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CHAPTER I
INTRODUCTION OF RESKARCH STUDY IN

INTERCLASS GROUPING

Hypothesis
The hypothesis proposed in this experiment in reading at the
intermediate grade level was:
The use of interclass grouping will provide greater achieve=-
ment and a higher level of motivation for reading than would be

found in a conventional self-contained grouping program.

Plan of Experiment

In the interclass grouping, basal reading instruction for
several rooms of children was scheduled at the same time. Children
were sectioned for reading instruction in accordance with their
reading levels. The high and some middle achievers went to one
teacher. The remaining middle and low achievers went to another
teacher for their reading instruction. This plan eliminated the
need for sc many groups within a class.

It also allowed the teacher to work directly with a group for
a longer period of time. The main disadvantage of this approach was
that the teachers were not adble to follow up during other classes.

To test this hypothesis, four elementary classes were involved

during the 1965 = 1966 school year.
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These fifth and sixth grade classes were located within a
school district where the socie-econamic background ranged from very
low class to middle class with a majority of pupils, who were in the
exoerireintal and control grops, coming from homes with middle class
values,

Oue fifth grade clsss and one sixth grade class were uvsed in
the experimental intergrouping. In order to differ somewhat from
the usual pattern of intergrouping, the fifth grade teacher was
assigned the more capable reading pupils of the fifth grade as well
as the more capable pupila of the sixili grade for reading instruction.
The sixth grade teacher who was working with the experimental program
wvas assiynecd the less capatle reading pupils from the fifth grade
section as well as malntaining the less capable sixth grade papils
from his own class section for reading instruction. It was theorized
that this type of interclass grouping might provide not only a better
instructional program for meeting needs, bnt that its break with a
conventiocnal intergrouping pattern might prove a metivational factor
in improveument in reading.

Placement of the children in the experimental groups for
reading instruction was made on the besis of teachers' judgment of
reading achievement and the previous year!s scores en the Metropelitan
Achievement Tests, Fem AM. This was determined by their scores on
ti:e sections in reading and word knowledge.

Eesides the use of reading achlevement scares the teachers
studied individual personality and motivational relations regarding

a special reading programe It was important especially with the
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combined experimental fifth and sixtih grade groups that a good
working attitude within the classes was reached.

The use of intelligence quotients was also made in the placement
of pupils in the experimental groups, but it was not a nmajor factor of
determination.

The contrcl classes consisted of one fifth grade class and one
gixth grade class taught in self-contained classroom situvatiom.

Within these classes the teachers provided small group and
individualizea instruction.

The original sectioning of both sixth grade classes and both
fifth grade classes had built heterogreneous class groups, with
division of puplls based on Metrepolitan Achievement Reading Test
scores, classroam achievement and principal and teacher judgment.

The fifth grade control group shewed a grade equivalent range
on the Metropolitan Reading Test fraw 3.0 to 10.0, with a median ef
Le3, while the fifth grade experimental group showed a grade equivalent
from 3.5 to 8.7 with a median of 5.1, (See Table 1)

The sixth grade control group had a grade squivalent range
on the Fetropelitan Reading Test from 3.0 to 100 with a median
of 5.7, while the sixth grade experimental group showed a range
from 5.3 to 9.7 with a median of 6,0. (See Table 2)

In comparing the vocabulary development of the groups, the
Word Knowledge Test of the Metropolitan Achievement Battery was used,
It indicated that the fifth grade control group had a grade equivalent
range from 3.7 to 10,0 with a nedian of L.9 and the fifth grade experi-
mental group had a grade equivalent range from 3,0 to 9,2 with a median

of 5.3 (See Tabhle 1)
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TAZRLE 1

1965 METROPOLITAX ACHII'VEMENT TEST
FIFTH GRADE, GRADE BQUIVALENTS

P e e e e e

Hetropolitan Achievement HKetropelitan Achievement

Reading - 1965 Word Knowledge - 1965
Sth Sth Sth 5th

Grade Graders in Grade Graders in

Centrol Experimental Control Experimental

Class 2 Classes 3, L Class 2 Classes 3, L
1. 10.0 8.7 10.0 9.2
2. 9.7 7.1 8.7 7.1
3. 6.6 7.1 8.7 6.2
h. 6.3 6‘8 6.2 6.0
Se 6.1 6.6 5.8 6.0
6. 5.9 6.3 5.6 5.8
Te 9.9 59 5e5 5.8
80 5.3 509 5.5 505
9e 5.3 57 545 55
10. h.h 503 5.1 s-s
1n. Lok 5.3 Le9 5¢3
12, L2 5.1 L9 5.3
13. LeO Sel he9 5e3
mo 308 Sol bo? 503
15, 3.7 Sel L7 ko9
160 307 hog ho? hos
17. 3.5 Lok Le? LS
18, 3.5 Lol L.S Le3
19. 3.0 Lok L. Le3
20. 300 hoh 307 h02
21, 3.0 3.7 3.7 3.3
220 o0 305 [ X) 300
Median h03 5.1 ho9 503
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TABLE 2

1965 YETROPOLITAN ACHIEVEMENT TEST
3IXTH GRADE, GRADE EQUIVALLRTS

Metropolitan Achisvenent
Reading - 1965

letropolitan Achievenent

Word Knowledge - 1965

6th

6th

6th 6th

Grade Graders in Grade (raders in

Centreol Experimental Centrel Experimental

Class 1 Classes 3, L Class 1 Classes 3, L
1, 10.0 9eT 10.0 10,0
Ve 8.7 8ol 100 8e7
3. Tl TeT 7o 76
Lo 7.1 Te3 Tl 7.6
Se 6.3 T3 Tels Tes
60 6.3 608 701 701
Te 6.3 6.8 64l 7.1
8. % &3 6 6.9
9 6.1 6.3 6. 6.1
100 5.7 6.1 6.2 6.11-
ll. 507 5‘.9 602 6.2
12, 5.7 SeT 6.2 6.2
13- 5.7 5-5 602 600
lh. 5.1 5.5 506 600
15, holy 5.5 Sb 5.8
16, Lo2 53 $e5 5.6
17. 3.8 5.3 3.6 5.5
13. 3.7 5¢3 3.6 5.3
19. 3.7 5¢3 3.0 ko2

20, 3.0 oo 3.0 ole

Median 507 6 0 6 o2 6 03
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The aixth grade control group showed a grade equivalent range
fram 3.0 to 10.0 on the Werd Knowledge Teat, with a median of 6.2,
while the sixth grade experimental pgrous showed a grade equivalent
range from L2 to 10.0 with a median of 6,3. (See Table 2)

This comparisono of test scores weuld indicate then that the
original heterogeneous sectiening of the fifth and sixth grade classes,
previoas to inter and intra grouping fer the purpese of instruction,
showed a similarity ef rango but not ezact duplications of range in
the sections. It also indicates a slight variatien in medians, as we

can note in the fellowing conpariscas

Grade 5 QGrade 6
Control Exper, Control Exper.
Reading hos 5«1 5.7 6.0
Word Enowledge Le9 5e3 6.2 6.3

Average of Individuals' Sceores U.6 5.2 6.0 6.2

This would seem to indicate that the experimental groups had
an advantage in reading achieverent over the contrel groups initially,

at least as indicated by reading acnicevement scores.

Objectives
In fermulating this reading experiment, a primary aim was the
improvement of the individual pupil's achievement in reading by in-
creasing the efficient use of the teacher's time when children were
regrouped for instructional purpese.
One teacher, in werking with the more capable pupils ef the
fifth grade and the more capable pupils of the sixth grade, was able

to work with the groups separately or tegether, using those techniques
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and materials which seemed btest suited for better echievers and

motivating them to reach toward their potential. This will be

discussed mere fully in a later chapter.

In contrast, the teacher who was working with the less capable

fifth grade group and eixth grade group was able to work with them

both in an entire group setting er in smaller groups, focusing on weak

skill areas and motivating better habits sed compreheneien in a less

competitive atmosphere.

The specific ebjectives of the study involved teacher learning

and pupil learuing. In this plan, the teacher had the oppertunitys

1.

2.

3.

L.

5.

6.

Te

To check the attitudes of children toward reading when they
were pleced in a program of intercless grouping as compared
with the attitudes of ehildrem in heterogeneous groups.

To study effective techniques of teaching used with these
groups.

To identify administrative problems in grouping and suggest
solutiong,

To study the extent of teacher workload and degree ef
effectiveness under the two programs.

To determine which form of instruction will lend itself mere
directly to the effective use of supplementary reading
materials and instructional aids.

To increase the ability of less able children te understand
and use word attack skills.

To identify and motivate underachievers.
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The pupils in the experiment would be provided reading
instructions

l. To increase oral vecabulary,

2. To increase written vecabulary,.

3. To develop greater skill in outlining, summarising, and

sequential arrangements of ideae,

L. To develop creative listening habits,

Teachers involved with the experimental groups conferred
frequently throughout the year coneerning the reading problems,
the instructienal problems and the achievement of the listed
objectives,

Chapter II describes aome of the various reading programs in
usage. It gives special attention te the written literature pube
lished about the two types of readinz programs involved in this

particular experiment.



CHAPTER II
A DESCRIPTION OF THE VARIOUS READING FROGRAMS I¥ USAGL AMD 4
REVIEW (F THE RELATED LITIRATURE OH THE TWO READING

PROORAMS IKVOLVED I¥ THIS EXPERIMENT

It 18 an accepted fact in our society that all peeple contain
certain individual characteristics that are intimste only to theme
selves., Beth physically and mentally there are no two human beings
that are exmectly alike in all respects. A number of individuals share
many characteristics with their fellow wman, but never identical
compositions.

This idea is also true in the educatienal growth and develepment
of a child during his learning process. The basic intelligence of
children varies a great deal even in a clasasroom of twenty-five
children. Due te the variatious of intelligence and ability eof
children within a small group, the developmental proyress of each
child will also proceed at en uneven pace. Same children, becauwse of
an ideal bielogical composition will proceed through theixr educetional
progran very smoothly and with little e« ne trouble. Other children
who are not as fortunate will face definite ebstacles in regard te
their educatien throughout their entire schoel program.

Because children dewelop and progress at different rates of aspeed
during their mental growth period, there are definite needs to provide
programs in the classroom that will most effectively satisfy the

indi{vidual neecis of each child.
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Educatore, in arder to provide this individual aervice, have
developed variovus prograns that will assiat them in the development
of their abilities to the maximu:i.

There have been a number of studies made regarding the preblem
of iustitutinug a reading program in the classroom that will in a meet
proficient wmanner attempl to suffice the soecial, psychological and
intellectual nesds of ithe child throuzh thwir form of reading ine
structione A prograrm should be aaccpted that will make accomodations
for the wide range of individual differeaces in readinge.

Prograns that have been established or tried by the experts in
the field of reading ianclude:

Conventional Classroom Grouping

Russell (1949). In an effart to reduce the range of differences
found in the cshildren of a whole class many teachere divide the class
for the purpose of reading into two or more groups. FProbably three are
the most usual number. The system of greuping shonld be closely related
te the needs of the children :lmml'«ecl-:L

Band (1957). Fixed reading groups within a class is the most
comnon practice followed by teachers who want individualised in-
gtruction ip reading. Fixed groaping within a class mey have serieus
linitations when the groups are so separated that the class cam rarely
find an epportunity to work as a whole. Another disadvantage of fixed
grooping is that the reading materials used in many iustaences are

dealing with different content. Finally, this approach tends to make

lpavid B. Russell, Children Learn to Read (Beaton: Oinn and
Campany, 1949), pp. 497 - 500,
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the groups inflexible, making it difficult for the youngsters to move
fram group to group where solution to their needa 110.1

Class Grouping According to Mental Ability

Bond (1957). This method is commonly used especially in schools
having several olasses at any grade level. Children are placed in
claages according to their intellectual eapsbility. For example, one
class would be composed of very able students; a second, of averages
and a third class of children with less than average ability. The
basis for greuping is usually intelligence. There is no question that
such a procedure does limit to some extent the range of reading capa~
bility found within the claasroom, It is suitable enly te larger
schoels. It is probably more suitable to advanced lavels of cducatisa
than to the elementary scheol. Thie program does not recognize that
children grow in man ways and they vary in trait differences.”

Interclass Grouping (Sectioning)

Aaron (1960). In interclase grouping, besal reading instruction
for geveral rooms of children i scheduled at the same time. Children
are sectioned fer reading instruction in accerdance with their reading
levels. The low achievers go to ome teacher, the middle achievers to
another, and the high achievers etill to another. Within these sections
the teachers in turn subdivide the children inte twe greups, each te be
taught on a different difficulty level. This plan eliminates the need

for so many groups within a class. It alse allows the teacher to work

l0uy L. Bend and Miles A. Tinker, Reading Difficulties) Their
Diagnesis and Carrection (New York: Appleton-Centuxy Crafls, inCay
19‘? )’ PP. ga = ggl

2Ibid.
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directly with a greup for a lenger period of time. The wain disadvan-
tage of this appreoach is that the teachers are not able to follow up
during other classes.l

Cluster Group FPlan

Austin (1963). The cluster group plan is eimilar to interclass
grouping except in tne way the grouping is carried out. Children are
divided inte a given number of ability groups, depending on the total
enrellment of the grade, and then assigned to teachers. Fer example,
the third grade was divided inte 8ix groups with number one the highest
and six the lowest in reading ability. Clasaroom assignments would be
nade so that one teacher would have groups one and feur, a second
teacher groups two and five, and a third teachcr groups three and six,
Thus, no teacher would nave all the high achievers uor all the low
achievers, This program would result in similarity te the conventional
classroom grouping prograr, outside of a few minor doviatious.2

The Redeployment Greuping Plan

Austin {1963). The redepleyment grouping plan is snother
variation of interclass grouping. Uunder this plan, children may be
regrouped at any time during the day, This plan is widely used fer
bringing children of fairly similar reading abilities into the same

room for reading instruction. In some cases children are grouped

1Iru E. Aaron, "Patterns of Classrosm Organization, "Educatiom,

Vol. 80 (Hay, 1%0)) PPe 530 e 5320

zﬂary Ce Austin and Morrison Coleman, The First Rt The Harvard

Regort o Readi_gﬁin Elementary Schoels {(Mew Yorki Hacmilian Company,
' w Py - Je
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across grade lines. Team teaching 1s a variatier en the redeployment

theme 01

The Ungraded Primary

Heilman (1961), The ungraded primary ueually embraces the first
three years of normal instruction but dees not break the period down
into grades ons, twe, and three, They are net premeted at the end of
years one and twe., The children remain with the same teacher through
their primary years in school. The ungraded primary starts {rom the
premise that each child sheuld progress at his own rate and the ine
structional program centers on each child's need at the moment, There
is proof of few failures under this plan after three years than under
the conventional one year promotional plan.2

Non Graded Elemantagz

Goodlad {1959). The non graded elementary school prevides an
aprropriate gtructure for continuous pupil progress along the ergani-
sing threads of the curriculum. OSince the differences among children
are great and since these differeuces cannot be modified, school
structure must facilitate the comtinueus educational progress of each
pupil, The nom graded scheol is designed to encourage children eof
varying abllities to proceed at rates appropriate to these abllities.
This type of pregrem would prebably require a specially trained staff

to handls the variocus differsnt educational prooedurea.3

1Ibid.

2prthur W. Beilman, Principles and Prectices of Teaching Reading
(Celumbus: Charles R. 8, InNCe, 1901), Pe 315

3rohn I. Gosdlad and Robert H. Anderson, The Nom Graded
Elementary School (New Yerk: Harcourt, Brace and Go., 1959),
pP. 52, 90.
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lodividualized feading Program

witty (196L). The individnalized reading program strives to meet
the needs of the slow reader on a personal individualized basis. A
single Lext mrogram is nol advocated, Instead, reliance may be placed
for skill building on a variely of texibooks ami other reading
materislis, Children's literature shvuld be available in abundance
wien an individualized approsch ja emphasized.l

Strangz (1961), Other essential features include pro.ression at
eacn pupll's own pace and individual conferences with ti:e teacher,
Disadvantages include the lack of oriecntation, failure of reading
readiness for each experience and that teachers are unable to give
the individual attentien required.2

Prqgramed Imnatruction

Austin (1963). This form of instruction through sutemated
devices and printed materials provides children with an additional
opportunity to learm a selecied numbcr of reading skills with only
a winimal reliabce on the teacher. ILearuing occurs as the individual
either with or without a teaching machine, responds to each of the
sequented steps of the program. Learners can progress through the
sets at their own rate.

Unfavarable comments included the beliefs that a machine cannot do
mare than a good teacher and programad instruction techniques would be

of little value for the teacher of children in the primary grade8¢3

T avoasan - - - - . ‘
Paul A. VWitty, "Individualized Reading: A Postscript,"
FRlementary English, Vol. 41 (March, 1$64), pp. 211 - &7,

Ruth Strang, "Controversial !rograms and Procedures in Reading,"
The School Review, Vol. 69 (Winter, 1961), pp. L21 - L28,

3pustin and Coleman, ppe 37 - 88,
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The two programs in this study have certain definite couflicting
approaches in regard to the teaching of reading, so that the social,
psychological, and intellectuzl needs of the readsr will be most justly
cared for,

The main difference in ihe two approaches is through the manner
of grouping the individual children according to their abilities and
needs in a reading programe

The plan of grouping children fer reading within the regulear
clasgroon follows the heterogeneous idea of classifying the students,
In a heterogeneous group, individuals of all abilities are placed
together in a comnon classroom, During the reading period the class
may be divided into sub groups according to their abilities and
individuzal necds, but the class remains as a whole unit,

The interclass or cross class program is a modified form of
abllity grouping. The program of ability grouping uses the hawo=
gereous approach of placing children with similar abilities in
separate eclasses within a particular grade for all phasea of the
curriculum prograr, wnile interclass or cross class grouping classie
fies cnildren according to ability in one or mcre curricular areas
only, such as reading or arithmetic. The children participate in a
heterogeneous group or class far all insiruction except tliose where
more individualized help is needed to eolidify their background in
a partic lar subject. Interclass grouping is used frequently in the
reading program where the levels of development and ability may vary
a8 great deal within a heterogeneous claasroam. There have been

numerous studies and experimenta concentrating om such approaches of
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the reading instruction in our elementery schools, Throegh the
studies, favorable and unfavorable comments have been weittem inm
regard to the two approaches of teaching reading and its effect on
the social, psychological and intellectual needs of those children
with reading disabilities,

"Teaching is keyed to children of average capabilities, while
the more advanced pupils are neglected.”

Thie criticism is ofien heard today though a close examination
of the teaching of reading in most elementary schools would not support
that charge.

Actually, it is a large segment of our slow groep of pupils who
are being neglected, These children are often called "late bloomers"®,
and they are expected to nma&intain the pace in reading achievement
that is characteristic of those children who develop in most all skills
very rspidly.l

The children with reading disabilities must be given the cone
sideration they justly deserve. The problem is: what kind of a reading
program can justifisbly provide the proper instruction in reading for
each individual ¢hild? This is difficult and almost impossible to
answer, because the differences of individuals vary so muche

In an effort to reduce the range of differences found in
children of a whole class sany teachers divide the class for the pur=-
pose of reading into two or more groups. Probably three is the most
usual number. Most teachers believe that with three groups they can

plan work which will more nearly it the present achievement, the

Lyi1dred R. Epler and Owen B. Handley, *The Third Group,"
The Elementary School Journal, Vol. 59 (May, 1959), pp. 451 = LSS,
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interests, and the potential reading growth of irdividual pupils.
Usual’y reading achievement is the basis used for pgrouping but this
is nov the only criteria for salection that should be considersd,
The interasts and needs of the e¢hild should be given equal
congideration,

Flexibility is izportant in this type of grouping. Flexibility
of methods, materials and pupil placement must be observed at ell
tines. Waenever a pupil's reading behavior indicates clearly that he
woinld make beiier progress iz another group, he should be traansferred
to it.l

Alvina Borrows has recormended a program that combines individusl
reading with small group wark during & dally peried of forty to fifiy
minutes duration. The children make their own book selections, or
books are assigned by the teacher. At the beginning of the period,

a few minutes are 8 peat checking with the class to find out what each
chdld expects to read, and to determine who needs immediate help from
the teacher., 4 few children sit near the teacher for help and indi-
vidual conferences, while most of the class reads independently. Weak
readers may prepare to read a selectioca orally to the class. At the
end of the week children select books to take home feor weekend reading.
O Friday the children also briny their reading record up to date,
During at leaat onme reading period cach weck the teacher takes time

to talk about books and good reading.2

JRussell, ppe L7 - 5GO.

2gertrude Hildreth, Teaching Reading (New Yorks Henry Holt and
OGI!pany, 1958)’ PP. h16 - m:
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Paul MeKee believes the first two weel® or more of tne school
term, the teacher should do a considerable amount of testing and ob-
serving in order to gather dasta on the reading status of each pupil
in her class. Besides the staadardized silent and oral reading tests,
teachers should obaserve children in silent reading, listen carefully
4o their coral reading, make informal homemede teets, talk informally
with each child and exemine the records of each childe Thie patiern
will most effect.ively help the teacher place the ohild in the proper
reading group.

Another good plan to follow when grouping within the classroam
i8 to divide the class into three reading groupsj high, average, and
low. After this has beeu accamplished, books of varying difficulty
will be given to each group. The entire class may read together
suitable selections that pertain to a certain topic, theme or central
interest, even though each of the books used by eaech group is different
frem thet ueed by either of ths other groups.

The reading is then followed by an entire cless discusaion: on
what has been read, and each group mnakes furiher use of idoas gained.l

It is believed by many that keeping as much of the instructionsl
program ae po®sible within the classroom unit is in harmcny with what
is lmown today about how children learn and develop best. The whole
direction of elementary educatiorn in recent years has been toward the
coordination and integration of learning rather than toward the setting

up of subject matier into specific compaertments. There appears to be

lPaul McRee, The ‘l‘mhigg of Reading in the KRlementary School
(Mew York: Houghton MLTflin Company, Ys PPe -
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considerable evidence also that ¢hildren learn to read best as they
study related materials.l

Fixed reading groups within a class is the most cammon practice
followed by teachers who want individualized instruction within a
class. There are definite disadvantages in this form of grouping.
The group may became soc separated that the class can rarely find an
opportunity to work as a whole. Also children in the lower group
cannot help but develop feelings of infericrity. Another disadvantage
is that the reading materiala used in many instances, are dealing with
different content from group to groupe Fixed grouping also teands to
nake the reading program inflexible, causing individuals to remain in
one place, where to really satisfy their needs, would be to move to
another groupe.

The flexible yrouping plan is very likely the best approach to
adjusting to individual differences in reading. When grouping is made
flaxible, many of the difficulties are avoided and grouning becomes
one of the single means of individualising instruction in reading.2

The use of interclass or croes class grouping in reading has
been met with mixed emotions. In moet oases this type of progran is
still in the trial stapges. Because of 1ts close relationship to a
straight form of ability greuaping, masny umfavorable camments have
been raised in accordance to 1ts validity,

Sane teachers believe that interclass groupings give better

chances of enrichment for superior parils and make possible reading

lﬂelen Y. Heyl, "Grouping Within the sssrom ggégggl
Elementary Principal, "Vol. 35 (September, 195%), pp. B3~

zBond and Tinker, op, S8 ~ 59
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materials better adapted to different levels, but they have the equally
important disadvantage of msking reading tco iseclated from the rest of
the school program, of placing with teachers pupils they do not kmow
well, and wasting time in tramsferring pupils. Thie system of grouping
has not proved a superior method of previding for individual differe
ences in reading achievement.

It is aleo felt that the elow reader who was placed in a class
with others possessing the same abllity would poesidbly lack ﬁhe moti-
vation and enthusiastic drive that children with greater reading
ability could provide for them in a normal classroom. The pace
followed by a slow reader in such a group with others of the same
ability, may be 8o slew that it could become a monotonous struggle
after a pcriod of time. The teacher may umponsciously becoms ime
patient with the pace being followed and possible poor teaching proe
cedures and techmiques could arise in such a groap.l

The experimental interclass grouping program doee not tend to
help those individuals with acute reading problems as much as it helps
the average and above average readers,

This approach has several advantagesi

l. It established more difficult levels far imstruction

inasauch as two or thiree teachers have two groips each
rather than three o four groups taanght by a single
teacher,

2., It makes the teachsr responsible for fewer preparations

since she has two groups instead of three or four,

ltlvin Prodia, "Grouping Classes for Reading,” Nationsl Elementary
Prineipal, Vol. 35 (September, 1955), ppe 67 = 694
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3¢ It allows the teacher to work directly with a group for a
longer period of time. The mein disadvantage is that it
does mot allow for follow up during other classes.

Under tre interclass grouping plan the poor reader would gaim
strength from a teacher wvho was unhurried, patient, and aware of his
aeeds, The slow reader woald respond to a program that would
encourage greater effort and step«bye-step success.l

The intereclass grouping program provides reading materials betiter
adapted to the different levels. The sams drill and other exercises
can be given to the entire class, Teachers can meet individual nesds
and abilities more effectively. The poor readers are not discouraged
or embarrassed, and more efficient teaching conditions may result
from this program.

Interclass grouping alse presents problems that will not
satisfactorily provide for the individnal necds and abilities of the
slow reader., Certain parts of the program may actually disturb the
social, psyohological and intellectual needs of the slow reader. It
may mske reading too isolsted {rom ths other learning activities. The
teacher does not imow the pupils and their interests. This can be a
serious problem if not hasdled in a corrective manner. The slow groups
may lack the stimulus provided by the brighter children's activities,

The sericus disadvsntages of the preogram can be overcome at

least in part by definite procedures aimed at their abolition. The

Wiilliam 7. Noarehouse, "Interclass Grouping for Rteading
Instruction,” The Elementary School Journal, Vol. 65 (February,
196L), pp. 285 - 266,
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program must be regarded es an administrative procedure whose success
or fallure denends upon the way it is used. !

The seme prodblems are evident under the program of grouping
within tre classroom. If the grouping procedires becorne 8o fixed in
naturo, little benefit will result toward the strengthening of the
reading abilities of the children under considerstion.

Flexibility within both programs is a necessary element re~-
quired btefore either can provide the setting or the accamplishment
of strengthening the reading abilities of the slow readsr,

It should be kept in mind that the main reason for an attempt to
find a sultable program for the teaching of reading is not for the
purpose of making 4t, easier for the teacher, which 18 too often the
obJective, but to create an educational climate that will best stimu-
late the greatest amount of growth on the part of the ehild's relation=-
ship to his reading developmental proceases.

It has been the purpose of this chapter to discuss some of the
written research materials pertaining to the thearies and philosophies
of various authorities in the field of reading instruction regarding
the selection of a reading program that would most efficiently satisfy
the student's individual needs and abilities in reading.

After the completion of analysing certain professional
approaches on the selection of a reading program, it was decided to
institute a comparative experimental reading program in a typical

elemgutary claseroom situation.

Liaron, Education, Vol. BO, pp. 530 - 532,
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The purpose of this particular experiment was to compare the
effective uze of an interclass grouping approach for reading instruce
tion with that of a conventional form of grouping for reading witnin
the self-contained classroanr,

There were four classes involved in the experiment, two
experimental and two control classes. The experimental classes were
grouned homogeneously according to individual reading abilities.

One class was for those with a higher rsading achievement level and
the other class for those on a middle or lower achievement lsvel,

The control groups followed the heterogeneous ferm of grouping
students for reading within the selfecontained classroom, The control
grouprs followed through with the sc¢hool's previously instituted pattern
of reading instruction. This was through the use of sub=grouping of
the students within a self-contained classroam. The experimental
group adopted the approach of the students having a different teacher
for resding. The experimental classes utilized more of a single unit
plan for reading instruction, rather than regrouping into two or more
reading groups within the class, common to the plan used by the control
g oups,

The purpose of this experiment was to determine if an interclass
grouping plan of reading instruction would mest efficiently satisfy the
student's individial needs and abilities in reading.

Chapters III, IV, and V give a detailed description of the plan,
objectives, procedures followed, instructional techniques used, testing
medias, findings, achievement, and the final evaluation of the

expcriment,



CHAPTER IIL
PROCEDURES, INSTRUCTIGN ARD TESTING

IN FXPERDMENTAL GROUPS

Procodures

As indicated in Chapter I, pupils were divided into experi-
mental ard control groups. Four teachers participated in the
year-long prcjecte They met previously to the opening of the school
year and discussed the outline of the experiment. This included the
materials to be used, teaching techniques and the potential objectives
to strive for.

It was the purpose of the experimental groups to initiate a
greater variety of insfructional aids and programs along with the
basal reading series., The purpose of thds plan was to stimulate a
greater interest aud motivational pattern for those involved in the
experinment.,

The control groups relied more on the basal reading series
and a more traditional reading programs Of course the individual
teachers of the conirol groups implemented their own personal creative
reading techniques to promote a greater reading gain within their own
iadividual classes.

In ordar to keep the experiient as valid as possible the
teachers of the experimental groups tended to diseuss their
techniques and classes with one another, while the teachers of

the control groups also worked together with their groups wilth the

2l
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aim to raintair a continuity of their programs. The purpose was to
provide as similar a pattern of instruction within the experimental
groups and control groups as possille.
Class 3, experimeutal group, had twelve fifth graders with
levele on the 1965 Hetropolitan Achieverent Battery, Reading Test
ranging from 3.5 to 5.9 and levels on the Metropolitan Achievement

Battery Word Knowlcdge Test ranging from 3.0 to 5.5. (See Table 3)

TABLE 3

FIFTH GRADE RXPERUGNTAL GRQUP
1965 METROP(LITAN ACKIEVIMFMT TEST 3CORES

CLASS 3
T e e e e e
Metropolitan Achievement Metropolitan Acideverent
Pupil Reading = 1965 Pupil  Vord Knowledge = 1965

1. S 5.9 J Se5
2. I S ° 3 S 5'5
e N 5e3 L 5¢3
L. L Sel K 5¢3
Se 0 5.1 0 L.9
6. I 5l T L.s
Te K Lok N Le5S
8. Q L.b I 4.3
De s L.k X Lhe3
10. P 3.7 Q 14.2
u' M 3 05 R 3.8
12, d 3.5 P 3.0

There were also in Class 3, experimental, eight sixth graders
with levels on the Metropolitan Achievement Battery, Reading Test
ranging from 5.3 to 7.7 and levels on the Metropolitan Achievement

Battery, Word Knowledge Test ranging from 4.2 to 6.9. (See Table L)
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TABLE L

SIXTH GRADE EXPERDNTAL GROUP
1955 METROPCLITAN ACHILVEMENT TEST SCRES

CLASS 3

— — SIS ey

Metropolitan Achievement Metropolitan Achievereat

Pupil Reading - 1965 Pupil  Word Knewledge - 1965
10 G 7'7 E 6.9
2. F 63 4 6.4
3e E 6.1 H 6.2
h. ‘ S.S c 508
Se B 5¢5 G 546
6. B 5.3 D 545
Te D 5¢3 A 5.5
8. c 5.3 B h.z

The complete range then in Class 3 was:
Reading 3.5 to 7.7

Word Knowledge 3.0 to 6.9

Class i, experimental group had ten fifth graders with

levels on the 1965 Hetropolitan Achievement Battery, Reading Test

ranging from L.9 to 8.7 and levels on the Metropolitan Achievement

Battery, Word Knowledge Test ranging from 5.3 to 9.2,

(See Table 5)
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TABLE S
FIFTH CRADE EXPYRIMENTAL GRCUP
1965 METROPOLITAN ACHIEVEMENT TEST SCCRES

CLASS L
e e e
Metropolitan Achievement Metropolitan Achieverment
Pupil Reading = 1965 Fupil  Word Knowledge - 1965

1. S 8.7 Q 9.2
2. Q 7‘1- S 701
3 N Tl N 6.2
Le P 68 L 6,0
5e T 6.6 U 6.0
e U 6.5 P 5.8
Te R 5¢9 T 5.8
8. M 5.7 ] 5.5
9 L 5.1 0 5.3
10 0 L9 N 5e3

There was also in Class L, experimental group, eleven sixth
graders with levels on the 1965 Metropolitan Achievement Battery,
Reading Test renging from 5.3 to 9.7 aud levels on the Hetropolitan
Achievemen: Battery, Word Knowledge 'fest ranging from 6.0 t0 10.0.
(See Table 6)
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TABLF 6

SIXTH QRADE EXPRDENTAL GROUP
1965 METRCPCLITAN ACHLiViMPNT TEST SC(RES

CLASS L4
Metropolitan Achievement Metropolitan Achievement
Pupil Reading - 1965 Pupil  Word Knowledge - 1965
1. I 9.7 I 10.0
2, H 8.4 H 87
3. C 7.3 J 7.6
L. r 7.3 A 746
Bite J 6.8 G 7.4
6. G 6.8 F 701
Te A 6.3 D 7.1
8. E 5e9 C 6.4
9 D SeT K 6.2
10, B 5.5 B 6.0
n. X Sl E 6.0

The complete range then in Class L was:
Reading 4.9 to 9.7
word Knowledge 5,3 to 10.0
Since the division of the groups was based on prineipal and
teacher judgment, as well as Metropolitan Test #icores and classroom
performances, mental ability as shown by an intelligence quotient, on
the Otis Quick Scoring Test was conslidered as one indication of possi-
ble reading ability. Jn the experimsntal groups, Class 3 showed an
I. Q. range from 74 to 120 and Class & had an I. Q. range of 96 to 131.
In both experimental groups there were children of low
socio-economic status as well as those categorized as middle class,
Both groups also had children of homes broken by divorce, separation,

or death,
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Instructional Techrigques

Both experimental groups utilized g wide assortment of special
reading materials, activities avd exercises Lo correlate with the
basal reading series. the purpose of this apgroach was to provide
the classes with special reading enrichient extended beyonad the
requirec reading program previded in the basal reading series,

The reading orogram in both experimental groups was centered
around the Scott, Poresman and Ginn basal reading series. Ths
fifth graders in Class 3 used the fifth grade Ginn reading, series and
the sixth graders used the sixth grade Ginn reading series.

The fifth graders in Class L used Vistas of the Scott, Foresman
readging series and the sixth graders usea Cavalcades of the Scott,
foresman reading series. The purpose of using these two reading
series was to provide tie students with the type of instruction
that would best fit thelr individual reading needs. The Scott,
Foresrian series provided reading developmeantal swllls more suitable
for the reading capacities of the higher achievers, while the Ginn
series provided speclal activities that were more suitable for the
midile and lower achievers. There was not that much bagic difference
in the reading levels of ithe Lwo secries, but it was decided that the
Scett, Feresmman series wss more suitatle for tae plan of lieaching to
be used for the higher reading achievers in Class L4, and Ginn would
provide a more comprehensive program rneeded for tnose in Class 3 of

the experimental group.
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There was also apecial emphasis placed upon the teacher's own
creative reading activities along with the use of special published
reading materials.

An important fact that teachers considered when teaching
reading, regardless of the ability level, was to try to make reading
as interesting and challenging to the student as possible. Teachers
felt that many students had reading problems because they were so
bogged dowo with the repetitious drills in basic reading skills,
They needed work in these areas, and special techniques to help
improve vocabulary, comprehension, and word attack skills were
implemented into reading instruction. These special activities pro-
moted a greater motivational zeal on the part of the students than
would have becn found under the more traditional program of reading
inatruction. This followed the idea that. people try harder and do
better when they enjoy their work and gain satisfaction and
accomplishment,

It was an important aim of the teachers of the experimental
groups to provide the students witnh as many of these experiences as
possible,

The special published reading esupplementary materials used in
the experimental groups included the V. ., Cs News Filmstrips and

local newspapers. The students brought the Mattoon Journal (azette

to class once a weeks A panel of three was selected weekly to provice
a news broadcast program on special current events, After the panel
vas completed, the entire group was divided into smaller groups and

special reports were given on the different sections of the newspaper
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they had in clasa. Weekly, the teacher would give a short quig on the
highlights in the news during that week. Also dwring this period the
class wouild view the Vo Eo C. Rews Filmstrips which provided excellent
exveriences in word vocabulary along with a visual and verbal dise
oussion of important news making events during the week.

The classes also used the Newe-Times and Young Citisen,

scholastic newspapers. The News-Times was used 4in Class L and

Young Citizen in Class 3. They were used mainly as supplementary

alds which were tied in with their special work with other newsvaper
articlee. They did provide the classes with good vocabulary building
oxercises and adlitonal consciousnees of werld affairs.

The use of the library was also an important reading resource
for the students in the experimental groups, Due to wide latitude of
reading activities presented in relation to the amount of time pres-
cribed for reading, the library was used mainly as a source of
interest level type of reading, The students were given an allotted
amount, of time each week to select a book, generally within their
particular area of interest. Certain periods of time were set aside
in reading class for free recreational reading, but most of the
reading in this area was done outside of class or after they had
completed their required assignment,

The students in the experimental groups made special bulletin
boards for the purpose of creating a hirher motivational interest in
general pleasure reading. The theme of the boards was, "Let's Read
and Reach for Outer Space." The boards were decorated with the

various symbols relating to space and space travel. ZTach time a
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student caspleted a book he made a small capsule and pinned it on
the board., The purpose was to read as maany books as possible in order
to project their capsules to the top of the bhoard which represented
outer space, The boards, which were approximately ten feet in height,
provided the students with a challenge to read enough books to have
enough representative capsules to reach the top. This part of the
reading pregram was mainly for the purpose to help stimulate an
interest in recreational reading.

The Children's Readers Digest was another series used. They

would read the selections silently and then answer written questions
that provided them with camprehension, vocabulary, and word attack
skillas, After the completion of these exercises the class would
have a detailed discussion of the articles aud check their written

worke The articles in the Readers Digest were of a special nature

and extensive and interesting class discussions would result. They
provided the class with special thoughtemotivating challenges, Often
the class would tend to digress somewhat from the main subject, but it
gave them opportunities to express themselves orally and think ob-
Jectively on certain subjects.

The Webster's Dictionary Discoveries series was also used, It

is an individualized programmed series which gave the students excel-
lent dictionary usage skills and provided them with the opportunity to
work on their own and at their own pace,

The 3. Re Ae Reading Laboratory was another source of material

that was vsed extensively throughout the year. The S. R, A, Reading

Laboratary was the sole resource for the reading class for three wecks,
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At the end of the three weeks the classes had become accustomed to
the pattern of study that it provided and it was then used on a
once a week basis,

The S. R. A. Reading Laboratory, as the Webster's Dictionary

Discoveries series, gave the students an opportunity for more indi=-
vidualised work at their own rate of speed. It also gave the teachers
an opportunity to work with students on their individual needs in
reading., This help was closely correlated with their work in the

S. Re A, Reading laboratory. The S. R. A. Reading Laboratary exerciaes

provided the students with excellent drills on comprehension, vocabulary,
and word attack skills. One very noticeable skill that was developed

through the S, R. A, Reading Laboratory was the use of the dictionary

on the part of the students. Wwhen they came across a word they did not
know, they went to their dictionaries to find the meaning, instead of
guessing. This was probably true because they wanted to score well on
the individual exercises. The short articles found throughout the
laboratory were extremely interesting and highly motivatioral to the
students.

The basal reading books were used on an average of two to three
times a week, First, the story was introduced and new and difficult
words were discuss«d. The students then read the story silently and
were to write down any of the words in the story that gave them
difficulty. The second period was used to discuss orally the vocabue
lary and give special attention to the main thoughts or ideas in the
story. After discussing the story orally, often the class was given
a chance to write a detailed discussion on particular qQuestions about

the story. There were usually only one or Lwo questions to write
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sbouts They were very broad questions in nature. The mein purpose
of this exercise was to give the students experiences in organising
and developing written essay types of questions.

O several occasions, depending on the story, the class was
organized to discuss a particular part or the general theme presented
in the story. Usually they were stories that presented the students
with controversial points of view regarding an answer. The students
were to plan and organize their answers so that they would be able to
defend their opinion about the question being discusseds This type of
an exercise gave tnem experiences in presenting their ideas orally and
allowed them to be atle to discuss their ideas about a particular sub=
Ject in a manner that someonc else could understand their reasoning,

It was the purpose of the teachers to carrelate reading with as
many of the other subjects in the curriculum as possibles This was
espscially truc rcgarding the other areas of the language arts,

The teachers involved in this special projeci utilised as many
perscnal special innovational reading activities in their reading
classes a8 possible. These activities were integrated closely with
the prescribed basal reading program and the other published reading
materials used within the individual groupss The main purpose of these
special activities was to add additional interest and to help stimulate
a more motivational attitude toward reading on the part of the students
in the experimental groups. These¢ exercises were also uscd within the
control groun, but to a lesser degree of concentration. These activie
ties were closely related to the strengthening of the students’ com-

prehension, word knowledge, and word attack skills, Most of these
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exercises were presented in a mere informal snd relaxed atmosphere of
instruction, such as games, group projects and individualized
activities,

1t was evident after a year's usage of such supplemental work
that the students enjoyed and looked forward to these periods of
inatruction.

Class & of the experimental group undertook a special project.

It was the writing and presentation ef a play titled, Josie's Home Run.

The play was written from the story, "Josie's Home Run," a selection in

the 1948 edition of Days and Deeds published by Scott Foresman.

Six members of the class were selected to write, produce and
direct the play. The entire class participated in the {inal production
given ‘o a school-wide assembly and a special P, T. A. group. A great
deal of the preparation far the play was handled outside of the regular
reading class, so it did not interfere with the prescribed plan of
reading instruction.

The written script of the play in its entirety is as follows:

Josie's Home dun

Scens 1
Joe and Josie coming home after playing.
Jogie: Mother, Joe won'i let e play with the ball teawn when
they are practicing.
Joe: Aw Mom, I like to play witn Josie and the gang likes her,
too. But, when there is a whole bunch of boys ard only
one girl, it makes a fellow fewl ldnd of {unny if the

girl is his sister.



Mothers:

Mother:
Joei
Jogia:

Joes

Fother:

Joe:

Mother:

Joes

Josic:

Jose:

3%
Joe is right, Josie, you must come home if the whole
tearm is playing, but when there is only two or three
boys playlag you can play if they want you to,
Scene II

Oinnertine

Come to supper, Joe, it's time to eat,

I don't want any dinver, I'm not hungry.
Why? “hat's the maiter?

I'm jusi cold snd tired. Tan't a fellow rest a minute
without everyone thinking something's the matter?

(Joe goes to bed very early)

Scene III

The next morning

Joe, it is time to get up.

Oe. Ko Mom, I'11 be there in a minute,

(Joe lies in bed instead of getting dressed. Mother
walks in.)

Jos, I think you had better stay in bed if you don't
feel well,

Oh, ¥om, the team needs me. What shall I do?

I'm sorry Joe, what can I do for you? Shell I ze and
watch the game or shall I stay with you?

Qo0 aud cheer for the boys just as loud as you can, Tou
know they always say that your cheering helps 28 much as
my playing. Rementer all the plays so you can tell me

about thems.



Mother:

Josie:

Joes

Roya

Josies

Josies

Tony:

b1

Yea, Josie, you had better go. But yon mast hurry to
the barder's befocre the game. Remember you can't go to
Judy Ann's party this afternoon unless you have your
hair trimmed, Tony inowe the way I like it.
All right Mother, and I'll go atraight to the game
from the shops Ohl I wish you couléd play, Joe,
but I'll remeaber everything and tell you about the game.
Go by and tell the fellows I won't be able to play, will
you?

Scens IV
Josie meets Roy on the street.
Say, Josie, have you heard about our bad luck? Bill
hart his knee last night socd won't be able to play.
He and Joe are our best players. We need them both to
win the game. It's a good thing that we still have Joe.
But, even with him we may not win, now that Bill is
hurt.
I'm sorry to hear about Bill. You needn't stop by for
Joe. He can't come now. I'l]l see you, Roy. I'll be at
the field at 10:00 sharp to cheer for you guys.

Scens V
Josie at the barber shop,
Tony, please cut my hair like Joe's. For once I'm
going to have it the way I like it.
I like it short also, Miss Josie, but your mother

always seems to want your curls to ahow,.



Josie:

Josies

Umpires

Josies

Umpires

Spectators:

Teams

Team Captaint

Father:

Josie1l
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If Mother knew I was doing thds for Joe and the team,
she wouldn't care. Gh, I'l)l look so much like Joe, no
one will know me,

8cene VI
At hame getting ready for the game.
I'11 have to make it go. If I don't, and the boys find
out who it is, they'll tease me forever,

Scene VII
Josie arrives at the game dressed as Joe
The team cheers Joe's arrival,
Batter upl
They think that Joe hasn't been playing his best. The
game is tied and this is the last inning, We must not
lose this game,
Strike one. Ball one. Ball two., Strike two,
Ball three.
JMACKL
Run, Joe, beat the balll
Hurrah for Joe, hurrah for Joe, He made things go!
He mede things gol
i Mr. Darwin, you ocught to have seen Joe. He won
the game for us, He just hit a home run,
Joe made a home run? What do you mean? Joe is home in
bed., Josie! What does this mean?
I vanted the team to win. I can play as well as Joe,

even if he is one of their best players. When he got



39
sick I thought I would take his place and not let
anybody know. I was going to tell Joe of course.
Father: th, Josie, Josie, Josle, what will you do next? Do you
think that your brother will take credit for something
you did?
Everyones Josiel Josiel Josiel Ring around the roesy,

s & o

Another popular activity used in the reading classes was work
with simple creative dramatics. The students were to illustrate with
words or pantomine a simple situation. Usually from one to three
students participated in each dramatization. It was up to the rest of
the class to determire the particular act that was being dramatized.
It was important that those dramatising a statement should be
realistic, use good dialogue, be original, and have a good beginning
and ending.

The materials used were a number of cards with simple statements
on them that the students were to read and then dramatize, It was the
purpose for the students participating on each dramatization to do this
on as much of an impromptu basis as possible. Some of the simple
statements to be dramatized weret

l. You are an astronaut at the moment of blast off.

2. You are a waitress just after spilling a tray of food on

a customer.
3. You are a big bass being caught by a fisherman.
L. You are caught doing what you shouldn't be doinyg when

the teacher steps back into the rooine
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5. You are a snowman in the warm bright sunlight.

6. You are taking your {irst driving lesson.

Many of the activities used during these periods of instruction
were games or activities that concentrated on the proper use of the
dictiorary, The dictionary, a very important sid to a reader, was
used whenever necessary. The purpose of such activities was to get
the students to use their dictionsries whenever they neecded help on
the meaning or pronounciation of a word, rather than skipping over
it vithout fully understanding it. Through the use of various
dicticnary games and other activities the students became more relaxed
with their dictionaries and began to turn to jt for »elp more than
previously. In some cases the exercises were of a more competitive
nature and this added to more of a motivational use of the dictionary.
A great deal of the werk done on word attack skills in the experimental
groups was accomplished through the various activities using diction=
aries, Of course, these were correlated with the skills also developed

in the workbooks and the S. Rs A. Reading Laboratory.

Several of the dictionary exercises used will be described in
detail and examples given as follows:

Guess What?

This exercisec is to encourage children to be curious about worcs
and to make better use cof the dictionzry. The teacher asks a Question
about an unfamiliar word and the students look up the word in the
dictionary and snswer the question, This activity can be performed on
either a team or individual basis, When the students tecome accustomed

to looking up words in a dicticnary they will have fun meking up
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questions for eash other. The chief thing is to use this game and
its adaptations to create interest in words and in dictionary use.

Some examples of this aectivity are:

l. If you went to a haberdashery would you find a fur coat

for your mother?
2. Could you see sometning that is intangible?
3. If you had asome pumice could you eat it?
L. I1f someoue vas dowdy looking, how would they be dressed?
5. If you were an optieian would you make and sell hearing

aids?

Dictionary Demons

The purpose of this type of activity is to develop vocabulsary
and to use the dictionary in order to classify words correctly. The
teacher writes several words on the beard and the students are to
classify the words as either an animal, vegetable, or a mineral,
Special emphasis should also be placed on the use of unfeniliar words
for vocabulary building purposes.

Question Box

The purpose of this activity is to give practice in the use of
the dictionary in order to develop word power. Questions are written
on cards and plased in a box and a pupil leader then draws and reads
it., The members of the team or class then look up the word in question
a8 repidly as possible in crder to answer it. Examples of the
guestions are:

1. The month of July 18 named after what famous pcrson?

2. What 1a a fuselage?
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3. What would you do in s dirigible?
bhe Is @ huckster a fish, a machine, a person, or food?
S. For what do the initials C. P. A. stand?

Discovering Word Pictures

The purpose of this activity is to emphasisze how pictures in
dictionaries add to the meaning of words. The teacher asks or writes
a Question and the students are to look up the word and answer the
description being asked. Examples of the questions ares

l. Wwhat shape is a clarinet?

2, How many sides does a heptagon have?

3. What shaped leaves does a morning glory have?

L. What is the color of an agate?

5. Ao amphitheater is what shape?

6. Does a goblet have a handle?

Diacritical Detectives

The purpose of this activity is to orovide drill in the
recognition of words in phonetic spelling and having diacritical
marking, Ofteun students have difficulty in the pronunciation of a
wvord and if the dictionary is used many pronunciation difficulties
will be eliminated. The teacher writes a number of words on the
board using their phonetic spelling. The siudents then write on
their naper the phonetic srelling, the word and the page numbcr
where it was found in the dictiomary.

One of the most popular dictionary sctivities used in the
classes of this program was through the useg of races in order to
see who could locate a given word from the dictionary the fastest.

This activity stressed the imnortance of using the guide words in
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a dictionary when locating a word, Two students were sent to the
board with their dictionaries., The teacher wrote the word to be
located on the board and then gave the signal to start. The first
person to locate the word wrote the page number on the board and was
the winmner., The winner remained at the board and was challenged by
another member of the class, The studen', who located the ward given
first remained at the board until defeated by a challenger.

Besides the various dictionary activities used, several other
exercises to strengthen word knowledge and word attack skills were
used. OUne such example was the use of sentence mixers. The
teacher wrote a sentence on the board with the words out of their
proper order. The purpose of this exercise was to help the students
visually recognize the important words in the sentence and rearrange
the words so that it made a complete and underatandable sentence. An
exanple of this type of exercise is:

craft the landed made a backyard my wierd craft from it as in

space sound oanter space.

Also, drills on visual word recognition was used by writing a
word on the board with the letters out of their proper order. The
gtudents were to unscramble the letters and wrlte the correct spelling
for the word. This exercise gave practice in both visual perception
and spelling.

The teachers in the opro,ram also used filmstrips with word
phras¢s. The purpose of these was to help strenghthen the reading
speed of the students. The word phrases were first flashed slowly

on the screen and were read orally. Then they were flashed at a
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more rapid pace. This work helpe? to train the students to focus on
phrases, not indiviiual words. After such erercises were coarpleted
these techniques were place? into use during thelr reading classes
with the basal readers or other written materials that they read.
The filmstrips also provided an excellent opportunity for drill in
word knowledge, becaise riany phrases contained new words. The word
phrases were slsc used for the nurpose of developing and building
sentences from the phrases flashed on the soreen,

There were forty filmstrips in the series and the vocabulary in
the phrases became more difficult through each level,

This concludes a composite description of the reading materials,
teacher in-ovations, and other techniques used during the reading
instruction periods of the experimental groups during this research

study on interclass grouping.

Testing

The testing program utilized during this study included the
Metropolitan Achievement Tests Forms AM and Am, and the Gates Reading
Survey, Forns 1 and 2.

The sections on reading and word knowledge were used from the
Metropolitan Achievement Tests,

The Qates Reading Survey provided tests on speed and accuracy,
reading vocabulary and level of comprehension.

Both the experimental and control groups used the same program
of testing during the study.

The Metropolitan Achievement Tests were given in October of 1965,

before the project started and in October, 1966, after the campletion.
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The Gates Neadiag Survey Porm 1 was also given in October, 1965,
prior to the start of the study. Form 2 was admliniatered in May of
1966,

The results of the May, 1965, Gates Reading Survey and the
October, 1966, MMetropolitan Achievement Test were for the purpose of
studying the rate of the reading growth patierns develeped through
this special research program. The purpoée was to compare the use of
interclass grouping for reading, used in the experimental groups, with
that of the conventional grouwping for reading within the self«contained
classroom used in the control groups. The comparative results of the
Metropolitan Achioverent Tests and the Gates Reading Survey Test for
the experimental groups, Classes 3 and L are on Tables 7 and 8.

Through this study of interclass grouping it was the objective
to provide the exrerimental groups with a greater latitude of in-
struction through the combined use of standardized reading programs,
special teacher innovated techniques and student motivated projects
related to reading, It was the aim to provide the students with a
greater oppnortunity to strengthen thelr readling abilities dboth
vertically and horizontally.

The program was initiated in a manner in which the core of
instruction centered around the basal reading series that had been
adopted, although special emphasls was developed to provide for
greater creativity on the part of both the teacher and the gtudent,

It. was the objlective in this experiment to give the students
the opportunity to work on and develop their reading skills through

the use of individialized or group motivated activities or projectis.
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TARLE 7

1965 AND 1966 METROPOLITAN ACHIEVEMENT TEST RESULTS
TABLE OF GROWTH FR EXPERIMENTAL GROUPS
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TABLE 8

1965 AND 1966 GATES READING SURVEY $EST RESULTY

TABLE (F GROWTI FOR BXPCRDAENTAL CRIUPS

Class 4

Form 1 Porm 11
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The only time that the fifth and sixth graders were grouped
separately was when they were working with the basal reading series.
This was done because it was felt that the reading interest and skill
levels of the two basal reading programs best fit the needs in reading
of the two oontrasting age groups.

The class was always brought back into & single unit when
individualized instruction or group projeéts and activities were
being concentrated on. This was true when teacher-led or groupeled
games and other skill building activities were & part of the progranm,

The two grade level groups participated simultaneously as a
single unit when working on the iadividualized instruction such as

the S« R. A, Reading laboratory, Webster's Dictionary Discoveries, or

when other teachers initiated dictionary skill building activities.
The class always worked together when they were writing and practicing
for the play or other student inltiated projects,

It was the teacher's purpose to provide the students with ae
many materisls, ideas, and techniqucs as possible with the emphaeis
that they would grasp these aids and develop them as much as possitle
in order to gain the highest level of learning from their reading

program,
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PRCCETURLS, IXSTRUCTICN AND

TESTING IN CCONTROL CLASSIS

Procedures

The control classes were taught by two teachers who worked
together as did the teachers of the experimental groups., However,
they attempted to do only the same amount of cross-planning and
discussion of pupil needs which they would have done ordinarily. The
main importance of their working together was to be sure that the
manner of instruction and techniques correlated with the prescribed
manner of the project, A closer planning procedure and pattern of
instructional techniquea were carried out by the two teachers of the
experimental groups.

In the case of the teachers of the control groupa, each teacher
had previously had some pupils from the other class, so they shared
perceptions about the reading progress of pupils both in regard to the
formal reading instruction period and in regard to reading in the
content areas,

Each teacher in the control group subddivided his class into
two or more reading groups. This varied with the individual progress
of the students, Again division of pupils into groups within the class
waa made socarding to test scores, teacher and principal judgment, and

olassroom performancc,

49
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Class 1 of the contral gruup was composed of tweaty sixth
graders vith lsvels on the 1965 Metropolitan Achisvement AM Battery,
Word Kncwledge Test, ranging from 3.0 ¢o 10.0 and levels on the
Metropolitam Achievement Battery, Reading Test ranging from 3.0 to
10.0. The median on reading achievement was 5.7 and the median om

word knowledge was 6.2. (See Table 9)

TABLE 9

S8IXTH GRADE CONTROL GRCOP
1965 METROPOLITAN ACHNEVEMENT TEST SCORES

C1ASs 1
Metropolitan Metropolitan
Achievement Achlievement
Pupil Reading « 1965 FPupil  Werd Knowledge - 1965
1. ] 10.0 3 10.0
2. | 8.7 r 10.0
3. L 7.1 B Tl
Le J 7.1 B 7.4
Se Q 7.1 Q Tl
6. R 6.8 J T+d
T. B 6.3 D 6.h
8 ] R 6.3 R 6.“
9 T 6.1 E 6.4
10. K 5.7 K 6.2
u' B 507 o 602
12. A Se7 N 6.2
13. N Se7 (o} 6.2
1. D S.l L 5.6
15, G bk A 5.6
16, o L.2 T 5.5
17. I 3.8 c 3.6
18. P 3.7 P 3.6
19' c 307 I 3.0
20. M 3.0 ),

| W
| o
o

Class 2 of the cmtrol.group was composed of twenty-one fifth

graders with levels on the 195 Metropolitan Achievement Battery,
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Word Knowledge Test ranging from 3.7 to 10.0 and levels on the
Matropolitan Achievement Battery, Reading Test ranging from 3.0
to 10.0. The madian on reading achievement was 4.3 and the median

on word knowledge was L.9. (See Table 10)

TABLIE 10

FIFTH GRADE CONTROL GROUP
1965 METROPOLITAN ACHIEVEMENT TEST SCORES

CLASS 2
Metropolitan Metropolitan
Achievement Achievement
Pupil Reading « 1965 Pupil Werd Knowledge - 1965

1. B 10.0 H 10.0
2. K 9.7 K 8.7
3 D 6.6 D 8.7
L. C 6.3 0 6.2
Se 0 6.1 c 5.8
6. N 5.9 N 5.6
s M 5.9 S 5.5
8. G 5.3 P 5.5
9. P S.3 R 5.5
10. R L.L A Sel
1. F L.k E L.9
12. S k.2 M k.9
13. I k.0 I L.9
1k, L 3.8 T L.7
15. U 3.7 G L.7
160 J 3.7 B h'?
17. A 3.5 L L7
18. B 3.5 ) L.5
19. T 3.0 Q L3
20. E 3.0 J 3.7

Q 3.0 F 3.7

The mental ability of these groups, according to the Otis Quick
Survey Test was also checkeds (Class 1 showed an I. Q. range from

8BS = 119, whereas Class 2 had an I. Q. range from 69 - 130,
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In the control groups, as has been indicated in the experimental
groups, children were from both low social economic families and

middle class families and complete and broken family units,

Instructional Techniques

The instruction in the control groups was carried out more in a
traditional manner compared to the approach used by the experimental
groups in this study. The control groups patterned their instruc-
tional approach more around the basal reading series which had been
previously used.

They also used special motivational techniques to stimulate the
reading program, but not to the extent. as that adopted by the experi-
mental groups, More about the special supplementary activities used
by the control groups will be discussed later.

As mentioned earlicr, the control groups subdivided their classes
in two or more reading grovps and this varied according to individual
progress. In the main, two groups were used in both the fifth and
sixth grade control classes. The Scott, Foresman basal reading series
was used by the higher achievers, and the Ginn basal reading series
was used by the middle and lower achievers in both the fifth and sixth
¢rade groups,

The teachers centered their programs in the Scott, Foresman series
around the textbook, Vistas for the fifth grade and the Cavalcades

textbook for the sixth graders. They also utiliszed Open Highways,

another book in the Scott, Poresman series. This textbook was froe
vided to give the underachievers a greater resource of comprehensive

and sikill building activities. This series provided a high interest
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level type of reading experiences, but it contained a vocabulary and
comprehension level that was within the jrasp of those who were using
ite

The Ginn basal reading series provided the middle and lower
achievers a wealth of exercises and experiences in which they needed
in the areaa of word attack skills and special imstruction in compre-
hensive learning. In the Ginn series, the fifth graders used the

textbook, Trails to Treasure and the sixth graders used the textbook,

Wings to Adventure,

The workbook activities were very closely correlated with the
selections read in each of the three basal reading series.

The control groups used a more uniformed pattern of approach to
the teaching of reading, but it did not include rany of the special
motivational experiences that were introduced to challenge the students
in the experimental groups.

The high achievers in the control groups were presented with
special projects to expand their reading abilities. Another useful
technique was the use of the high achievers in the clase to help
those with certain reading difficulties. (Students often galn a great
deal from those within their own peer group. It is important for
teachers to utilize thie instructionsl aid whenever the correct
situation presents itself.,)

Throughout the entire experiment it was stressed with all
teachers of the four groups to try to present an atmosphere where

students were warking and helping one another as much as possible.
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The control groups also took advanta;e of the individusligzed

reading program provided by the S. R. A. Reading laboratory. They

usod this media in much the same manner as was discussed in the
teaching techniques of the experimental groupsg. Students of &ll
levels of achievement worked with the S. R. A+, but the high
achievers were encouraged to ex;snd their werk in this area to a
greater degree, especially when the teachers were woricing with
individuals with specific reading problema.

The control groups also used the scholastic newspapers,

News~Times and Young Citizen, The News-Times was used by the higher

achievers because of its more advanced reading vocabulary. The

Young Citizen was uscc by the niddle and lcwer achicvers because of

its content and vocabulary which best filted their particular reading
needs. This was in conjunctionwith the newspapers used with the
experimental groups.

There was a major difference regarding the amount of attention
given to the scholastic newspapers in the control groups compared to
the experimental groups. The control groups concentrated on the con-
tent of the newspaper more thoroughly than the experimental groups,
because they did not include daily newspapers and other printed news
medias in their plan of instruction. The scholastic newspaper was
their sole connection with this form of reading.

The control groups also took advantage of the wealth of reading
materials provided by the livbrary, They also provided their classes
with a certain amount of time each week to select a book, Class

periods were set aside for free recreational reading, but as was true
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with the experimental groups, much of this reading was done outside of
class or after assignments were completed.

The teachers of the control groups did nromote the presentation
of written and oral book renorts periodically. Thev provided the stu-
dents time in class to organize and write their renerts, or to wmake
notes when oral reports were to be given,

This technique did give the students an opportunity to develop
their sidlls in formal speaking and writing, It also gave them a
chance to share their oninions about certain books with the rest of
the class, It made it possible for othera to hear a brief summary
about a particular book and would possibly encourage them to want to
read the selection,

The teachers in the control groups scheduled their classea so
that an average of three deys each weck was given to the reading and
work on related oral and written activities presented in the basal
reading textbooks. One day was set aside for individualized work in

the S. R« A. Reading Laboratory. The control groups, like the experi-

mental groups, devoted thiree wecks of reading instruction solely to
the S. R, A. program for the purpose of indoctrinating and studying
the student's irdividual progress. This pcriod was also uscd to give
individualized help to students in the areas of reading where they
were having the greatest amount of difficulty. After the completion
of the three~week period the gtudents worked on the S, R. A, once a
week or dealt with other related activities.

(ne day a week was provided for reading instruction related to

the scholastic newspaper and free recreational reading. Special
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projects such as the oral or written book reports were integrated into
the program when the time for such specific activities arose.

As discussed earlier, the core of the program within the control
groups was developed in relationship to the basal reading series. A
story was introduced and the vocabulary was discussed briefly. After
the initisl introduction to the story ané its vooabulary was discussed,
the students read the story silently. With some groups, occasionslly
8 selection was read crally, During the next period the class dis-
cussed the gelection or wrote on certain exercises related to the
story. New words introduced in the vocabulary were also discussed
more tharoughly during this period, The third period was devoted to
special exercieses and activities to enrich or build upon needed
reading skills. The type of exercises varied according to the reading
levels of the groups, The high achievers worked on more specialiged
skills, such as working on written or oral reports to supplomert the
selection that had been read. They also were given timec to develop
their oral or written book reports in more detail. Some of these
students were even used to orcvide the teacher with aasistance in
helping members of other groups who were having difficulty with
certain skills.

The higher achievers were also provided with exercises and
activities that would help to improve their vocabularies, compre-
hension and other reading s‘ructural skilis.

An important phase regarding the reading instruction of the
high achievers in both the control and experimental reading groups

in this experiment was to work on the development of incrsasing the



57
speed of their reading, while maintaining a high level of compre=-
hension. 8pecial exercises such as the use of filmstrips and other
medias were used to help increase the students' reading speeds,

The groups that consisted of the middle or lower achievers in
rcading were provided with more individualized instruction on the
basics of comprehension stud:; sicdlls, vocabulary, and word attack
skills., Special mimeographcd exercises werc given to them so they
could work independently or in small groups.

The Ginn reading scrics providesd the students with a wide range
of special cxerciscs and activities that helped to strengthen certain
reading deficiencies that were detouring their normal rates or reading
progrees. These exercises concentrated heavily on the fundamentals of
the important reading skills such as comprehension study skills ine
cluding story sequences, drawing conclusions, and context clues.
Important word attack skills were stresscd, such as phonetic analysis,
syllabication, prefixes and suffixzs, vowel sounds and vowel digraphs,
and dictionary usage f'or word pronunciation, Word study skills and
st.ructural analysis involving vocabulsry, multiple meanings, in-
cluding synonyms, antonyms, homonyms and homographs, were worked on,
Exercises were also provided on forms of figurative language and
analogous words,

Some examples of a “ew of thesc exercises used by the teachers
of the control groups for the nmiddle and low achievers were?

Word-Study Skillsl

Ward meaning exercises give practice in discriminating between

1pavid H. Russell and Constance M. McCullough, Trails to Treasure
(Teacher's Edition; Revised Edition; The Ginn Besic Readers; Bostont
Oinn and Company, 196L), p. 82,
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words similar in configuration by considerirg their use in a sentence.

1. Water began to from the pipe.

prop drip proud drop
2. The clothes were wvith water,

soaked 8a0ld socared sank

Stractural Analyuul

Structural analysls exercises were used to check the children's
ability to recognize the root word in an inflectional form and to

recall the rule governing the changes in spelling,

1. reporting repart repsrted reports
2. scolding scolds soold scolded

Phonetic &nnl;fsisz

Phonetic analysis exercises were used to check the abllity to

recognize initial consonsnt blends.

1. street:t sp st sk 3. blame: bl br pl
2. twioet tw th ter L, smallt sn sm cor

Other exercises in phonetic a.nalysis were used to determine the
children's ability to recognize and use ir. word attack such phonetic
elements as consonant blends, phonograms, and consonant and vowel
digraphs.,

1. He began to spl the wood with his ax. it od ut

2. The dog went to digupa b . ot ore one

3. Some psopls gr thelr teethe at 1t iok

8}11.!:100'010.3

Syllabication included exercises where the students were to

iTbid., p. 105 2Ivid., 1I, p. 96 31tid., III, p. 130
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write the number of syllables in a word and to draw a line under each
vowel heard.
1. noticed 2 3, decorated L
2. landed 2 W bored 1

Prefixes and Suffixesl

Prefix and suffix exercises were to check the children's
recognition of prefixes and suffixes as syllabic units. They were

to place the prefix or suffix after each word,

1. exhibit ex L. homeward ward
2. firmly 1y 5. helpless less
3. disappoint dis 6. movement ment

Vowel Dig'aphs2

Vowel digraphs exercises were given to check the children's
atility to recognize the sounc of vowel diagraphs,

1., sea: thread heard heat

2. tail: praised hair airport

3. goose: wocds teok moon

Dict.ionag Uaaggg'

Dictionary usage exercises were given to ciieck ths ability of
the group in alphabetizing to the fourth letter as an aid to locating
words in a glossary, dictionary, index, or emncyclopecdia.

Vocahularf‘

Vocabulary exercises were given to check the children's undere

standing of the meanings of new words,

bid., ™, p. 181  2mbid., V, p. 2k2  3Ibid., VI, p. 22

brad., vII, p. 128
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le show excuse exhibit control
. to wind up foul eveut crank

3. half~wild horse bronco Nutmeg bHunt
L. puzzling mysterious dining dripping

Multiple Heanizngl

Multiple meaning exercises were given to provide additional
practice in recognivirg words which have more than one meaning,
(homographs). Excrclses in recognizing syvonyms, antonyms and
horonyms were also given,

Figurative Lnnguagez

Fipurative langrage exercises provicded practice irn recognizing
synonyms, words or phrases with similar meanings.

1, His feol were like lead, very heavy

2. The child was the apple of his eye. his favorite

J. FEis heart was heavy. sad

Aralogous ordsd

Analogous word exercises were used to Jdevelop an undersianding
of' anzlogous worde., When someone reads & story and says, "This reminds
me of something,” he sees a likeness or anulogy between the story and
the thing he knows,

bullet dangerous water state wnots i

l. bow arrow gun bullet
2. sldewalk safe street dangerous
3. cara miles ship knots

3Ibid., X, p. 36

1mbid., VIIT, p. 104 °Ibid., IX, pe 162
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Le St. Lowis oity Missouri state
S. cars 1land Dboats water

The building of essential habits and skills in comprehension is
the most vital part of a student's reading instruction. The other
skills must be mastered first, but it is only when a reader compre-
hends the material that he has read *hat a true and meaningful read=-
ing expericence has been fulfilled, A few of the comprehensive study
8kills included in the program were ccntext and experience clues,
details and sequence, and story sequence,

Details and Sequencel

Details and sequence exercises were used to provide praectice in
recalling story details and noting their proper sequence. A list of
statements were listed and the student was asked to number them in
the numerical order in which they took place in the storv, This

same type of exerclise was given for the purpose of organizing historical

or other events in their proper order,

Context and Experience Clues2

Context and experience clues exerciscs were used to develop
comprehension through the review of new words in a story and to

provide experiences with context clues that use the child's knowledge

of his world,
An example of this exercise is as follows:
sipping sobbed dangerous mscles
1. He is sipping lemonade through a straw,

2. He sobbed as though his heart would break,

lTpide XTI, pp. 195, 225 °Ibid, XII, p. 337
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Je It 18 dangerous to cross the street without first looking
both ways.

L. Chopping wood makes yonr musclas strong.

Besides the use of these exercises to strengthen the compre~
hensive skills of the students, they had oral discuseions relating to
selections read. This gave the students a chance to exvress their
ideas and feelings about a particular subject in an open group type
of atmosphere, The teachers also provided them with the opportunity
to do some formal writing on direct or related subjects in which the
story suggested. These writing experiences were often correlated
closely with the oral class discussions that were developed f'irst after
the reading of a partictlar story. The written exercises dealt with
direct factual matter related to sections of a particular story. The
teachers also provided the students periodically with an opportunity
to develop their own creative reactions, directly or indirectly,
related to a particular sequence in a story,

The testing program for the control groups was the ssme as that
used for the experimental proups. The detailed plan of testing for
all four groups is included under testing in Chapter III,

The comparative results of the Metropolitan Achievement Tests,
Form Am on reading and word knowledge and the Gates Reading Survey
for the control groups, Classes 1 and 2 are on Tables 11 and 12,

The aim of this study was that the control groups follow
through with the more traditional form of reading instruction that
had been instituted in the school's reading progr#m prior to the

beginning of this experiment. As has been discussed earlier, the
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TABLE 12

1965 AXD 1966 GATES READING SSRVEY TEST RESULTS
TABLE CF GROWTH FOR CONTROL GROUPS
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students in the control :roups were subdivided into separate reading
groups within their classroom, compared to the single group
approach to the teaching of reading in the experimental groups.

The high achievers in both the control and experimentsl groups
were provided with activities that would provide a stimulation to
challenge both their interest and productive levels in reading.

The middle and low achievers were given a program that would
give them more individualized reading instruction. Claes 3 of the
experimental group had many of the same type of reading siill
building activities that was discussed in Chapter IV under instruce
tional techniques for the middle and low achievers in the control
groups. The 3cott Foresman series provided them with a similar
pattern of growth prograw.

The main difference between the control and experimental groups
was the approach to the instruction of reading. It was the intent in
the expserimental groups to *ry to create a higher interest level in
reading. More will be discussed about this in Chapter V.

It has been the purpose of Chapters ITI and IV to describe in
detail the actual reading programs that were carried on throughout the
year of this experiment, A strong emphasis has been placed upon the
coentrasting methods of approach and techniques used in the control and
experimental groups regarding the instruction of reading by the

teachers and the learning pstterns followed by the students,



CHAPTER V
ACHIEVEMENTS (F CBJECTIVES (TESTING), FINDINGS,
AND EVALUATION OF THE PROGRAM

The purpose of this chapter is the re-examination of the
original hypothesis stated in Chapter I, and the correlation of
those findings and achievements of the objectives obtained during
the course of this experimental program on the instruction of
reading at the intermediate grade level.

The hypothesis stated prior to the start of this experiment,
was that the use of interclass grouping would provide greater
achievement and a higher level of motivation for reading than
would be found in a conventional self-~contained pgrouping programe

The achievement of objectives gained after any expecriment
reflects directly on the final validity of any hypothesis stated,

There were numerous findings discovered as a result of this
experiment that will help to support the original hypothesis stated
prior to the beginning of this reading program. However, many of
these findings are intargible, not providing actual proof of the
validity of a theory or idea posed imn an experiment such as this
one. Such findings will be discussed later in this chapter.

The most accurate device that can be used in determining the
true value of an educational experiment, such as the one that has

been performed, is through the use of achievement gains in reading

66
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obtained on the part of those students who participated in this

particular reading progran,

Achievenent of (bjectives

Tharough the use of the Metropolitan Achievement Teets and the
Gates Reading Survey, a realistic scholastic growth in reading on
the part of individual students can be visualized. It must be re-
membered that teﬁts cannot provide all of the answers needed in such
a study as this. There are many other factors that must be weighed
with definite consideration. A test does provide a more tangible
result and cat he weighed more objectively than other particular
measuring devices.

A8 has been discussed in Chapters III and IV, the Metropolitan
Achievement Teste on reading and word knowledge were given in
September of 1965, before the start of the experiment and again in
September of 1966, after the experiment's conclusion. The Gatea
Reading Survey was administered in September, 1965, and again in May
of 1966, immediately following the termination of the study.

The results of these teste for the erperimental and control
groups were shown on Table 7, Chapter 11I, page h6; Tadble 8,

Chapter III, page L47; Table 11, Chapter IV, page 63; and Table 12,
Chapter IV, page 64, These tables illustrate the total grade equiva-
lent ranges and gains on the 1955 and 1966 Metropolitan Achievement
Tests, Reading and Word Knowledge. Also included are the grade equiva-
lent ranges on the Gates Reading Survey Tests for the control and
experimental classes,

Tables 13 and 1L are included to show the combined net gains
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TABLE 13

A COMBINED DISTRIBUTICR COF GAINS AND LOSSES (N THE
METROPULITAX ACHIEVEMENT AND GATES READIRG SURVEY
TESTS « CONTROL GROUPS, CIASSES 1 AND 2

Ket. Ach, Met. Aeh. Oates a‘mn‘

Word Xnowledge Reading Sarvey
Range Range Range
L.k 3.9 1.9
3.6 3.7 1.5
2.6 3.4 1.1
2.6 3.2 .8
20,‘ 205 .e
1.8 2.4 ol
1.7 2.3 N}
1.6 2.2 b
1.5 1.9 N
1.4 1.9 b
1.4 1.8 6
1.k O o5
1.3 1.5 Al
1.2 1.k ol
1.1 1.k ol
1.1 1.4 3
l.1 1.4 o2
1.1 1.3 o2
o9 1.2 o2
o9 1.0 ol
o8 1.0 ol
8 N el
o7 o5 0
o7 o5 «0
vs oh - ol
oh oh - ol
A 3 - ol
03 03 ~ ol
.2 02 - 01
02 .2 - 01
.o 02 L .2
00 02 - .h
.o .0 - .6
.0 00 - .6
.0 - 01 - 06
.0 - 02 - 07
.0 - o2 -, 09

e ol - .h - o9
- Oh ., os =],
-100 - .6 -1.1
-103 -1.3 .103




69
TABLE 14

A COMBINED DISTRIBUTION OF GAINS AND LCSSES ON THE
METROPOLITAN ACHYEVEMENT AND GATES READING SORVEY
TESTS « RIPERIMENTAL GROUPS, CLASSES 3 AND 4

Ret. Ach, ¥et. Ach. Gates Reading

Word Knowledge Reading Survey
Range Range Range
k.0 L.5 1.7
3.1 2.7 1.5
3.1 2.7 1.1
29 2.6 1.0
2.8 2.1 od
2.11 2.1 9
2.3 2.0 8
2.1 1.9 8
2.1 1.8 8
2.1 1.7 col
10'4 107 07
L o1} l.u 6
1.1 1.'-1 6
1.1 1.3 .5
1.0 1.3 5

o9 1.2 05
9 1.1 05
«8 1.1 »9
N. 1.0 ol
08 .9 oh
o7 08 o3
o6 ol 03
05 Oh 03
05 03 o2
05 o2 o2
.h .1 .1
oL 0 .0
o2 0 +0
.2 - .2 .0
02 - .2 ) .2
Ol - 03 -~ 03
.1 ad oh — ah
01 - oll - oh
00 - o,-l - oh
00 - 06 - 05
oO L) .6 - .s
- .1 - .8 - .5
el 02 -, .8 - .7
- .h .1.5 - 07
- 06 "2oh «1,0
- 07 -300 =.2
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and losses of both ocontrol and experimental groups on the word
knowledge and reading tests of the Metropolitan Achievement Tests,
Forms AM and Am. The tables also show the comhined results of the
control and experimental groups on the Gates Reading Survey. This
data has been cempiled to compare the gains and losses, both on a
group ard individusl dasis,

The results reveal the follewing gain and loes statiasticas for

both eantrol and experimsotal groups oa the three eeta of tests given,

TARLE 15

TOTAL GAINS, NO GAINS, AND LOSSKES MADE BY
THR TWO CCGRTROL GRCGUPS (L1 STUDENTS)

D B e L e S SR T R S RS T S

Test Gain No Gain Loss

Metropolitan Achievemant Werd Knowledge 30 7 L

Metropolitan Achievement Reading 32 2 ?

Cates Reading Survsy 22 2 17
TABIE 16

TOTAL GAINS, NO GAINS, AND LOSSES MADE BY
THE TWO EIPERIMENTAL GROUPS (L) STUDENTS)

Test Gain No Gsin Loss

Metropolitan Achlevement Word Knowledge 33
Matropolitan Acbievermnt Reading 26
Gates Resding Survey 26

w N W

5
13
12

The results of this casparison on only the gains and losses of the

tvo groups under study indicate a very close relationship in their total
reading growth,
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There were eighty~-five gains achieved by the students in the two
experimental groups, compared to eightye~four by those in the control
groups, Kleven in the experimentsl groups showed no gain, compered to
eight in the control, Thirty in the experimental showed losses,com-
pared to twenty-eight in the control.

Another ocmparison was made regarding the sverage gain made by
the two combined groups on the three test®s used. The experimental
classes showed the following average gains on the tests:

Word Knowledge, 9.1 monthsj
Reading, 6.7 months; and
Gates Reading Survey, 2.4 months.
The control classes showed the following average gninaa
Word Knowledge, 8.4 months;
Reading, 9.9 months; and
Gates Reading Survey, .9 of 1 month,

To prove how close the complete reading achievement on all three
tests was, 1s indicated by the fact that the average gain by both
groupe was 6.7 months.

It should be noted, however, that the control groups shoved a
higher achievemsnt gain on the Metropolitan Reading Test. Their gain
vas 3.2 months over that of the experimental groups,

The preceding caomparizons were made on the average gains made by
the combined experimental and control groups.

The following table shows the average gain or loss achieved by
each individual experimental and control group on the three tests

ingsluded in the study. The average is on a yearly besis.
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TABLE 17

AVERACE GAIMS QR LOSSES MADE BY ClASSFS 1, 2, 3, L,
N THE METROPOLITAN ACHITVEMENT WQRD RG&I&N&
ARD READDRO TESTS, AND THE GATES READING SURVEY

b

GCates
Word Baading
Knowledge Reading Survey
Class 1 1.2 lel - 003
Class 2 b 5 ]
Class 3 o7 «19 019
Class h 1.2 1.1 3

A comparison of the elass medians arrived upon through the three
teats given, will also provide additional ineighte to the pattermn of
reading growtd achieved by the two groups studied in this particular
exporinent. Thsse medians were given ca Tedle 7, Chapter III, page LS,
and Table 11, Chapter IV, psge 63, but should be repeated in order to
provide a better appraisal of the achievements gained by the groups
under study in this chapter. The addition of the class medians along
with the average 0lass and ovsrall group gains on the tests given will
provide a more analytical approach to ths evaluation of the reading
achievement level obtained through the course of this experiment,

Table 18 shows the median rsnges based apon the grade level
achievenments on the 1965 and 1966 Metropelitan ichievement Test,

Word Knowledge aund Reading. Also included are the September, 1965,

and May, 1966, Gates Resding Survey results.
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TABLE 18

CLA33 MEDIANS OF 1965 A:D 1966 METROPOLITAN

ACHIBVEMENT WQORD KNOWLEDGE AND READING TESTS

AND SEPTEMBIR, 1965, AND MAY, 1966 GATES
RMADING SURVEY

b e
Word Word Qates Reading
Knowledge IKnowledge Reading Reading
Class# 1965 1966 1965 1966 ept. y
1 6.2 7.0 SeT Tel 6.5 6el
2 4.9 S.7 hed 5.5 Seh 5.9
3 5.3 5.3 5.3 b.9 S.1 S.u
L 6.2 Te7 - 645 77 67 7.0

#Classes 1 end 2 « Control
Classes 3 and L - Ngperimental

The aversge medians for each class on the 1965-1966 Metropolitan
Achievement Tests, word knowledge and reading, and the Gates Reading

Sarvey are as follows:

TABLE 19

AVERAGE MEDIANS 19651966 METROPOLITAN ACHIEVEMENT
WORD KNOWIEDGE AND READING TESTS
AND GATES READING SURVEY

I

e st i s — s -

Word Cates Reeding
Knowledge Reading Sarvey
Cless 1 606 6." 60&5
Cless 2 503 SOhS 5065
Class 3 503 Sol 5025

clus h 6095 701 6085
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The ombined control groupe had sn average median on word
knowledge of 5.95; reading 5.925; and Gates Reading Survey, 6.05.

The combined axperimental groups had an average median on
word knowledge of 6.153 reading 6.1; and Gates Reading Survoy,

6.05,

A comparative study was also made after the completion of this
experiment to show the grade eguivalent ranges for the fifth and sixth
graders partieipating in both the control and experimental groups,
This comparison on the grade equivalent rangee after the experiment's
campletion corresponds with the ranges and cless medians made prior to
the start of the experiment, discussed in Chapter I, pages 3, i, and S,

Upon campletion of the experiment, the fifth grade comtrel groap
showed a grade equivalent range on the 1966 Metropolitan Reading Test
from 3.0 to 10.0, with a median of 5.5, while the fifth grade experi-
meontal group ehowed a grade equivalent from 3.1 to 10.0 with a median
of 6.1. (See Table 20)

The eixth grade control had a grade eguivalent range on the
Metropolitan Reading Test from 3.3 to 10,0 with a median of 7.1, while
the sixth grade experimental group showed a range from L.7 to 10.0
with a median of 6.6. (See Table 21)

In comparing the vocabulary development of the groups, the word
nowledge test of the 1966 Metropolitan Achievement Battery was used,
It indicated that the fifth grade control had a grade eqQuivalent range
from 3,6 to 10.0 with a median of 5,7 and the fifth grade experimental
group had a grade eQuivalent range from 4,3 te 10.0 with a median of
5.8. (Ses Table 20)



75

TABIE 20

1966 METROPOLITAN ACHIEVEMENT TEST
PIFTH GRADE, GRADE EQUIVALENTS

Metrocpolitan Achisvement Netropolitan Achievemsat

Reading - 1966 Word Knowledge - 1966
Sth Sth Sth Sth

Orade Graders in Grade Graders in

Control Experimental Control Experimental
Class 2 Classes 3, L Clase 2 Classes ), L

10.0 10.0 10.0 10.0
10.0 9.2 9.8 10.0
8.7 8.4 T.9 9.8
8.4 8.4 Tk 7.9
707 800 701 7.9
7.3 8.0 6.9 7.6
7.1 TeT 6.3 T4
6.1 7.3 602 7011
509 608 5.8 6.9
5.7 6.8 5.8 6.2
5.5 6.3 5.8 640
5.5 6.1 5.6 5.8
5.3 5.5 545 5.8
L.9 S.1 55 5.5
ho? ho9 503 503
L.b .7 5.1 5.3
h.2 Le7 Sel S.1
L.2 k.0 L.9 S.1
3.9 3.8 L.7 L.y
3.8 3.5 Lhe? L.9
3.0 3.3 3.6 L9
oe 3.1 [ X} hij
SJS 6'1 5-7 508
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TABLE 21

1966 METROPOLITAN ACHIEVEMENT TXEST
SIXTH CRADE, GRADE BQUIVALENTS

e .
. 2

Metropolitan Achievement Metropolitan Achievement
Reading - 1966 Word Knowledge - 1966

6th 6th 6th 6th

" Qrade QGraders in Orade Craders in

Control Experimental Control Experimental

Class 1 Classes 3, L Class 1 Classes 3, b
10.0 10.0 10.0 10.0
10.0 8.7 10.0 9.9
97 8¢5 10.0 9.5
807 803 10.0 905
8¢5 8.0 10.0 9.5
8.5 8.0 10.0 8.3
8¢5 7.7 9.1 7.8
803 7.3 708 708
8.3 T.1 Te8 7.0
7.3 6.6 7.8 6.7
Tel 646 7.0 6.7
6.0 6.3 6.h 6.h
6.0 6.0 6.l 6.l
845 ST 5.8 6.1
5.5 507 5.6 6.1
Se5 8.3 Sels 6.0
k.0 S.1 5.0 5e2
Le0 L.7 k.7 1% )
3.5 L7 L.6 L.6

303 [ X h.3 [ X )

7.1 646 7.0 67
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The aixth grade contre¢l group showed a grade eguivalent range
from b.3 to 10.0 on the word inocwledge test with a medien of 7.0,
while the sixth grade experimentsl group showed a grade equivalent
range from 4.6 to 10.0 with a median of 6.7. (See Table 21)

After analysing the composite scholastic reading achievement
growths scored by the experimental and control groups participating
in this experiment, it is evident that the total reading achievement
gslans compiled by both groups were veory closely related in the final
comparative summation,

The control groups did show a slight advancement over the
experimental groups, according to the grade equivalent ranges and
medians achieved on the reasding and word knowledge batteries of the
Hetfopolitan Achievemeat Tests,

A further conparapive analysis of the class medians achieved
by both groups in this experiment will be discussed in the section on
the final evaluation of the progranm,

There are other evaluative approaches that can be used to help
judge the final validity of the hypothesis stated prior to the be-
ginning of this experiment, 3ome of these will be discussed later in
this chapter under the findings gained and the final svaluation of the
progranm,

Even with the addition of other materials to help support the
objectives of the experiment, it m:st be emphasised again that a
detailed and well planned testing program, prior to the etart, during
the course, and again after the coampletion of such an experiment, will
provide the moat objsctive results in order to appraise the final

evaluation of the program's true validity., Of course, there are so
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many variables to ¢onsider before reaching a final conclusion, that it
is almost impossible to reach a total and final conclusion on an eéx-

periment as complex as this one.

Findings

There were certain definite objectives that were reached in
this study. The usc of highly motivational techniques and presenta-
tions seemed to be very beneficial to the total reading growth of the
middle and high achievers in the experimental groups. Of course, in
contrast, was the disappointing growth pattern of tie middle and low
achievers in the experimental group. This may in part be due to the
stronger emphasis on grouping and procedures used than was prevalent
in the composition of the control groups, Students are quite aware
of grouping with their own peers and this can be either beneficial or
detrimental to the individual, depending on their personalities. There
were some occasions during this study when students were placed in
another group depending on their progress and individual needs. It
was emphasized throughout the program that teachers be as casual and
objective as possible regarding the re-grouping of certain students,
It is impossible to detect and realize how theee changes will affect
the st:dents personally. No matter how understandably a teacher may
try to handle a particular situation, he may not gain the under=-
standing in return from his students in regard to their performance
and progress.

An example of this situation was noticeable when two students
were placed in Class 3 from Class L of the experimental group,

approximately a month after the program was initiated. They were
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students G and S of Class 3 of the experimentsl group. The results
of their Metropolitan Achievement Test in reading indicated a drop
of 3,0 and 2.li years respectively.

These students, who had been very closely associated with a
particular clique, both socially and academically, seemed to show a
marked change in overall attitude, resulting in a decreased motivation
to perform at a high level of achlievenent or over«~achievement. This
is a factor that must be given consideration when evaluailing the
achievements and workability of a program.

Further study of other areas of the program in the experimental
and the control classes seems to indicate that such changes in grouping,
i.e., moving students from one group to another, may or may not be
advantageous to students and/or a program,

The grouping of students accerding to their reading ability in
the experimental groups may also have had a tendency for the somewhat
disappointing resulte on the reading growths of tiose students in
Class 3 of the experimental group,

The general reading ability of the student was not the sole
factor used in the determination of grouping students for reading in
the experimental groups. It is true that the hipgh achievers in reading
were placed in Class L and the low achievers in Class 3. It was em=
phasized prior to the beginning of the program, that there would be
as close as possible, au equal distribution of middle achievers in
both classes. Changes were mede in the groups after the start
of the experiment to heip strengthen the reading level of Class 3.

This action should probably have been done at the beginning because,
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as was discussed in the case of the two students who were changed,
it tended to have had a revirse ef{ect on their total reading growth.
The use of more high achievers in Class 3 may have helped to solidify
the reading achievement level of the whole group since students have
a great influence on one another, both socially and scholastically,
With the use of some of the class leaders who were also high achievers,
it may have helped to create a better atmosphere in the reading program
of Class 3. Their addition may have created a motivational stimulus
for the low achievers that could hsve had an indirect influence on
their total reading growth. As stated earlier, studenits can help one
another, often at a time when the tecacher is busy with others or when
they are unable to reach a student's level of understanding. This
influence may have been a helpful factor regarding the total achieve-
ment galins in word knowledge and reading acrdeved by Class 1 of the
control ;roup,

Another interesting finding that should be given consideration
regarding the validity of this experiment was shown through the use of
a reading attitude survey.

Upon the conclusion of the experimental reading program, a
reading attitude survey was presented to all of the students in both
the experimental and control groups.

The students were encouraged to answer objectively questions
regardings

1. Their personal reading habits and interests.

2. The type of groupin; used in the program,

3« The quality of reading instruction on the part of the

teachers participating in the study.
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The validity of the response on the survey cannot have a great
deal of effect on the total evaluation of such a pregram, but it ddad
provide some interesting and concrete insights regarding the personal
reading habits, instructional needs, an? Jesires on the part of the
students,

Questions 11, 12, and 13 on the survey were directly related to
the plan of interclass grouping for reading, and the resulis showed
+hat mare students were in favor of this type of a program ovor the
more corventional plan of grouping within the self-contalned classroom,

The survey results below show {the reactions of the total com~

posite of eighty-two students who participated in the experimeut.

Reading Attitude Survey
l. Do you like to read?
76 yes 6 no
2. Do you read at home?
80 yes 2 no
If yes, how often?
59 everyday 23 seldam O never
3. “hat do you read at hame?
53 newspaper 26 magazine 30 comics Ll fiction books
35 non-fiction books
L. How often do you visit the public library?
20 once a week 15 once a month 15 more than once a month
29 seldom 3 never
5. What types of booke do you enjoy reading most?

26 sports L5 mystery 38 adventure 28 biography 10 factual
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9.

1n,

11.

12.

13.

k.

15.

82
Which type of book do you enjoy the most?
L7 fiction 35 non-fiction
Do you usually finish a book you start?
75 yes T no
What sections of the newspaper do you read the most?
47 front page 31 sporte S0 comiecs 19 local news
Do you llke to be read to?
35 yes L7 no
Do you enjcy reading claas?
69 ye2 3 no 10 no opinion
Do yeu like changing rooms for reading?
L? yes 20 no 20 ro opinion
Do you like having a different teacher for reading?
LO yes 20 no 22 no opinicn
Do you like being with a different group of children for
reading class?
S3yes 18 no 11 no opinion
Do you feel that your teacher gives enough attention te your
group?
75 yes 7 no
Do you think that more time should be given to help your
personal reading problems?
38 yes bl ne
Do vou think that more time should be given during your resding
class for specisl group projects in reeding?

50 yes 32 no
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17. What are your opinions about reading workbooks?
35 favorable 26 unfavorable 21 no opinion
18, Would you like more time for recreational reading?
57 yes 15 no 10 no opinion
19, In which grade did you like reading the best?
8 fourth grade 52 fifth grade 22 sixth grade
20. In which grade did you like reading the least?

66 fourth grade 12 fifth grade L sixth grade

Evaluation

It has been the ultimate objective of this experimental program
in reading to attempt to prove that the use of a form of interclass
grouping for reading would provide the students with a higher level
of motivation anc great.er academic achievement in reading than would
be obtained in a more coaventional self-contained form of a grouping
program,

This experiment has emphasized strongly on the procedures,
materials, and instructional techniques used by the teachers working
with the experimental and control groups involved in this study.

As has been stated earlier both groups were given the same
tests prior to and after the completion of the program. The tests
us8ed by the teachers during the course of the study varied according
to the definition of the individual needs of the students, decided
upon by each indiwvidual teacher.

The uniformly administered achievement tests given to both the
control and experimental groups did approach as closely as possible

the most valid results in which an experiment such as this can be
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evaluated. Again it must be atressed that there are other variables
that must be given consideration before attempting to develop an
authentic and valid evaluation of such an experiment.

A great deal hags been written in an attempt to discover the
precise academic growths in reading achieved by the students particle
pating in this particular experiment. Several approaches have been
discussed earlier in this chapter to illustrate the reading growtha
achieved.

Through the use of comparing the medians of the grade equivalent
ranges on the 1965 and 1966 Metropolitan Achievement Tests in reading
and word knowledge for the control and experiwental groups, the most
objective evaluation of the testing projram of this experiment can
probably be achieved.

Table 22 shows a comparison between the 1965 and 1966 medians
achieved by the grade levels of the conirol and experimental groups
on the Metropolitan Achievement Tests on reading and word knowledge.
The 1965 medians include all of the fifth and sixth grade students
who were to participate in the experiment prior to its beginnring.

The 1966 medians include all of those fifth and sixth graders
according to grade level, after the experiment's conclusion.

According to the comparative medians between 1965 and 196, the
control groups made the most significant gains throughout the experi-
ment, even though the medians at the conclusion of the study were
closely related. As mentioned earlier in Chapter V, the average
median gain for each group was 6.7 montha. The significant con-

clusion to make is that the control groups had lower class medlans
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than the fifth and sixth graders of the experimental groups and they
caught up in their median gains in most cases. The control classes
showed a greater median gain from 1965 to 1966 in both reading and
word imowledge.
TABLE 22

COMPARISON OF 1965 AND 1966 MEDIANS ON THE METROPOLITAHN
ACHIEVEMENT TEST, READING AND WORD KNOWLEDGE

(RADE LEVEL
1965 1966 1965 Word 1966 Word

Reading Reading Knowledge Knowledge
Sth Grade
Countrol Group
ClﬂBS 2 ho3 505 ho9 5-7
Sth Graders in
Experimental
Group
Classes 3 and L Sel 6.1 5.3 5.8
6th Grade
Control Oroup
Class 1 5.7 7.1 6.2 7.0
6th Graders in
Experimental
Group
Classes 3 and | 6.0 6.6 6.3 6.7

The fifth grade control gained 1 year, 2 months, in reading
compared to a gain of 1.0 years by the fifth graders in the experi-
mental groups. The control also gained 8 months in word knowledge,
compared to a gain of 5 months by the experimental fifth graders.

The sixth grade control gained 1 year, L moaths, in reading

compared to a gain of 6 months by the sixth graders in the
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experimental groups. The control also gained 8 months in word
knowledge, compared to a gain of L months by the experimental sixth
graders.

The most obwvious observation that can be made through the
comparison of the grade level medians is that the sixth grade control
group acideved definite grade equivalent range median gains over
those achieved by the sixth graders in the experimental groups.
‘There was an overall O.month median gain in reading and a L-month
median gain in word knowledge over the experimental sixth graders.

The fifth grade control groups achieved an overall 2~month
mcdian gain in reading and a 3~-month median gain in word knowledge
ovcr the experimental fifth graders.

Table 23 shows the statistical procedure used to determine
the T-Ratio for the experimental and control groups in reading,
upon the conclusion of the study.

The statistical procedure employed to analyze the data was
the T-Ratio. The .05 level of significance was the one established
for acceptance and rejection of the hypothesis,

Hypothesis I. There is no significant difference in the
academic achievement between the control group and the experimental
group.

The statistical analysis of the data indicates no significant
difference because a t score of .09 was found to exist, The null

hypothesis is accepted.
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TABLE 23

THE T-RATIO STATISTICAL ARALYSIS ON THE
1966 METROPOLITAN READIMNG TEST F(R
THE CCHTROL AND EXFERIMENTAL GROUES

e ety s

Control Experimental
X x° Y 2

1. 10.0 100,00 L.7 22,09

2. 9.7 94.09 7.3 53.29

35 8.5 72.25 8.0 64,00

lis T3 53.29 3.5 12.25

Se 8.7 75.69 6.3 39.69

6. 10.0 100000 5.3 23.09

Te 8.5 72.25 ¥, 50.41

80 8.5 72.25 5.7 320h9

9. 6.0 36.00 Le7 22.09
105 7.1 50.41 L7 22,09
11. 6.0 36,00 3.8 4.4k
12. 5.5 30.25 6.8 L6.2L
13. 5 o 30.25 5.1 26,01
;. 8.3 68.89 L.9 24,01
15. 8.3 68.89 L.O 16.00
16. 5.5 30.25 L7 22.09
oy L.O 16.00 5.5 30.25
18, L.O 16.00 3.3 10.89
19, 3.3 10.89 3.1 9.61
20, 3.5 12.25 8.0 6L.00
21. 10.0 100.00 8.0 64,00
22, 8.4 70,56 10.0 100.00
23. 10.0 100.00 8.5 72.25
2L, Tel 59.29 10.0 100.00
25, 7.1 50.41 8.7 75.69
26, 8.7 75.69 9.2 8L.6L
27. 7.3 53.29 6.8 L6.24
28. SeT 32.49 8.0 6L.00
29. 5.5 30.25 T.7 59.29
30. 5e9 34.81 6.0 36,00
310 3.8 lhollh 7.3 53029
32, 6.1 37.21 N 70.56
33. Lh.2 17.6L 8.3 68.89
3. Lol 19.36 6.1 37.21
350 '409 2'4001 Sol 26.01
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TABLE 23 = Continued

____Control Experimental
X 1 Y G
%. h.2 17.6,4 Boh 70056
3. 3.9 19.21 5¢7 32.49
38. 3.0 9.00 6.6 L3.5%
39. 5.5 30.25 6.6 L3.56
hOC 5.3 28.09 7.7 59.29
MO h.? 22009 6. i 29.69
Grade Point
Sum 26L.5 265.9
Grade Point
Average b5 6.L9
Squared Sum of
Grade Point 1,887.63 1,857.25
Average of |
Squared Sum L6.04 ' L5.30

t = ,09% not significant

Another means by which an experimment of this nature can be
evaluated is through the use of the procedures and techaniques used
by the two contrasting forms of grouping for reading instruction.

A very important aim of the teachers working with the experi=-
mental groups was to plan and provide a somecwhat unique and different
form of reading program for those students participating in the
experimental classes, The main core of the basal reading program
was followed, but it was the purpose in this experiment to offer the

students with 8s much of a variety of new experiences as time would
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permit. A detailed description of the procecures and techniques used
was discussed in Chapter III,

The students in the experimental classes were offered certain
challenging activities and exe¢rcises in reading that would help to
create a greater motivational desire on their part toward reading,
than they had witnessed in their previous reading claases.

Possibly the forwat used far their instruction in reading was
such a chauge from their previous form of study that they found
themselves gomewhat unaccustomed and not fully prepared for such a
change.

The students in the experimental classes were very much in
favor of, and thoroughly enjoyed their reading classes, as was indi-
cated on the student reading attitude survey. There were a number
of atudents, especially sixth graders in the control groups who
desired to participate im this form of interclass grouping for
reading instructione.

In oonclusion it is very evident that this program should have
been carried out for several years before the final validity of its
success or failure could be fully decided,

Another factor tiat should be mentioned in conclusion is that
probably a study such as this should have been carried out within one
grade level rather than combining two grade levels, as waa the case
in the experimental groups. In this particular experiment it was
physically impossible to use Just one grade level, because there were
only two sections of each grade in the school, and at least three

sections were necessary for such an experiment.
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It seemed that the experimental groups were under somewhat of a
handicap, due te individual personality and physicel differences found
between fif'th and sixth graders ir an elemenlary” school situation,
Undoubtedly & more realistic test of the hypothesis of this experiment
would have bcecen achieved if the experiment could have centered solely
around fifth or sixth grade seciions ir: reading. There are defiunite
changes of attitudes and associetionrs with children in these two age
groups and this could have affected substantially the final results
of the experiment.

This study presenied a definite challenge for the teachers as
well as the students. IL creatcd a cleoscr atmosphere between the
teuchers participating in the study, and gave trherm a better oppor-
tunity to study and evaluate their own personal procedures and
tecnniques which would satisfy most efficiently the students?
indivijual needs and abilities in reading.

This type cf experiment made the teachers more aware of Lhe
importance of reading in the carriculums It also motivated them to
atiemp? to do a better job of teaching reading. It gavc them the
opportunity to implement certain crcative techniques and strengthen
their conventicnal procedures in arder to present a betier resding
program for the students in tneir classes.

It is of the utmost importance for a teacher to remember
always that the best education huranly possitle must be provided
for the students undcr thelr lecadership,

IS studies and programs such as thils one are initiated with

the focus on the students' individual needs and abilities, there
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will be gratifying educztional growth gained hy both the students

and thc teachers,
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