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CHAPTER I
THE PROBLEM, DEFINITIONS OF TERMS USED AND PROCEDURE
I. INTROBUCTION

The university laboratory school s in a unique pasition to
provide unlimited experiences and services for the pedegogically
oriented univereity student and teachers in the public schools within
the respective service area. The university ladoratory school is, in
the belief of the Council of Laboratory Schoel Administrators, Wisconsin
State Universities, ", . . & part of the unigue, functional and
sccessible curriculum of the total univergity, and . . . an on-going
integral part of the active and live disension of the teacher education

procett.'l
II. THE PROBLEM

Statement of the problem. The purpose of this study is to

deterrine and critically evaluate, by means of a questionnaire, the
sasrvices wisconsin 3State iiniversity ladoratory school social science
instructors provide for pre-service and in-service teachers, as well as
the extent of cooperation and coordinatiom of eocial science prograsms

existing at inter<departmental and imter-laboratory school levels in

1statement by Council of Laboratory 3chool Administrators,
Wisconsin State Univeraities, to Counevil of Desns, Wisconsin 3tate
Universities, Stevens Point, 3eptember 29, 1967.



the eight Wisconsin 3tate University laboratory schoola.

delimitations. The atudy is limited to (1) reviewing the

nistorical background of the university lstoratory schonl in the United
tates of Amsrica and wiszconsin; (2) the avallatility of Wisconsin 3tate
University laboratory school acclal acience classrouss g obssrvatione
participation centers for pre-service and ineservice teachers; (3)
determining the effectiveness of the wWisconsin State University
latoratory school soclal science program in the dissemination of
pertinent informstion to the nublic school teachers; (L) ascertaining
the amount of interedepartxental and inter~Wiscoasin State University
laboratory school social science cooneration and coordination; and (%)
evaluate the results of the questionnaire and draw conclusions which
seem Justified upon the basis of the information svailabdle.
The Wisconsin State University lahoratory schools included in

the study were:

1. Eau Claire

2, la Crosse

3. (shkosh

L. Flatteville

$. River Falls

6. 3tevens Foint

7. S3Superior

8. whitewater



Need for the study. Annually, literature relevant to area

disciplines of the social sciencea reflect nationwide findings detailing
efforts to improve the metbodology and content of the discipline
structure.

The social science progrem in the university lsboratory achool
is in s unique position to introduce and demonatrate the feasibility of
these current concepts and innovations. To what extent have tbe
university laboratory schoola provided such services? Howv accescible
are the university lavoratory schools to the pre-ssrvice and in-service
teschers to ensure the dissemination and utilisation of improwed
pedagogical innovationa?

A lack of previous research examining these aspects of curriculum
practices of social science programs in Wisconsin State University

lavoratory schools prospted this study to bring the matter into

perspective.
1I1. DEFINITI™NS OF TERMS USKD

Accsssibility. "The quality of being sasy to apnroach or reach."z

Dissemination. “To spread or send cvt freely or widely . . .“3

In-service, Actively serving as a public school teacher.

Laborato!z:school. A school that 1a under the direct

2Carter V. Good (ed.), Dictionary of Education (second editiong
New York: McOraw-Hill Sook Co-p_m""y‘."ﬁ?ﬂT P. 5.

3Ph111p B. Gove (ed.), Webster's Third New Internationsl Uictionar:
(fourteenth edition; Massachusetta: U. & C. Merriam Company, L701), p. D50«



control or closely associated with a teacher-preparation
institution, whose facilities may e used for demonstration,
participation, axperismntation, snd practice tenching.h

Cbservation-participation experiences, A preeservice teacher's

involvement ia clasesroom activities undor supervision of an instructor,
e.%., assisting studentes with studies, preparation of displays,
observing group inter-actions, cr making ecase studies of epecific

indl viduals,

Fre-service. “, . . relating to, or taking place during a
S
o .

period of tine preceding active service . . .

Public school. A school, ususlly of elementary or secondary
grade, organised under a school distriet of the state,
supported by tax revenues, adzinistered by public officials,
and open teo a11,6

3ocial science. The branch of knowledge that deals with
humsn soclety or its characteristic elexents, as family,
state, or race, and with ths relations and institutions
involved in man's organised community,?

The social sciences being composed of the speecific disciplines:
anthropology, ecouamice, geography, history, political sclience, and

sociology.

IN. PROCEDURE

Before studying the spee¢ific curriculum practices of the soclel

hGood, op. cit., p. 309.
Soove, op. cit., p. 1,79h.
%ood, op. cit., p. L3l.
71219., p. 486,
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science programs in Wisconsin 3tate University laboratory schools, it
seexs appropriate to first become fawmilisr with the hiatorical backe
ground of the university laboratory eschool in the United States of
America and particularly Wisconsin. After the introduction to related
curriculum practices on the national and state level, the results of

the specific study should be more meaningful.

Development of the questionnaire. Constructive criticism by Mr.

J. Shank, Head, Senior Division Language Arts, Wisconsin State University--
River Falls, and Mr. J. W. Stewart, Director, Department of Educatiocnal
Navelomment, Wisconsin State University--River Falls, assisted the

author in develeping a questionnaire which would encourage a high

percentage of responses.

Pre-testing and distribution, GJuestionnaires were pre-tested by

¥isconsin State University laboratory school social science instructors
at River Falle, Wisconsin, to determins the clarity end wvalidity of
questions.

On May 1, 1968, seventy-five questionnaires were delivered, in
respective quesntities, to each Wisconsin State University laboratory
school director by Mr. J. #. Stewart, Director, Wisconsin 3tate
niversity Laboratory School-<River Falls, for further distribution to
respective staff members in each school. Of the seventy-five question~-
naires distributed, sixty wsre retuuned. This represented a total of

80.8 per cent which was considered, by the author, to be a highly



satisfactory response to the guestionnaire.

Source of additional data. Additional sources of data relating

to the historic development of the laboratcory sciuool were secured
prizarily frar an examination of professional writings in the field of
education. The information was taken from books, bulletins, publica-
tions, pericdical publications, and research studies, available in the
Eastern lllinois University Library, Charlsston, lllinois; University
of linneaota lLibrary, Minneapolis, Xinnesota; University of Wisconsia
Library, Madison, Wisconsin; wiaconsin State Historical Soclety, Madison,
Wieconsing wisconsin State Univeraity Library, River Falls, Wisconasin,
eand from pereonal and friends' files.

The letter of trsnsmittal and the questionnaire distributed to
the Wisconsin State University lsvoratory school eocial science

instructors are included in the eppendix of this atudy.e




CHAPTER I1
REVIEW OF THE PROBLEM
I. RISTORICAL BACKQROUND

Hefore proceeding to the problem itself, it 1s appropriate to
reviev the laboratory schools' past and present role. This review is
to tring into perspective the laboratory schools' development in the
pre-.service and in-service education of teachers in the United States
of America and Wisconsia.

The exact dste and location of the first eetatlished laboratory
school in the United States is disputed among historical scholars.
Farlies®t credit for application of teaching techniques is given to ths
Franciscan Friers who provided teaching experiences for prospecti ve
teachers as early as the 1600's in the territory which is now Newv Mexdco.

In the early 1800's, the "model school® initially was an important
segment of the firet teacher-education inetitutions n the United States
which were privately owned and operated. The introduction of the model
school fraem Rurope found the role of providing sn opportunity for
student=teaching and demonstration well estadblished functions. iuropean
achools, as founded by Pestalozzi (1805), and Herbart (1809), where
student-teachers observed and instructed children, msy be eredited with

astablishing the basic principlss.9

9. n. Lamb, “The Laboratory School: An Historical Perspective,”
The Journal of Educational Research, 56:107-108, October, 1962.




On July 3, 1839, the first putlically supported normal school
opened in Lexington, Massachusetts, The undertaking was in the hands
of Cyrue Peirce, the first principal. Froa the beginning, the first
class of twenty-five youog ladies was not given just theory, but was
expected to give examples of “how to illustrete, express and explain
to effectively teach othcrs.'lo

The "model” or "annexed"” school at Lexington was under the direct
supervision of the principal of the noreal school. The enrollment in
1839 consisted of thirty students of both sexes, ranging from six teo
ten years of age and taken at random fram the town.

In 1841, cerrespondence froa Cysrus Peirce to Henry Barnard, an
advocate of educational reform ae well, illustrates the mechanics and
purpose ¢f the model school:

After it (the model school) was srranged, the genersl

course of instruction and discipline being aettled, it (the

model school) was committsd to the immediate care of the

pupils of the Normal School, one acting as Superintendent,

and two aa essistants, for one month in retation, for all

who are thought prepared to take part in its instruction.ll
reirce further stated, ". . . the teachers are¢ empected to apply the
srinciplee and methods they have been taught in the Normal School, with

liberty to suggest any improvesents, vhieh may occur to tbon.”lz

10y, L. Borrowman (ed.), Teacher Education in America: &
Documentary History (New York: Teachers College Press, 1985), pe 6l.

1l1p1d., p. 61.
12134., p. 6k.



The student preparing for the dual role as a one~rooa school
administrator-teacher was obvicusly gaining veluable pre-service
experience in ths model school. PFeirce later related to Barmard (1851},
the valug of experience gained in ‘" model scbool so that, ". . .
teachers may be prepared to enter on their work, not only with the hope,
but aleost with the assurance of aueo.sa.'13

As the mumber of normal achocls increased in the United States,
model sc¢hools were included inm the initial plan or were soca opened
thereafter. In many instances, the "model school" consisted of only one
or two rooms, housed within the btuilding(s) of the normal scheol: one
room being used for prectice teaching and the other for demcnstration
purposes. LEach roos was under the direction of a supervisor.

By the 1860's, there were twelve state normal schools ia the
United States. For seversl years after the Civil War, "spproximately
tventy~five nev teacher training institutiocas were established each
yuar.'lh In 1873, "71.k per cent of the publically supported normal
schools hed campus laboratory achoolc.'ls

The closing of the Nineteenth Ceatury ushered in the beginning
of the most progressive era in education in the United States. Of great

significance was the opening of the "Laboratory School” (1896)by John

1I1bid., p. 67.
n‘w. [, 28 2!:!0_;, Pe 108.

158. C. Bryan, "The Vital Role of ths Campus School," The Journal
of Teacher Education, 121278, September, 1961.
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Newey at the University of Chicago. The school began with sixteen
pupils and Swo teachers, but by 1902, had grown to ome hundred-forty
pupils, tventy-three teachers and ten assistanta. The purpose of the
school wvas

o s o to discover in adainistration, selection of subject

mnatter, methods of learming, tesching, and diacipline, htow a

school ahould becoms a cooperative cammunity while developing

in individuala their own capabilities and satiefying their

own needs,
The eatablishment of a program for educational research to apply
scientific concepts and methods to teacher education was a unique
innowation.

Even after the far reaching innovations were introduced by Deway,
the primary fimctions of many laboratory schools in the United Jtates
continmued to center on student-teaching, observation, and demonstration
sxperiences for pre-service teachers. Oradually the initial resistance
to the so called “"scientific movement™ in education leasened and several
laboratory schoole became leaders in educational research. The Lincoln
School, established in 1917 by Teachers College in New York, was an
excellent exasple of this lesdership., The school's prime objective was
"to discover nev and better materials of instruction and improwved
methods of orgsnisation and tuching."n

Prior to the 19L0's, normal echools contributed imaensely to new

161, a, Cremin, Tranaformation of the School (New Yorks Alfred
A. Knopf, 1961)’ PP. 13;' m‘

17iemb, op. cit., p. 108.
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educational theory and practice., However, there continued to be &
groving need for expanded facilities and a re-evaluation of the primary
funotions of the school as a laboratory. With increasing enrollments
placing grester demands on the laberatory school, the need wae evident
for "a coordinstion of the work (in the laboratory school) with the
vork in the other departments of the colhgo.'m and a like need for a
closer "affiliatioo with public school mtm."19

In the 1950's, the laboratory schools began a definite period of
re~avalustion and re-definition of their prime role and function. Two
major events attributed to the metemorphosis, and the relegation of the
laboratory achool to a secondsry status, were (1) the increased enrcll-
ment in teacher education programs for the mid-1950's to nid-1960's,
and (2) the Sputnik ers.29 The greater demand for more realistic pre~
service experiences led to the utilisation of public echools in student-
teacher placesment. The arrsngement was believed to acquaint the student-
teacher more fully with the "whole-echool situstion and often of

community situations as mn."“

18:. H. Judd and S. C. Parker, Problems Involved in Standardisin
State Normal Schools, United States Buresu of Lducation, Bulletin No.
ashingtons gwcrmnt Printing Office, 1916), p. li.

19., M. Wilson, Training D_gn_’tmta in the State Bormal Schools
in %}ty_ Uuitﬁg States {IT1inois: Easternm lllinois State Normal School,
» P .

20g, F. Ohles, "Is the Laboratory School Worth Saving?" The
Journal of Tescher Education, 18:304, Fall, 1967.

21y, L. Barrowsman, op. cit., p. 2k9.
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The problems of the laboratory school were further campounded when

experienced ladoratory school teachsrs moved into fulltime teaching
positions in college claasrooms thus eecaping an anrealistic workload.
¥With incressed demands placed on the already overtaxed facilities and
teachers, the situstioan oftsn becaxe faposeible which was best de-
scrided by Chles, as s

+ « « perpatual faree in demsnding that the laborstory school

teacher be & fulltime classroom teacher; perform the functions

of a college professor) seek advanced degrees; and plan,

orgavice, conduet, and evaluate research, while providing

demonstrstions, observations, and supervision of student-

teachers, 22
To resclve one of the problems, a definite decline in the use of
laboratory achools for student-teaching and a greater reliance on area
schools for this purpose has occurred since 1958, The change in the
traditional role vas fully supported by laboratary school teachers
gquestioned ip s study (Venabls, 1960) with a majority indicating the

primary function should be as an observation and participation center,?3
IX. [ABCRATORY SCHOOL TODAY

The basic functions of the laboratory achools have shifted from
the original role, earlier identified, to meet the current needs of pre-

service and in-service teachers. A nev ctonception of the laboratory

220“1’.’ Ql .‘g.' P. 3060

23y, E. Reyoard, "fre-service and In~-service Education of
Teachers,” Review of Educational Reseerch, 331377, October, 1963.
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experience for future teachers, which means greater cooperation and
coordination between the acadamic departments, the laboratory school,
and the cammunity i3 nesded to meet the unique demands within the total
framework of teacher oducution.zh

Innovatione such as the use of television and video-~taping of
demonsetrations have provided a breathing spell and incressed the
capabilities of ths laboratory school to meet the demsnds of increassd
teacher education enrollsent, ss well as provide further services %o
the in-service tuct.-or.zs The freeing of the lahoratory facilities
prisarily for ocbssrvation, participation, and demonstration purposes
has alloved greater flexibility to fulfill the wider range of experi-
ences needsd by today's pre-service teachers. A greater utilisation of
the laboratory school for underclassmen is being advocated by educators
sn the students may gsin insight into the needs and demands which will
face them upon gndnaﬁton.%

The need for the laboratory school'’s existence and services
continues to grow although greater emphasis must bs placed on the inter-
departuental coerdination and cooperation, as well as with the area

schoels., The opportunity for pre-service and in-gervice involvement in

21‘1.. Rsepla, "The Campus School: Its Search for Identity,” The
Journal of Teacher Education, 13129, March, 1962.

25&0:0::!!, op. cit., p. 377.

26Bma, op. ¢it., p. 275,
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an excellent laboratory school can be of greatest benefit in dridging

the gap between theory snd practiea.27
IIT. LABORATORY SCHROOL IN WISCQKSIN

The historical background of the Wieconsin lsboratory schools in
association with state normal schools closely parallels the national
devslopment and purpese. The estadlishment and funding of the Wiaconsin
normal achools was made possidle throuch the FPederal Govermment Arkansas
Act of 1850 which supported state colleges, universities, and academies
that maintained departments for training toacherl.ae In‘ﬂlaconoin, the
Board of Regents appointed by the governor with the epproval of the
senste, was responsible for the operation of the normal schools. The
purpose of the normal schools as stated in Section 37.09 of the ¥Wiacensin
Statutes wasy

« o « the instruction end training of persoms, both 3910
and femsle, in the theory snd art of teachiag . . .

To fulfill the purpose of the 3tate of Wisconsin normal schools, the
importance of the laboratory or model schools has been recognised from

the beginning., In the establishment of each state normal school, the

7L, E. bredfield, "A Surwey of Tweaty~four Caxpus Elezentary
Schools,® The Jourual of Teacher Education, 61118, June, 1955.

280. E. Pgtser, Public Rducation in Wisconsin (Madison: State
Department, 192L), pp. 137-130,

29W1sconsin State Plamning Board, Wx State Buildings,
Institutions and Plants (Madison: State Department, 1942), Part V,

p. 2.
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laberatory school was included in the teacher education progun.’o A
descoription of the course of study for the first normal school in
Wisconsin st Platteville (established in 1865) was submitted by the

Board of Regents vwhich ststed, "All students will de tavghdt how %o teach,

by being required to do in the experimentsl school, what they must after-
wards 4o in the publiec achool.'31

The initial role of the laboratory schools in Wisconsin was the
observation by pre-service and inegervice teachers of master teachers
using superior technigues of instruction and the pre-service classsroom
invelvement for student-teachers. The accessibility to the laboratory
school for observation and participation purposes by pre-service
teachers was considered s primary asset to the teacher educstion progran.32

The early labdratory schools were Fenerally housed in the main
beilding of the normal scheools and usually consisted of one or more
roons, As the earcllwment 6: the normal and laberatory schools increased
in the lste 1800's the need for future separste facilities becass

evidont.” Crowded conditions in the laboratory sohools not eonly

30y, w. Stearns (ed.), The Columbian Histo of Education 1n
Wisconsin {(Nilwaukee: Press of Lhe Lvening Wisconsin Company, 1893),

p. 282.

1R B, Gamble o University 1866« A Hist
of Wisconsin Suto Uninru t{, tcviﬁ; Hilcons:ln tcvilﬁ
Wsconsin State University, 1968), p. 1

R»,, Reynolds, The Training of Teachers for the Country Schools
of Wisconsin (Madisons tfrg‘;}ﬁeni, 1917), Pe

33““.!'. mo s!._!-, Pe 185-



l{imited the implementstion of innovations but created unrealistic
situations for the instructors and student teachers which were " far
removed fram the actual eonditions of reqular pudblic school teaching.'jh
Throughout the early 1900's continual examination and assessment
of the laboratory achool's role led to the providing of additional ser-
vices for the changing needs of the pre-service and in-service teachess.
The use of ths laboratory school as en observation and demonstration
center sarly in the orientation period of pre-service teachers was
encouraged to acquaint them with the clsesroom situnations they would
face at a later date as student-teachers and swanteally in.service
toachorl.35 These added responsibilities of the Wisconsin ladboratory
school instruetors, compounded by the futile efforts of the Board of
Regents "to coordinate the work of the soe-called normal departments with
that of the model school and vice versa . . .'36 hampered the effective-
ness of the laboratory schocols as late aa the 1d-1950's., To alleviate
the burden o the laboratory schools and instructors with hope of
improving the teacher trasining program, the Beard of Regents in 19k46

implemented 2 program to tuild new laberatory tne111t100.37

1vid., p. 186,

35wiaconnin Uamiasion on Improvement of the Educational System,
The Problem of Teacher Training in Wieconsin (Madison: State Department,
maj ! ] po Iuso

36Patsor, op. eit., p. 183.

37The Council of the Deans of Education and Directors of

Laboratory Schools, Roles and Functions of Laborat Schools: A Report
to the Council gg Presidents (Wisconsin State University Syaiun,"lyﬁgi,
Appendix C, p. .
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Expanding emrollxents in the teacher education programs in
Wieconsin as in the nation in the mid-1950's ralsed the need for increased
cooperation with the public schools to provide for student-teaching
expariences. During this time of change the role and ifunction of the
Wisconsin laboratory schools in the teacher education prograx was
questioned. In 1959, Governor Nelson directed the Coordinating Cammittee
for Higher Education (CCHE) to review the laboratory school's rolo.38
The CCHE reported later the same year the Wisconsin laboratory achools
"are absolutely essential for an effective teacher training progran,“39
i.e., for the performing of educational research, experimentation and
demonstration of successful practices.ho

At present a numbter of Wisconsin laboratory schools have reduced
or eliminated the opportunity for pre-service teachers to student teach
in the laboratory achool classrooms. Instead, wisconsin laboratory
schools have placed greater emphasis, prior tv the pre-service teacher's
£insl year, on observation and participation in the lsboratory school
classrooma, Very little basic research is conducted in most Wieconsin
laboratory schools, however instructors have increased experimentatiocn

with methods or techniques of instruction based on innovationa researched

elsevhers which are disseminated to pre-gservice and in-service tolcherz.hl

351339., Section II, p. 8.
39Tbid., Appendix I, p. 1.
h°;9;g., Appendix I, p. 1.
blrpid., Seetiom IIT, p. 1S.



With continued effort to identify the changing needs of pre-
service and in-service teachers, the position of the Wisconsin
laboratory school in the total teacher education program should remain

parsmount,



CHAPTER 11X

A CRITICAL SURVEY OF SELXCTED C!RRICULUY PRACTICES OF SOCIAL SCIENCE

PROGRAMS IN UNIVERSITY IABORATORY SCHOOLS IN THE STATE OF WISCONSIN

Laboratory scheol social science instructors are an integral part,
as are other laboratory school persocnel, of the tetal teacher ecducation
program. The opportunities Provided for pre-service and in.service
teachers to observe amd participete freely in the laboratory echool
social science activitiss, enhance their perspective in the application
of theoretical hypotheeses to practical situations.

Knowledge of the functions performed by university lsboratory
gchool social sclience instructors is important in evaluating the
services provided for the parent institution, snd particularly, the pre=~
service and in-service teachers. A continusl sppraissl of the functions
of the laborstory school social science progrem is necessary to meet

the changing needs of today's public social science teacher.
I. THE QUESTIOKNAIRE RESULTS

This study wae made to report the findings of a survey of the
selected curriculum practices of soclal science programs in the eight
Wisconsin State University laboratory schools in order tot (1) critically
evaluate the kinds of experiences and servieces laboratory schools' social
science instructors provide for the pre-service and ine-service teachers;

and to (2) ascertain the amcunt of inter-departmental and inter-laboratory
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schools cooperation and coordination.

Information for this study was obtained from the questionnaire.
On May 1, 1968, seventy-five questionnaires were distributed to Wisconsin
State Oniversity laboratory school social science instruectore, and on
June 1, 1968, sixty questionnaires were retuorned which represented a sum
total of 30.8 per cent respcnae. The eight Wisconsin State Univeraity
laboratory achools which participated and responded to the questionnaire
are located in the following comrmunitiest Ean Clairej la Crosse)
Oshkosh; Platteville; River Falla; Stevens Point; Superior; and

Whitewater.

Pre-service responsibilities. The instruction of socisl science

methods appears to be of winor significance in the responsibilities of
the soclal science latoratory school instructors. The study shows that
20 per cent of those reporting are charged with this duty. Of those
indicating the teaching of social science methods courses, 75 per cent
taught only one course per year. There was an average enrollment of
thirty-seven students in tkese claases. In but one case did an
instructor teach three social science methods courses per yeer. Of
those responding, 55 per cent did not attempt to evaluate the effective-
ness of the laboratory schools' social scisnce methods program, although
17 per cent thought it "satisfactory,” 7 per cent "highly effective,”
but significantly, 21 per cent considered it "ineffective.”

The high involvement in observation and participation supervision

by social science laboratory school instructors tends to feollow the
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pattern reported by campus schools natiorally (see Chapter 1I, page
13, paragraph 2). Sixty-one per cent of the social science instructors
reported supervising pre<service teachers in observation and partici-
pation experience . The aversge of twenty-eight observationepartici-
pation atudenta per term, with a ainimua required involvement of
nineteen hours per term, seems unrealistically high. However, 7 per
cent of the instructors reporting indicated that in the sum totals
reported, many pre-service teachers, espscially freshmen and sophanares,
had ne minimumr hour requiresent. In the latter case, observation and
participation experiences occurred as a psrtial fulfillmesat of wniversity
class requirements. Forty-two per cent of the respondeuts rated the
social science observation and participation portion of their progrem
as "satisfactory," 17 per cent "highly effective," and ouly 8 per cent
felt their progrea to be "ineffective." Une-third of the instructors
did not respond to this evaluation.

Fifty per cent of the laboratory schoel social scisnce instructors
indicated that they supervised student-teachers. Cf the total reporting,
93 per cemt supsrvised the student-teachers in the laboratory school
classroom, while 7 per cent supervised studenteteachers in off-ceampus
situations. The high percentage of reeponses to student-teacher
supervision, whether on-campus or off-campus, ie surprising., The trend
nationally (see Chapter II, page 12, paragraph 2) and supposedly in
Wisconsin (see Chapter 1I, page 17, paragraph 2) has been for greater

"utiliszation of pudblic schools in student.teacher placement,” with a
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shifting ¢n role tovard increased use of the¢ laboratory school for
ohservation, participation snd demonstration purpoees.

The average supervision of seven student-teachers per year
(maximam) was rep .ted by the laboratory schoel social science
instructors, which is in the author's opinicn, a considerable workload.
Only cne social science instructor involved im of f-campus supervision
excesded this averege. The instructor supervised an average of thirty
ntudent-teachers per year but the fact must be taken into consideration
that this was the individual's major contrivution to the laboratory
school's social scienge nrogrsm. In either case, on-campua or off-
campus, the duration of student-teacher supervision averaged nine weeks.
In evaluation of the social science ztudent.teacher program in which
university laborstory school instructors were involwved, 37 per cent
indicated that their program was "satisfactory," 12 per cent "highly

effective,” 8 per ceut "ineffective," and L3 per cent gave ®no response."

In-gservice responsibilities. The opportunity to coordinate the

universities! laboratory scheol social science programs with those of

the area public schools programs to provide maximum services for ine
service teachers, does not szem to be hampered by the lack of consultation
time available to laboratory school cocial science instructors. Sixtye-
four per cent of the respondents were available to meet and diacual
relevant matters with area in-service teachers. Howevar, only 13 per

cent of the laboratory school social science instsuctors had the

opportunity to visit social science classrooms in the public schools
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within the service area of the institution. The faot that 80 per cent
of the laboratory school social science instructors were unabvle to visit
aresa schools, yet indicated their willingness and availsbility for
consultation sse. contradictory. This peradox may be explained by the
need of the laboratory school social science ingtructor to be present
as a supervisor or in the capacity of a resource person for students
engaged in scademic pursuits and still be available to confer within she
laboratory school. This supposition ia given support in that 47 per
cent of tha respondents consulted with area ineservice teachers who
vieited the laboratory school. The larger number of area inwservice
teachers visiting the laboratory school are perbaps attributed to the
granting by local school districts of a "visitztion day" to their
personnel. A reciprocal viait could ssrve to open wider channels of
cempunication and eventual coordinstion of social ecience programs. It
should be noted that only 36 per cent of the visits by in~service
teachers resulted from a formal invitation extended by the laboratory
school directors. This suggssts sn obvious need for incressed public
relations, not cnly on the director‘s part, but the social scisnce
laboratory school inetructors as well. In several instances, individual
reepondenta indicated taking the initiative to perfora beneficial
services for the in-service teachers, e.g., off~-campus demanstrations,
concept interpretation, and workshop participatica. Further evidence
of the laborstory school social science iastrectors' awareness of the

need for increased cooperation with area ineeervice teachers is their
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willingness to evaluate the in-service portion ¢f the progran as
relatively "ineffective" (27 per cent), and only 30 per cent considered
it "satisfactory." DNone of the respondents believed the in-service
program to be "hijhly effective” aad 1,3 per cent made no judgment at all.

There was a definite lack of perticipation by laboratory school
social science instructors in social science institates or workshops
for in-service teachers. The expecied leadership of the laboratory
school social science instructors did not materialise and is questionsble
when only 1S per ¢tent of the respondents indicated inwvolvement in ine
service programs. Although only a limited number of workshops or
institutes are awvailable annuslly, in 1967-1968, the public scheols
hosted 67 per ceat of the sun total reported. There is reason to
believe that the Wisconsin State Departasnt of Public Instruction and
related public service organisations contributed to the success of the
institutes and workshopa hosted by public achools. Coordination of sim.-
ilar undertakings beSween the Wisconsin State Departmsnt of Public
Instruction end serviee organizations with the univereity laboratory
school socisl science program could provide the ineservice teacher and
laborasory school social science instruetor valuable assistance snd
further open the doors of communication. The effectiveness of the
laboratory school'e social science program to participste in or host
workshops and institutes for the in<service teachers gained "no response”
from SL per ceat of the respsndents. Twenty-six per cent considered the

progrem "ineffective,” while 10 per cent thought the prograz toc be
"satisfactory,"” and the remaining 10 per cent state "highly effecvtive.”
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A mesger 3 per cent of the respondents indicated that ereca ine
sarvice testhers regnested need for a social sclence institute or wark-
shop. Thare Vere 20 requests by in-service teachers for assistance frem
the labersiory school social science instructors to aid in the implemen-
tation of 1astitutes or workshops hosted in area pudblic achools. Only
one in-eervise tescher informaliy requested the labarstory achool to
host a soelsl ssience institute or workshop and no iaquirles were in
reaponse te fermal ingQuiries by the ladvoratory school directors. These
figures furdbar sudstantiate the need to wand the cosmunication bretk-
down, st bOAh ende.

The dats skowved 23 per cent of the respondentis used verious
devices for dissemination of social science information to in.serviee
teacheras, These devices, 3Sam filmetrips, lésm films, pamphlets, and
brochures, were used sparingly. One-third of the respondents indicating
use of deviees for diseerination, prinmsrily ased video tapes, 3ISmm
slides, curriculum gonides, and newsletters. «ith greater demands placed
on the ladcratory school social science instructors, the increased
relisnce ¢n sudio-~visusl media may facilitate in their need to disseaivate

pertinent literature to the in-service teuchers,

Interedepartmental coardination. The effectivenesz of sny

scsderic institution or prograr depends on the dedication and cooperation
of the memborship. To ascertein the extent of coaperation and coordi-
nation existing detween laborstory school social science instiructers, on

sn inter-departmentsl basis, the respondents werse asked to indicate the



regularity of their inter-departmental meetings, Of the 97 per cent
responding to the question, 30 per cent seid inter-departmental plannirng
d44d take place and an alarming 67 per ocent indicated no inter-departmental
planning occusTe. 5n a regulsr basis. whenever inter-ide;w.tmsntal
planning took place, less than half of the meetirngs (L1 per cent) vere
repularly scheduled on & weekly or monthly basis. The remaining
moetings occurred, "as needed," "when necessary or need shown,"”
"sporadically,"” "infrequently,” "no set tise," &nd when "new innovations
are suggested.” Certainly regularly scheduling of meetings, even on an
annual basis, would help to give positive direction to the laboratoery
school Bocial science curriculum and staff., Numerous meetings doea not
necossarily mean that positive results are the norm, but "regularity”
does suggest carmunication and coordination of effort. The inter-
department planning program for 1967-1968 was considered "ineffective"
bv 37 per cent of the respondents and "satisfactory® by 25 per cent.
Only 3 per cent expressed "highly effective," and 35 per cent gave "no
response.”

Although a high percentage of the respondents indicated there was
little interedepartment planuing, the use o the Wisconain Stats
Department of FPublic Instruction Curriculum Guide by Th per cent of the
laboratory school soclal science instructors indicates thit a degree oi
uniformity in the latoratory schocls' social science curriculums may
exist. The remaining 23 per cent who reacted negatively specified,

"other® guides were in uee. Some of the guides used included, Science



27
Research Associates, Inc. {3BA) materlals, latoratory #chool curriculum
guldes developed by inter-department social sclence instructors, and

guldes established by university committees in cooperation with JRa.

Intar-laboratcrz school coordination., The lack of coordinatiea

in the Wisconsin State laboratory school social ecience programe is
greatest at the inter<laboratory achool level. The duplication of
effort, without even ths advantage of comparative analysis, and the loss
of time, energy and meney are probable negative reaults occurring
because of poor lines of cammunication. Correspondence regarding
exchange of 1deas, research (on-going or proposed), and coordination of
programs, in essence, 13 non~existent.

Ninety-one per cent of the laboratory school social science
instructors in the ‘Wisconsin State University system DO ROT correspond
regularly with colleagues in like positions. Only S per cent of the
respondents reported corresponding or receiving correspondence relative
to existing or proposed socisl science projects or progranms, and only
S per cent indicated attending meetingas whereby the exchange of
information concerming their projects or programs were discussed. Fven
theugh 48 per cent of the respondents did not evaluate the 1967-1968
inter<laboratory school social science planning progrsm, a sense of
dissatisfaction is indicated in that 47 per ceat of those who responded
believe the program to be "ineffective.® (nly 5 per cent were satisfied
with the program.

A possible solution to this comrunication gap at this level could
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be the development and design of a newsletter for Wisconein State
University laboratory school social science departments. Eighty per
cent of the respondents recoemended the circulation of the suggested
pudblication and ooly 7 per cent dissented.

Bi-annusl publication of the newslstter received 45 per cent
approvals quarterly, 37 per cest; and annuelly, 17 per cent. Seweral
individuals suggeeted the publication of a newsletter by each laborstory
sohool and to include, "curriculum innovations, experisents and ressarch”
e o o 8% ¢ . . "all levels, elementary to university.” Ooe Wisconsin
State laboratory school is already publishing a newsletter. Publication
ie planned to continue because of favoravle reactions from in-service
teachers. Minor adverse reaction to the proposal was received as well,
based on the Jjustification, ". . . there is enomgh to do for the class-
room teacher slresdy . . ." The suggestion to secure the services of
*neceesary clericel help® to perform the perfunectory tasks would
eliminate additionsl burden to the inetruotor.

It is agreed by the majority that a social science publicationm,
to inform periodically all participants in the pursuit of excellence in
soclal science inetruction, could be a catalyast fer the aeseded
cooperation snd cocrdisation at all levels of instruction in tShe State

of Wieconsin laberatory and publie schools.



CHAFTER IV

SOMWKRRY, CNCLUSIONS AND RECOMMERDATI(NS

The purpose of this study wvas to determine and critically
evaluate the services Wieconsin 3tate University laboratory school
social science instructors provide for pre-service and in-gervice
teachers, us wll as the extent of cooperation and coordinstion of
social science programs existing at the inter-departzental and inter-
laboratory school lavels in the eight Wisconain State University

laboratory schoels.

T. SUMMARY

A questionnaire was used to obtain information which would be
relevant to the laboratory schools' social science instruotors' pre-
gervice and in.service responsibilities, and the ways in which coopera-
tion and coordination of the social science programs at the inter-
departmzental and ianter-laboratory school lewvela are conducted.

The findinge of the study indicated that the Wisconsin State
University labaratery school inatructors provide a wide variety of
experiences for the pre-service teachers but very few services for area
in-service teachers. The Wisconasin laboratory school instructors, in
general, etated that the inter.departmental cooperation and ccordination
in the plsnning of laboratory school social acience programs vas

primarily spontanecus in nature and almost non-e¢xistent at the inter-
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laborstory school level. However, there was general agreement among
the respondents for the need to have increased cooperation and coordina-
tion with respeotive colleagues, and pre-service and in-service teachers
to enhance the effectiveness of the State of Wisconsin's social science
progranms,

The author believes 1t would be difficult to evaluate the
Wisconsin State Univereity laboratory school social science instructor's
contribution te the total teacher education prograrm based only on the
findings of this study. It is hoped, however, this investigation will
assist {n the further assessment of the Wieconsin State University
laboratory schoel social science program's effectivesnese, or the lack

thereof,

IT. CONCIUSI(NS

The follewing conclusions, relative to the social science
finstructors at the eight Wisconsin State University laboratory sc¢hools
during 1967-1968, can be drawn from this study:

1. Instruction of social science methods 1s a minor function of

the laboratory achool social science instructors.

2. Providing soocial science observation and participation

eXperiences for pre-service teachers is a prinmsry function of
laboratory school social science instructors.

3. Supervision of social scienoce student-teachers in the

laboratory school is a primary responsidbility of the

laboratory school social science imstructors.
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5.

6.

7.

9.
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Lack of coordination and cooperation with in-service teachers
can be attridbuted to little "free tims" beyond the lavoratory
school social science classroom, i.e., "free time" is to be
interpreted as the release from duties enadbling the social
science instructar an opportunity for off-campus visitation
of in-service teachers to discuss, plan and coordinate
acadeamie progreams, and to participate in off-campus demonstra-
tions, institutes or workshops.
In~service teachers' requests for assistance in the implemen-
tation of, or for the laborastory schoel to host, social
science workshopa or institutes are very limited in number.
Creater effort is needed on the part of the laboratory school
director and social science instructors to disseminate
pertinent information to the in-service teacher gained through
laboratory school research, experimentation and application
of innovetions.
Audio-visual media sre used sparingly for dissemination of
social science research data and literature.
Inter~department planning of social science programs are not
regularly scheduled. Meetings are primarily spontaneous
results of day to day demands.
Use of the Wisconsin State Department of Pudblic Instruction
Curriculum Guide, "A Cooceptual Framework for the 3ocisl

Studiea," is the principle guide used in laboratory school

social science programs.
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Communication, coordination and cooperation of inter-
laboratory achool social ecience program planning ie
essentially non-existant.
Developmeot of a laboratory school Social Seience Newslstter
is recormended for inter-exchange of information and more
effective utilisation or coordination of social science

PTograna,

III. RECOMMENDATIONS

Rased on the findings of this questionnaire study, the following

recommendations seem justified.

The Wisconsin State University laboratory school social science

instructors and administrstors shoulds

1.

3.

Nefine the role and function of the social science program

in the total education of pre~ssrvice teachers.

Define the role and function of the social science progran
in the total education of in-service teachers.

Nevelop ¢ framework for the implementation of the recaumended
role and function of the social science progreéms.

Regnlarly schedule inter-departmental seetings to open
channels of communication, coordination and cooperation for
establishing continuity in the aocisl science progras.
Fatablish sn inter-labtoratory school organization to

coordinate the social science programs.
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Annually pudblieh 3 laboratory achool Bvclal Scieace hews-
letter for the inter-exchange of information for more
effective utilization and coordination with State of

Wisconsin Putlic School social science programs.
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APPENDIX A

LETTER ACCOMPANTING QUESTIONNAIRE

The enclosed queatiocnaire is a vital part of a survey
of curriculum practices of social acience programs in wisconsin
State University lstoratory achoola. I would greatly appreciate
your taking a few minutes from your already busy schedule to
help with this project.

In reaponding to the itaxs on the questionnaire, please
report only what occurred during the academic year 1967-1968.
If you taught in a self-contained classroos, please relate
answers specifically to the social science progrem.

No attempt will be made to evaluate individual practices
and your repiies will be treated as confidential information.

Tnclosed iy a self-addressed, starmped envelope for your
convenience,

Thank you for your cooperation.



APPENDIX B

CUASTIMNNAIRE TO WISCONSIN STATE UNIVERSITY

IABORATORY 3CHOOL SOCTAL 3CIENC® INSTRUCTORS

I. Availability of Wisconsin State Univeraity Laboratory Schools as

3ocial 3cience Otservation-Farticipation® Centers in Academic Year
1967'1%8-

A. Pre~3ervice Responsibilities.

1, Did you teach a social science methods
course(s) to university students? Yea Ro

a. Number of university students you taught
in social science methods course(s)?

b, Numder of social science methode courses
you taught?

c. The 1967-1968 social science methods course(s)
appear to be: Please indicate "X",

ineffective __ sstisfactory___ highly effective

2. Did you supervise observation-participation experiences
for teacher education students in your classroom?
Yes__ No

a. Awerage number of observation-participation
students per term?

b. ¥Minimum total obeservation-participation
hours required of each student?

c. The 1967-1968 obssrvation-participation progras
appears to have been: Please indicate "X".

ineffective__ satisfactory___ highly effective__

*A university teacher education students' involvement in classe
roam activities under supervision of respective instructor. Involvement
ray include asristing of F-9 students with studies, preparation of dis-

plays, observing group interactions or case studies of specific
individuals, etc,



3.

Did you superviee social science student

teachers? Yes_ No_
a. Jid you supsrvise soclal sclence stucent

teachers in the university laboratery

school? Yes___ No___
b. Did you supervise social science student

teachers in surrounding casmmnity schoola? TYes__ No_
c. ¥axizesm number of social science atudent

teachers you supervised? i
d. Minimm nusber of social science student

teachers you supervised? —
e, rstion of social science student teacher

sxperience required? veeks
f. The 1967-1968 social science student teacher

program appeared to be: Please indicate "X"

*

ineffective _ _ satisfactory highly effective

B, In~Service Responaitilities,

1.

2.

3.

Were you available to discuss or meet with
social science teachers in the surromnding
coomunitien?

0id you visit sociel science classroass in
the surrounding cosmunities?

Did social science teachsrs from surrounding
communities visit the university labaratory
school to odserve and discuss ycur social
science program?

2,

b.
c.

de

Visitation was response to formal
invitation extended by university
labaratory achool director?

Visitation vas spontanecus and informalt

Specify other:

Yes No

Xos__ﬂo

Yes No

Yes No

Yes_

The 1967-1968 community assistance social science

progran appears to be: Please indicate "X7,

No

ineffective satiasfactory___ highly effective



k.

5.

Ll

Did you particisate in a social science institute
or workshop provided for teachers in surrosnding

conmunities? Yes__ No___
a, Social science institute or workshoep wvas

hosted by university laboratory school? Yes__ No
b, Secial science institute or workshop was

hosted Ly swrrounding cammnity school? Yes__ No___
¢. Specify other:
d. The 1947-1968 social science institute or

vorkshop program appears to be: Plesee

indicate "X",

ineffective  satisfactory__  highly effective_

Have you received inquiries from social science
teachers in surrounding communities requesting
institutes or workshope? Yes Yo

b,

C.

d,

£.

g

Inquiries regunested university laboratory

schocl to host institutes or workshops? Yes_ ho_
Inquiries requested services of university

laboratory school persannel to aid in

implementation of institutes or workshops

in surrounding commonity school? Yes ho

Specify other:

Inquiries vere response to formal inquiry
eonducted by university laborstory school
directors? Yes Yo
Inquiries were spontancous sand informal? Yes XNo

Specify other:

The 1967-1968 social science public relations
progras appeared to be: Please indicate “X*,

ineffective satisfactory_ __  highly effective



6.

Did you use the following devices for disaemination
of social secience information to teachere in the

L2

surrounding communities? Fleese indicate “X". Yes__ Wo_

Video tape__  35mm slides_ _  35mm filmetrips
1émm filas___ Famphlets ___  Curriculum guides

Newsletter__ Brochures _  Specify other:

II; Inter-Department and Inter-wWisconsin State Univereity Laboratory
3chool 3eeial Science Coordination and Cooperation.

A.

Be

Inter«Department Planning.

1,

Did you meet with other social science teachers to
discuse or plan the university laboratory school

social science program, f.e., current innovations,
scope and sequence, student teacher policy, etc.?

Plesse indicate *X™, Yea No___

reekly Fi=weekly Monthly

Specily other:

a. The 1967-196f inter-department planning program
appears to have been; Flease indicate "X%,

ineffactivy  satisfactory bighly effective __

Did you use the Wisconsin State Department of
Public Instruction Zurriculum Guide in your
soclal science program? Yea Mo

Specify other:

I1f available, please forward a syllabus of your
scope snd sequence for your grade level with
retumm of the questionnsire.

Inter-lLaborstory Plaming.



3.

L3

0id you correspond with sociel science instructers

at other Wisconsin 3tate Univereity laboratory

schools eoncerning existing or proposed social

science research projects or programs? Yes_ Mo
Pid you receive information concerning existing

or proposed aocial science research projects or

programs zt other Wisconsin State University

laboratory schools? Yes_ No__
id you attend wmeetings at which social science

instructors from Wisconain State University

laboratory schools exchanged information con-

cerning existing or proposed soclal science

research projects or programs? Please explain: Yes No

Date:

Location:

Subjects discussed:

a. The 1967-1968 inter-laboratory school planning
program appeared to have been: Please indicate *i”,

ineffective sstisfactory___ highly eff=ctive

¥ould you recommend the development of a soccisl

science newsletter for the exchange of informstion
concerning existing or proposed research projects,
clessroom innovations, etc. at Wisconsin State
University laboratory schools? Yes Mo

Quarterly Bi-annually Annual ly

Specify other:

I would like a summary of the results of this study.Ves__ No

Name:

Institutions




Cemmant s

(Observations relevant to this questionnaire
and social gcience pre-service or in-service
programs at university laboratory schools
would be appreciated.)

Il
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