Eastern Illinois University

The Keep

Masters Theses Student Theses & Publications

1969

A Study of Motivational ApIproaChes for Use in the
Transition Period from Childlike to Adolescent Art

Linda Hance

Eastern Illinois University
This research is a product of the graduate program in Art at Eastern Illinois University. Find out more about
the program.

Recommended Citation

Hance, Linda, "A Study of Motivational Approaches for Use in the Transition Period from Childlike to Adolescent Art" (1969).
Masters Theses. 4072.
https://thekeep.eiu.edu/theses/4072

This is brought to you for free and open access by the Student Theses & Publications at The Keep. It has been accepted for inclusion in Masters Theses

by an authorized administrator of The Keep. For more information, please contact tabruns@eiu.edu.


https://thekeep.eiu.edu
https://thekeep.eiu.edu/theses
https://thekeep.eiu.edu/students
www.eiu.edu/artmaonline/education.php
www.eiu.edu/artmaonline/education.php
mailto:tabruns@eiu.edu

PAPER CERTIFICATE #3

To: Graduate Degree Candidates who have written formal theses.

Subject: Permission to reproduce theses.

The University Library is receiving a number of requests from other
institutions asking permission to reproduce dissertations for inclusion
in their library holdings. Although no copyright laws are involved,

we feel that professional courtesy demands that permission be obtained
from the author before we allow theses to be copied.

Please sign one of the following statements.

Booth Library of Eastern Illinois University has my permission to
lend my thesis to a reputable college or university for the purpose
of copying it for inclusion in that institution's library or research
holdings.

Date Author

Qa/m,a,é 5 /9¢9

I respectfully request Booth Library of Eastern Illinois University not
allow my thesis be reproduced because

Date Author

/LBLBLYL - CE?XHEBU\EPCE/



& Study ef Metivatlonal Appreaches fer Use

in the Transition Peried from Childlike te Adolescent Art

(TITLE)

BY

Linda Hance

THESIS

SUBMITTED IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR THE DEGREE OF

Master of Science in Educatien

IN THE GRADUATYE SCHOOL, EASTERN ILLINOIS UNIVERSITY
CHARLESTON, ILLINOIS

1969 \

YEAR

| HEREBY RECOMMEND THIS THESIS BE ACCEPTED AS FULFILLING
THIS PART OF THE GRADUATE DEGREE CITED ABOVE

ek, 3/ (9
/ DAfE ADVISER

cﬁz!%”j 3/(96€)
D DEPARTMENT HEAD




CONTENTS

ACKNOWLEDGEMENTS
INTRODULTION TO THE PROBLEY
Background of the Study
Descriptien of the Study
Aspumptions underlying the Study
REVIEW OF THE LITERATUREZ REILATED TO THIS STUDY
STATEMENT OF THE PROBIEM
Scope and Limitations of the Study
Investigation
PROCEDURE OF THY INVESTIGATION
Statistical Treatment of the Datsa
Analysis of the Lata
SUMMARY
The Problem
The Test
Ha jor Findinges
Recommsndatiens for Further Study

Implications for Edusation
BIBLIOGRAPHY

5
12

21

31

34



CRIOWLEDGENENTS

Iy thanks o to T're Ray Stapp who was navaer oo
busy to help whoen help was needed,
Lelle



INTRODUCTIOR 7O THE FROBLEM

Background of the 3tudy

Interest in this study arose from the writings of
lLowenfeld, iMichael, and others vhich eomphasize the impopre
tance of good art sxperiences for youngsters in 7th grede
Pro-adelescanse. It 18 during these yesars that the indive
dual is growing out ef ehildhood and inte edulthoods The
psychelogical aspects these ohanges induge are profound,
but alengside go the important physicel aspests &s wellj
herein lieos the need fer speciel trestment,

Studies have ahoem that successful ert experiences
during this peried ef change Iinsrease the ability of the
findividual te deal with these ahanges and make an easlor
and happler adjustment te a.&ulthood. If art 18 to gilve
the pre-adolescent the msans for self-expregsien and iden-
tirication hs gse badly needs, 1t must be moided to motie
vate hime Interest in art can wane at thia age if ths
motivation holds mothing for him. The study investigated
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certain types of motivation whioh milght inorease the
quality of art expression at this age level and to detore
mine how this motivation may affest certain aspscts of
the rre<adolescent's expression due to physiocal develop-
ment, mental age, sex, and social development,

Desoription of the Study

This study investigated the effescts of S selected
msotivations en the art produots ef 7Tth grade youngsters,
The motivations vere 68lected with the aharscteristics
end interests ef Tth greders in mind, The motivations
were as follews: (1) BEffeots of materials, (2) Effects
of personal invelvemsnt, (3) Xffects of axmmples to
present 1deas, (}j) Effeots of group sctivity, end
(S) Rffests of pDea@~eesntared aotivity, After tho art
projects were completed, the S motivations were oollected,
labelled, and evaluated to coumpare the effects of ono
wotivation as oprosed to the others and to comnere the
results of a nmotivation on people of varicus traite~e
namsly intelligence, sccial development, and physical
dovelopment. The purpose of ths study then, would de
to deternmine which of the 5 lessons, if eny, 4id the
bDest job of motivating the students toverd wvorthwhile
oreative art work.



Assumptions underlying this Study

The hypotheses to be proven are the followving:
le Certain motivations intensify art exporiences in tho
7th grade,
2¢ Certain motivations have a grsater appeal to boys
(or girls).
3¢ The level of physiocal development changes the effece
tiveness of a motivation within the group tested.
e The level of social deovelopment alters the effective-~
usss ef motivation at the 7th grade level,
Se¢ The motivationa stressing socilal faotors (peer greup
and mural) $s stronger at this age level,
6e lio ono motivation has the best effect on all students.
Te A wariety of motivations are necessary to stimleate

art expression at this age level,



I
REVIER OF THE LITERATURE RULATED TO THIS STUDY

The aim of this study is to determine which moti-
vational approaches result in produoing the best all-
around art achievement in this age group. By first sur-
veying the charsoteristios of this age greup with res-
pect te art e ucation and secend by surveylng the results
of related research in the field of motivation of art
education, we may gain insight inte what needs te ve done,

Carl Reed peints out several ef the charecteris-
tics of this age group indirectly when he outlines the
aims of the junier high school art Drogram,

le To develop a sensitivity to and an
appreciation of art,
2¢ To wrovide creative art expression.
3¢ To tessh fundamantals and techniques
vhich help vide means of expressien,
L. To develop satisfying aveeational
{nterests.
s To sesikk out the talented and guide them,
¢ To provide gradual tran ition from nre-
adolescent art treining to satisfy nseds
and interests of adoloscents.
7« To provide for soocial experiences and
epportunity fer wholeaome activity with
the other sex,
8¢ To correlate art with the rest of the
ocurriculum,
« To develop relationship detween cone .
rary art and dally living,
10¢ To help in the devele of well-inte~
grated personalitles. (1,:19)
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The pre=adolescent youngster is a challenge te
the educator because the experisnses he hes during thie
porfod largely mcceunt for his sucssss in later yeare,
Defore we, &8s sdusators, try to determine what is the
beat way to go about teaching tdhese youngsters we must
try to understand what it is that makes this pericd an
umsually difficult one in terms of art education, Exe
oqypts from various sources may shed insight into what
kind of orisas confront the 7th grade youngster. Reed
states, for instance,

R A

early adelsscsnce. AS a result, many children

hesitats in attempting to express thelir creative
Choughts snd ideas during this peried. (1l}2)

Viktor lowenfeld states the situation very
clearly when hs saYys,

For ths ehild, imaginstive aotivity is
unsonscious, while for the edult it 1s conscioue
and centrelied, This changs in inative
activity from unconsciousnoss So oritical eware~
ness, brought about in part by ahangee in the
body, is ene ef the most important characteriastios
of u&oluoomo. (10:87)

The value of study in this age group 18 height-
ened when oconsidered in light of this statement in the

MSSE Qith Yearbeok g Ayt Edusatien,
If we fall to help the individusl hold ente



sreativensss at this time, his creative ability
may becoms atrophied for the rest of his life.

If we can get the child immediately prior
to adelescense te himself gpenisnecus 1{.
froely, and shsmg with an awareness, sensi-
tivity, and confidense in his ability te de so

1line, shape, value, texture, and color

erganised mamilhntm. he will une :
duuht.dl{ undergoe the period of adolescence withe
out difficulty, and perhaps even without hesita-
tion in his creative art expression, (9:88)

The old adage adbout an ounse of prevention applies
in this statement,

Know the Lgrortance which the adolescent
will attribute to his art preduct, the art teacher
oan help alleviate any negative feeling ooncerning
his creative art adbility by helping the ndivi-
dual before the edvent of adolescence, to develop
and to becoms aware of the crontivo and
sosthetie abilitiesa, senaitivities, and skilis
shown in his work. (9:87)

In addition it says,

Construotive aotivisy and acceptance, thereof,
gmita the ochild avproaching adolesocence to create
the art class a manner whiich he feels 1s needed
at the time, As a result, such art exp riences
help him adjust and prepere for his new arnd forthe
coming role as a mature psrson. (9:87)

The challengss of teaching this age group are
enoountered in statements suoh as this one,

Potentfelly, he (the edelescent) is a very
oreative person dus to his helightened sensitivities
and ewstionsl t n , and his tendency te reach out
in a global way fer new relationshins and identi-~
fications, (13:19)



In Paycholozy of Adolesgence for Teachers, it 1is
pointed ocut that?

e ¢ o the adolescent is interested in hime
selfs [s 1s presscupied with his status, prebvlems,
end position. Uork in school, that gives him a
feel of significance, hsenoe importance, will
be of iate intonnﬁn (1:78)

John Michasl points out an immortant charecteris-
tiec to be conside 4 when choosing rotivation for the

youngster,

Adolescence is & time when peer pressures

for conformlty are at thelr height, and the
to be divergent in opinion or behavier

sourage
without being labelled "abnormal” needs to be
sultivated by students and protected by teachers.

(13:99)

¥ichael goes on to polint out,

Angther block te creative developmsnt in

the arts, particularly stheng in the adolescent
mele auboulture‘ 1is the notion that the arts are

"feminine™ not *mesculine” sotivities. (13199)

The flexibility of the adolesc nt perlod 1s often
rustrating to the teachsr, dut 1is understandadle when
these facts, pointsd out by an FARA public tion, are oone

8 id.md.

All ehiléren do not reach adolescence at
ago 12 er becams mature adults at 16 4 ¢ ¢« In boys
?113 3 predess a somsvhat slower tham girls.
4



This study cimed not only to look at the young
adoloscent, but more irmortant te look at tha motivations
which would oreaste a wholesoms astmosnhere for extression,
The review of the nature of the youngster at this age
level guggests a tendency of the student to lose self-
confidence in his art work at this time and to become
more self~conscious in extwressionj thersfore, it 1s
vitel that the art teacher find the most effective msens
of motivation to attain the best resulta,

June McFeo sugzests sone qualifications for moti-
vatisn,

1, XNotivation should have meaning for

chlidren of many dbackgrounds,

2, Yotivation should be planned to allow

for differsnces ir vigual and intellectusl
comprehension,

3+ Motivet!-n should degin where the

children are in overall develotment,

L« Motivation should be sequential so one
experience leads on from ths preceding, {12:240)

Rosearoh into art motivation 13 1limited, and while
the findings point out certain tendencies, some results
are in eonflict, The questi-n is, of courss, what i~ind of
motivation produces the creative expression desired,
Clarence 5S¢ ¥Yincaldts ressarch indicates,

It vas found that wore crsative drawlngs

resulted from motivations concerned with unmusual
objectas than fron motivations dealing with fune
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11tar objects (e.8. the child himself), Thsre-
fore, a oh!ld's imagination can be definitel

boos&od by use of motivations wharein the ohild
is encouraged to invent or imagine uausual formse

(eege strange cmohines, enviromments, and animals,)
(2:115)

Hattil states that the two basisc approaches eof
process and produot are impartant, Proooss, mere impore
tant to the younger ehild, and the product more i=mportant
with increasing growth, (1183«})

A study of several motivationa used en Sth greders
was conducted by lawrence ¥, MgVittys HeVitty used
five basloc motivations; the motivationa inoluded "Cheres
we do at hanme®, a recording of a ochildren's story, a
rlay, & fiim, and s fleld trip, In contrast to Xinscaid's
findings, MaVitty stetes that the nersonal factor proved
to be the outstenfing motivationelechanical devices of
motivation fell short of success; the interaction of the
pupil and the teacher strengthened the motivation. (15)

The UeSe 0ffloe of Eduoation sponsored a study of
the best method of motivetion at different age levels, It
1{s interesting to note that the grade level was a factor
in motivations The study involved an experimsnt of 30
prodess—=mtivated lessons oontrasted to 30 subjest-moti-~
vated and 30 combination lessonss These projects wore
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then avelusted on lesson effsotivenass of the art gquality
acileved, and on the amsunt of student Iinterest generated

by the clesse The results can he summed by the resoarchers

themselves,

Disregarding specific grade levels, we
found theat subject motivation produced aiightly
more pride, unigueness, end involvemeat, ’'sdias
motivation was least effective in promoting these
quallities, Thus, 1f & teacher 1is soeking pro-
Jects to porsonally involve the child, he may find
sud ject and oombination aprroaches more orffeo=
tive than medie, (3:l-l5

The general concluslon of this study was that the
combination mathod {subject plus proceas motivatec) 1is
the most effective Mile of thumd for all grade levels,
desplite the differences which occur. (3:11-15)



I1I1

STATEMFENT OF THE PROBLYFM

Scope and Limitations of the ftudy

Any study which gives insight into better teachin:
is worthwhile, Ilittle researoch has been centered on the
pre-adolesocent art astudent, Yhile it has dbeen recognised
that this age group represonts & oritiocal period in art
devslorment, research has not been centersd direotly on
the oroblems of motivetiorn. The motivations used during
this poeriocd have varied offects on the students. Discove
ory of whioh motivations wsre most effeotive provides
insisht for the art teacher in planning a sucoassful Nroe-
>'ame

The population of thia study consisted of L)
studentse= 70 boys and 74 girlees The avoruge age vwas
13 years with & few being 12, 1, and one even 15, The
students attended llorth Waxrd School in Tusocolae, I1llinole
whioh housed ¢rades 1l-8, Tuscola offers art inatruo-
tion for all ohildren in grades l~8, The children om0

12
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largely from a middle-class enviromment,

The physical male-up of the Tuscola school facil-
ities whero the testing took place algo reprasentad a
limiting factor, espealally for the motivations nsing
water oolor and wire, Tha classrooms used for the art
clanses were regular classrooms of student desks with
asnall topse The rooms wore of medium size and wero not
oonduoive to flexible art noeds, Alsa, the 25 mimites
of the class perlod encompassed motivation, work, amd
clear-unp} invariably time became a limiting fector which
may have tendsd to counteract the notivation,

Degpite the limita of this test, the results still
represent tendencles for art sducators to consider. Yamy
mpore peaples need to bhe tested, but tho results should
suroly point the way to clear tendencles vhich could improve

art education in the vrae-adolesccnt years,

T tigat

The motivations were given in five 7th grade art
classes &8s part of the regsular art programe. o mention was
made of the study fnvolved. These classes met for 25 mine
utea every othor day and the aolssses ware held in the

regular olsssreoom where the regular routine was maintained
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with ne snecial teaching done except as mentioneds Because
of the spesial naturs of art motivetion, vhich necessarily
varies as the classrcon situation warrants, the aoctual
wording of the motivetion can only be suggested, but a oare-
ful attompt was made to use & consistent anpproach in eaoch

situation.

The motivations wers &s followa:
Motivation Noe 1= "Effects of materials as & sourse of
motivation." Pirst, each gstudent waes given a section of
colored wire., Tho teacher began the discuseion asnnething
like thist "One of the othsr students has brought a hig
box of colored telephone wire for us to use. I would like
you to plclk ur the small ploce on your desk and pley with
it a3 I talk, “hat are some of the things we cain do with
1t?" The olnss was involved in discusaion of the art
nasaidbilities; 1f the clasa di1d not point out all of the
rossibilities in their coments, the teacher wmentloned
creative attempts made by the atudents therwselves, "that
can you rmeke with this wire” I have a box of wire heree-
you may help yourself enc lat's sre what you can make,"
In the bex the colored vire was awvelilable in variocus lengths,
A palr of rllers and wire cutters wore also included in the
box3 the presance of the cutters and pliers wns not mene
tioned intentionally to see how many students would ssek

out tools without a suggsstion from the teacher.
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Yotivation Moe 2= "Effeat of personal involvenent."” First,
someone who obviously had a close friend was asked somge
thing like, "iho would you oall if vou wanted to heve a
frisnd spvend the night with you? Who can you tell a secret
to, and know that he wor't tell enyone else? W0 would
you chooge firat for your side if 7ou were captein of a
gare’ I would like you to show on thls npaper your best
friend and you. vhat could you tell me in a plofume aebout
you and your friend? What 4o you like to do together?
Where 1s your favorite hicdes-out”?” lotts get started and see
how mioh your ploture e&n tell usg about your friends" A
diascugssion followerd with the students offering ldeaz and

ask’ng questiond conoceming the project.

“otivation loe 3« "Effecta of using oxamples tc brosant
1dease"” Severel reproductions of water oolor paintiniSee
both reallistic and abstresct--uore presented to the class
for viowing. "#hioh of these do you 1lfke best? ¥hat
makes thls picture unusual? ‘het did the ariist do to get
a éifferent effect? low Jo you think 1t wes done? That
Aid they do 18 get white? Can you try some of the sar®
tociv:iques they used?”

Motivation o, i~ "Effects of group activity.," “Have any
of you noticed how drad the halls scem to bey That
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oould we do to bLrighton them? iHow about large sioftures or
urala? Yhat kind of pleturas could be made*” 2uggestions
renged froo upooming schio-ld mtivitlba.;)nlihm;;t&aom‘
people, etcs ""Choose paxtners to form a groups m will
need ta daclide on the 3:bisct »f your -mirel, on the rwat-
orinlae you will nood, and who will 4o vhat,"

Yotlivation lo, S8 "Frffactas of pser-centerod astivity,”
"¥ho knowe what our school colors are? that 1s muar team
manocot? Tast year ona of our 7th rradars rade & nennent
to taks to the basketdball cumes and to hang up for our
toam. Tould you Ilke to do the same this year? Tet'as
all mako & design for a pennant {n colored constr™uctlion
Fapor. %hat kinds of thin:a would we expect to find 4in

& yood ponnant desizn”® let's bagin, and &s you work think

of your design rs belng the symdol aof nur school."

Interost was high at the atart of all the projscts,

but esok motivation met with varisesd results,

Yotlvation Ho. 1 eresated mch snthusiasm the fired
two art periads, Alnsst overy student thowrht »f an idea
he belleved could he mede of the wire, A larpe rortion of
students asked to kesp the!lr mrojset to work on in free

ti=e3 because the project wes to be eveluated within its
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limits, this was not ellowed. DNDifficulties arose, not
from lack of 1dess or drive, but through an inabllity of
sone students to ocarry through their 1dea. For instance,
ond student wanted to mske an satrioh, but gave up when
the legs could not supvort the weight of the bady., It was
interesting to note that many of the boys who habitually
did only madilocre work on thelir vrojeots, becamne extremsly
intrigued in the intricasies of the wirey many students,
in fect, came back to do wire projects in their free time
#ith inoreased skill throughout the remainer of the year,
This motivation produced two types of performance--very
low and very high. Those who met with early sucocess made
oreative and exciting pleces, while those wvho sncountered
diffioulties either quit or did a slip=shod Jjob, The
statistica from this motivation derived itas averages

from the two extremes,

Motivation Hoe. 2, conocerning a ploture of one's
friend, produced interest, but not as mich initial excite~
ment as the first. The students tended to make a more
careful aprroach in both their ideas and comnleteness of

work; Everyone finished this project.

lfotivation Noe 3 initiated a curiosity to try diffe

erent water color techniques., In some cases, the seal
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for the technique may heve effected the overall art gualities,
The students tested were not experienced with water color;

in some cases, the results were reted poorly, however, the
students themselvesa might not have conaidered them so. The
fact thet the students did experiment freely may have

effected their overall acore.

Hotivation No. lj, group rmral, met with excitement
by @ll. The oharacteristics of 7th greders aocon cooled
some interest, in that versonal confliocts develoned, The
superior students could not accept the hunglings of thely
frienda, {eck of a set therme gave the immature students
no sense of direction. Grouvs of 1llke students met with
the most success (e.g8. a group of 4 low intelligence boys
agreed on an icdes of e drag-rece scene and carried the
fdea through to acompletion without conflict).

Votivation No, 5 also resulted in a ocompleted pro-
Ject from each student, ¥hile interest in & permant for
their own school was high, many chose to create a vennant
for their favorite pro tean, olub, or personal lntoreaé.
At the end of this project, the students voted on the
nennant they wanted for thelr school flag, and it ita made
in felt and displayed in the school gymnasium, It was
interesting to note that the selection of the best mennant
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was made with great objectivity by the students,

The raw date of the study came fron two Spuroes)
first, from the projects resulting from the S motivations
given to the students, and seccnd, from a l-phase anslysis
of the tested etudents by thres ef thelr teachers,

The test results from the students thomselves in-
volved 616 art pleces. Eecauee art work cannot be scored
aocording to any standardised nmoasume, & 1l0-man panel wasg
established to rate the work. Judging wes done by 10
greduate art students, %“ech individual had had experience
teaching art and hed worksd with Tth graders The work waes
soored on & 3-point scale; ons was sgored for high per-
forrmnce, 2 for average, and 3 fer low. The criterla for
scoring was overall success &s an art work, The work was
sooersed according to motivations se that the aotual scoring
involved S separate sessions. Pefore scoring began, the
mozders ror the scoring parwl wore given a deseription of
the motivation. Soms of the art work represented diver-
gent paths from the orizinal motivation {(@.3e., One boy did
so mioh gketching on lils waterceolor procjeot that ho chose
to ink it rather than paint 1t, in order to enhance the
1ineal quality)s diversitles like this were not to be scored

devn, but to be considered as presented. ELach art pieoce
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had a score sheet stapled to it with o nmmber allotted each
Judge., After acoring, the individual judge could fold

back his pertion of the acors sheet te avoild influencing
the other scorers, At the end of scoring, the goores wsre
tabulated end averapred to come up with a score which
reflected a standard opinion of the judges: The scoring

of the judgeswas fairly consistent, varying only s d1ff=

erence of one point tetween them,

The seoond svsaluation considered the participants
as individurls, Threes 7th grede teachers were asksd to
score the youngstere recarding their personal traitse-
namely physical development, social development, and
intellectual development., Again, no precise standard
wag ugsed, The teachers, who were well acquainted with
the students, were asked to rate the youngaters as high,
gverags, or low in comnarison to others in thelr age igroup,
Tach received a list of all names and 3 solurms for scoring.
Scoring the young pneople for vhysicel develovment seemed
simpleat in that the scorea reflected consistent agree-~
mont by the 3 teachers; possibly the level of physical
maturity is easlest to spot at this age level, Social
development seemed more <ifficult to judge, yst the 3
scores varied only one lavel., The score of intelligence

was fudged on overall academic competsnce rather than
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teated IQ score, hscauae the IR scoros vere from group
teats and not necesssrily acocursate. The acores from each
teacher ware then averaged to rate ecach ind!vidusl =tudent

physically, soclsally, and Intellectuzlly.,

An evaluation of one atudent's scores showsd a
wide performance range from motivatin to motivation,
This study, however, 41d not aim to treat the indivicdual
student, ut 7th grade astudents as a vhole., They were,
however, seversal students, who lacking intersst in most
activities, did significantly tetter after oertsin moti-

vations.



PROCEDURE OF THE INVESTIGATION

Statistloal Trestment of the Date

After arriving at the scores of the comnhlete test,
the different factors ocould be studled and evaluated., A
score of 1,00 was extremely high and a 3,00 was extremely
low; while some individuals ascored in the extremes, the
combined soores showed that aa a group, the scores ranged
from 155 to 2.l8e

The combined scores of all students was as follewss

Painting 2412
Hural 2,19
Vire 1,88
Drawing 2,07
Permant 2428

Sex, as a fastor, brought about these resultst
Dravwings
Beys 2,1
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Girls 2400
Mural

Boys 2+2)

Girls 21
Painting

Beye 2018

Girls 2406
Penrant

Boys 2011

Girls 2.26
¥ire

Soys 1.93

Girls 1.83

The intelligence fastor resulted in this bregitdownt
Drewing

Low 2425

High 1e55
Wire

Low 2615

High 175
ifural

Low 234

High 2,00



Painting
Low 237
High 1.85
Permant
Low 2,48
High 1.87

The factor of piysiecal developmant ahoved!

Drawing
low vhysteal development 24,07
Aigh physiocal desveleopment 1+91
Wire
Iow physical 4doveloprment 1.83
High physical developmant 2,40
Painting
Iow phywicel development 2423
High phyeical develorment 211

The degree of social development showed these
resultst
Mural
Iow seocial development 2423
High soclel development 1,93



Painting
Low sociel develomment 2431
High soclal development 2403
Pemant
Igw sooial develepment 2,38
Bigh soclal Moﬁwnt 1,61

Analysis 9f Sthe Data

It must be underastood that this study bagan on
the idea that chousing motivations keyed to the ochar-
acteristics of 7th graders might produss good art work in
the classroom; therefore, the differences in scores wore
never expected to be spectacular. Thias study, heing cone
duoted as part of the regulay curriculirs, ¥as carefully
econastructed to avold any wmotivatlon vhich night prove
detrimental to the students in any waye It was suggesatad
in MoVitty's study (23) that mechanical devices were a
poor sourdce of rmotivation and that pupll-teachsr inter-
action strengthened the rotivaticnj therefore, all S
motivations used in this study insluded thls pre=mise.

The judging, based on a 3-point score of 3 for
low, 2 for aversge, and 1 for high, shows the average
score for all projects was 2,004 This soore sugrests
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& badals on which the other soores can be somared,

Whan the averags scores of all students were come
puted, it was shomm that the wire projest, using mmtorials
as a source of motivation, produosd the bdbest art project
with & score of 1.88. The motivation strsssing nersornal
involvenent placed second with & score of 2,07, The last
three~-~axample~centered with a soore of 2,12, peorecentered
with 2,18, ar? group-oriented with 2.19 were slichtly
below average. Xo socore varisd far from the average,
suggesting that each of the {ive motivetliona haa some

merit in the claasroorn,

Sex differences in 7th grade tended to suggest
that the pro-~adolescent girl's earlier devslorment proved
an advantage in art work, Oirls scored better on all
motivations excent the one which called for desionliy a
rarmant, This might have been due to the faot that the
pernant stressed sports whioh particularly interest boys.

The intelligence rector oreated the greatost
diffsrence of scorese The results of the scoros of each
motivation fourd students of high intelligense working at
algnificantly higher lovels than theose of low intelligence.
The closest score betwsen those of high and low intelll-
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gonse wes 3L, and this ocourred on the mural in shich
many of the low students worked in a group with high
students, vwhich %“anded to rafne the scorss of the low
students and lower thoso of the high studentss The
youngsters in the low group tended t0 begin work on a Nro-
Jeat later than average and tended to juit work on the
projeot with the majority of tho class, desvite the proe
Ject's stage of completion. 7Thie suggests that students
of low intelligence might be helped by added motivation
on &n in@ividual lavel and by sncouragement to wark at

thelr o paces

The lovel of physical develomment did not prove
to ceuge & greet Aifference on the projectss It 1s
intereating to note, however, that while high physical
dovelopmant showed to be a slight advantage on the drave
ing and painting mwojects, low physical development soored
botter on the media projects This may be due to the fact
that youngsterz who have developed rapidly may tevmorare
11y find themselves swkward and unco-ordinated when worke
ing with an unfamilier materisal,

The ahanging interests of those nearing adolescence
was refleoted in the scores dealing with the sooclal faoce
tore The degree of secial develovment socemed to affeot
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ths quallty of art work an the mmurale. Those rated high

in soclal devolopment tended to do bettsr than those who
ratoed lowe 3tudontas who temxisd to score iigh on other
projects tonded to scorc hipgh on the mirall bouwsver,

rost high students working with low students in the group,
tended to score belaw thelr avorage. The converse was true
of tha low students This supgects that if the groups

had originelly been rormed by the lovel of soclal develope

ment, the soorss =wight have buen much More widsespread,

The paintlings furihor showed that studente of high
soclal development dld signiflcantly botters "Tho poer-
centered motivation's (57 score advantage schoad the ten
densy of the students of high social develorment to exocel,
This obvious trend tends to reinforce tho notion that
those who can expreas themselves most freely and well at
thls age are also able to 2d just better mentally and
soclally, thua ssft-pedslling the transitlon inte edulte
koode

In Hypotheals One, 1t was assumek that certaln
motivationa intonsify art experienses in the 7th prade,
This study began with an educated guess that the motivee

tions ochosen would produce satiafastory results; oonse-

Quently, the date cannot compare a poor motivation to =
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goo@ enes ™e resesrcher 413 find interast and entirelasm
high throughout the studye BRecauss the original motivation
was being testsad, ths students received no furthor assias-
tance from tholr teacher either with their work or their
iders: In a normal clagsroon situation, further help
would have beon offered to tho studentay 1t s bHalleved,
therefore, that these rctivations 4did inorease student

bl agatedst 1 F-PH

In Rypothesls Tovo, it was assumed that certaln mote
fvations have a greater apneal to glrls (or likewlse boys).
thiles the scores show only a marginal difference of betw~
waen «10 and (1} an 21l projects, it does appear that the
boys wors riost highly wotivated on the vemdnt project on
which the doys' everage of 2,11 bettorsd the girla! 2,26,
The boys also parforned well on the wire nrojeot with e
score of 1.93¢ The iirls tended to do well on all projects,
"hile the girla' score on the wire vroject tabulatec moat
successfully, the girlc themselves seened to enjoy each

project in turn,

Ia Hypothesis Three, the leovol of physical deve-
lopment wns assumed to changs the effectivensss of a ote
ivation on the Tth grade lsvel, The gtatistics tend to

show that thers was a 3ifference in scorss dus to this
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faoctor, as discussed sarlier,

Myrothesis Pour anseumed that the level »{ sosial
Gevelopment alters the offectlivensss eof motivation st ths
7th grade laovels, A mentioned earlier In this text, ths
ascores d1d gshow thad, In every ocase, those of high nocial
development outperfemed those of low snoial develomnment,

The effects of mocial ractors also were includsd
in Hypothesis Pive which aszumed thot motlivations stress~
ing soclisl factors (e.ges nDusr-contered and group reirnls)
were gtronger at this level. This assurmption does not
anpear to be trues. Fhile the rmural and pennant projects
ware cloane {n scores tn the othorsa, thelr combined average
socores came In fourth and F£ifth as compared with the othex
threo projootss The students dld enjoy these btwo projects,
bt did not preaduce worl: aqual to their dogree of onjoy-

mante

Rypothesis Six, whlch easzumed that no one rotile
vation has the beat offect on all students, apnears to
be true. While ms a groun, the studenta' socor» was best
af'ter the wire project, tho differencse in scores was not
“fsniftcant. Each motivatlion tended to interest somn of

ths students more than othera; in other words, «ll tho
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studonts could not have veon effecturlly motivated with
only ons projeote This elso inrvolved ypoti:esis leven
which asgusod that a variety of umwilvatlons are negassary
to stiqmulate art expreasion, The reaearch of this study
tends to conclude that a succesaful art program an the 7th
gréde lavel must contain a nmuber of carsefully worked out
motivationa to maintain & high level of art exrression
during tho years belween childhood and adulthoode



SUMEARY

The Problem

The ypurpose of thils naper MMa® boon to study the
ef'fects of 5 different motivatlons on Tth grade children,
A sound teaching approach 1s needad in the transltional
years between chlildhood and edulthoode TFrivate research
i1s needed to supplement the lack of informatien concorning
the rre-adolescent student. The problem of motivatlon
was gtudieds namely, vhioh motivation does the best job
and what fectors affect motivation at thies zge.

The Test

The study gentered around five projects assigned
to 1lhl} 7th grede students. Fech nroject was motivated
differently in oxdeyr to study ths effeotas of the motlivatlon
on the mroune The projests included materlials, rersonal
involvement, azasmle, ncor-gentered nctlivity, and group
31
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activity as aources of motlvation. The finished projects
wore ovaluated and acored by & pansl of X9 experienced
art instrustorss The resulis were averaged and tadbulated
ia regerd to factera such as soclal development, sex,

physicel development, and intellectual develoment.

Hajor Findings

The signiflcance oi' the soudy 1lies in the fact
that the S motivations written up hers can prsbably be
used to insure growts thuougn art in the 7th gredw.
Despite Individual differences stemming from intellfigence,
physique, sex, ané soclial maturity, the 5 wotivations tend
to waintalin intorest and satisfactory art expression. A
steady dlel of one molivation 1s not recarsmended, howovers
a vell-~roundsd art program encourtged vy various motiva-
tions keyed to the nru-sdolesacent «ho.ld assure the art
teacher of bridging the all-important gap between the
ochild and the adult,

Recomaendetions for Purther Study

Torking on & practiocal levsl of thls kind sugpests
aany nossibllities for further study, The most obvious

diraction from thles study might lriclude an identical t{est
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in a 3different locales Thaoretically, tha scores would
be similar in any 7th grade classy however, no positivs

acsumption can be mede on n amall study sush as this,

Another synroach which gould be made, would be to
follow one motivatiensl aprwroach through S classss, dbut ¢o
use a different project in each class to chsck the effest
of the motivation without any influenoce by preject choloe,
If the results remained the sems, the value of the moti-
vation itsell would be &ssured,

Pinelly, the scoring might be impreved; & S=-
point range for evaluation of the art work might show

tendencies more clearly.

If art education har a placa in ths school curprie-
culun, no phttse of the art program should bVe wesk, Re=
inforoing the 7th grade srojecta with sound motivation oan
help keep the youngstsr interestod and hely keep the degree
of art experiense high. This study involved only & tiny
creg of needed resesrch; yet, any researc¢h which inoreases
betier teacher underttanding end bettesr student rmesponase
in the olasasromm 19 worth the effort,
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