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INTRODUCTION

Color is fascinating to children, and it is felt that
children use colors in their art work to create a feeling of
mood. This use of color by young children is largely on an
unaware level. Do children recognize color as the vehicle by
which emotional feelings are expressed when the mood of the
picture 1s brought to their attention? There is a lack of
evidence regarding the relation between selection of colors
to emotional responses children have in pilctures. Evans says:

.« canother sort of perception...its importance in

dally 1ife 1s large, 1s the relationship, which is
not clearly understood between color and the 1
emotional or phyaical reaction that it produces.

The pictures used in the study were reproductions of
artists. One of the examples is a reproduction of a childts
painting.

June King McFee states:

people respond to the arts in two general ways:

(1) at the more affective or emotional level,

(2) at the structural level. By structural I

mean the composition, the design, the literary

form that 1s the vehicle for the effective
cormmunication.

IR. Evans, An Introduction to Color (New York: John

Wiley and Sons, 1948)s p. 180.

2 Juns King McFee, "Means and Meaning", Art Education
Journal of the National Art Education Association (March, 1965),
I’ oi 3’ p! IO.
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The purpose of this study is to find out children's emotional
responses to color. low these responses are to be treated will
be explained later,

The hypothesis is that children's responses to pictures
may be explained as emotional effects of colors. Lowenfeld
stateea in hia schematic stage of development that:

the origin of the color scheme might be found in a
visual or emotional concept of color. Important

for us to know is that whatever experience was

of significance at the time when the child first
discovered the relationship between color and
object will determine the color schema. Even
within the establish:ed color schema we see that
deviations are quite Ifrequenct whenever special 3
experiences of emotional significance are dominant.

S5tudiea were conducted to find children's emotional
expressions to color. The child's conversation will help
determine the auccessful devices of the paper. A preliminary
gtudy was conducted to determine preferences and pre judices

in color reaponses of children.

3Victor Lowenfeld, Creative and Mental Growth {New York:
Macmillen Company, 1957), Ard Ldition, p. 150.



CHATER I

THE PRELIMINARY STUDY

The preliminery study was to determine the selection of
roproductions to be used in the final study. The procedwre
was to select a wide sampling of reproductions of pictures.
The pictures were carefully chosen for their emotional use of
color. One-~hundred five examples were used in the initial
study {see Table 1). Iach picture for the preliminary study
was numbered from one to one~hundred five, keyed to the
children'!s names, as8 a guideline to help determine the
selection for the final study.

Seventy-six pupils were used for the atudy from the first,
third, and fifth grades of the ¢lementary school. It was the
opinion of the writer that the second and fourth grade would,
under normel circumstances, record results simllar to those of
the grades used in the preliminary study.

Tach child selected for the study was shown each of the
pictures listed on Table 1 {(see Table 1). One question was
asked about each painting.

Do you 1like or dislike the painting?

As the child looked at all of the examples he put the
picture in one of tweo groupings, a group which he liked, or

a group that he did not like. After the child had lsoked at
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all of the reproductions a chart was used to record the responses
of each child. After all the responses were recorded the results
were used to determine the pictures most suited for the finel
study. Only those pictures most frequently liked were used for
the final gtudy.

The results of each of the participants in the prelininary
study are shown in Chart 1, 2, and 3 {see Chart 1, 2, and 3).
Pictures were chosen on the basis of comparing the number of
"likes" with the number of "dislikes" in the preliminary
study.

A total of eight paintings were used in the final study
to determine emotional color reactions through verbal
conversation with selected children. Two procedures were used,
conversation with an individual and with small groups of
c¢hildren. To record the conversation for future reference a
tape recorder was used.

Imotional color reaction in children was determined
through oral conversation with the child. Twenty-two pictures
which were liked by most of the children were sepsrated from
the original one~hundred five. From these itwenty-two, eight
pictures were chosen for their assumed value in getting child
reaction to color.

The twenty-two pictures are listed in Table 2 {see Table 2).

The eight pictures finally used are listed in Table 3 (see

Table 3).
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The emotional reaction of children to color was then
studied by oral conversations with children. Comparison was
made between the effectiveness of testing one child seperately
or by testing in small groups of two or thres children &t once.

. tape recorder was used to capture the comments for further

study and analysis.

These conversations revealed certain things about the
children which seem worth reporting. Some comments have an
ovvious bearing upon the primary study, reaction teo color, but
others deal with broader understanding of the child and his
creativity. The following chapters are Flexibility, Moods,
Awareness, ilelationghips, Vocabulary 3chema, Responses to a
Child's Painting and finally to the swmary of all these in

relation to the influence of color.



CHAPTER II

NEBD POR THE STUDY

The writer feels that the need for the study is stated
through gquotes and related research done by art educators
throughout the country, some of which follow.

Blanche Jefferson states, "the art work of the young child
is at times characterized by the impact of an emotional response
that the child has had"u. In reacting to the pictures the
child will relate his comments to experiences he has had.

What is an emotion? Ralph Wickiser states:

tEmotion' we shall consider to be any of the states
of joy, fear, hate, or the like which are accompanied
by actual changes in the organa or the endocrine
system of the body. Emotion helps establish body
tension. It changes character as the imagination
affects it. To become angry is emotional. To feel
anger is to be aware of thls emotion, perhaps to use
it for sows purpose. ligny times students' work will
be interrupted or they will be distracted because of
enotional tensions or conflicts.

The elements of art structure are intimately and
intricately involved with our needs; drives, and
urges; that is, we describe our smotions or traits
by ascribing color, texture, and the other elements
to them. We use such expressions as 'I feel blue!,
'she was red with rage', or 'he has a yellow streakt,
which revogl how intimately color is associated with
our moods.

uBlanche Jefferson, "The Values of Creative Expression",
Teaching Art to Children, {(Boston: Allyn and Bacon, Inc., 1963},
p. 195,

SRalph L. Wickiser, An Introduction to Art Education,
(New York: World Book Company, 1§ST}, 93.
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In an article written by Irving Kaufwan in his book "Art
end Education in Contemporary Culture”, he states his feelings
on emotions by saying;

Art activity is almost always involved with the
emotional state of the person whether it is in
creative partieipation or in appreciative contemplaw
tion of enothert!s work of art. 7i:ie emotions are
fundamental perts of expression in the studentt's
&rt work. It would be almost iuposalble to isolate
those factors in a work of sxrt which could be
considered as other than emotional from those that
ere patently so. In young ochildren the distinetion
probable never operates, while in older students,
even up into secondary school or college, the
unconscious emotional content more or less colors
the manner and degree of control that a student
exercises, so that the expression in many works of
art 13 simply one step removed from the actual state
that induces it in the first place. Ths step is of
prime concern for it permits the transformation of
amorphous and ineffable human conditions into
symbolic and metaphoric constructions. These
cormunicate to oneself and others, as well as
serving a human need te make concrete the flux of
fesling and to productively and aesthetically shape
its content.

The emotion and derivative stimulations heighten the
senaitivity with which students form their own images
and intensify the response to the art that they are
otherwise expcosed to. They impel the movement and
nanipulatery features that are reflected in the
delineation and rhyth» of created forms. The vitality
and energy with which a werk is imbued is often the
direct result of the play of emotions upon the
imagination, the sensory receptors, and the handling
of materials and technique.

Simply inviting emotional catharsis or encowraging
ailmless feeling, will not guarentee productive or
significant expresslon. There is the necessary
parallel of a disciplined control and at least a
zeneralized creative purpose that ewmerges during
aesthetic play before the works of art can achieve
an adeguate and subatautial basis of form.
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muotions are freqQuently iunvoluntary and the result
of internelized pressures derived from family,
culture or other outside ageoncies. They operate
during the art forming process whetlier they are
invited to or not. While they may provide the
saxpressive nerve with which an art work is created,
they may also interfere in the aesthetic corposition
of the symbols and in the critjcal evaluations

that occur during the process.®

Victor T.owenfeld relates his views on the emoticnal and
visual concept of color by stating:

Once we have understood this important and true
meaning of repetition within the paychological
development of the child, we will no longer briskly
roefuse the child's teternal! gquesticns with answers
like 'don't ask that again and againt!. This self
assurance of an achievement makes the child repeat
the same color for the same object again and again.
This is the color schema of the child.

it might also be a viesual concept which detexrmines
the color schemae«?!the foliage is green!.

Agaln, however, if the child has liad an experience
of emotional significance with the tuwrned colors
-=maybe by making & wreath out of fall leaves and
searching for particularly beautiful colors-«he
would then deviate from a achema of green to a
visual concept of fall colors.

HFach child has his own highly individuslized color
rolationships based upon very fundamental first
experiences.’

Does the child have smotional bhlocks? ILowenfelid states:

One of the most important indications of emotional
zrowth, is the flexibility of the child. Tlis can
beat be seen in the frequent changes in the child's
concepts. A child who reacts toward meaningful
experiences in an emwtienally sensitive way will
snow this emotional sensitivity in hls art work.

6Irving Kaufmen, Arg %%g Bducation in Contemp
Cultuce, (New York: Maemillan Co., Js PPe L -

Vietor lowenfeld, Creative and Hental Growth, (New York:
Maemillan Co., 1957), 3rd BOLGION, DP. L12b=1206.
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An oversensitive child who becomes too rmich bound
up with one part may eagily lose connection with
the rest of the object.
This study presents examples which support Lowenfeld!s

remarks.

- o
“Victor Lowenfeld, Cre.a%ive and Mm‘c% Growth, (New York:
Macmill&n CO . 1957) » 31‘ 1011’ pp . - Ec



CHAPTER IIT

FLEXIBILITY
One of the most important Indications of emotional
growth is the flexibility of the child. This can
best be asen in the :roqnant change& in a child's
concepts. ««LOWENFELD

in his conversation a nine year old third grade boy
(Case Study No. 15, see Table L), reacted to the different
reproductions shown him by broadly stating a vast
Inmowledgeable background of his habitat. The child was
flexible in changing his concepts to adjust from one picture
to another. "La petetite blonde", by HMiro (see Figure 2),
the child states:

"There is something strange about this thing."

When asked what it was, he said:

"0 boy! I couldn't tell you. I think it is a martien
half way, it is a different cnlered mertian, two hands on that
side. Maybe he likes all different colors and they're bright,
and he likes bright colors like me."

A creative child will wander from one thought to another

showing what Lowenfeld would state as "an emotionally sensitive

Wictor ucwenfeld, Creative and Mental Growth, (New York:
Hacmillan Company, 1957), 3 ition, p. 126,
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way"lo. Flexibility in the child's conversation was shown by

extremely creative ideas by stating facts of world concern to
his own childlike ideas. The c¢child when conversing about
*Exarmle 58" {see IPigure 6), says that the painting reminds
him of a Chinese painting. The boy states:

"] been interested in Chinese a lot, and I besn listening
to the news; snd as they saw the American boys in war they have
teen going down there and getting peintings and stuff, and I
just like Chinese atuff."

When asked what else he liked about the example, he said:

"Because everytime I color I use bright colors or light
colors. They show up better than the derlt colors because dark
doesn'!t make the pictuwre look good."

It appears that darimess to the child is not the future;
he feela the bright colers are his life, the inspiration for
his future.

Plexibility in the child's vocabulary is of prime importance
to the creative concept of his world. The same child will
discuss :zoloring in his cousins coloring book to explain (see
Flgure 7), that:

"This is the sky over here and this could be a little

Chinese town and this could be the Chinese boats or whatever

1OVictor Lowenfeld, Creative and Mental Growth, (New York:
4{acnillan Company, 19575 3rd Bdition, p. 125.



Page 12

they call like junk, oh--junk boats."

When asked what else he saw in the picture, he said:

"This could be the water and this could be the houses
over here, and this could be a little~~this looks like a big
foot print and this could be & dock that leads out to the ships,
and this could ba the sky up around up here. I like how he
draws."

His complete statement is indeed flexible in his thoughts
and ideas as they are constantly changing.

Lowenfeld astates that a child will attack any problem if
he is emotionally fPexible and uminhibited in his creative
expression. The great ease and flexibility with which the
child identifies with his own world of ideas indicates

emotional stability.



CHAPTER IV

MOQDS

Mood refers to a temporary state of mind and emphasizes
the constraining or pervading quality of the feeling.

A subjective nmnod would lead the child in responding to
the different reproductions. This sub jective mood would allow
the child to react to variocus moods according to his feeling
at the time of the conversation with the researcher.

To Joan Miro, "Ltorseau comste et ltombrelle fleurie",
(ses Pigure 3), 2 nine year old boy (Case Study Ro. 9, see
Table ), reacted to different queations in the following
conversation.

then asked what he liked about the picture, he said:

"The desigpns.”

Upon asking him if he liked anything elss, he said:

"The celors.®

When asked what he liked about the colors, he 2aid:

"How he put thias one little man together right there."

In diascussing the gquestion further, he stated:

"He didn't make it have wrinkles in it. He made it so it

dién't have any straight lines in it and he made it curve."
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Upon asking the boy why Miro used those colors, he said:

"Because they are pretty."

When asked about his making the people red when drewing
them, he aaid:

e don't make very many of them that color."

When asked why Mire made their arms red and the one leg
red, he said:

"For pretty designs, quess to wake them funny."

When asked why he wanted to make them funny, he said:

"To make people happy."

An inclinatien toward happiness to a child is a basic need.
This need can be eeen through Mirot!s picture, by the chiid,
anticipating the thought that the artist in painting used
curved lines, lines whieh reminded the child of a cheerfulness
that is spparent in childrems play.

When asking a second grade girl (Case Study No. 8, see
Table L), about the same picture, the question why she liked
the picture, she said:

"Because one eye is green and one eye is orange."

When asked what she like about making one eye green and
one oye orang®, she said:

"‘ecause it looks silly together."

A piayful mood described as silliness by the child was

acceptable to her as an expression of happiness.
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Miro's painting struck a mood of happiness in the eyes of
a first grade girl (Case Study No. 1, see Table l4). She said
liking the painting was due to the phenomenon; "one eye is
straight and one e@ye 1s crooked".

When asked why, ahe said:

"Fo make it look funny."

David Adickes's picture of "Sunflowers" (see Figure 8, the
same young girl said:

"Happiness is the color green."

A six year old boy (Case Study No. 2, see Table 4), to the
sarme question, said:

"Blue makes me happy."

The subjective relationship of colors to mood may bring
to the child thought patterms of his own enviromment. A color
he Likes will make him happy. A color he dislikes will nake
him sad.

e lower elementary grade child will be limited in his
answer of liking a color because it 1s bright. A child of this
level will spontaneously answer that the palnting is pretty.

Upon asking a first grader (Case Study No. 1, see Table
1) if she would use the colors used in reproduction 5 (see
Figure 5). Her answer was "Yes".

When asking her why, she said:

"Because they look pretty."
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Another first grade girl (Case Study No. 3, see Table U4),
Wwhen asked when she painted with blue what she thought about,
seid:

"Well, I just think it is pretty."

First grader (Case Study Ne. 6, see Table L), when asked
about Maurice Prendergast picture, (see Figure 1), said:

"I like the yellow and green. I think it looks pretty
mixed together."

Lowenfeld says that; "children's color choice and reaction
is individual, emotional and hiphly subjective™ . Iis oral
interpretation could influence his emotidnal reaction as he
talitg about the moods that have been discussed above in the
¢childts conversation. ILowenfeld goes on to state that:

that is why we should use the most different moods

with reference to color-~calm and excited moods as
well as monotonous and ehancing over and discuss
them in terms of color. Because of the highly

sub jective smotional reactions to color we shall
call this stage the subjective stage of color.l2

11Vicber Lowenfeld, Creative and Menbtal Growth, (New York:
Macmillan Company, 1957), Jrd L OonNly Do

121p14.



CHAPTER V

AWARENESS

The thought behind the research was to find out if
children of the elementary school would designate color
without the researcher first mentioning color. Of the
children studied, seventy~six percent specified color without
the writer mentioning it first. Children are aware of color.
Is it emotional awareness of color that concerns the child?

The child will say, "I like pink, I wear pink every
Sunday".

Wlhen asked why red was a favorite color, the child will
say:

"I wear red sometimes, and I got a red swing set and I
1ike it."

Elack reminds a little boy of the feeling he has when
playing in the dirt.

Children were aware of other factors concerning the
reproductions. Of Mirot!s "L'orseau comete et l'ombrette
fleurie', (see Figure 3), a third grader (Case Study No. 11,
see Table Y) was asked what he liked about the picture,
replying he stated:

“The designs.”
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The child's being aware of other elements in the arts is
a sign of growing not only emotionally, aesthetically, but
intellectually as well., Other growth factors are perceivable
in the child. The research of this paper is not eoncerned with
these other growithh factors except as they relate to celor

response.,
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RELATIONSHIPS

A child's real and vicarious experiences affect his
corments about the pictures shown him in this study, because
the child sees emotionally significant relationships between
the pictures and his environment. This reasoning is, of
course, at an uneware level for the child.

In reproduction 32 (see Figure 5) a third grade boy
(Case Study No. 15, see Table i), said:

"Yell, it is different colors and it looks like someone
just painted a square and it has different colored street lights
pointing up in the air. They look like street lights because
streets lights point straight out like this one."

Correlation can be found in the child!s conversation when
asked about Miro'!s "L'orseau comete et l'ombrelle fleurie”,
(see Figure 3). The same child mentioned color, than was
asked what he liked about the colors, he said:

Some are bright, and some are dark, and some are
half and half, and some are mixed together. At
home we have a piece of cardboard paper and we had
these paints and we put our fingers in them and we
just went like that (motion of finger painting),
and that was fun...and then in the middle I put a
face and T made a little clown in the middle and

then I decorated a hat with dots and then I made
a ruffle on 1it.
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Miro's painting reminded the child of a painting procedure
ne tried at home, Hmotionslly this was a happy experience for
the ¢hild whlch he related to thse reproductien.
Asscciating aninaels to Miro's "La petite blonde"” (see
Figure 2) was a firat grade girl (Case Study No. 3, see Table
). When asked abeut the painting ahe said:
“"Because that looks like a dog."
Asking her why it looked like a dog, she said:
"Because its head is shaped like 1t and its ears are, and
it hes those whiskerse."
"That looks like a bee, because its got & reund head and
it just looks like & bee because it looks like it stings."
The anslogy of the designs in Miro'!s picture to animels
instlils a sudden degree of happiness in the young girlit's
thinking of the femily pet, the dog; to & degree of fear in
roleting that the bee weuld sting. Bmotiomfl involvement of
the two creatures centered in the child's mind:. This the writer
weuld call en emotienal relationship.
fiistory can also be related to the child's experience.
In conversation about David Adickes's "Antives” (see Figure 7),
the child {Case Study M¥e. 15, ses Table L) refers to the
Publeo Indians as he states:

I like how he draws. We had to draw the Publeo

people homes once, and I did it pretty good; and

I went something like this (depicting a drawing
motion), and then went down and then up, and it's
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hard to draw; and then I drew those little windows
in there, and it looks like it is a great big
housey and there are ladders there &nd than a tall
building; and I had spaces there; and then I drew
a little line and then I drew some blankets,
Indian blankete; and then in the mideyard I put
srass8 and right here a donligy and a lamb,

Indians and cowboys are real in the eyes of a child and the
reproduction, "Antibes", opened his mind in relatiomship to his
experiences in studying and drawing the American Indians.

lelationahips are real to young children. The children
ugsed in this study reflected awareness of their own persovnal
surroundings and experiences and related them to the plctures.
The child pliays in dirt, so dirt becomes a substance he can use
in his creative acetivities. The child becomes awere of natural
surroundings, he then discusses these environmental aspects of
nis dally life in relatlon to the reproductions. Lowenfeld said:

Teachers cannot start early enough with the creative
uge of scrap materials if for no other purvose than
to help childrén dlscover the feeling of greater
sengitivities in handling ther: and in using their
imaginations more flexibly.l3

The child at an early age, snould become acguainted with
his senses, IIs should develop new creative ideas and expand
his ability, to work with things in his surroundings. The
children used in the study wvarlied in their answers because some
children were more aware of btheir environment. This difference

mey depend considerably upon the IQ's of the children involived.

3yictor Towenfeld, Creative and Mental Growth, (New Yori:
Kacmillan Company, 1957, 3rd LAition, D Obe




CHAPTER VII

CHILDREN REACT TC A CHILD'S PICTURE

It is worthwhile noting in a seperate chapter the response
of children relating their thoughts about a child's picture
(see Figure L).

In deciding to write a seperate chapter about this picture,
it was noted in the preliminary study that out of the number of
children tested this particular picture was a favorite. All
twenty~five pupils tested in Grade One labeled this picture as
one they liked. Most of the children used in the study {rom
Grades Three and I’ive reacted as liking the picture. At
no time» did the researcher reveal that this picture was donse
by a child,

It will be of interest to note some of the conversation
the children revealed dwring the study.

A fifth grade zirl (Case Study No. 16, see Table L)
stated:

I like it because of the sheape, the coloring, and

because it has some of my favorite coloras, they are

blue, purple, red, yellow, and orange. Dut green

I don't 1ike so well because I don't like grass.
Case Study No. 17 (see Table li) said:

I like the picture because it has lots of colors.

The colors are blue, yellow, purple, red, green,
orange and brown. These colors go together well.
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There are many different ahapes. I think the artist
i3 painting a four leaf ¢lover, lines, dotg, criss-
crosses, boxes, circles, and horseshoes. There is
nothing I dislike about it.

Hiere both girls, older then otihwer children included in the
study was aware of color. The girls were also aware of shape.
The girl (Case Study No. 17, ses Table lj} continued to name
some of the shapea involved within the area. She was aware of
mnany different activities going on within the picture.

A first grade girl (Case Study No. L, see Table l.) when
asiked why she liked the picture said:

"7l like all the different colors, it looks like rainbows,
because they have all different colors there. I like the bright
colors on it."

When asked if she saw any dull colors in the picture she
saids
“Yes, right there.”

What colors are they?

"Brown and black”, she said.

She did not give a reasen for not liking browm and black.
T¢ her they were dull colors and she was satisfied in her
answer,

A firat grade boy {(Case 3tudy No. 2, see Table li) said he

iiked the pileture beoause of the ground.
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When questioned further, he said:

¥1t is a hole."

Asking another wny she liked the picture (Case Study No.
7, see Table L.}, the child atated:

"Because it is all different colors and stuff."

¥hen asked about the colors she said:

"It wouldn't look very good if it was just one color. It
just looks pretty.”

A young boy (Case Study No. 10, see Table l4) related
similaer responses when asked about the picture, he said:

"I like it because of all the purple and stuff. It looks
good. I like the orange-~it looks goova."

When asked of what the picture reminded him, he said:

“"{ooks like a house right there, hasa a door, I like that
yellow atuff--i¥ looks good."

Here the child again waa satisfied with a repeated answer,
It looks good" was the sstisfaction of liking the color.

A third grade boy (Case Study No. 15, see Table l;) was more
creative in his conversation, he esaid when asked if he liked
the painting, stating:

Yes, I like the different coloars, and this looks like
little bricks on the grounde--this looks like part of

a pirates hate~no==no-=it looks like a watermelon and
those are the little seeds in it. I like the colors,
they are pretty, they are bright, and some are

dark, and some are light and some are mixed together.

I like to say this~==whoever did this was an awful
good artist! One of these ‘ays I night grow up to be
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an artist. I like to draw pictures. This looks like

a cross, these looks like little clouds, (showed how
e made clouds ), and they came out pretty
big clouds, and this locks like little bittsy snow.

The child was aware of many situations in his enviromment.
The child when veing observed in the research seemed to wander
from one thought to another without connecting them all
together. The child intelligently was advanced for his age
level. He was aware of many ideas and thoughts other children
did not mention.

In the opinion of the researciier, children like works of
other children. !Many times In the conversations with the pupils
they would relate a project they made in the classroom to the
victure. The child seems to be satisfied with his ideas about

color and shape in the pictures and if they looked good or

nretty, that is a very good foundation for why the child liked

the plecture.



CHAPTER VIII

VOCABUILARY SCHEMA

To relate emotional color responses at this age level the
child uses a vocabulary famaliar to him and his surroundings.
ihe IQ factor is probably reflected in his responses. The
child says that the colors are pretty. ?Pretty is a wvarible
response in the child's vocabulary schema. Why "pretty''c It
is noticed that the child uses the word "pretty" as a part of
vocabulary to explain his imWard feelings toward the picture.
it is a repeated response at all age iavels studied. All of
the children used in the study said some time that the color
was pretty. In Case Study No 3 (see Table l}) a girl said
that the color blue was her favorite color. When asked what
she thought about, when she painted with blue, her answer was
"Jell, I just think it is pretty".

The vocabulary word "pretty" in all cases was a good
enough reason for why the children liked the pictures.

Vocabulary to the child is as wide and varible as his
awareness., It is assumed that the words he usea were made

accessable to the child by his upbringing in his environment.
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A1l people with whom he associates influence the child in
the development of his vocabulary. It is assumed that the
raore words the child is aequainted with the larger will be his
vocabulary. It is further assumed that the child with the
larger vocabulary will vary more in his answers toward emotional

¢olor responsos.
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CONCLUSIONS

The study was to be an experiment to find childrents
emotional responses to color. Through the use of a tape
recorder the children told their reactions to different
pictures. Those reections were then evaluated in trying to
find out 1f children do use emotional l1deas in their
conversations about pictures.

The following words of Professor Johm MaclMMurray seem
pertinent in this respect;

The emotional life is not, as we so often think,

subordinate, or subsidiary to the nmnind., It is the

core and essence of humen life. The intellect

arlses out of it, is rooted in it, and is the

subordinate partner in the human econoryy. This is

because the intellect is instrumental. Thinking

is not living; at its best a means for living better..

essesssthe emotional life is our life, both as

awareness of the world and as action in the world,

8o faxr as it is lived for its own sake. Ilts

values lie in itself, not in anytgﬁng bsyond it

which it is a means of achieving.

The writei® was not able to draw & definite conclusion to
what an emotional response was from the collected data. Many
interesting reactions were noticed from the child!s conversation.

“he study if used in the {uture is to be a guideline to reactions

1uErnest Ziefgeld, "This is Art Education, Art in
General Education: 1951 Yearbook, (Washington: Watlonal
Art hducation Assoclation), pp. bl=70.
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to color responses to pictures, by elementary school children.
& general conclusion would be that somewhere in each conversae-
tion all of the participants stated that color was "pretty".
The color was "pretty" was a gocod enough reason and seemed to
satisfy the child in his explanation about his response to
color.

In responding to the research compiled for this paper it
was not lmown at the beginning if the child would show emotional
response to color in their answers. Through their conversation
the writer formed the opinion that the child is aware of color.
This was proven as stated before that seventy-six per cent of
the children used in the study mentioned color before the
writer mentioned color to the child. Apparently the child was
not aware of color in one picture any more than in any of the
pictures.

Intellect did not seem to make any difference in their
response to color. Intellect did play a pert in stating
other relating ideas and thoughts recsuarding the picture. The
child with the hicher intellect was more aware of other
qualities (line, spasce, design) in the picture than the child
of lower intellect. It could not be proved that children of
low intellect mentioned color more than those of higher intellect
and vice versa; those of higher intellect did not mention color

more than those of lower intellect.
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Tt could not he determined that the maele sex was more aware
of color than the female sex., DBoth sexes mentioned color
freely as a reacition to the pictures,

Lpe level was not a determing factor in relating color
responses., The child of six years of age mentioned color as
often as the child of nine years of age. It is the opinion
of the writer that this result was expected since the students
were relatively close in age.

In all cages presented the writer was aware that the child
was concious of' color, It is believed in the conclusion that
dolor is one of the first considerations when a child reacts to
a picture. The child when mentioning color often said that a
certain color was a favorite., In naming their faveorite color
the child again did not have to have a reason why it was his
or her favorite colo:x*. In many cases the child would
pgive a reason. lue was a favorite color because the child wore
a blue dress to Sunday School. Red was a favorite color
because the child's swing set was painted red. Creen was a
favorite color because of the green grass. These may not
nave an emotional color response when interpreted by the reader.
In the writer's opinion it is believed sentiment takes place
in each of these reactions. An inward sentimental reason may
be an emotional reaction of some kind. In the writerts opinion
tlie child 1s sensitive to the idea that color plays an

important part in the childfs reaction to a piceure.
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TASLE 1

PICTURES USED IN PRELIMINARY STUDY

Number Title Artist
1 Cafe du Nord Maurice Utrillo
2 Fzubourg Parisien Meurice Utrillo
! Migurez and Mountailns Miro
L Shanties Phillippe Meeck
s Trees Andre Derain
5 T~ Saw the Figure 5 in Cold Chuarles DeMuth
e Construection Holland Baljeu
0 Projecting Planes Charlies Bisderman
9 Number 10, 1950 Mark Rothko
10 Composition Jean Helion
e The Morseman Van der Leck
12 Unlmown Maurice Prendergast
13 Wator of the FPlowery Mill Arshile Gorky
1 Unlmowm Jasper Johns
15 Ten Digits Jasper Johns
411 Unkmorn “wsqam
17 s Windmills at Mocantmarire fcurice Utrille
P Lz potise Blonde Mimo
10 White Piezd ViT Thecdoros Stamos
20 Eimd Toucd CaalReg
e DreanliliZa Improvisaiion Waszily Xandinsky
O Homsze Lo the Sguare dosef “lbero
o Monister Rowcrt Hotherwell
2l Lroreean Coticte et Liombrell
flevirie Mire
P Un;nmnﬁ & Child
26 Zinting 69 . Gerard Szhneider
il J;stel Drgulng Gino Sevarini
28 Ur Jean Piazuvner
29 Landseane Miro
20 The Cucrd Xasimir X¥azlevich
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TALELE l-=-Continued

Numder PELl e Artist

o N¥izhtshade Ben Nicholson
32 Tnlmoum
32 Bright Morning Sun Marcel Jance
i Urimovm Sonie Delaunay
35 Red Plzaatic Combustion Alberto Burri
% I—ior:a"e to the Square : :

Apparition Josef Albers
37 2 19 SlL=ly. Horeng
3 Three Discs Ldolph Gottlied
), Womzn VITT Willem De Kooning
& A shape in z void Sam Maitin
Ll The hené of Chzist on the

OX QR Sam Maitin
ne The form of Unrist with

othier fizures Sem Maitin
%;.,3 ,: figure mesling 1 Szni “:._‘E_n
e ha, saxth and the sky San Haisin
LS L gaping, garish orifice S84 Maitin
4 II';r.c::cc"' ofi dizecetions,

cenpresting, conecradiceting Sgr: Mdtin
g The directionsg, srostrate Sar ¥Xulitin
L A solitary figurs lmeels in

a darlz void Sam Me.itin
g In the \'01d, the face of

' Christ Sem Maitin

50 Money Sar Haltin
52 Blanlkt mzs¥ks Sam Mzitin
52 Light and ¢olcr, sweeping,

overpowering Sain Maitin
23 Cas Zdward Hdepper
i Bexryrll Vichoy ¥ ”"a*‘oly
55 Emerald Isle Hans Hofmam
g6 Y“omagze to a doncer Franz Kline
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Page L3

Mumboer Title Artist
S7 Unlmovm
58 Uninorm
59 Unknowm
60 Phenormena Yield Blue Mill: Paul Jenldins

Purplie in the Shedow of Red
Orange Brown

1943 = A
1960 - F
1963 -~ ¢

Unlmotm

The °hepherd's House on the
‘_Jv.;‘\.e

Watercolor

Zoriaze to Francisco 3ebates

Urnlmovwmn

The Old Clovmn

Vase of I'lowers

Rooster

Plying Czesc

Chiidrerx by the Water

iasgued Imege

Trimorm

’aria Serees Scene

Unimowa

Vensetian Revoric

Tensstries (unsitled)

Armestrics (untisled)

Poasgtriecs (untified)

Teszatiies {untitled)
aoeatries {untisled)

Tunestries (untitled)

Hedame Roulin Recking The
Crsialye

¥enneth Noland
1“&1"“ nRothlo
Clyfford Still
Clyfford Still
Clyfford Still
Jean Atlan

Orneore lMetelli
Brnst Wilhelm Nay
Anconio I'rasconi
Ilary Cassatt
Ceorges Rouo.ult
Odilon Redon
Chagall

Max Ernst

Lugust Maclke
J”Ck on. Polloels
Richard Anuszkiewicz
Car:ille

cosel Albvers
Peiix Ziem

Zerbin

Delavnav

AT

Mortaiizen

Vasar w_-'_:)'
Taveber=-irp

Van Gozh
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Page Ll

Mumber Title Artist
38 The Sanctuary Orneore Metellil
&9 The Marlcets Orneore Metelli

90
9
g2
93
9l
95
26
e i
98
99
100
e
102
103
10!,
105

Procession on the Lalte Border
Motre Dame Vus from the Quai

on 3tage

Notre Dame with Pook Stalls

3eached Boat
Antibes

The Kogish
o loertisa
Trio

Mlotvrecrs

B
Jnimovm

Compositien s, 2
Mandolin ang Feitar

L ena tae YVilicge
Manchestex Valilsy
Touees by ths Railrosd

Orneore Metelli
David Adickes
David Adickes
David Adickes
David Adiclkes
David Adickes
David AiAdicke
David Adickes
David Adiclkes
David Adicl:es
David Adiclkes
Yasily Handinslyy
Pablo Picasso
Marc Cheagall
soseph Pickett
Tdward Lopper
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Cafe du Nord
Fauboursg Parisien
Dnicievra

No Bigle

Windmills at Mcntmartre

& petitez bionde

L'orsezu comete et
ltembrelie fleurie

No title

Unlewn

The forw: of Shrist
with other figures

Gas

Drlenmawn

The Snspnerd!s House
sne Lalze

Motre Dara Vue from:

on

icn on the Lake

Maurice Utrillo
Maurice Utrillo
Maurice Prendergast
Hassam

Maurice Utrillo
Joan Miro

Joen Miro
A Child

Sam Maitin
Zdward Hopper

Crrecre Metelli
Mery Cassatt
¥arc Chagall
Orneore Hetelli
Crneore Metelli

QCrnoore Metelll

David tdickes
Davic .dickes

cvid f.dickes
Devid idickes
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ILLUSTRATION

FPigure 1
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JLLUSTRATION

Pigure 2
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ILLUSTRATION

Figure 4
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ILLUSTRATION

Figure S5
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Figure 6
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ILLUSTRATION

Pigure 7
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Pigure ©
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