do thelir own lettering, leftters cut from oid magazines
can glve thom a chance to excrcise artistic judgment In pianning unu-
susl arrangements. Posters might ba constiructed from construction
paper foided accordlon-~styla fo stand by themselives, or by @ strip
of construction paper staples in the torm of a cylinder for z unique
novel I’sanging.E

The creation of puppets for & spring puppet show gives students
an opportunity to be Imaginative, They can make puppets open and
close thelr mouths or Just have them stufted with newspaper, Such
articles as yarn, drinking straws, psper coilies and fabric scraps
czn help puppets take such furm ae rabbite, ciowns, ieprechauns,
cuchs and simitar characters.’

An ai1d for stimuiating creative poetry writing might be thar of
8 Jepaness concept-~the treciticnal ciassiflcation of beauty In four
paris. {(hade, lki, Shibul, and 4imi) A bysic plan for this mignt ULs
to siave 1@ tour categories, define their meanlng and boundaries cf
eact, and let the class discuss Thelr cwn sponteneous and random
thougnts within This framework. Ueiore writing degins, thoughts about
color and Imagery shouid be fully expicitec. No attempt to discipline
the actus: writing should Be dons so that the student i1s {ree to release

. . i 3
spontaneaous feei ings, emotions, and experiences in piciure thought,

ljohn Lidstone, “Eye=Popping Posters from Practicaliy Nothing,"
Grade Teachar, LXXXIV (September, 1366), p. 120.

2frances Celabria, "it Happons Every Spring," The insriructor,
LXXV] (March, 1967), p. 29.

38orbars Bonner Musso, '"Want to Stimulate Poetry?" Grade Teacher,
LXXX1V (November, 1966), p. 86,
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The preceding examples of creative activities are by no means
intended to be all inclusive. Teacheirs rmay formulate oiher creative
activitles from thelr own expsriences or from those ¢f othar children,
Rather, it is the intention of the writer to enphasize the nead ic
be aware of the importanca and variety ct creativa activitias,

"8y Lelung glven the opportunity to devalop crective asctivities,
tne Ghild is provided wlth a safe metice for exploration and experi=
menteticn.”' The teacher is in a pusition to providge wortawnile
expacionces for tne child. Through these varied experiences, ihe
teacher may Ve amle 10 learn and undsrstend the chila better, The
child may reveal hidden fears, snxiaties, interasts or aviiities
to the teacher thiough various asctlivities,

As a regult of various techniquas, a child can approach and try
to solve nis proviems, Thraough painting, sculptuirs, writing, and
other free activities, cailidren snow what and anow they feei asbout
themgeives and others. These "iree" activities may reveal what &
child pelieves other people Inink avoui him., Uther unstruciured
activities sucn as puppetry, family drawings, and ofier media often
reveal true attitudes of chlldren who otherwlise wouid not aasily
show their teelings.2

The soclodrama, where pupiis portray roies in a probiem siiuation,
permits individuasis not only to choose a cewnon prodiem to act out,

but to voluntarily represent different porbonatiﬂus.3 An iltustration

ik po " o

IGerald T. Kowitz and Norma G. Kowltz, Guidance In the Elementary
Classroos {(New Yoirk: NcGraw~hiil Dook Company, inC., 132%), p. 20U,

208 Angeles County Superintendent of Schools Office, pp. 47-49,

3Morotd F. Cottinghain, Guidance in Liemeniary Schools: Principles
and Practices (Bloomington, 1T11nols: McKnight & McRnight Publishing
Company, 1956), p. 37.
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would be the teacher's walking past chlldren who are playing school

and possibly being able to ldentify himseif by the imitative actions

of the stucent “Ypiaylng" at being teacher. Thare is ample opportunity
tc Observe aititudes snd behaviors through the various roles. tilements
In thie technique might be the freecom to imprcvise, to express emotlon,
or to dramatize,

A Ysharing perlod” or a "'teliing ano showing' time when exper|-
ances and projects may be brought betore the class provides Tné teacher
with clues tfo the understanding of the child. 8y relating a new ex-
perience or displeying a toy, tnhe child may reveal the kind of things
he enjoys, his feeilngs about the probiems he encounters, or nis way
of sttacking new situations and nis impressions from tThese new situa-
tions and his impressions from these new gituations. The chilé might
also Indlcate with whom he |lkes To associate, and what he does in his
spare time. The teacher mey be In a position to observe whether the
child is over-acrive of easliy stimulatea and oxcifoc.; The teacher
may 8150 observe certain characteristics of other members of the class
end how these characteristics are reiated.

As an {llustration, one teacher asked ner class To heip her meks
up a story. The children seemed surprised, but interested., The
teacher's next question was "What Is 8 story?” The answers variea
from "Blg Billy Goat didn't tetr the troll scare nim" to "You get into
troubiae,"” After & dlscussion of supjects, tha ciass decided ¥o create
a story about a dog. The teacher started the story and neiped to flil

in when the chlidren ran out of ideas (which wasn't often), The chiidren

- o B ol et e e e e e ———

Hivta., p. 33,




geined a feelling of lmportance In being abie to express thelr idess,
and s feellng of accompfistment In having creatsd something unlquely
thelir own, The contributions of the students enabled the twsacher to
gefin Inaight Into the sfudonf.l

RPlcture stories glve the chiid a chance to exprass his feellnqgs
towards himselt and his peers. A child will ty>ically ldentify with
one caeracter in the story and uxpress hls attitudes through that
one character,?

Children react to pletures, They get curlous about them, and
then form ldoas avout what they think they see in them, This sets
their minds to worklnge-~a prime ingrodlent in a craative writing
exorcise. Three such pictures might be of & mouse meeting a cat,
the cat toying with the mouse, and finally, the cat alone with a self-
setisflad expression on its face. This could be &n excel 1ent device
for training puplis 10 think in sequence--a necessary sriil that
shouid be taught In the lower gradies and reinforcad every year, The
30iliTy to relate succoLsive svanis in o ic ical serics is vital to
clear thinking and writing. The children wha fall to master it bae
camd the aduiTs who tail the punch line of a story first bacause they
have never acquired the havit of thinking sequenflally.3

From many Typas of written evidences the teacher can !earn more

about the child's characteristics, elther physical, amctional, educational

igather Lavia, "Beginning Creative Expression,” The Instructor,
XXV (March, 1966), p. 206.

zﬂorla M. Ohisen (@d.), Modern Methods in Elaementary Educatlon
(New York: Henry Holt & Co., Tnc., 19597, p. 5.

SMargaret Bierdaum and Dave Sohn, "Nid the Cat Est the Mouse?”
Grade Teacher, LXXXIV (Nevember, 1966), p. 91.




orr sociat, To utlilze this activity the teacher should probably de-
sign some type of written work so as to eliclt significant facts or
attitudes about puplls.' For exampie, the teacher may have Frank
pretend that he and a8 few classmates are lost on an Island. Frank
is to write about whon he would want to be on the Island and tei!
how they were found or escaped firom the [sland. I[r this way; the
teacher can keep Increasing his scope of knowiedge of the child as
wel!l as confirming or disproving earlier obtained data,

By belng abie to consider and discuss freely, chlldren often
woave thelr ways of thinking, hidden assumptions, bias, habits of
irrelevancy or indeclision Into thsir speech and acflons.2 Many evi-
dences of growth appear ss the chlid beglns to share hls ldess and
experiances, to accept the reactlon of others, or to Incorporate
their suggestions. Teachers, therefore, are able to galn insight
into the ¢hild's makeup. As children are encouraged to think and
participate ¢reatively, many, and sometimes unusuai, interests
are urmasked,

Severat publications to ald teachers !n Introducing puppetry,
poetry, creative writing, painting, famlly drawings, dramatic plays,
rhythms, clay work, and sculpture are avaliable. A few are:

Kuth E. Hartley, Lawrence Frank, and R. ¥, Goldenson,

Understanding Chl ldrent's Piay (New York: Columbla

University Press, 1952)

Hughe Mearns, Creative Power (Garden Clity, New York:
OJoubleday & Co., Inc., 1940}

Viktor Lowenfleld, Creatlive and Mantal Growth (New York:
The Macmitian Company, 1952)

39

'Cottingham, p. Si.

208 Angeles County Superintendent of Schocls Otflce, p. 438.
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Another source of help s comsultants for currlicuium and for the arts,
Those consuitants in art and music are especiatly useful In workshops
and study series worklng with teachers, As teachers become involved
in using now techniques, they foel more confident in Introducing them
to chitdren and In orlyinating differenl’ ones 1o use iater,

The teacher shculd de cautious in evaluating responscs of
chlidrea because the teacher usueliy is net a trained ¢hild psycholo-
glst, 1t is possible for the tesacher to come to an incorrect conciusion
sbout the behavior of the child and the causal factors Involved. Unu-
susl reocurrences swch as “erk's siways writing about death, Catny's
drawing very mlnutely, or Tony's tearing up clay models, m3y iezd the
teacher fo svaluate the need for further study of the chila. Some-
times simple explanations can be found for such responses. An often
wsed {llustration of this Is the child who always colors everything
black, The teacher may conciude the child ras 8 morbid and "unneal thy"
attituge. in reality, the child may not heve any othar crayon except
black. However, when a teacher becomes puzzled by & child's responses
or feels unsure of the significance of a cihild's behavior, a counscior
or psychologlst should be consuitac,

Much vaiue to the student and to the teacher may be obtalneo
from these various creative activitles, The teacher should be awzre
of and use these guidance activities in ner day-to-day classroom work.
It 15 oftfen stated that "goeod gulcance |s good tesching." Thus,

a great rusponslbility l(ies with the teacher in giving the child
assistenco, This assistance way ue given Yhrough Creative activitias

and through Informaticonal activities.
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Informational Actlvities

Another division of activities In which the child may partici-
pate Is that of Informational activities. These activities provide
the teacher with Information about the chllid and may be used to better
understand and ldentity prodblems of the child. To obtaln a more com-
plete plcture of the pupil, the teacher can use records of past ex-~
perlences., The teacher Is In a positlon to observe the student In
classroom sltuations, In play-ground sctivities, and In the lunch
room. These developmental experlences of the individual chlld should
be systematically recorded end shouid become a part of the accumulative
record. These observations can be made over a long period of time.
The value of the accumulative records depends on the teachers vwho
complle the Information, Unless objectivity and attention to detall
are strictly adhered to, other elementary teachers who attempt tc use
these records wllt not find them beneficial. Much information may be
contalned in the cumulative record.

The cumulative record should contaln up~-to~date Information on
the student. The record should glve Information on hesith, famlly,
acadanlc marks and testing resuits of the student, In other words,
the cumulative record should give a history of the pupll's scheot
Iife, Work and study habits of the child should be noted In the
record along with attitudes and Interests ef the sfudenf.l

Structured and unstructured autobiographies of the student often
provide intormation for the cumulative records. Faml |y goals and

attalnment of other famlly members are sometimes toid In an austoblography.

‘Crow and Crow, p. 238,
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An older brother or slster who does well In school sometimes acts as

a motivating factor for the younger child. ‘towever, the reverse may
result. The younger child may resent and rebel agalnst the accompl Ish-
ments of oider family members.,

Other Informational activities may Include behavior ratings,
check | Ists, tests, and Inventorlies given to the student. All of
these may become a part of the cumulative record ot the student.

Such inventories that show Interests of students may be benaeficlal
to the teacher and pupil.

Pupii questionnaires may be used for making soclograms., The
teacher may provide situations in which the student may tell about
himself and his future goals as part of the class assigment, OCne
teacher found that the seating arrangement could serve as a contlinuous
soclogram. By letting the students choose their own seats at various
times during the year, the teacher could teli much about the puplls’
emotional reactions., |f a child was disturbed over the teaching or
rejected the class In gensral, he would choose to slt as far from the
tescher's desk as possible. Friends will put thelr seats together,
but a few short minutes may turn a triend into an "enemy" and one
child may move away from the group. The teacher has an opportunity
to survey |mmediate problems without having to question the children
who are Involved.!

Stilt another Informational activity |s the anecdotal records.
The teacher should report oniy facts and not opinions In the record.

A systematic reporting on the student should de made so that observation

lHarvoy Alan Smith, ®"Classroom Seating,” The lastructor, LXXIV
(October, 1964), p. 118,
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sumnaries can be made over a period of t| e. Any signs or evidence
of maladjustive behavior may be noted. Class behavior and class
particlpation obseirvations should be recorded. This Is especially
beneficiat as the chiid progresses through school from one grade
level to another. |In 8 few Instances, case studles may be made In
cooperation with the guidance counselor, These studies may become

a part of the cumulative record. New Infor ation should be added
and the material which 1s no longer useful should be taken out of
the record and dosfroyed.' A wel l=organi zed and objectively written
cumulative record has a value to the teacher that corresponds to the
value a complete and accurate indlvidual medical history has to

a doctor.

The teachers have a day-~to-day contact with pupils which provides
opportunities for the teachers to observe the children., This close
contact shou!d enable the teacher to record certain symptoms that,
on the surface, are eaningless, yet often sre indlcations of problems,
An lllustration of this could be the student who |ls reported 11| when-
ever a test Is to be given,

Some puplis consider tests as a necessary evil because the
school requires the teacher to make an evaluation of the student's
competency In a glven subject, [f this is the only purpose of testing,
then 1t would have been better |f Horace Mann had never used the essay
question which caused the blig change from oral examination to written
ones:. Rsther, "The ultimate purpose of education and of all testing

is to help the chlld to learn to learn and to become responsible for

'Raymond N. Hatch and Buford Stefflre, Administration of Guidance
Services (Engjewood Cliffg: Prentice Hall, Inc., (5387, Pe I80.
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his own Ioarning."‘ Testing provides Information as verlied as the
test belng given. There are many types of tests avaiiabie te
the teacher.

Some tosts are designed to indicate &billty, Interests, and
skilis of the taker. Others are to measure schievement and to Indl~
cate so-called "native Intelligence” or capacity for learning., Special
aptitude tests have been desligned to predict success or fallure for
almost every occupation. in ascertaininyg the usefulness and in
interpreting the score 6f tests, several factors should enter !n,

The Interpreter should have en understanding of the test, its valldity,
reliabliity, and the nature of the group on which norms were estab-
lished. Other factors to be conslderad are: understanding the indi-
vidual and his home environment, his reading and vocabulary ability

ond his social ad)Justment., Such tactors as adverse physical condltions
under which the test Is glven and the limitations of the test should

bs considered. In soze tests the reading skill of the taker can be

a {imiting factor,

The teacher should use the resul ts of tests in the context Of
her own judgments, For exa=nie, [f Ysrry can comprehond and think
critically about stories that are read aloud, a test~-judgmont fh&f ne
cannot comprehend or reason weil shouid not be accepted. Perhaps, he
Just sleply cannot read or does not understand what the test s asking
tor. f, perhaps, he makss many errors on the numerical section but
is unfellingly accurate In handling mitk money, It would soem advisable

tc be slow to accept test resuifs.z

ik Bl i o e il & i M s iy il b e il e ks

V€1 1zabeth Drews, "Evaluating intelilgence,” The Instructor, LXXV

2)pid., p. 134,
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While eptitude tests cannot plinpoint a perfect vocation for
each Indlvidual, they may help to polint him In the right direction,
Such 3 test might be used to focailze the child's interests and ap~
tltudss., ilowaver, interest and aptliudes ore not necessariiy fie
same although they may be. As an |l|lustration, a person may have
an [nterest In music and enjoy |istening to music, but he may have
little or no aptitude for performing on a musical Instrument., In
order to help herself judge the adequacy of test results, the teacher
might talk to David before or after school and find out his Interests
and range of Information, Does he have an unusual knowledge of stamps
or clouds? Does Mary know a lot about the famlly constellation=-
who [s related to whon? Do chlldren seek |nformation on thelr own
In the classroom?'

Frequently, group Intelllgence and educational achlievement tests
are administered according to & definlte plan from kindergarten through
high school. This means that a falrly adequate record, besed on these

C The

tests, [s malntalned for each child as he goes through schoot,
results of these tests should be kept iIn the pupllis' cumulative folder
or record and used by the teacher whenever such Information |s needed.
Testing programs are necessarily only one aspect of plans to
Inventory the sssets and ilablllitles of pupllis. Hence, the data from
this type of controlled observation must be supplemented and cross-

checked agalnst that from other methods of evaluation., To be valuable

In a particular situetion, testing plans must be geared to objectives

Vivid.

2Herbert J. Klsusmeler and Katharine Dresden, Teaching In the
Eliementary Schooi (New York: Harper & Brothers, 196Z), p. 571.
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so that a purposse |ies behind each testing Instrument; 1f tests do
not serve speclflc needs of the Instructional program or guldance
services, they shouid not be undertaken, Since the needs and faclll.-
tles vary In each locallty, It is obvious that testing programs must
be tallor-mada by local committess cf teachers and administrators, !
In other words, testing to be a valid method of pupli-appralsal, must
be done with a speclfic objective In mind, {n this area of testing,
a little knowledge Is a dangerous thing. As Emerson sald, "The
secret of education lles in respecting the child."2 However, 8 well-

designed test may contribute to the vocstlonal and educatlonal values

of puplls,

Vocatlonal and Educatlonal Experlences

An |nsflT§flon that helps an Indlvidual to develop skllils and
understandings is the American system of schools., These schools are
staffed with professlonally~tralined teachers who help individuals to
help themselves. |t Is the responsitlilty of the elementary teacher
to help provide experlences that will glve vocational as well as edu-
cational Infermation to the puplis. The school should awaken and
encourage Interests in varlous occupatlions which may be undertaken
by the student,

*Vocatlonat Interests that a person has are Influencad by his
onvironment, Persons are born wlthout vocﬁflonal Interests. An
Individual Is not destined to choose a particutar vocatlon; what

Interests are and what they become, may be dependent upon what the

!

urews, p. 4.
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teacher brings out in him.™ This implles the teacher shoutd Include
vocatlonal ly-centered activities in the classroom work. The student
shouid be helped to use occupational and educaticnal Information in
making his vocational cholce.2
Fleld Trips

Since chlldren learn best by "doling and seeing," perhaps the
most meaningful way of providing vocatlonal and educational experi-
ences for the puplls would be to have the ctagss take a field trip.
A weli=nptanned fleld trip permits the student to "see first-hand"
the enviromment In which woerk is done, Robert Hoppock has sald that
tours permit the student "to sees, hear, feeil, and smell the environ-
ment In which he may work If the student wouid Choose any of the
occcupations observed.3

The type of fleld trip taken wili depend on the age-leve! and
interests of the class taking the trip. Children in the eiementary
grades may snloy a trip to a fara. A group of children visited a
farm to select a pumpkin for 2z jacke-o~lantern. They aiso observed
frults and vegetabies growing and listaned 2s the farmer named the
difteront varieties. They helped raemove some of the frults and
vegetables and packed them info a basket to be takaen back to schoof.
ODuring the following week they nemed these ltems end ciassified them.
Frults were tasted and the seeds were planted to note what woutd

happen. Pumpkin custard and vegetable soup were prepara and eaten.

!The Role of the Teacher In the Guldance Program (Moravia, N. Y.t
Chron#cTE-ﬁuIdancstpﬂB}Ica?Tons, Thce, 10627,

“Frank €. neilnen, "ouivance and the Curriculum,! School Life
(Aprii, 1958), p. 6.

32obert Hoppock, Occupationa! Information (New York: McGraw=Hil |

Book Company, TNC., 19633, p. 223
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Some of the vegetables were left on a table to be handled and to
observe the effects of heat and sunltghf.' From this trip It was
possible for the chlldren to acqulre new information, have the oppor-
tunity to handle a varlety of materials, express ldeas, and develop
communication skills,

Many chlldren of all ages galn much educational !nformation from
a visit to the museums of sclence and industry, planatariums, art
and sculpture exhiblts, Students studying plant and animal |lfe would
learn first-hand Information at a botanical garden, zoo or outdoor
excursion. A fleld trip to "hunt Insects" would be a very interesting
device to stimulate sclience activities., The most cpportune time to
explore the Insect worid 1s when & chlid brings the first snecimen
into the classroom in early fall or tate spring. Before taklng such
a trip, it Is helpful to study the definitions of Insects and becoms
famillar with a few characteristics of some of the various orders of
Insects which you wilil likely see, |f the chlildren are golng to collect
fnsects, they wiitl need nets, kilting Jars, and specimen boxes. The
students will benetit greatly if the teacher cen relate the actual
fleid trip expertences to activities In the classroom for a continued
study of lnsec?s.z

By visiting a large lake beach, a river, a swamp and pond, &
meadow, or a woods asrea, the children wouid be able to se¢ what kinds

ot things-=both llving and non~living~-wera to be found in each habltat,

'Jacobs, p. 42,

Znerles w. Mohier, "Big-Game HHunt for insects,” Grade Teacher,

LXXY 1Y (Septembor, 196€), gp. 10U, |56=157,
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By recreatling these habltats back tn the classroom, the scene s set
for dlscovery and re-dlscovery through observation, questlions,
and resear.:h.i

To make history cone alive a group of gtudents Journeyed on a
fleid trip to Staten Island. 2efore undsrtaking this ¥rip, they had
to do some fact-flnding about the work of archaeclogists. They also
studied the great revolutions of early man, Stone Ago cul tures that
have survived to the present, and something ¢f the role of goography
in the doeveiopment of civllization., |In the prccess they prepared
visual materiais and written reports and colleeted pertinent |lbrary
and perliodical materiafs. By touring the American Museum of Natural
History and the Museum of the American indian, they were able to study
remains found in the area of thelr prospectiva expeditlon, ODuring
their trip to Staten Isiand, they saw a number of things to remind
them of the kind of llfe the Indians ilved. As they worked, they
saw some wild!ife, and near a polluted stream they found clam and
oyster shells left by the Indians, From thecze activities the children
learned that the real burled treasure Is not so much the objects the
archasologlst finds but the stories these objects tell.2

As a social studies lesson about the kinds of homes and buildings
people use, a short walk was taken Ly ono class to view the different
kinds of roofs., They saw roofs described as hip, gambrel, simpie slant,

and domellke. At & warehouse they weire allowcd to view the Inside and

lsane Burgheim, "We Bring the Outdoors indoors," Grade Teacher,
LXXX$V (January, 1967), p. 140,

2oct i nowu, "Uily Inio the Past--Kkight in Your Own Backyard,"

Grade Teacher, LXXXIV (September, 1966), pp. 128, 170-171,




see how the roof was supported. Back in the classroom George demon=-
strated the constructlon of & modern roof by starting with a plece

of paper shaped ilke a kite. Eddle lllustrated another verslon of the
Igloo on the chalkboard. Puplis brought In pictures of new, beautlful,
and spactacular roofs which they were flnding in all kinds of maga-
zlnes and newspapers. There were dlscusslons about the practicallty
of the new rocf shapes In varlous climates, A chart was made to show
plctures or drawings of roof types. !nterviews were arranged with a
bulldling confractor so that the chlldren could learn mors about the
newest trends in the roofing business., The field trip and the folliow-
Ing discusslons heiped to open the pupll's eyes to thel+ environment,
From this one experience the students became more curious about find-
Ing the answers to "why" certain roof shapes wsre typlcal of an area
or why varlous materials were found in them. Thls Interest In "why"
carrled over Into thelr other curriculum activitles.

Another class projact on the Community turned into editorlal
efforts. A parent who writes for THE PRESS offered to arrange a trip
to the plant after hearing about the ciass work on newspapers. Wlth
this goal In mind, the class discussed the various toplcs deal ing with
putting out a newspaper. They chose a managlng edltor and assistants to
cover current events, sports, weather, drama, poetry, human Interest, and
verlous other topics. They were Introduced to the flve "W's" of news-
paper wrilting (Who? What? Where? Wwhen? and Why?) and began to write

thelr own articies to one-word questions. As they became more adept

YEdna D. Shenmer, "The Roofs Over Our Heads," The Instructor,
LXX11 {March, 1963), pp. 52 and {26.
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at enlarging facts, real news stories began fto awerge. The pudlisher
heard about the chlidrens® interest In the newspaper and oifered them
an entire pasqe with THE PRESS, Ouring their trip to the newspaper
offica the children were shown the rencrter's rodic-aqulpped car and
were able to hear actual! news as It was being made. They watched a
message belng recelved on the teletype machine. They saw pictures
developed in the darkroom ana observed sn employes paste advertising
proofs Into & dumnmy, They watched the compositors! fingers as they
operated the typswriter-liks keys in the composing rooms, They saw
the page-size "plates" of type beiny nammered into a curve to fit The
printing press. They vislted the sterage place for gigantic rotis of
newsprint, felt pleces of the paper, and iistened as @ gulue expiained
the process o+ papermeking. Tney also viewed the printling presses
and recelved a copy of the paper with thelr articies on page slx.i

There are many diffsrsnt piaces that schoal children may vislit,
These placas vary in number and kind depending on the community and
the area in which the school is lecated, The greceding are only a
few of the many places to visit, The weli-planned field Trip is a
valuabie fool for {earning in the hands of the skilled teacher. OCther
vaiuvable Information is avallabie through Information materiais.

Information Materieais

1T Is very Impértent that the oupil understands vocatlonal and

educational informstlon., Information rmaterials can be provided dy tre

teacher to arcuseé a cesire and interest in occupations, The teacher

—

sSfophen C. Sampson and Hunnah Sampscn, "The Inside Story of a
Newspaper,”" The Instructor, XXV (December, 1964), p. 60,
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should strive 1o develop an awareness of the kinds of activities her
puplis enjoy, the kinds of activities they do weli, and the personali
vaiues thoy form in the process,

varivus Types OF information mignt incluoe auvaio=visual materiais
such as tape recordings, slldes, fiims, TV, posters and charts, bulletin
board materials, and plctures oi former students at work related to
the occupational environsment, A poster itlustrating a truck driver,
secretary, telepnone ilneman, beautician, etc. could be shown on a
builetin board along with a story concerning the occupaﬂon.2 Sildes
of dlfferent occupatlions may be wade, and tape recordings synchronized
to the sllides may describe the work seing dono.3

Publ ished materlals such a5 books about the fireman, doctor,
lawyer, etc. nelp provide interest and stimulate the child's imagina-
tlon concerning nis environment, Builetins, pamphiets and books are
available from such government agencies a3 the Government Printing
Qffice, Department of Commarce and Bureau of Labor Statistics; some
ar: free, Private publlshers such as the Chronicle Guidance Publ ica~
tlons, New York Life Insurance Company and Science Research Associates,
would also have such materials available., The stete empioyment service,
the department of education, as well as local organizations and Indus=-

trles, would have materials available.4 The teacher needs oniy the

Ipaters and Shertzer, p. 225,

2"Wsrkars Here, Thare, and Everywhare," Tha instructor, LXXIY
(March, 1965), p. 16,

5Hoppock. p. 310,

Ypeters znd Shertzer, p. 254,
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initiative to send for the information and to provide it for the
students in a worthwhile manner,

At thigs elenentery level, the vocational and educational Infor-
mation should be of a cenaral nature, The intention for ¢lving this
information I8 not to encourage the student *o select a glven oceu=-
pation. Rather, tha purpose Is tc acquzsint the pupil with the many

and varled occupations avalieble in tho world of work.



CHAPTER IV
SUMMARY

This paper scught to expiore various guidance actlvitles In
which teacheis provide worthwhile guldance experiences for the child,

The teacher contributes in helplng the schooi chiid to become
e mature healthy individual by providing opportunities fcr social
an¢ emotlonal growth and securlty, In this way, the chiid can be
directed toward sstisfactory adjustments to his environment,

The task of the teecher Is to estabiish the guldance actlivities
which are relative to creating good student rapport and a good
communicating atmosphere tor the students. These activities are
necessary if an exchange of |deas or positive (nteraction between
teacher and pupii or pupll and pupll is to take place, The constructive
guldance atmosphere should be conducive to the fullest development
of each pupli.

To fulfill his role, the tescher wiil need tc know &nd use
every creative activity possible to develop the students'! abiilties
to furthest pcssible levels. Gutdance activities that are Informa-
tional In nature will be needed to provide the teacher with as much
understanding and Insight as possible intc each individuai in

the schecol.
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Ths teacher should always strive to provlde those quldance
axper iances that are so necessary for glving informatlonai back-
grourd to the student. The pupli may be able to use the background
informstion for dlrectlon In sesking a vocation and for his
educational experliences.

As 8 rasource person, the tsacher is able to provide guldance
activities pertaining to vocaticnal as well as educationral Infor-
mation for the students, Ths teaches Can serve as one of the
screens toward which puplis may project their concerns,

The feacher needs to be mindful of the great task before him,
He needs to be dedicated to accompiish his deslre to heip eacn pupit
to reach out and attaln the full development of the pupli's potentials,
The teacher must work at guiding the c¢hllid through various guldance
activities In a direction that Is acceptable to soclety,

W1th forty~flve mlifion or more students enrolied In Amerlcan
schools, the responsibility of the teacher is nct a smali cne,
Numbers alone make the sducational tesk of the schools a formidatle
one, Thls vast force of energy and brain power sustalned within
the school will in & tew short years be the guiding hand of

the netlon,
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