Eastern Illinois University

The Keep

Masters Theses Student Theses & Publications

1973

A Study of the Effectiveness of the Glasser
Classroom Meeting Technique

Michaelene Suzanne Baugher

Eastern Illinois University

This research is a product of the graduate program in Educational Psychology and Guidance at Eastern Illinois
University. Find out more about the program.

Recommended Citation

Baugher, Michaelene Suzanne, "A Study of the Effectiveness of the Glasser Classroom Meeting Technique" (1973). Masters Theses.
3756.
https://thekeep.eiu.edu/theses/3756

This is brought to you for free and open access by the Student Theses & Publications at The Keep. It has been accepted for inclusion in Masters Theses

by an authorized administrator of The Keep. For more information, please contact tabruns@eiu.edu.


https://thekeep.eiu.edu
https://thekeep.eiu.edu/theses
https://thekeep.eiu.edu/students
www.eiu.edu/counseling
www.eiu.edu/counseling
mailto:tabruns@eiu.edu

PAPER CERTIFICATE #2

TO: Graduate Degree Candidates who have written formal theses.

SUBJECT: Permission to reproduce theses.

The University Library is receiving a number of requests from other
institutions asking permission to reproduce dissertations for inclusion
in their library holdings. Although no copyright laws are involved, we
feel that professional courtesy demands that permission be obtained
from the author before we allow theses to be copied.,

Please sign one of the following statements:
Booth Library of Eastern Illinois University has my permission to lend

my thesis to a reputable college or university for the purpose of copying
it for inclusion in that institution's library or research holdings.

‘_(L'L(’é’mz/é;r /::2/ 273

Date

I respectfully request Booth Library of Eastern Illinois University not
allow my thesis be reproduced because

Date Author

pdm



A tudy of the 3ffectiveness of the

Zlasser Tlassroom "‘eeting Technique
mITLe

ey

“ichaelene ~uzanne Baugher

Completed under the auspices of Title III. k. S. %. A,
# 307-1-72 Illinois Zrant,
Jefferson Junior Hish =chool
“attoon, Tllinois

THESIS

SUBMITTED IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR THE DEGREE OF

~pecialist in Zducation

IN THE GRADUATE SCHOOL, EASTERN IILINOIS UNIVERSITY
CHARLESTON, ILLINOIS

(1977
COYERR~

| HEREBY RECOMMEND THIS THESIS BE ACCEPTED AS FULFILLING
THIS PART OF THE GRADUATE DEGREE CITED ABOVE

/’.5— /’U{'v‘ 7_}

DATE

5 oo 73

DATE




TABLZ OF

«
(&)
=
4

CKAPTZR 1 ~ Introduction to the Z“tudy. . .
A. Background of This Research , . .

3. sStatement of the Problem. . . . .

C. Procedures. « « o o « ¢ » o o o &

l. Location of the Project. .

2., Correlation of the Groups, . &
3. Assessing Academic Achievement
4, Assessinz Personal Adjustment.
S. Assessing Social Adjustment. .

6. Assessing School Attendance.,
D, AssumPtions « & ¢« & & ¢ ¢ o ¢ o &
Eo Limitations ® & s & & ® ¢ ® @ 8 @
F. Definition of Terms . « « ¢« &+ o &

CHAPTER 2 = Resume of Related Literature .,
A. The Zlasser 7heory., . + o+ « «

B. The Ventura School Application of Glasser’

€3]

+ e

. @

" & ® = = & e - = =

C. Theories Similar to Reality Therapy .

CHAPTER 3 ~ The Results. + « + o o &
A. Academic Achievement, .
B, Personal Adjustment . .,
C. Social Adjustment . . .
D. School Attendance « . .
E, Summary of Test Results . ., .

. = & =
-
" e = = =
L)
a = & e =

CHAPI‘ER Ll‘ - Conclusions. e+ 8 ° 0 e @& # @
A. SUMMATY o % & & # & o & % & & % @
3. Comments of This Research .

C. Recommendations for Further Studies

Do A Final COmment ® & 8 8 8 8 o o &
BIBLImaAPHY..l.ll..l..lOll

APPEL‘D IX L} . . L] L L] L L] L . L] L] L L] L . L]

L]

-3
i

- & = s =

Experimental Group, Social Sociometric Rating
Experimental Croup, Academic Sociometric Rating Scale
Control “roap, “ocial “ocliometric Ratinz ccale.
Control Zroup, Aczdemic “ocloanetric R]atinz Scale,

Craph 1 . 5 % & 4 % % 2 % & Gom & 8
TXADN 2 ¢ e e e e e e W o K e
Graph 3 . 6 ow o v @
Sraph 4 , . « + &

-
-
-
L]

Sraph 5 ¢ o wim om0 3 @ 2 @
GraPh 6 . s 5 @ # & W & @ & & * & & &
Gra.ph'?.........o.....
Sraph 8 ¢ 4 a6 6 § = o @ o & 5 & % @
GraPh 9 « 4 4. % & o @ o & % ¢ & 4 ® 3

301225

.

" & &« & 8 =

4
L)
S

Scale .,

- - - -

a = = =

« a4 =8 a

"= = = = e s = = @ =

- - - - - -

- - - - - - - - - L] L] - -

jas)

PWJ\JerJFJFJFJFJﬁ

OO0 Ov\n



CHAPTER 1

Introducticn to the <study
A. Backsround of This lesearch

Durinz the past four years a program for the soclally maladjusted
has been carrled on at Jefferson Junlor Hilgh School in Mattoon, Illinois,
A Title III grant for the 1972-3 school year has allowed this program
to be introduced at two attoon elementary schools. Slow learners, as
well as soclally maladjusted children, are included in the elementary
program, The few program students at the elementary schools remain in
theilr regular classrooms durinz the year while innovative techniques
are used 1n an attempt to deal with the source of the students' problems,
Cne such technique 1s the classroom meeting developed by Dr. Williem

Glasser,

B. Statement of the Problem

Since the Glasser technique of classroom meetings has been accepted
for use by the Title IIT program, the researcher declded to see if the
meetings were effective in making positive changes in the students’
achlevement 1in school, personal adjustment, soclal adjustment, and
school attendance. Tt was hypothesized that the use of this technique
would brinz about the followinz results:
« Improved scholastic achievement
Improved personal adjustment

Tmrroved coclal adjustment
Improved school attendance

Twn

C. Procedures

1, Location of the rroject

To determine the validity of the hypotheses, various pretests
and posttests were administered to an experimental group of students

who experienced fifteen classrocm meetinzs and a control group which
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continued its normal school work. Both groups'of students were third
graders at Hawthorne Elementary School in Mattoon, Illinois. This school
was one of the two Yattoon elementary schools chosen to take part in the
Title IIT project, and as such it consented to take part in research
studies. Mrs., Dorls Reinhart's class was the flip of the coin choice

for the experimental group. 1In this room fifteen claésroom meetings

of about one half hour were held during the school year. The researcher
followed as closely as possible the Glasser technigque of handling these
meetings, The class taught by ¥iss Carol Scribner Qas the control

group in this project. No classroom meetings were held in this room.
During the half hour that classroom meetings were held in Yrs, Reinhart's

room, *Iiss Scribner's class continued with regular lessons.

2., Correlation of the Groups
These two classes were compared for similarity in age and intellizence,

To check the similarjty of intelligence, the Slosson Intellicence Test

was given to each student. -Then the mean score from each room was
compared to see that no significant difference existed between the two
rooms., Fisher's "t" test for testing a difference between uncorrelated
means was used to determine that there was no significant difference
in age or intelligence between the two groups at either the ,05 or ,01
levels. '

The pretest scores on all tests mentioned below were also compared
for significant differences between the groups. The Fisher's "t" for
testing a difference between uncorrelated means showed that there was

no significant difference between the two groups on any subtest of
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the letropolitan Achievement Test, Form AM, Primary IT or the California

Test of Pefsonality, Primary.

3. Assessing Academic Achievement
As has bzen previously stated, pretests and posttests were ad-

ministered to both groups of students in this project. The Metropolitan

Achievement Test, Form AM, Primary IT was used to assess academic

achievement. This test attempted to measure the students' achievement
in the followinz subtest areas: VWord Knowledge, Word Discrimination,
Reading, Total Reading, c<pelling, Arithmetic Computation, Arithmetic
Concepts, Problem Solving, and Total Arithmetic. Although these are

not all of the subjects taught in the third grade, the test does try to
measure two of the most important subjects in the early grades, reading
and arithmetic. Change in scores on each section of the test for each
student between the pretest and posttest was recorded, and the total
amount of change for each room was found. The mean score for each room
and the squares of the deviation from the mean on individual scores were
used in Fisher's "t" for testing a difference between correlated means.
This "t" statistic was then used in determining the validity of the first
null hypothesis, "There is no difference in improvement in academic

achievement as measured by the “etropolitan Achievement Test, ®orm AM,

Primary TI between a control group and an experimental group participating
in classroom meetinzs." .09 was accepted by the researcher as the

standard level of significance for each of these subtests.,

L, Assessing Personal Adjustment

Personal adjustment was evaluated by the first half of the California

Test of Personality, Primary. This test furnished the following subtests
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for measuringbpersonal ad justment: Self-Reliance, Sense of Personal
Worth, Sense of Personal Freedom, Feeling of Belonging, Freedom from
VWithdrawing Tendencies, and Freedom from Nervous Symptoms. The scores
on these subtests were then added tqgether-to arrive at the totai
Personal Adjustment score. Again, improvement or change in score on
each subtest and the total score from the pretest to the posttest was
recorded for each student. The room scores were then compared with
"t" tests performed for each subtest and the total Personal Adjustment
scores. These tests determined the validity of the null hypothesis,

“There is no difference in improvement in personal adjustment as

measured by the ""Personal Ad justment" section of the California Test

of Personality, Primary between a control group and an experimental

group participating in classroom meetings." As before the .05 level

of significance was used as the standard level of significance.

5. Assessing Social Adjustment
Social adjustment was assessed in part by using the second

half of the California Test of Personality, Primary. This test

consisted of the subtests Social Standards, Social Skills, Freedom

from Anti-Social Tendencies, Family Relations, School Relations, and
Community Relations. These subtest scores were added together to get

a total Social Adjusfment score, The scores on the pretest and posttest
for each child were recorded and change in score was found. The total
change, whether improvement or regression, on each subtest and the total
score was calculated for each room and compared using Fisher's "t" for

differences between correlated pairs of means.
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Social adjustment was also assessed by means of two sbciometric
rating scales devised by the Title III staff, Students rated their
classmates on soclal and scholastlc acceptance on a 1 to 7 scale,
Coples of these rating sheets can be found in the Appendix of this
paper. Averase ratings were found for each student on the pre- and
post-ratings., These were compared for changes in each room's totals

with the Yilcoxon Matched Pairs Sizned Ranks Test.

These statistics based on the scores made on the California Test

of Personality, Primary and the soclometric rating scales were both

considered in deciding the validity of the null hypothesis, "There
1s no difference in improvement in socilal ad justment as measured by the

“Social Adjustment” section of the California Test of Personality, Primary

and two sociometric rating scales between a control group and an ex-

Perimental group participating in classroom meetings.”

6. Assessing School Attendance

Attendance for each room was found for the entire school year 1972-3,
The total number of absences for each room was compared with the Fisher's
"t" for testing the difference between uncorrelated means, Attendance
for each group was also recorded for the fifteen days on which classroom
meetinzs were held, This attendance was also compared to the attendance
of the students on fifteen other school days selected at random. Azain,
the totalé were comPpared with a "t" test. These tests were used to
consider the validity of the null hypothesls, "There 1s no difference in
Improvement in school attendance for tne 1972-2 school year, nor is there

any difference in attendance on classroom meetince days and on fifteen
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random school days between a control group and an experimental group

participating in classroom meetings,"

D. Assumptions
This study must make several assumptions, One of @ these is

that the ifetropolitan Achievement Test, Form AY, Primary I7 is a valid

and reliable measure of achievement, The “etropolitan Achievement Test

Manual says that each community using the test should assess the content
of the test to see that it is consistent with local goals and curricula,.
Mattoon Community Unit Ifumber Two schools have used this test for several
years, and thus it appears that the school officials consider it valid
for the community, !ioreover, the test makers feel that the test is
consistent with most school systems since it has been standardized with
‘over one-half million cases in forty-nine states.l Concerning the
reliability of this test the manual offers the following statement;
In the opinion of the authors and the publishers

of the ietropolitan Achievement Tests a reasonably

satisfactory compromise has veen reached. vVery few

of the etrorolitan subtests have reliability co-

efficients falling below .80, any of them approach

.90 or exceed it, and generally the standard errors

of measurement, expressed in stanine terms, are
within one stanine,?

The specific reliability scores for the Primary IT form are as follows:

. Subtest Reliability Coefficient
Word Knowledze 93
Word Discrimination .88
Readinz e
Spelling .93
Arithmetic Concepts and Problem Solving .86

1',':alter Durost, ‘ianual for Interpretins “etropolitan Achievement
Tests, (Mew York: MHarcourt, Brace, & %orld, 1962), p. 313.

2Ibid., p. 47,
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Subtest Reliability Coefficient
Arithmetic Computation .80
Total Arithmetic .91 3

A second assumption is that the California Test of Personality,

 Primary is a valid and reliable measure of.personal and social adjust-
ment. The test gives a general description of how'the test questions
are selected, They are determined in part from '"publications of
psychologists and orizinal research by the authors." They feel that
they can claim validity because the questions are Ones psychologists
have written and selected.u. The reliability scores for the various

sections of the California Test of Personality, Primary are as follows:

Subtest Reliability Coefficient
1. Personal Adjustment .83
. A, Self-Reliance .73
B. Sense of Personal Worth .82
C, Sense of Personal Freedom .73
D. Feeling of Belonging .70
E. Fdm, from “Withdrawing Tendenciles .71
F. Fdm. from Nervous Symptoms .87
2. Social Adjustment .80
A. Social standards ' .51
B, Social <kills .70
C. Fdm., from Anti-Social Tendencies .82
D. Family Relations .82
E. School Relations .70
F. Community Relations .78
Total Adjustment .88 5

A third assumption is that the Slosson Tntellizence Test is a valid

and reliable measure of intellizence, The Slosson is similar to the

Stanford-Binet Intellizence Test, Form L-* and has been validated using

that test, The validity scores for the aze levels of the research

3Ibid,. p. 46,

alouis Thorpe, %illis Clark, and Ernest Tregs, “anual for the
California Test of Personality, (‘ionterey, California: Ccalifornia Test
Bureau, 195%), p. 7.

5Tbid., p. 4.
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students and standard deviations are:

Age validity Coefflclent Standard Deviation

7 . .98 23.5
8 og‘ 17-6
9 /4 25.1

The reliability score for the “losson Intelligence Test was found by

using a test-retest procedure within an interval of two months. The
coefficlent found was ,97. The test has a standard error of measure-
ment of 4.3.6 -

The soclometric rating scales developed by the Title III staff
are assumed to be valid and rellable indices of soclal adjustment. The
students rated all of their classmates on a one to seven scale on each
of two forms, One form asks the students to consider how much they
would like to invite theitr classmates to a party, and the other asks
who they wOuld go to for help with an assignment. It 1s assumed that
these two scales when used together can give a more accurate idea of
soclal acceptance than just one scale alone. However, these forms
have not been subjected to any validity or reliability checks,

Another assumption 1s that the methods of teaching, materials
used, and physical conditions of the two research rooms were as
equal as practicable, The two rooms selected for thils project were
both third grades directly across the hall from one another in the same
building,. The materlals and methods used by the two teachers were

very simllar, and 1In fact, these two teachers planned thelr daily

schedules and course materlals together. They also did some team

6Richard L. Slosson, Slosson Tntellizence Test “anual, (New York:
Slosson Educational Publicaticns, 1953), p. V.
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teaching, exchanged parts of their classes for grouped reading; and
_exchanged entire classes for science and social studies, The rooms
were almost equal in the division of numbers of students of both sexes.
There were two Title ITIT students in each room, and in both cases this
was one boy and one girl., Even though these four students were given
specialized help, the effect of two students in each room should balance
out this variable, The students in each room were correlated by means

of the Slosson Intellizence Test to make sure there was no significant

difference in intelligence levels in the two rooms. They were also
correlated to make sure that there was no significant difference in
their aze levels,

The last assumption is that the researcher was competent to handle
classroom meetings according to the Glasser model., This assumption
is based in part on the background reading that the researcher has done,

This includes Dr. Classer's books Reality Therapy and Schools without

Failure and several magazine articles. The researcher has also
recei&ed instruction in the classroom meeting technique in a workshop
.and intern staff meetings for Title III personnel during the first
three months of the 1972-3 school year, The researcher also conducted
several classroom meetinss in other rooms of the project school for
approximately one month before the classroom meetings were started in
the experimental room, The meetings in the other classrooms, with the
exception of the control room, continued throughout the fifteen weeks

of the project also.

E. Limitations
There are some limitations involved in this study. One of these

1s that the success of the classroom meetings depended on the skill
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of the researcher., If the technique was not interpreted or used cor-
rectly by the researcher, the results will not be accurate.

Another limitation is that the population used in the study was
not large enough for the results to be taken as conclusive evidence of
the effectiveness or non-effectiveness of the technique when it is
used with other groups.

Also, the sample of the third grade students is probably not
representative of all students or even of all third graders. These
groups were not selected at random but were two of the few groups
open for the researcher to use. The students were already assigned
to the rooms that they were in before the researcher arrived, and it
was not feasible to change their room asslgnments. In an effort to
control the nonrandomness, the pretest scores of the two groups

were correlated with a "t" test.

F. Definition of Terms

The Glasser model of classroom meetings is defined as a large

group counseling session which may include a whole class. It inves-
tigates feelinzs of self-worth and the lagical consequences of acts.
The purpose of the meetings is to build relationships and to develop

verbal skills.

Academic achievement is accomplishment shown in school subjects
as measured by a standardized achievement test.

Social ad justment means adaptinz to one's surroundinzs and the

people who live in these surroundings including family, associates,

and community.
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Personal adjustment means adapting to oneself as an individual

person and'developing soclally acceptable ways of behaving,

The Title ITI program of Intensive Care in Mattoon is a program

for soclally maladjusted students or students who are at least one
grade level below thelr class in scholastic achlevement, They have
intellectual ability which 1s within one standard deviation of the
mean on a standardized intelligence test. Their parents have signed
commitment letters to place the children in the program saying that
the parents would attend a serles of six to eight night meetings to
discuss how they may help theilr child, Once in the program, the
children undergo a serles of tests to determine where they are
scholastically, personally, soclally, and behaviorally. Then be-
havioral or academlic contracts are drawn up with the children by which
they are rewarded for appropriate behavior or academic accomplishment,

They also undergo individual counseling and often group counseling,
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CHAPTER 2

Resume of Related Literature
A. The Glasser Theory
The classroom meeting technique was developed by Dr, ¥illiam

Glasser through his experience with Los Angeles scﬁool students and
students at the Ventura School for delinquent girls.7 The technique

is only part of his total psychological and educational theory which

he calls "reality therapy". Reality.therapy is based in part on the
premise that school should provide a success identity for the child
instead of a failure 1dentity.8 Many people can get a success identity,
but others--eépecially in schools--see themselves as failures.9 People
- on success pathways have someone to care for them, and they, in turn,
have the ability to care for others. Those who do not have these things
turn to failure to establish their identity. This leads to delinquency
or withdrawal from school and society.lo To make school a successful
expefience. Slasser suggests the following steps:

1, Teach the children "to question without fear
and to inquire into topics they don't understand*

and teach them "decision making and the ability
to follow through on decisions,"” 11

7‘;'1111&1“ :"-lasser' ﬁchools "fi*ho,lt Failur (?.T
Row, 1969), p. 5. — e (Hew York: Harrer &

8b14., p. 7.

9V1111am %lasser, "Effect of School F
. , "E school Failure on the Life of a Child,

" Zducation Divest, 35 (December, 1969), p. 13.
V4., p. w.

1
Glasser, Schools VWithout Tailure, p. 77.
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2. Heterogeneous classes nf students grouped only
by age should be held. 12

3. Grades of A-B-C-D-F should be abolished.13

4, Recognition should be given for superior work.la

5. Objective tests and clcsed book tests should
be used only to see 1f students know basic
facts, and these should be eliminated from
grading.

6. Teacher tralning should take place from the
time a student enters college until he leaves.

In order to do these things, all people in the educational
situation must be involved., Glasser belleves that,

Baslic . . . to the whole process of educatlion 1s
gettinz human involvement as a major part of the
educatlonal procedure. ¥without that, there isn't
any education; there has to be fallure. . . .
Teachers have to get emotlonally involved with
students; 1t's critical for the whole procedure,
Teachers have to care for children and they have
to show that they care, 17

Students as well as teachers must get involved to help them feel the
warmth and belonzing that comes from participation and interaction in
the classroom.18

One way to get both children and teachers involved 1s the classroom

meetinz, Tn these "teachers meet with thelr students in a non-judgmental

121v14., p. 81,

Y1p14., b. 95.

W 1bd., p. 101.

L51p14,, pp. 108-9.

16Ibid., p. 110.

17Classer, "Zffect of School Fallure on the Life of-a Child, Part I,"
p' 150

18
"W1lliam Glasser, "Reachlng the Unmotlvated, ™ Sclence Teacher, 138,
(March, 1971), p. 19.
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way for the very simple purpose of listening to what the students say."19

Glasser says that often he hears complaints from teachers who say their
students don't listen, He feels that, "One reason they don't listen--
the major reason, I belleve--is that the teacher doesn‘t spend very much
time listening to them. Or she just listens to a very select few, the

handralsers in the front row--the others are out of 1t."20

But classroom
meetings can be a way to make teachers listen. 'hen they listen to
children, teachers' personalities can change drastically because they

21

begin to see thelr students as real people, Students also begin to

change when classroom meetings are held, They begin to feel that the
teacher really does care about thenm, and_this makes them feel worthwhile.22
Students can also experlence success 1n these classroom meetings.
"Social-Problen-Solving classroom meetings are held to "attempt to solve
individual and group educational problems.” In this way students find
that they can work together to solve problems that appear very difﬂcult.23
When they find that they are at least in part.in charge of theilr own
futures, they *“not only behave better, but also achieve more scholas-

tically."zu

lgwilliam classer, "Effect of 2chool Fallure on the Life of a
Child, Part IT," Iational Elementary Princiral, 49 (Hovember, 1969),
p. 12.

201pid,, p. 13.

2114, p. 1.

22Glasser, "Reaching the Unmotivated,” p, 20.
23w1111am Classer, "Schools *1thout Fallure," The Instructor, 738
(January, 1969), p. 61.

24

Ibid., p. 86.
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Open-ended meetlngs are another type of classroon meeting. These
are used frequently so that children can discuss "any thought-provoking
question related to their lives, questions that may also be related to
25

the curriculum of the classroom, The teacher looks for no specific

"right" answers, but instead she invites the comments of all students.26
In these meetings, "children of any grade level can sécome deeply in-
volved in and intellectually excited by such dialogue, with a resulting
reduction of behavior problems."27

The third type of classroom meeting is the Edﬁcational-Diagnostic
meeting. These can be used to help the teacher get a quick idea of how
well the students understand what they are studying.28 It is hard for
the teacher to conduct this type of meeting, however, because she may
-not be able to spot concepts her students_really have not grasped due
to her own famillarity with the material.?’

Ir, Glasser has established some guidelines for these meetings--
especially the Social-Problem-Solving and the.Open-ended meetings,
These\are:

1, All problems relative to the class as a group

and to any individual in the class are eligible
for discussion,

2%G1asser, Schools Without Failure, p. 134

21014, p. 135.

27classer, "Schools Without Failure," p. 87.

28Classer. Schools *ithout Fallure, p. 1l22.
2

o
‘Tbid.,, p., 141,
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2. The discussion itself should always be directed
toward solving the problem; the solution should
ynever include punishment or fault finding.
3. Meetings should always be conducted with the
teacher %Bd all the students seated in a tight
circle, -
B. The Ventura School Application of Glasser's Theory
Ventura School implémented an adaptation of the Glasser principles
after "a search for ways to improve the educational enterprise for both
students and staff.” Donald 0'Donnell and Keith “Maxwell, teachers at
Ventura, say, "Our school ié concerned primarily with the feelings the
child has about himself and school. This affective education not only
has personal and social value, which is such a vital necessity in these
days wherein the school is accepting responsibility for promoting these
"values among children; it is also a prime contributor to more affective

31

cognitive learning." In their adaptation of the classroom meeting the
teacher or leader introduces a subject or seeks to find one of concern
to the class. Mo attacks on other people are allowed. Any attempt to
deal with behavior must be with present behavior, not past. Blame or
punishment are not acceptable solutions to problems.32
Ventura's Research and Development department has done some research

concerning the effectiveness of the Reality Therapy program in their

school., The repori, pablished in 1970, showed "that Ventura School

301444., pp. 128-132.

31Donald J« 0'Donnell and Xeith F. ‘laxwell, "Reality Therapy Works
Here,” The Instructor, 80 (itarch, 1971), p. 70.

321014., p. 72.
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pupils have not so far forged ahead in testable qualities," They
suggest'thét many factors may be responsible for this, "One of these
is that our students are not used to taking tests, and in fact consider
the standardized tests more of an unwelcome interruption of their real
schoolwork than a part of it. Another 1s the limitation of the tests
used. Often there were none applicable." However, these people believe
that the Reality Therapy program has shown itself to be worthwhile,
"Encouraging sizns are the enthusiasm of many of the teachers for the
program. Boys¥* especially seém to have benefited by the emphasis on
personal adjustment and problem solving. In spite of the de-emphasis
on fact finding and direct learning, Ventura pupils have not lagged

behind on fact-oriented tests."33

C. Theories Similar to Reality Therapy

A check through the ®RIC files, Education Index, and Psycholozical

Abstracts for the years 1969-72 under the headings Class, Classrooms,
Classroom “eetinzs, Counselirng, Classer, Groups, Group Discussion, and
Guidance has failed to reveal any additional evidence of research on the
topic of classroom meetinzs besides that done at Ventura. The Ventura
research invoives only students subjected to the entire Reality Therapy
program, not solely classroom meetings, However, some evidence has been
found concerning prcgrams and theories similar to the classroom meeting,

In “ontgomery County, Pennsylvania, a counselor was upset because so few

B1vid., p. 73.

*Page 18 of Schools Mithout Failure gives this note on Ventura School:
"A custodial institution for the most delinquent girls in California,
where the author worked for eleven years."
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students were being reached by counseling.3u

A problem of sixth graders
not concentrating on learning tasks brought her to a plan of action.35 |
Weekly class sessions with the teacher and counselor to discuss the
personal concerns of the students were started., <She posted a suggestion !
box for anonymous suggestions of tobdlcs to discuss., The students sat

. in a semicircle., Some students seemed hesitant at first, but as they

saw thelr peers talking,this hesitation largely disappeared.36 The

meetings were held for fourteen weeks with the teacher then continuing

7 The couﬁselor feels that

sessions without the counselor present.
these sessions helped students see that others were having the same kind
of problems. They also got to know the counselor as a friend and con-
fidant. The counselor started sessions with other’rooms in the school
also, A third grade teacher remarked about the program, "I feel its’
good for my klds, they get things off their minds that bother thenm.

I have learned a great deal about them, , . . These discussions have
been much more beneficlal to my class than a great deal else in the

38

curricnalum, "

BuChristine Patzan, "“An Experiment in Group Guildance with the “hole
Class," Zlenmentary School Guidance and Counselinz, § (‘iarch, 1971),
p. 20s.

351v14,, p. 206.
®1b14., p. 207.
31v14., p. 208.

Brud,, p. 210.
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Edson Caldwell advocates that the counselor go to where the problems

39

are and handle the questionings of students in their natural environment.
This means that counselors should not wait in their offices for problems
to get large enough for them to become involved, They should instead

go to the classrooms to find out what is affecting the students and to
handle small problems before they become large.

ilany of the difficulties that appear in the class-
room result from outside forces reflectinz factors
about which teachers may be largely unaware. . ., .
Actually, many instructors are in tronble, deep
trouble. They struggle against unprecedented
difficnlties, not because they do not try to

teach or do not know their subject matter, but
because they do not understand the underlyins
feelinzs and forces that motivate the behavior that
contemporﬁry youth often exhibit in the classroom
context, “+0

Robert “lyrick also advocates teachers listening to their students.

He says that teachers often say that one of their objectives iz "devel-
opment of human potential and individual growth," But then they emphasize
facts and the curriculum in their classrooms. He reports a study by
Flanders concerninz the interaction between teacher and child in the
classroom.ul Flanders arrived at the rule of two-thirds,

"About two~thirds of the time spent in the classroom

someone is talkinz. The chances are two out of three

that this person is the teacher, 'hen the teacher

talks, two tnirds of the time is spent by many

expressions of teacher opinion and fact, giving

some direction and occasionally criticizinz the
pupils.™

39Edson Caldwell, "Counselins In Context," Personnel and Guidance
Journal, 49 (December, 1970), p. 271.

40

Ibid., p. 276.

ulﬂobert “yrick, ""rowth Groups: TImplications for Teachers and
Counselors,” Elementary School Guidance and Counselinz, 4 (October, 1969),

P. 37-




Page 20

Inferior teachers raise this to three-fourths., At a 1968 Systematic
Observation Conference it was reported that, "less than one-half of
one percenf of teacher talk is directed to a child's feelings, either
positive or nega,'c,ive."u'2 Myrick feels thai,
A traly developmental approach should focus on the
feeling orzanism and also recognize that feelings
are an inextricable part of our intellectual and
behavioral processes. As long as feelings are
not recognized or are forced to play a minor role
in school, learning will be ineffective and schools
will help prcduce emotional and intellectual
cripples in society.
Myrick cites a report by Bessell on a Human Development Program in
some California elementary schools. Under this program some activities
related to the mastery of skills are done in groups, and time is also
provided in these groups for children to discuss their feelings and
experiences., iyrick says Fanst (1968) described "feeling classes” in
which the focus is on material related to personal self-concepts. In
these classes students discussed pictures showing emotions, finished
incomplete sentences, and discussed their feelings toward different
subjects.l“3
Don Dinkmeyer says that more emphasis is being placed on groups
now than in the past. 7This is based on the premise that '"human beings

are social beings who only grow and develop as humans by having adequate

and meaningful exposure to social situations."uh He feels that groups

“21b14., p. 8.
¥I1bi4., p. 39.

ubDon Dinkmeyer, " roup Approaches to Understanding and Changing
Behavior," (Ph. D. dissertation, De Paul University, 1971), p. 1.
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can offer the individual "peer encouragement." "The group is able to
help the member gain a deeper insight into his values, purposes; and
f‘eelings."u'5 He says that because of the importance of groups and group
processes counselors should help the teachers learn group procedures,

It is essential that she know group procedures which

help her deal with classroom orzanization, discipline,

and the general instructional aspects of zuidance.

It is obvious that group procedures have considerable

potency in dealinz with a number of our most basic

educational problems.

"Group work in the elementary school is an effective methcd for
dealinz with the instructional aspects of guidance and of assisting
children who show a defeating self-concept or an inability to relate
to others," says Wesley Schmidt. He feels that the group can have a
powerful force at the elementary level. *"Group suidance emphasizes the
needs of students and adjustment to the school settins throush get-
acquainted methods, leadership development, and role playing.” Schmidt
feels that the fundamental principles of group guidance are:

. 1. The group climate is a major determinant

of school achievement, either promotinzy it
or distracting from it,

2. A socio-psycholozical group atmosphere is no-
where more feasible than in the elementary
school.

3., Improved peer attitudes (whether for develop-
mental, preventative, or remedial purposes)

are probably best developed within the peer
group.

uSIbid., p. 2.

Y144, p. S.
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b, gn inproved self concept is somet&ges best
eveloped within the peer group,

Mferle OChlsen feels that the counselor should help teachers develop
"Seeman's optimal conditions for learninz within their classrooms.” He
says that this means that teachers must involve themselves in close
contact with the students.b’8 Dr. Chlsen feels that many teachers are
interested in their pupils and says that "many are already using group
discussion techniques.” Ye says that teachers show their interest in
students "by listening to them when they bring problems to school and
by encourasging them to talk about their interestiﬁg experiences--e. g.
by show and tell sessions and by giving them a chance to role play
situations that trouble them."l"9 "The teacher's guldance responsibility
is to listen and to try to understand--to let his'pupils know that he
cares about them and that he will set aside time to give them a chance
to discuss special topics that concern them," Dr. Ohlsen c¢ites Rogge
who in 1965 showed how teachers may stimulate interest by setting aside
time for pupils to ask any questions they wished, helping them explore

50

where to look for answers, and probing deeper by asking more questions.

w7,

Wesley I. Schmidt, "Group Suidance in the Elementary cchool, ™
(part of a repor*., Tllinois State Office of Public Instruction,
Springfield, Tllinois, 1956), p. 95.

ue?erle Ohlsen, "Counselins Children in Groups,” (part of a report,
Illinois State Office of cupzrintendent of Public Instruction, Springfield,
Illinois, 196), pp. 72-3.

“91p14., p. 70.

50Ibid., p. 79.
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CHAPTER 3
The Results
A. Arademic Achievement
The experimental and control groups iﬁ this project were given

the Metrcpolitan Achievement Test, Form &M, Primary IT in Fall, 1972

as a means of assessing previous academic achlevement., The scores for
each student on each of the subtésts of Yord Knowledge, Word Analysis,
Reading, Total Reading (test 1 plus test 3), Spelling, “ath Computation,
¥ath Concerts, and Total Hath (tests 5 - 7)‘;ere recorded. Using-

Fishar's 't formula for uncorrelated samples of unequal sizes or
M - M,

ﬁi’; X1 +Ex22 Vi + Mo )
M+ 92 = 2}\~xlw2

compared, lo significant difference between the groups was found.

the scores of the two groups were

(See Table 1 below).

Table 1
#{' Ratios for Experimental and Control Groups on the
Metropolitan Achievement Test, Form AYM, Primary 7T, Pretest

Subtest W' Rztio
1. ‘'ord ¥ncuwleldze 3155792
2. iord inalvsis 1.799423
3. Reading 2523298
I, Total Doadin~ , 20992079
5. Upelling 1.5%15516
6. rath Compmtation -, 0520427
7., ath Concepts 8397213
8,7 itk Toohlew “9lvine .8920005
g, ot sinkh .6331222

Teerees of Freedom = 40
.05 sigrnificance 1s 2,021
.0l sienificance is 2.704 51

513. Y, Downle znd R, Y. Hzath, Raslc Statistical Methads

(Mew York: Yarper % Row, 1965), p. 298.
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The Metropolitan Achievement Test, Form AM, Frimary II was given

to the two groups again in Spring, 1973, after the completion of the
classroom meetings. The differences in scores on each subtest between
the rall and <prins testing for each student was taken to be the achieve-
ment for that student. The pre-and post-scores for each group were

compared with Fisher's™ for the differences between correlated pairs

i

of means or t

The chanze in score for the experlmentallgrOup.from the pre- to
rosttest showed 1mprovementlsign1fic;ﬁt a£ the reseafcher's accepted
significance level of .05. All subtests for this group were also
significant at the .01 level, and alllexcept the Yord 2&nalysis subtest
‘were siznificant at .001 level. (See Table 2 bslow and “raphs 1 and 3
in the Appendix). i |

Table 2
"' Ratios for Change in Score from Pre- to Posttestinsg of

the “etrorolitan Achievement Test, ¥“orm AY, Primary T7T,
TXxperimental “roup

Sihtast " 2watio
1. “od Kﬁﬁwleige STE§¥5§?7
2. “ord aralysis 3.169204
3. leadin- 6.0024076
L. Total readin- 6,0870171
5. rpelling 2,97:27%6
A, ath Toatation 10,2172
7. Tath Uineatta 5.2152552%
S. ath Ireblos “cliving ?.3217501
G, “Tntal Tath 11.825791

Nerrees of Treedon = 20
' R

A - . Le e a 7
NT e Do vn gy A s J
i SLYNLlUnannge s J

~
v 'y
-~

L. atsnificanes ig 2.5%

)
001 siznificance 1is 3.830 52

c
-~ Touid,
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All scores on the subtests for the control gxroup showed improvemgnt
siznificant at .05, .0l and .00l levels. (See Table 3 below and
fravths 2 and 3 in the Appendix).
Table 3
"t Ratios for Chanze in <core from Pre- to Fosttesting of

the "letrovnolitan Achievenent Test, Form A¥,.Primary T7T,
control Trouz

‘=btest et *#' Ratio
1, “ord “rnculedze 5.8601925
2. 'vord Analysis ) 6.1745565
3. Reading - 4.8011825
4, Total Reading 5.3118284
5. <pellins 6.2628477
6. “rath Corrpitation 9.86K0607
7. ath Zoncedts ' " 12.740035
8. ‘tath Problem <olving . 7.948205
9, Total “ath 14,3152

Degrees of Freedom = 19 PR

.05 siznificance is 2.093 _ = 2

.01 significance is 2.861 a - g

.001 sicnificance is 7,883 53 o :

From these fincdings it arpears that a highly significant anount

of academic learninz took place in both rooms.dufing the iéar.
Althouzh larze differences ware founi in improvement levels between
the two rroups on various sibtests, it was not felt that this was
cerncluslve proef that the exnerimental method baing assessed was
either causing or hinderinz learniny in these areas, For example,
the experimental ~ro:p made more inprovement in the areas of Ze2ding
ani Toitz2l Rearding, but the control ercup made more improvement in
vord 4nalysis. These differences in reading skills were ®elieved to
be dre more Lo the vzriances of the teachers and students than to

the classrocm meetinzgs., Also, nelther group appeared to be clearly

stperior fo the other in total acadenlc achlevement., _or these

5114,
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reasons the researcher has accepted tne null hypothesis, "There 1s
no difference in inprovement in academic achievement as measured by

the ‘etrovoli*an tchieverment Test, Zorm A%, Primary IT."

B. Perscnal :djustment

The Zalifornta Test of Cerzcnality, Tri-sry was glven to both

the control group and tnhe exverimental group in Fall, 1972. This
test furnished the six sibtests of “elf- Rcliance, “ense of Dersonal
Yorth, Sense of Personal Freedom, Feelinz of Belonging, Freedom from
ithdrawing Terdencies 2nd ~reedon from Nervcus FyﬁptOMS. These
subtest scores were then added together to find a total Personal
Adjustment score. The room scores on each of the seven tests were
compared using Fisher's'f for uncorrelated samples-of unequal slzes.
No significant difference between the groups was found. (See Table
L below).

Table L

"' Ratlos for Ixperimental and Control ~roups on the
California Test of Fersonality, Frimary, Pretest

Tersonzl ad..scment cection

Tibtes «4 Ratio
1. celf-Relianza L31L8L7
2. “ense ¢l Tzrsonal Yorth .2090739. -
3., ~enca of Ter~onal Treedom -1,3508144
L, Teeliny of 2slcnsinz -.8645533
5, Creedom Sveom 'ithdrasing Terdencles . 9332174
€. Fresdem frOﬁ Tsrvens TYmdioms .9393995
7. ‘otal Toracmal tdiuzinent ,2L15U6
Nesraes of Fraedom = 40
08 sivnificance is5 2,021 o

01 sivnifisaice is 2.704 -
At the endl of the classrcom meeiinzs held in the exDerimental

classroom, the Zalifornia Test of Personality, Primary was given

5uTbid.
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azain to both rooms. Change in score from the pre- to posttest.for
each student was recorded. The scores for each room were then compared
using Fisher's™' for the differences between correlated pairs of means.
"he experimental c¢roup did not make any significant change on
any of the subtests or total rersonality scale. (See Table 5 below .
ani “ravhs 4 and 6§ in the Appendix).
' Table 5 T .
*¢ Ratios for rhanze in ~core from Tre- to Posttesting

of the 7a3ifornia Test of Personality, Primary,
Per-omzl AdJustment cection, :xprerimental Croup

Jubtest “t/ Ratio
1. relf-Reliance ,2711738
?. rens= of Tlersonal “orth -,8613632
3. CSense of Fersonal <Freedom L090367
L, FPeelinz of 2elonsing 1.271876
5, Freedom from Withdrawine Tendencles-.9592554
6. Freedom from Nervous Symdtoms .55082773
7.

Total Personal &djustment -.0347457

. .
1. i ot % W oon

Degrees of Freedom = 20
.05 stznificance is 2.086
.01 significance is 2.345 55

S T

The control group made improvement significant at the .05 level
on the Preedom from “ithdrawinz Tendencies subtest, “All other
subtests shouwed no siznificant chance, btut the total persbnality

score came close to the ,05 significance level. (Zee Table 6 below

and ~raphe 5 and & in the sppendix). ’
: ~able 4

W’ 2atios for Chanve in “core from “re~ to Posttesting

of the 2aliforniz Mest of Personality, Primary,

Tersonal N{J1nim2at “ectlica, Sontrol Jroup

“ubtngt “t"Ratio
1. "elf-2s1Tamam 1,5:525%04
2. <ense Of Yoresonsl orth .8795074
3. Sense of Personal Freedom -1.2412081
4, Teelinr of elonzin~ 1.476£0147
5. Freeiom from Vitndrawing T'endencles 2, 5034509
6. TFrerdon from ‘lervoas “ymptoms 822629
7, Toital Fersonal Adjusiment 2.0895522

55114,
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Table 6§, Continued
Desrees of Freedom = 19

.05 slgnificance 1s 2.093
.01 siznificance is 2.861

56
Although the control group made significant improvement on one
of the seven subtests, thils was not thought to prove sisgnificance for
the entire area of personal adjustment., Therefore, the researcher
has accépted the null hypothesis, "Thefe 1s no difference 1ﬁ 1mpro#emént

in personal adjustment as measured by the 'Personal Adjistment' section

of the California Test of Perscnality, Primary between a control group

and an experimental group participatinz in classroom meetings.”

C. Soclal adjustmrent

The second half of the California Test of Personality, Irimary was

used as part of the assessment of soclal adjustment. This half fur-
nished sibtest scores for “oclal Standards, Social <kills, Freedom from
Anti-Social Tendencles, Famlly Relations, School Relations, and Com-
munity 2elaticns. These subtest scores were added together to get a
Total ocial sdjustment scor=. The scores made on each of the subtests
on the DJretest were compared usinzg Fisher’s't' for uncorrelated samples
of uneqnal silze to find 1f there was ary slenificant difference between
the two -rouns, “tare was no significant difference on any sulitest,

{See Tatle 7 below).

“?1bid,
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Table ?7
"t" Ratlios for Experimental and Control Groups on the
California Test of Personality, Primary, Pretest
Soclal Adjustment Section

Subtest "t" Ratlo
l, Soclal Standards -1,0625
2. Soclal Skills -1.3899641
3. Freedom from Anti-Soclal Tendencles =.5244924
4, Family Relatlons -1, 5416047
.5. School Relatlions .5801191
6, Community Relations =1,0350654
7. Total Soclal Adjustment -.9870519

Degrees of Freedom = 40

.05 significance 1s 2.021

.01 significance is 2.704 57

The change in score from the pre- to posttesting was found
for each student and group totals were compared using Fisher's
“t* for the differences between correlated pairs of means, The
‘experimental group falled to show significant improvement on any
of the subtests. (See Table 8 below and Graphs ? and 9 in the
Appendix).
Table 8
“t" Ratlios for Change in Score from Pre- to Posttesting

of the California Test of Personality, Primary,
Soclal Adjustment Section, Experimental Croup

Subtest “t" Ratlo
1, Soclal <tandards 1.28427759
2. Soclal skills 1,9526673
3. Freedom from Anti-Socilal Tendencles 1.,1434612
4, Famlly Relatlons 1.1598235
5. School Relatlions -1.2542329
6. Community Relatlons 8012819
7. Total Soclal Adjustment 1,509902

Degrees of Freedom = 20
.05 siznificance 1s 2.086
.01 siznificance 1s 2.845 58

571014,

581p14,
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The control sroup also made no siznificant improvement on the social’

adjustment section of the California Test of Personality, Frimary from

the pretest to the rosttest, (“2e Table 9 below and Zr2rhs 8 2nd 9
in the Appendix),

Table 9
atics form Chante in “oore from Tre- Lo Fostiesting
Of the Zalifornia Tost of Ferzeonalit sy, Twimary,
m

ocial AdJjustment Section, Conirol Croup

bitest "“t“ Ratio
1. cocial ~*anda.rds 1.5516517
2. cocial ~kills 1,0979252
3. Freedom frce inti-7orial Tendenciesl.0RQPU7S5
4, ™axily Relations -.17913922
5, <chool Felations 1.3345195
6. Comm:nity Relations -.3014772
7. Total “ocial Adjustnent 1.1812%883

Degrees of Freedcem = 19
.05 si~-nificance is 2.093
.0l siznificance is 2.861 29
Another methcd of assessinz social adjustment was the use of
social and academic rating scales developed by the Title ITI staf’
and found in the Appendix of this report. These rating scales were
administered to troth rooms in F3ll, 1972 ard readministered in “pring,
1973 after the classroom meetings were completed. Thz “ilcoxen
“atched-Pairy "irned-3anks Tent was used to find if the change in
ratint “rom the nre- to posttest was siznificant for each ~roup on
each scale,
Both ~rcips showed improvement significznt at the .0l level
from the pre- to pesttest on the social ratinz scale. 3oth also
failed *o shiow sizniTicance on the academic rating scale, (“ee

mable 10 below).

59414
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Table 10
T. Values for Zxperimental and Control Zroups on
5. " Soclometric Rating Scales

~orial hrcademic : .08 ,01
~roud Srale Tez2le Siznificance Si~vniflcance
Experimental O 110 52 38
N . . .;@«~ .
Control -30 e | L4 * 22 60

Since both groups made significant improvement on the social
rating scale tut made no significant improvement on the acadenmic
rating scale er on the “ocial Ad justment sectioa of ‘the California

Test of Percsonality, Primary, the researcher has accepted the null

hypothesis, This stztes that, "There is no difference in imPrcvement
in social adjustment as measured by the "~ocial Adjustment" section

of the California Test of Personality, Primary and two sociemetrie

rating scales between a control group and an experimenrtal group

participating in clessroom meetings.”

D. School Attendance
Change in school attendance was assessed in three ways, First,

the total 2bsanes Tisures for both groups during the year were conpared

Fa

qgint Tisherts'+ far Aifferennes between uncorrelated means in two

samntne 0Of ennual size or ¢+ = = . YO significant

t\[g"?l - i"??.

~r T X
.11' {.11 -1)
difference was found in the yearly attendance for the sroups since the

*t' Rat1io was -0,%290822, The .05 significance for eizht dezrees of

.
- AT

freedom iz 2,30,
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Absences were also totaled for each zroud on days when classroon
meetinzs were held. The same formula was used to determine that azain
7] I
there was no significant difference between the groups. The"t Ratio
for this was 1.8167322 vhile tha 9§ siznificance level for 14 desrees
62
of freedom was 2.145.
Fifteen randcm dzys were selected during the year, pbsence for

‘these days was recorded for each room and compared with the same"{'

test. Tne"t ratic for these dates was 1.3776L75 which did not reach

~
-

the .05 level of siznificance of 2.145, 6
2ecaise all three tests failed to reveal any significant differences

between the two groups, the null hypothesis was accepted. This states

that, "There 1is no difference in 1mprovement in school attendance for

the 1972-3 school year, nor is there any difference in attendance on

classroon meeting days and on fifteen random school days between a

control group and an exrerimental ~sroup particlipatinz in classroom

. . .
meetinzs," P

-

3., Sammary of Test lesults
“he researcher feels that she has found no clear evidence that
the classroon neetings affected student scholastic achlevement,

perscnal adjiustnent, social adjustnent, or school attendarnce., As

(8

a recalt, all of <the nuill nhypetneses were accepted as stated in the

first chanter of this report.

62, .
“Toid,

631p14.,
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CHAPTER b4

Conclusions
A, Summary

During the 1972-3 school year a project to assess the effectiveness
of the Glasser method of conducting classroom meetings was carried on
at Hawthorne Elementary School in fattoon, Illinols. It was hypothesized
that these meetings would bring about positive changes in students'’
school achievement, personal and social adjustment, and school attendance,
In order to test the hypotheses, a series of pretests and posttests
were given to an experimental group which experienced fifteen classroom
meetings and a control group which continued "normal"” school work
during the 30 minute per week period, |

The results of this testing showed that neither group made
significant improvement on any of the criteria except academic
achievement, On this criterioﬁ both groups made improvement siznificant
at the .01 or ,001 levels, Thus it was determined that neither group

made improvement in any area superior to that of the other group.

B. Comments on This Research

The failure of this research to show any significant difference
between a group experiencing classroom meetings and one not exposed
to the meetings could be due to a number of factors, The most obvious
of these is the possibility that the Classer technigue does not cause
any significant change in the four areas being assessed--school achieve-

ment, personal adjustment, soclal adjustment, and school attendance.
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The researcher does not feel that one research project alone is enough
proof for this gssumption, h0wevgr;-rﬂanyrreplications of this siudy
and other studies need‘to be mai; ;efé;e this technique can be dis-
carded as totally worthless.

Another facﬁof that conld account for the failuwre of the research

5

to shor any improverment may be .that the ressarcher hai only rezd of
Dr. flasser's technique and had not had guidance in the use of the
techniquzs by ™., Zlaszer or his staff. The application of this tech-
niaoue by someone trained by Dr, 7lasser could have éltcred the resilts
in this same experimeital sitnation. |

The subject natter of the mectinss a}so could have been a reason
for this, ~inze the meetinzs were handled by the researcher who entered
the exrzrimental classroon only for the meetinzs, the topics of the
meetinzs proonbly did not always suit the needs of £he class. Although
tne ressarcnzr <ried to meet with the classrcom teacher to find
approrriate topice, this was often done well aﬁead of the meeting time

and thiz coaldl net always neet the immediate regulirements of the class.

-

Ter ex~mnlz, the regearcher could not know that last weeks' reorort

cards k21 bheen for~otten by now and replaced in the minds of ¢t

.

studen*tq with » fi~ht on the playsround Jist befora the meetin-, For
this roasca, the zesearcher bezan to ask the studentis for torics they
wiched Lo Alsrrgz, Vowever, most of the time tlie topics select=2d vere,
"'hat T Tike T2 To," or "hat I Tid Today." This kept 2 great majority

l']f 4‘.‘:?9 — it Yo S Asia r“v-,'-n-t

o

=0
ol

azies that were nerhaps more vi®:wl to

academic, persenal, and social improvement. 3Secause of this and the

b
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better raport that a classroom teacher has with his or her class, it
is felt by the researcher that the teacher wold be a much better
person to handle these meetings, This would even be true when there
was a problem between the class and the teacher, At these times

a counselor or another outside person might assist in handling the
meeting, but the teacher should at least be preseni.

The fesearcher feels that one reason for no significant improve-
ment on attendance on classroom meeting days for the experimental
classroom was because no certain day of the week couid be chosen
for scheduling the meeting, &=arly dlsmissal for faculty meetings and
parent conferences, school holidays, speclal events, and other
interfering factors did not allow the meetings to be kept on any kind
of weekly cycle,

Another reason for this and for the lack of significance on other
criteria was felt to be that the students at Hawthorne were accustomed
to havinz a "share and tell" time in the primary grades. The classroom
meetings were only a slicht extension of these sharing sessions. Since
these students were accustomed to the sharing sessions, they were also
accustomed to having the teacher listen to them during this time.
Therefore, one of the maln purposes in having the sesslons, to get
teachers to listen to students and to show students that the teacher
is interested in them, had alrecady been taking place for two years
before this with students in both the experimental and control groups.
Thus, the classroom meetinis probaoly did not have as great an impact
on these two groups as they would on groups not familiar with sharing

sessions,
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The lack of evidence of effectiveness also could be because
these four citeria-~academic achlevement, personal adjustment, social
adjustment, and school attendance--were selected by the researcher as
areas 6f student 1life which might possibly be affected by the class-
room meeting technique. However, these four criteria might ﬁot be at
all 1like the tests which Dr. Glasser would pick. He might feel that
one way these meetings would affect students would be in improved
classroom behavieor. He might also feel that students would not be
affected in any measurable way. However, he does not suggest how the
effectiveness of the meetings might be tested. Thus, one 1s left to

find his own measures for determining the success of this technique.

C. Reconmendatlions for Further Studles

The researcher feels that both the lack of previous research on
this topic and the comments on the fallure of this research to show
significant effectiveness of the technique point up the need for
additional research. One area that needs to be investigated 1s how
two (or more) classes taught by the same teacher are affected when
t he teacher uses the Slasser classroom meeting technique with one
(or more) of the classes. He or she should be trained in the method
by Glasser or hils assistants to make the research as accurate as
possible.

There is also a need for studles to be done using criteria in
addition to the ones used in this investilsation. Suggestions for

thils are to look into the effect of the meetings on classroom
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behavior, playground behavior, and hcme behavior, These could be
monitored with baselines done by trained objective observers and’
by parent comments,

Another definite need for research is for Glasser and/or his
associates to conduct thelr own scientific study of classroom meetings.
It is a weakness of Dr, Glasser's technique that no eQidence can be
offered to substantiate his claims of success with the technique.

Most teachers would feel that evidence of some sort is needed before
valuable classroom time is spent for something whicﬁ coild be totally
worthless or even detrimental to_students' progress. Dr. Glasser
should also specify what areas of 1life students who participate in
classroom meetings are expected to progress. It is very difficult for
‘2 researcher to blindly grope for improvement in all aspects of a

student's development.

D. A Final Comment

The researcher feels that Dr. Glasser's classroom meetings are an
excellent idea. They offer much in the way of hope for teachers who
are searching for ways to reach students and assist development.
They offer students something that 1s lacking in many of today's schools,
interest in them as individu:als, The researcher hopes that this tech-
nique will prove worthy of these expectations as it is more thoroushly

investigated.
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