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CHAPTER I - INTRCODUCTION AND LITERATURE REVIEW

Purpose of Study and Thesis Statement

The purpose of this paper is to report and diécuss
experiences surrounding the process of adoption of a new
reading curriculum in the elementary school located 1n
Pesotum, Tllinois., There will be a background review of
contempofgry literature pertaining to individualized ihstruction
and reéding, a report on the characteristics of the Ginn 360
reading program, and an elaboration of the first seven
months of the revised instructional program at Pesotum
Grade School,

J The thesis of this study shall be that students should
scoréfhigher on standardized achieVement tests when faught
by individual programs than they would be expected to do
if taught by the conventional group process, There was no
attempﬁ to control the observations for anything other than
method of reading instruction,

Much of the initial work of the selection of this
program had already occurred when this writer becane
Jprincipal of the Pesotum Grade School. Thus, information

which is reported to bring this revnort up to September of



the current school year had to be gleaned from a limited
set of historical files and interviews of staff personnel
who were present at the inception, There wa: also a new
unit superintendent hired during the summer preceding this
schoo?l year so his information would have been hearsay

also,

A View of Individualized Instruction

An interesting parallel to reading in school today 1is
a school wrestling program in which the pvarticipants are
not weilght classed. Pictures taken of a 76 pound wrestler
in competition with a 180 pound ovponent look ridiculous
and a teacher observer may laugh at the spectacle, Yet
these are the same teachers who have the student reading
at third grade level and another reading at eleventh grade
level "wrestling® with the same text in class.1

For years some teachers have tried to cause the child
to conform to the school, A more logical alternative would
be to modify the program to fit the child, that 1s, individualize
his instruction to meet his needs, The teacher will often

oppose this on the basis that there is not enought time to

properly orovide for a class of 35 students,

Personnel and Material Needs in Individualization
Teachers cannot properly individualize instruction on
their own efforts exclusively. There are many sources

for assistance, Consultants are avallable from publishers,



state education devartments, etc, Some szhools provide
aldes. Volunteers sometimes are avallable, Junior and
seniér hizgzh school students and even upper elementary
children can be a valuable source of assistance. Even
the average student or one who has difficulty may help
most in some cases because of having experienced emotions
similar to the frustrations of the low achiever who may
need the most attention., Parents, senior citizens, and
other community volunteers may also be willing to devote
some of their time., Support from the building principal and
the school librarian is very important.2

Beyond the persomnel needs, the individualizing
teacher should also have appropriate materials such as
books, magazines, tave recorders, teaching machines,
nrojection devices, etc, With apvropriate assistance and
material support the next limiting factor aprears tc be
the teacher's creativity, Most of all .there must be an
adequate source of reading materials in apdvropriate levels
of difficulty. It is argued that instead of teachers not
having time to individualize, they could more aptly say
they do not have time not to do so. It is thought that
repetitious coverage of material for the slower students
takes'about as much time as "giving the group a dlagnostic
test, teaching the information to small groups, and

evaluating pupil progress frequently."3



Range of Differences

cutts énd Moseley tell us that pupils differ in a
number of ways which affect their achievement and adjustment,
It is known that the more helv a child 1is givéﬁ, the tetter
he may be expected to progress, However the differences
are so great and so varied that the preoblem of organizing
the classroom program to provide for individual differences
may seem impossible, In actuality the other polarity = of
regimentation is beyond acceptance. Even in the early
grades there will be great differences in intelligence,
physical development, and emotional adjustment, At higher
grades the range of those differences beccmes even greater.
Even in a class that is grouped by ability the teacher
must still be prepared to encounter wide variations in
other aspects. A quoted example was that a fifth grade
class had 4 achievement battery range of 7.5 to 11,1 in
May. In the following October they ranged from 7.9 to 11.6.
As a group this did not reveal the individual changes within
the students which actually revealed losses for some of
as much as 2,3 years and gains of 1.1 for others. However,
knowledge of the individual cases suggested possible
reasons for most of the changes, Thus they should be seen

both as a group unit and also as a conglomerate of individuals.

Rational for Individualization

In a democratic governmental system 211 children are

equally worthy of our care and concern, All deserve equal



opportunity to develop within their unique composite of
characteristics, 1In school, children learn not only in
subject matter but also in ways of behaving and perceiving,
If a child 1s to exercise the freedom to make the most of
himself be must be helped to gain strengths that will free
him from his personal negative characteristics and enable
him to capitalize on his assets, A program which takes
each chlild at his present level and challenges him to do
his best vrovides him an opportunity to progress at his
personal ovntimum rate, Providing for individual differences
should not be seen as an effort to ralse all students in
a class to some desired standard level, Rather one might
expect the range of difference to increase as instruction
continues if learning occurs according to ability level,
It 1s assumed quite naturally that there were originally
different personal endowments,
Some Hypotheses about Children and learning

Teachers contlinually search for more effective ways
of helping children learn, We accept that there 1is no
one best way nor is there any general educational method
which can categorically be labeled as being wrong., The
challenge of provision for uniqueness in students is to
find a better fit for each student when planning an

educational program, Anzalone and Stahl give us the

following set of hypotheses about children and learning,



These seen to the writer to be applicable to the new

curriculum which s been adopted in Pesotum Elementary

School,
1.

(&

There are many patterns of learning and
no one teaching method meets the varied
needs of all children, It is vitally
important to provide alternatives in the
educational programn,

The teacher cannot tell a child how to

think, but must provide him with the freedom,
the encouragement, and the opportunity to

do so,

Learning is an active, not a passive, process
and must involve participation in a task
rather than mere absorption of information,
As a result of learning there should be a
change in pupil behavior or no learning has
taken place,

Children are consistent in their need for suc-
cess experiences, but vary greatly in their
levels and rates of achievement,

Discovering and developing uniqueness in
individuals is a major goal not to be thwarted
by ignoring or minimizing differences,

Children bring to each new experience
varying amounts of information and misin-
formation, which may clarify or distort
concept formation,

Setting goals and evaluating progress are
the privilege and the responsibility of the
child, and are essential to long-term
learning, Teachers must not let a marking
system distort evaluation,

The unstructured and inductive experiences
which occur in a child's 1ife are often the
most profound and influential activities of

.childhood,

Children learn from each other; thr ough

observation, imitation, and cooperative
consideration of a mutually challenging task,



10, ILearning is both positive and negative,
When the activity does not fit the child’s
unique personal need, negative learning is
certain to occur, :

11, It is more important for children to appreciate
and practice self-control than to be controlled
by an adult authority figure,

12, Intrinsic motivation makes children capable
of meaningful self-selection and self- 6
correction of appropriate learning activities,”

Of course it should be held that ideals of individual-

ized instruction must be retained in proper perspective,

It may be agreed that complete service to students in
strict accordance with their characteristics is desired,
Practicality suggests that attention should now be given to

setting the stage for a realistic approach to instruction,

Bducational Ideals in Perspective

The thesis of American education appears to stem
from the idealistic proposition set forth in "the Great
Didactic* by Comenius in 1632, The education he proposed
“includes all that is proper for a man, and is one in
which all men who are born into this world should share,”
He specifically said that the first desire should be that
none should be excluded for reason of age, social or
econonic status, or sex so that all human beings may
become educated, His second wish was that all persons
should become "wholly educated, rightly formed not only
in omne single matter or in a few or even in many, but in

all things which perfect human nature.,, "’



We may project from the foregoing ideal that it was
felt that all people should benefit from similar educational
experiences, It may also be assumed that when it was written,
most people were more likely to attain similar 1life experiences,
It may also be assumed that when it was written, most people :
were more likely to attain similar 1life expereiences other
than through formal educational procedures than is possible
in the varied contemporary life styles.

In 1969 Goodlad appraised the schools as being
"conspicuously ill-suited to the needs of at least 30 per cent
of their present clientele.” He expressed that day's
dual view of the state of education in that we, “"put on one
palr of glasses and the schools appear to be moving post-
haste toward becoming centers of learning marked by concern
for the individual. Put on another, and they aprear to be
mired in traditon, insensitive to pressing social problems,
and inadequate to the demands of 1earning."8

Further discontent with the educational scene comes

from Leonard's Education for Ecstacy., He =aid,

The wonder is, when you think about it, how long
our schools have managed to stay the same, Since
1930, even such staid institutions as banks have
changed almost beyond recognition, And yet, the
average second-grade classroom today resembles
nothing so much as the classroom in which I day-
dreamed my way through second grade back in 1930,

He expressed surprise that schools had not taken retreat as

has their predecessors: the farm, village, church, and gulld



and that they have made no significant changes in the
substance and style of their teaching., He compared the most
common mode of present day instruction to the Renaissance
classroom which had a teacher sitting or standing before a
student body in a single classroom, presenting them with
facts and techniques‘or a *“verbal-rational nature, "’

| It is generally now agreed that education is an
unending growth of knowledge gleaned from all 1ife experience
of the individual, It should be established here that
future references in this paper to "education” will be
limited to that formal, planned exposure which students
recelve in the classroom, This should not be taken as an
effort to 1imit the effect of the mass media, churches,
libraries, etc, in all of which it has been estimated

that students may even learn more basic information than

they do in schools.10

It should be accepted here that
education is more than the skeptlical view issued by

J. B, Conant that education is what goes on in schools and
colleges, Silberman expresses education more narrowly as
"the dellberate or purposeful creation, evocation, or trans-

mission of knowledge, abilities, skills, and values."11

Education for Fallibility

Idealism or Utoplanism has frequently provided the

basis for proposition of social change, It is argued here

that acceptance of less than perfection is more probably the
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only method of achieving practical changes in any major

social process such as public education, Ideals assume that
man can nave khowledge of a perfect society, This may be
accepted as a gross social goal if it 1s accepted also that

no one individual o group may be expected to achieve it,

Most theorists seem willing to agree that nobody iz perfect

and we all make mistakes, This is the basis for 2 "Fallibilist

Theory, " presented by Perkinson, He says that effort in
social analysis should not be directed toward the actual
change or reform, Rather, primary attention should be on
the identification of social evils, Efforts to reform in this
posture are seen as probes or trials which we can criticize
or as experiments which we can hope to learn from., The
fallibilist would hope that proposed changes will remove
a social evil such as inadequate "appropriate" education
for a2ll; however he accevnts the fact that people will in
time view those efforts as inadequate, He continues to be
confident that through criticism we can improve anything.
Thus the theorist should retain awareness of his own ignorance
"of the totality and be wrepared to modify his position
constantly.

Qur educational history leads to the thought that
men have regarded education as the way to improve the
quality of 1life, They have longed for life in an educated

community from which ignorance ould be banished, The

fallibilist accepts ignorance as being eternal and infinite
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and thus trades the dream of the educated community for
another dream of the possibillity of building an edugatiVe
society in which people attempt to advance incomplete
knowledge and improve the quality of life via critigal
analysis, This approach to life makesall of us as individusls
responsible for ourselves and our society. Although
education is not seeh as the cure for all evil,rthé
fallibilist does feel that it can help us to assume our
responsibilities via the teaching for the écquisitioﬁ of
critical reasoning powers, the potential for whid)ére
assumed to be inherent in all mankind, There would be a
chanze away from seeing education as a positive force that
molds or shaves thé learner to some ideal, The direction
would be toward a new, negative view of education which
would reveal 1ghorance, mistakes, errors, and inadequacies,
It would demonstrate the way to 1mprOVemént‘and advandement
through beconing aware of our faults. Rurther, it‘would be
an education to allow children.to make mistakés, detect then,
and modify actioné to'create anew, Major emphasis would be
on the'adVanceméht of knowledge rather than onkbﬁe acquisiﬁion
of the Same.13

Although the foregoing is not wholly accéptabié to
this writer, it is belleved to be worthy of examination
pridr,to‘hdoptibn of student and systenm 6bjécti§es for aﬁ
edﬁcation‘unit.l‘Recent emphaéis«on 1nd1v1dualizatioﬂ may

be closely related to that philosophy for social systems,



There is one reservation which might be that distinct
attention should be directed toward hot becoming excessively
idealistic about not being idealistic.

Goodlad offers an appropriate comment to innovators in
that before we criticize present society for not providing
what we would like, we should first ask fundamental questions
about where we are, Specificially he asked:

To what extent is each individual being provided

with opportunities to develop his unique potentials?

To what extent is each individual developing a deep

sense of personal worth-the kind of selfhood that

is prerequisiste to self transcendence? To what

extent are our young people coming into critical

possession of their culture? And to what extent

are our young veople developing a mankind identity-

an identity that trﬂnscends all men in all times

and in =211 places?1
Education today must have active and ordered evaluation
systems to study both processes and products, Careful
conception, continuous evaluation, and willingness to
modify should become keynotes of all innovations as well
as giving a philosophically progressive look at all con-

temporary programs,

An Argument for the Future

Recent criticisms of public education calling for
school accountability report that we are failing in one
out of four cases, It seems that deficiencies are becoming
more evidegt as a result of increased technological demands;

but it is assumed that they have always existed. In the
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rast, students who became disenchanted with education

could drop out and still find an occupation for which they
could qualify through on-the-job experience, Thus extensive
education was not absolutely essential to being self
sustaining, Dissident voices are becoming more prominent and
parents are no longer willing to accept the statement that
their child just cannot learn, Demands are made on educators
to assume a2 revised commitment that every child shall

learn, PFurther, educational systems must adopt a commitment
to change from nonproductive effort and to seek causes of
failure within the system and its persomnel rather than

just blaming the shortcomings on the students.15 This

seems to be in agreement with the vrior statement by

Goodlad and could be held as a basis for his questions in

the preceeding paragravh, It is paramount to saying that
schools must be held accountable for the end product of

their services, The fact that one-fourth of our students
leave school somewhere between the fifth and twelfth grade
suggests graphically that we have not previously acted
effectively to arrest that rate of social and economic

fatalities,

Review of Selected Literature on Reading

If the foregoing has established a realistic view
of ideals in education it may now be possible to propose
another, All people in an educative society should learn

to read, Unfortunately this is not yet true, We are told
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that today in the United States almost everyone 1is literate,
It is reasonable for us to say that more people should read
but contemporary life styles leave reading as a matter of
individual choice, Harris informs us that only 17 to 25
percent of the adult population is likely to have read a
book in the past month.16

As compared to other mass information sources reading
has a distinct advantage, Variety 1is virtually unlimited
and 1t may be pursued at any time the varticipant finds
convenient rather than being tied to a schedule as 1is
true in the case of radio and television, A reader can go
at his own pace where, when, and how he pleases,

Social Significance of Reading

Reading becomes even more l1mportant when one considers
what hapvens to the poor reader in present day society., He
is 1ikely to elther repeat grades In school or be admin-
istratively promoted along with age mates who then are no
longer peers with respect to academic skills, If he gets
Iinto high school he i1s 1likely to drop out prior to graduation
unless speclal provisions are made for the non-reader,
(Tis too is an unrealized ideal in many school systems, )
Many occupations will be closed to him, To a larsge extent
he may be culturally and socially isolated, Frustrations'

experienced 1n school often lead to truancy which develons
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further into juvenile delinquency. From that point there
is an easy transition into an adult life of lawlessmness,
It may be held that the delinquency causes poor reading
rather than the inverse relatlionship, but it is a common
occurence to find both conditions simultaneously, Even
when poor readers manage to avold delinquency, the frustrations
thus experienced through unequal competition tend to create
feelings of inferiority., Thus normal personality development
is impeded, Reading disability alone caused hundreds of
thousands of men to not be minimally acceptable in the
World War II Army, That literacy standard was set at
fourth grade competence.17
Goals for Reading

tne of the mailn long term objectives of the school 1is to
develop mature readers, This is defined as being children
who show in thelr reading *“interest, purpose, the recognition
and construing of meaning, reaction to and use of the 1deas
read and kinds of materials read,® Apparently this presumes
that the individual will make continuous progress through
his entire reading instructional experience.~ Therefore it
shouild follow that there must be reading materials available
which will be appropriate to the broad spectrum of individual
differences, Tee and lee report Emmett A, Betts' 1ist of
objectives of reading, These are substantiated 1n research
and are established as the three major goals of reading

instruction,
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1. The developmnent of worthwhile interests
which take the child to reading and which
are satisfied through his increasingly -
effective reading-study skills,

2, 'Te acquisition of phonic and other word-
learning skills to the point where they
are used automatically.

3., The maturing of thinking and related com-
prehension abilities needed to solve
problems and to get genuine satigfaction
from reading-study activities, 1 :

Progress toward a best method of reading instruction
has been slow and is impeded by misdirected efforts, Even
though erroneous, those approaches which look promising
must be pursued until they are found more inadequate than
existing measures for the same sltuation, There seems to
be at least a general agreement on desired goals for reading
learning outcomes in children, They are:

1. ¥ach child reads widely and enthusiastically

on his own initiative because he enjoys it
and it serves his many and varied purposes,

2, Hach child is aware of the purpose for which he

is reading at the moment and varies his pre-
cedures accordingly. ,
3. Each child has a broad background of experiences
from which he can being meaning to the printed
~ page for adequate understanding of what he reads,
-4, Each child is able to locate desired information,
'select, evaluate, and organize it for his own
purposes,
5. Each child reacts to the ideas,which he reads
and uses them to aid his critical thinking
.1in the area,

'6. Each child increases his personal and social
growth through his reading,
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7. Bach child enjoys sharing his reading both
through discussion of it and through reading
to others for their information and enjoyment,

8. Each child moves forward toward each of the
dovelomment and ability permit,d8 o o oee ol

The last of the above list seems to lead logically inte
an argument for an entire program of individualized instructiom
in reading, la Pray tells us that all "people are created
unequal and that reading is an equalizer of limitless
poténtial.“ All children react to reading, She places a
requirement on the teacher to become so sensitive to the
child's attitude toward, and curiosity about reading, that
these two predictors of future achlevement may be measured
through direct observation of the child's behavior or in-
directly by standardized messurements,

Negative reactidns toward reading can occur in a child
because of excessive pressure or dull content, There are
many other causes, A specific problem is that children
may have been accepted as having skills which they in fact
have not yet developed, Although 1t may avpear that some
childreh 9re born readers, most of them require specific
Instruction in varying degrees before they develop reading
skills.21
1a P?ay proposes the philosophy that if given an

opportunity, every physically normael child can learn to

read regardless of whether he is a gifted, average, or
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slow learner, She says that the student must start by

learnin~. that it is more profitable to read than to

not read, Beyond that the teacher's daily liagnosis

should become the forrmula for building on what is known and

provide a focus for teaching what 1s missing, By becoming

keenly aware of each child's rate and pattern of learning

the teacher can utliize time efficiently throush appropriate

instruction, The focal point of a reading program should

be the student and his particular learning patterns, Con-

sequently an individualized program for one student may be

entirely inappropriate for any other, An adequate program

should require the child's nmarticipation in planning future

learning based onMs knowledge of his own skill deficiencies.22
We are told that the teacher who chooses to teach all

children by a particular method adopts the advantage that*

even the slowest chlild mn the class is not likely to fail,

But there 1s the disadvantage that the more able students

will be held back, Consequently they are less likely to

develop a joyous association with reading and may even come

to disYke it, This teacher will channel all children

through identical materials, Conversely the teacher may

make a comnmltment to teach from a variety of methods by

the one most effective from the child's point of view,

Tis is more difficult to administer, but it 1is most
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approrriate for all learners since 1t aims to match the
learner with the approach best suited to him, This
teacher will simultaneously run several instructional
channels with different materials, The first is identical
for the entire class with similar expectancy for each
student, The second necessltates studying the child in
depth and developing a learning prescription for him,
Wherever vossible the child should assist in selection of
materials, Obviously this program is more difficult to
administer but it appears most likely to present oppor-
tunity for success for all students,23
The Ginn 360 reading program 1s adaptable to such a
system as the second described in the preceding paragraph,
Students are entered into the program after taking a
standardlzed test of reading skills, They progress through
a series of thirteen levels of competency, This is the
program which was initiated in Community Unit Seven of

Champaign County schools during the 72-73 school year,
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A particular problemn arises when there is a vocal
element of discontent among the parents as they observe
the results of their children in reading when measured
with a standardized series of achlievement tests, There
continues to be a large body of citizens who will accent
whatever is offered in their educational system with the
attitide that the professionals know best, Thus there
develops a seed of change which is potentially hazardous
for school personnel, This may be considered socizl and
professional inertia and the reaction as the force to cause
the inertia to ‘be overcome, liore specifically, some teachers
will be content to continue indefinitely with their
"tried and trusted® program of‘teaching. Jany of the parents
may View change as personally threatening as well as
being expensive, Ultimately there can develom both social
and professional impetus for change and an equally vociferous
cgocial and »nrofessional objection to the chance, ofr
course there is also the large neutral body of citizens
who express no strong 1ntere§t or emotion with regard to

‘

either the dissidents or those who want to essentially
remain static,

Background Beport

Mach of the foregoing had already been noted in a
central Illinois school district when this writer came

into one of the elementary schools as principal, Much
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of what will be reported in this section must be assumed
because there seems to be no concise record of events which
led to the present state of affairs and there has been
a complete change in district administratioﬁ.

™e first awareness for this writer of an impending
change in the district's reading program came when the task
of implementation of the new program was assigned at the
beginning of the school year, It appears that community
interest had been recognized by the prior administration
in that there had been a reading committee appointed which
received input from both lay and professional nersons,
The purpose of that committee was to appralse varlous
elementary reading materials and recommend a replacement
program to the board of education for adoption., Whatever
procedures that committee may have vursued seem to be
largely unknowh in‘that the vrior principal left no records
of their action, Perhaps for the benefit of this writer
that was just as well because it provided a basis from which
to initiate a form of democratic leadership within the
school,

Rationale for Positloni

Since all prior knowledge of educational leadership
was theoretical and untried by the writer it was decided
upon self-appralsal and study of the task at hand that

the democratic vprincivles reported by Campbell could



form a basis for future association with the faculty,
Those principies of democratic administration were:

7. To facilitate the continuous growth of
individual and social personalitigs by
providing all persons with opportunities
to participate actively in all enterprises
that conhcern them,

2, To recognize that leadershipn is a function
of every individual, and to encourage the
exercise of leadership by each person in
accordance with his interests, needs, and
abilities,

3, To provide means by which persons can plan
together, share their experiences, and co-
operatively evaluate thelr achievements,

. To place the responsibility for nmaking
decisions that affect the individuals.

5. To achieve flexibility of organization to

the end that necessary total enterprise with

the groqp rather than with one O?oﬂ few

ad justments can readily be made, '~
It was hoped that a greater degree of faculty involvement
could be beneficlal also in gaining citizen support because
of the status of the teachers in this:community; several
of them have been residents more than ten vears, De Witt
reports conflicts which engulf school principals»may likely
spring from failure of the principal to fully mvolve
teachers in innovative processes such as curriculum mod-
ification, He further suggests that principals should
become more people oriented and service motivated, and that
they should be more able to relate and communhicate. He

alse said that a future of harmonious relations was

primarily a matter of opening the mind, being flexible and
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willing to change, and of being unwillinzg to polarize with

2
5 It is felt that this innovative attitude

either extreme,
when coupled with the prihciples of democratic leadership
previously reported here could provide for potential pro-
fessional growth of the entire faculty and the principal.

The position herein assumed is that since the school 1is
a social institution its personnel must strive to serve
the interests of the community which established 1it.
McCloskey provides an argument for citizen involvement in
educational policy and program which is heartily endorsed
by this wrlter and which appears to have been accepted by
the prior administration of this school distriect, He
reports that there must be greater pupil benefit when the
parents are involved both in philosophy and program,
Certainly at least at the elementary level the parents should
be well informed of any new educational ‘practice whichis
being adopted, It 1s agreed that even professional
educators may find difficulty in maintaining an informed
state and with all other contemporary pressures one must

expect the parents to be illeinformed or even completely
26

o

misinformed regarding school changes, This is especially
probable when vociferous and influential teachers have
assuned a negative stance toward an impending change,

g@ﬁgaﬂuetiomﬂto.themcommunlty S

A brief introduction to the community may provide a

basis for understanding the implementation procedure, It



is dominated by agricultural interests, The people generally
appear to be devout Christians with approximately equal
Methodist and Catholic influence, The school seems to

serve as an action center for involvement along with the
churches, Tere is a Catholic elementary school in the
district which frequently has unofficial influenée on

public school programs and practices, especially in scheduliing
of events so as to limit conflicts of interest, The public
and parochial schools' programs are integrated to the point

of sharing some classes and lunch facilities, FPFurthermore
when it was decided to change the reading materials in the
public schools the parochial school adopted the same proegram,
Cbviously, as a result of someone's leadership, there was
community involvement, at least at the inception of the
change as evident in the formation of the committee to

study the need for change, Thus we see a comnunity which
appears to be hoth interested in and cooverative with the
schoels' activities; one with church influence which

might tend to define the purpose of schools as an institution
to train youth to read, interpret, and apply the concepts

of the Bible as they see 1t,

Implementation

By definition of the purvose of social organizations
it becomes an obligation upon the school to respond to the

district dissatisfaction with results of reading schievement,
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A study of the situation after aésuming the responsibllity

for one of the elementary schools revealed a need for

attention to community information concerning difference

in materials and philosophy of the new program when com-

pared to prlor oractlces, Hoke, et, al, providel evidence

that the creater number of veople who are involved, and

comuitted to educatlonal goals, the greater the chance

for success.27 Other studies i1ndicate that preparing

rvarents as educational change agents can be more beneficlal

and in some cases more economical than other efforts,
Ruffin tells us that the school is still a source of

pride to the community and it is a place, but not the

only place, in which to learn from the experiences of others,

Although many may hold the school responsible for all

learning needed to survive in today's world, parents should

not be allowed to shirk theilr responsibility in the total

learning process, Education starts in the home and

spreads out from there, Since home attitudes become

personalized in youth it 1is essential to maintain home

and school cooperation if appropriate attifudes toward

learning are to be developed in our young people, It

is also contended that the idea that education may be

ineffective 1is largely contributed to by teachers,

Educational leaders must therefore accept the challenge to
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communicate effectively with students, teachers, and the
community at all available opportunites.2

On the basis of similar arguments and considerations
it was decided to embark upon an informational program
with two emphases at the beginning of the 72-73 academic
year, one ained at the teachers and the other at the parents,
The goal was to install the new reading program which had
been selected prior to the writer's arrival in the district
with as much harmony as could be developed for all concerned,
The writer of this paper felt that it was also significant
for her professional future that this, her first major
project as a priﬁcipal,*bevsuocessfully concluded,

Comparison of 71-72 Reading Program to Ginn 360

A brief introduction and philosophical comparison of
the two reading programs should provide a basis for under-
standing the issvue as it was seen by the faculty,

The "0ld" program was published in 1957 with each
grade having two texts and two workbooks., There were skill
tests associated with each text which the teachers could
use 1f desired, The only approach to individualization was
through “redbird-bluebird® grouping in a grade but in the
final summary all members of the groups were required to
proceed at the group rate, Obviously this led to strife
for some and boredom for others, but it was convenient to

prepare teacher plans or an evaluation of students
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"learning” in that approach because everybody did the

same things, It apprears that the instruction was directed
toward the ability of the low average student in the

class., As reported by some teachers and students alike,

this created dissatisfaction for many arnd a general dislike
for the reading class, It would seem also that that

system should have produced an ever increasing difference

in student reading abilities within the group when it is
considered that some advanced very little and others as much
as their motivation could carry them beyond the instructional
and organizational limitations, It seems that the philosophical
basis was that everybody needed the same experiences for |
appropriate 1life preparation. )

The newly adopted system, as applied in the plan for
the Pesotum Grade School, is aimed at as nearly complete
individualization as possible, Each student at the
beginning of the program was appraised with respect to
his reading development and assigned to one of the
thirteen levels inherent with the program, During the
reading period each teacher was designated as a teacher
of reading rather than a teacher of first or second grade
etec, In accordance with the publisher's recommenfiation
that teachers not cover more than three levels, the teachers
were not assigned all of ohne large level nor were they

assigned consecutive levels when it could be avoided.
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The desire was prevention of repetition for the student
merely by being present when other groups were reciting,
Teachers were encouraged to constantly evaluate students
to determine adequacy of the contemporary level of
effort, Te purpose was to recoghize the time when s
student should be advanced to a higher level and thus
maintain his interest and effort through the constant
challenge of appropriate material, The philoéophical
view is that each student will in some way differ from his
reers, those differences should be recognized by educators,
and future instruction should originate from contemporary
experiential daficliencies insofar as the school district
1s capable of providing for them,
Informing the Community

| Introduction of the new material to the parents was
undertaken via four methods; a direct letter to each
household, oral communication to the entire student body,
open discussion with room mothers, and an open house
meeting at the school, It was assumed that there would be
further dissemenation by the teachers in their social
contacﬁs;»however, it was also noted that this source
Qould be both positive and negative dependihg upon the
stance of the particular teacher,

~The intent of the letter to parents (copy attached

hereto as appendix) was to excite the couriosity of all

who had not been contacted in any prior publicity of the
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previous administration, It was hoped that those who were
personally involved in their children's education would
elther visit the school or at least call and thus open the
door for future communication, Discussion with the student
body was first an attempt to prepare them for ?he new
organizational structure, Secondly it was also to get

more information to the parents in the desire that any
negativism from teachers or other educationally inert
cltizens in fheir social contact might be counteracted

if possible, At the same time positive community attitudes
could be thus strengthened, The room mothers' involvement
is apparent in their physical presence in the educational
milieu, It was assumed that they might also be involved

in other activities which would give them an opportunity

to act as interpreters of the new program, Therefore

it was felt that they could become effective change agents
and should receive as much accurate information as possible,
Although the expressed purpose of the open house for
prarents was to comply with district practice it was also
recognized as having great potential for gaining thelr
support in the curricular change, This occurred sub-
sequent to the letter and student orientation and so it

was also seen as an opportunity to answer questions and

clarify any vague interpretations of the prior releases,
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Thus the people were to be presented a sequential barrage
of information which it was hoped would not only gain their
support of the change bﬁt.wnuld also help them to more
adequately help thelr children adapt to the hew materials,

Concurrently there was extensive effort exerted to
help the faculty internalize the philoscopnhy of the plan
of instruction. In the flrst teachers' meeting the program
was presented and explained in principle, Their aid was
sought in planning the assignment of instructional levels and
apblication of the program, Individual contact was used
thereafter along with additional group meetings to further
elicit their cooperation, Substantial benefit was realized
through cooperation of several of the teachers who had
recently received university or workshop exposure to
methods of teaching reading which emphasize the individual,
However, not all was positive, Maternal instincts of some
teachers were rapidly unveiled when one most vocal member
expressed a desire to keep "her children” under her control,
This had been anticipated. Fortunately enough faculty
support had already been gained that the issue did not
develop at that time, and it seemed to draw the majority
of the teachers more firmly toward supporting the entire
packége. At that time it was not known how much of the
opposition should be attributed to the age difference

between the principal and the teacher, It was apparent



that a faction did exist which could be expected to yield
future problems,

The parent reaction began promptly after the publicity
program was commenced, Many of the parents either called or
visited the school to gain further understanding or offer
favorable commentary concerning the chafige, Nothing was
noted which was considered hegative to the mnew material or
nmethods, Apvroximately 75% of the families were represented
at the open howse; most of them made vassing remarks and
maﬁy asked detailed questions, After seven months of
operation positive comments continue to be received,
including written notes requesting that if they have a
choice that their children continue to receive reading
instruction from teachers other than the home room teacher,
These included svecific statements that the choice was not
derogatory toward the home room teacher and it was expressed
that the change in daily routine was seen as valuable
experience for the students,

Teacher reaction has been varied from the beginning,
Some were strongly in favor, some passive, one registered
concern over the added work, and one registered opposition
to the procedure but accepted the materials, Unfortunately
for the harmony of the system, the opposition came from
one of the more mature teachers who has lived in the
community many years and is‘thus able to be a potentially

negative influence on the community attitude, That sam
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potential could become an asset if the teacher could

be swayed to a positive stance, Consequently much
attention 1nas been glven toall sincere criticlisms in the
hope that the entire progrnammay thus be improved, 'here
was an element of confusion at the outset for some of the
teacners which could be expected with any major procedural
modification such as this, As they gained greater familiarity,
the original passivity gradually changed throusgh general
acceptance and into distinct favor, It 1s recognized as

a growth experience for most of the teachers in that they
now avpear more versatile in working with a broader age
spectru~ than at the beginning, and it is felt that they
display a greater sense of personal securlty, Visible and
vocal confllcts seem to have dilsappeared and there now
appears to be at least surface cooveration from the entire
staff,

A Timited survey of the older student attitudes was
taken, The expressions were both positive and negative
but a majority of them favored the change, Student growth
in reading ability has been at least equal to that achieved
via the 01ld vrogram, 3Significant gains have been noted
for the older students, especially those who might have
been considered slow‘learners, Student interest has been

Lirher and vocal discontent is increasingly less as the
programn advances, Some who rejected reading at the

beginnins of the year now look forward to it each day,



During the first semester all students advanced at least
a full semester in reading as measured with tests prescribed

by the publisher,

Chronological Report of Major Activities and Events

Introduction

Speeific day to day occurrences throughout the period of
this ;bservation would be a laborious task to report end
would beiof little interest to the reader, A day to day log
of noteworthy problems and achievements was kept, DNotations
were made whenever students were moved within the various
levels, usually te a higher one but in a few cases it wa
necessary to reverse a prior placement, Particular attention
was pald to teacher reaction, Parent contacts were also
duly recorded, From this study it 1s hoped that future years
in using this program may be improved for the benefit of
both the student and the school. A guide will be developed
later for the indoctrination of new teachers into the use
of individual reading instruction., Many cautions may be
generated, esnecially for working with the experienced
teacher who has always worked wlth a traditional basal
reading series, A calendar to major steps in the transitory
Year 1is reported along with a brief explanation of

surrounding events,
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Diary of Events

8-23-72

Two 3ixth grade teachers who had no* .reviously worked
in a departmentalized system were invi*ed ' +o *he school
for a pre-onening conference, "™e intent was hoth to gather
ideas for the implementation of the readine rrogram and to
establisn ravport with the teachers., It wa: also hoped
that support for the new program could bhe vained prior to
the ini*ial confrontation of the entire faculty., A
favoralle reac*ion was generated,however the teachers
exhibited the expected hesitancies which frequently occur
at the outset of so vast a change in metnods,
R.28B.72

"mhis was a scheduled district teachers® work day
vrecedine the first day of school., ™e first tesachers’
meetins was used for presentatrion of the new prosran and
an exchanve of ideas, “e princirai's intent was to lay
a focundation for a democratins adminis*yation thereafter,
Invleentation date for *he rew nrogra’ was estavblished for
9-5-77z. A vaucity ¢f records hsil heer maintained Ly
the vrior wrincipal, "o ectahlish new records al? tegchers
were requested to provide late from *ne Sinn initial
screening tes*s which nad reen administereld in the
precedin:s smring, "ecachers were requested *o refer rew

students who had not heen tested in *he asprira,
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9-1-72

At an after school teachers' meeting an open discussion
was held to establish impliementation procedures, Specific
attention was given to: student induction into the system,
assignment of students t9 classes, proficiency advancement
within the system, color coding of student groups toc prevent
social stigma of numerical assignments, and distribution to
all teachers of a composite sequence for introduction of
decoding skills,
9-5-72 ‘

The student program was commenced, A principals letter
was sent to each student's home, (See Appendix A ) A
meeting was held between the principal and a group of sixth
grade students who were to be taught at level 8‘by a primary
grade teacher, This was in response to a difflculty experienced
by thelr reading teacher, Student motivation for individual
progress was established.
Period of 9-5 to 18-72

Individual testing of students who had been identified
by teachers as having been possibly malassigned initially.
It was declided that all proficiency testing would be performed
by the principal to relieve the teachers of having to assume
2proficiency on the use of the evaluation instruments, Also
this was accepted as a method of maintaining the same degree

of subjectivity for all tests,
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9-18-72

Principal's meeting with the faculty was held to
review the first two weeks student progress, Teachers
were presented a final opportunity to recommend reassignment
of students to a different entry level, (Appendix B)
9-20-72 |

Principal's meeting with room mothers was held to
further disseminate information about the Ginn 360 program,
Favoreble impressions were established,
9-25-72

In preparation for a visit by the puhlisher's consultant
all teachers were requested to prepare questions which they
felt to be unanswered to theilr satisfaction., (Appendix C)
Some disfavor with the progrgﬁ became evident among the
older teachers who felt thefiwere losing a portion of their
customary control of "thelg" students, From this date on
through the rest of the'§ear student evaluations were
performed at the teaChers recommendation for reading level
advancements,
10-4.-72 »
| District teachers' meeting was held for conferences with
the Ginn fublishing Company consultant, She reported sat-
1sfactionvﬂth the progress to date in the entire district,
10~ 9 through 31-72

Upper gradekteacher objection to teaching lower grade
students led to reassignment of students 1n levels 10 and 11

to another upper grade feacher who was immensely pleased



with their performance, "™e princival assumed teaching
duties for a four member group of sixth graders who were
achieving at a level subordinate to their actual grade
placement, This writer recommended to the Unit Super intendent
the adoption of a standard progress reporting system which
would more adequately inform parents of their child’s
achievement, A committee of three principals was appointed
to develop the system displayed in Appendix E_. Ali |
teachers but one accepted the reporting system cooveratively.
From this start there was a complete revision of the unit
grading practic;s.
11-1-72

Te Ginn reading consultant visited Pesotum Elementary
School and held individual conferences with each teacher,
She reacted favorably to the progress of the entire school,
An opinion was taken of sixth grade students. (See Appendix g )
It 1is noteworthy that a majority of the negative comments ‘
from the students coincide with expressions from their
reading teacher who by further coincidence has been the
objectér since initiation of the new reading program;
11-10-72

New reading progress reports were l1lssued, Parents
particulariy‘approved of the section for teacher's comments,

The same teacher who had previously, repeatedly expressed
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discontent with the revised report system prformed according
to expectations and again experienced difficulty in using
it effectively.
11-13-72

Parents visitation night brought approximately 75
percent of the familles of Pesotum Grade School students
into the school. In addition to the customary classroom
visits they were invited to observe a display of the
entire reading program, A group explanation was made which
was followed by an individual parent and teacher interaction
period, No parental discontent with reading instruction
was detected,
11-14-72 through 1-21-73

Distriet emphasis on reading instruction led to a
complete unit wide special reading program being developed
by the writer for grades K-6, This was prepared in accordance
with Title I and approved for use with all students found
qualified by exhibiting a one year or greater retardation .
in reading as measured on standardized achievement tests,
1-22-73

Title I reading program staffed and initiated in the
Unit Seven,
1-22-73 through 4-30-73

Reading system progresses satisfactorily, Student

evaluations and advancements have becore routine, Data is
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being sathered and recorded, Parental reaction remains
favorable., Faculty support remains strong with exception
of the one negative element, There was a district decision

to adopt the Towa Test of Basic Skills for spring evaluation

of grades 3 through 6 reading progress and the Stanford

Reading Test for grade 2. (See revort of test results in

the next chapter)
5-1 through 14.73
Administration and analysis of evaluation instruments

is being pverformed,
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CHAPTER IIT - SELECTED ACTIVITY ANALYSIS

Measurements by Ginn 360 Placement Tests

Tables I, II, and III were compiled from data obtained
from measurements on standardized tests provided by the
publishers of the Ginn 360 reading program, Table T is
taken from the initial screening examination condwted in the
spring of 1972, ly those students who were enrolled in
the fall of 19%2 are reported for the purpose of this
study. Table II information was gathered in accordance»
with the publisher's recommendation, The students had
recelved two weeks instruction in the new program as of the
test administration. ' The purpose of this measurement was
to assure that the students had been appronriately placed®
at the outset of the year, Table III was developed from
data collected on 4-15-73. It is used to show total
progress between levels over a period of seven months instruction,

The publishers do not delineate a specific grade
placement for an instructional level, The individualized
nature of the program dictates that reading proficiency
rather than chronblogical age be the bagis for level

assignment,



TABLE I

GINN 360 READING INITTIAL SCREENING TEST

Placement of Students-Grades 2-6

Level 1 2 3 4 5 6 7 8
Kindergarten 15
first Grade 12
Second Grade 5 0O 4 2 6
Tird Grade 2 4 3
Fourth Grade 2 2 2
Fifth Grade 2 2 0
Sixth Grade (2) 1
Sixth Grade (Y) 1 5
Totals = 15 17 0 L 2 13 9 13

9

5 v 0 R

18

10 11
5 1
5 7

11 12
7 11
7 11

35 L2

1

2

1



TABLE TT

CTUAL PLACEMENT IN GINN 360

September 1972-Pesotum

Level 1 2 4 5 &

3

Kindergarten 15

First Grade 12

on

Second Grade 5 6
Third Grade
Fourth Grade
Fifth Grade
Sixth Grade {(Z)

Sixth Grade (Y)

Totals= 15 17 O 6 0 13

M OO N NN

7 8 9 19 11 12
2
» 3 1 5 1
2 2 9 5 6
1 3 11 15
Q 2 3 3 12 3
6 5 3 7 9 2
9 12 19 31 L3 5

L3

13



Level
findergarten
First Grade
Second Grade
Third Grade
Fourth Grade
Fifth Grade
Sixth Grade (2)

Sixth Grade (Y)

lotals =

TABIE TIII

ASSTGNED LEVELS AS OF APRIL 15, 1973
1 2 3 & 53 & 7z 8 2 10
15

12
L 6 8
5 3 3
3 3 13
1 1 6
7
1 0 8

IH
N
i

Ly
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It may be noted that twelve members of the group
had left the school district in the period of observation,
No attempt was made to control the data for personnel
changes, These tables are designed to saow & groupo
picture of progress rather than individusl i-rowth, although
that covld have heen developed also.

T+ may be noted from comnparison of Tahta2 T and IT
that the iritial screening and the actual! rlacement agree
rery 2losely, In the application, a few moved Iownward
as evident in the total for levels 4 and <, In actuality
no student moved either un or down more thar one level by
the re-evaluation, It is not xnown how muct. rrozress may
be attrihuted to test-retest familiarity; however avproxinately
four months elapsed between the dates of ana ysis, ™is
reprecente anproximately two weeks of readinw "'nstruction,

srowth during the exnerimental veriod may He inferred
fromn cornarine "ables 11 and 117, e movement of €irst
craders Yeve?l 2 to levei S may tend +eo indicate nass
ingTruction, however 1* 1z eacily seer *-at second vrade
nrosress was rabt onatterred, "here the individoadtic. o
more sy ourent, As 1ay nave heern exrvectoed thner: was a cereral
movement throushout *he c+udy neriad into the hisler Tewls,
mereased d3f71culty and thuas rreater *ime requirement
causes sunchinz to occur it *ne hiwher 1-svel: in *+he v iper
rrades,

enera’ Ty 1t may te assuted that thie total roly of
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students above the kindergarten level has improved

significantly as measured on this test instrument,

Measurement by Standardized Reading Tests

Grades 2 and 3 were also measured in the fall of 1972
and the spring of 1973 on achievement tests, There was an
actual period of instruction of .6 of a year hetween the
measurenments, The second grade was tested with the

Standford Reading Test at both times and the third grade

used the Iowa Test of Basic Skills (ITBS) on both dates,

Both instruments yield data in vocabulary and reading
comprehension, The third grade was tested for intellectual
ability with the 0Otis alpha I1.Q. test in the spring of their

first grade, The seconhd grade used the lLorge Thorndyke

Intelligence Tests, ‘These data were taken from the cumulative

student files and were not gathered specifically for this
study. It is assumed in this report that both tests are
equally accurate in definition of student potential, The
nean I1.Q. for the second grade was 105 and the third grade
mean was 120.5,

In the 0,6 year of elapsed instruction time the second

~

grade measured an average class gain of 7,55 in vocabulary
and 0,53 in reading comprehension. The third grade gained

2,27 in vocabulary and 0,65 in reading comprehension,
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TABIE IV

SECOND GRADE ACHIEVEMENT IN READING 1972-1973

No, of Students Average Gain Average Gain in
[.Q, Range in T.Q. Range in Vocabulory Read ing Comprehension
131-136
126-130 2 .65yrs, JAsyrs,
121-125 2 »10yrs, 1.15yrs,.
116-120 2 .70yrs, .65yrs,
111-115 é 1.20yrs, .90yrs,
106-110 1 .50yrs, .20yrs.
101-105 2 . 80yrs, .65yrs,
96-100 2 .10yrs, .60yrs,
91-95 2 W40oyrs, . 50yrs,
86-90 3 .80yrs, .90yrs.

18=total
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TABLE V

THIRD GRADE ACHIEVEMENT IN READING 1972-1973

No, of Students Average Gain Average Gain in
.Q. Range in T.Q. Range in Vocabulary Reading Comprehension
136-140 1 -.10yrs, -.40yrs.
131-135 3 .23yrs, L7yrs,
126-130 2 . L0yrs. . 80yrs,
121-125
116-120 3 .20yrs, .13yrs,
111-115 L .10yrs, 1.50yrs.
106-110 1 1.90yrs. 1.70yrs,
101-105 1 -.30yrs, -,20yrs.
96-100

15=total
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For these classes also there has been an academic
period of 0,60 year, The average galn in 1971-1972 school
year is calculated on the basis of 60 per cent of fheir
measured gain for that year in order to more accuragely
provide a reference for comparison of the gain inm 1972-1973
while under the individualized reading progran,

Table X suggests that those with lower I.R, scores have
an equal opportunity for reading achievement as do the

higher scoring classes,



TABIE VI

FCURTH GRADE ACHIEVEMENT IN READING 1971-1972-1973 >t
No. of Students Average Gain Average Gain in Average Gain Average Gain in
1.GQ., Range in I.Q, Bange Jin Voc,*71-72|Reading Compr, 71-72 in Voc.* 72-73 Reading Compr,¥72-73

126-130 | Iy 0,77yrs, 0,76yrs, 0.,60yrs, 0.40yrs.,
121-125 2 .56yrs, -.065yrs, .25yrs, ,65yrs.
116-120 1 .72yre, Léyrs, ,90yrs, 1.,00yrs,
111-115 1 . 26yrs, .79yrs, 1.10yrs, .10yrs,
106-110 . 7 ,68yrs, ,61yrs, ‘ .1?yrs; .7hyrs,
101-105 3 . 308yrs, ,66yrs, .70yrs, .20yrs,
96-100 1 .59yrs, 1, 32yrs, ,60yrs, . 70yrs,
51-95 2 A3yrs, | Lbyrs, . 75yrs, © ,60yrs,
26-90

81-85

76-80

71-75 1 0,33yrs. 0, 72yrs, 0.50yrs, n.90yrs.

"

*Joe, =Vvocahbulary

+ .
Compr, =comprehension



TABIE VII
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FIFTH GRADE ACHIEVEMENT IN READING 1971-1972-1973
No, of Studentg Average Gain Avgrage Gain in Avgrage Gain in Average Ga;n in
I,3. Range in T.Q, Rangeiin Voc ¥ 71-72 | Reading Coumprt 71-72 Joc . *¥72-73 Reading Compr, 72-73

131-135 1 ~1,32yrs, 0,86yrs, -.BYrS. 0, 2yrs,
126-130 3 . 28yrs, . 96yrs, 1,35yrs, .23yrs.
121-125 3 . 89yrs, 1,27yrs, M3yrs, . 83yrs,
116-120 L .63yrs, 93yrs, 1.30yrs.‘ -.10yrs,
111-1315 2 . 53yrs, ,33yrs, -, Loyrs, -.10yrs,
106-110 1 ,26yrs, ,19yrs, 2,50yrs, 1.20yrs,
101-105 5 ,23yrs, ,49yrs, 1,08yrs, .30yrs,
96-100 1 0 .79yrs., . 60yrs, .10yrs,
91-95 2 Uéyrs, . 07yrs. 1.25yrs, .20yrs,
B£-G0

31-55

76-80 1 0 ] O;hOyrs. 0,80yrs, 1.00yrs,

*/oc, =vocabulary

YCompr, =comprehension



TABIE VIIT -
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_ SIXTH GRADE ACHIEVEMENT IN READING 1971-1972-1973 (Class z)

No. of Students

Average Gain

Average Gain in

Average Gain in

Average Gain in

1,9, Range in 1T,9. Range in Voc, * 71-72Reading Compry 71-72 Voc, ¥ 72-73 Reading Compr.* 72.73
131-136 1 0,L46yrs, 0,66yrs, 1,1yrs, -.10yrs,
126-130 T .66yfs. . /9yrs, . 70yrs, .H40yrs,
121-125 2 . 39yTs, . 23yTS, 1. 05yrs. . 05yTS,
116-120 I . 14yTs, WISTER . O5yTS, -.30yrs,
111-115 4 . 56yrs, 1. 04yrs, .60yrs, .28yrs,
106-110 1 1.12yré. . 79yrs, . 70yrs, -.10yrs,
101-105 3 . 72yrs, 42yrs, . 33yrs, -, 0byrs,

96-100 3 .33yrs, . 79yrs, A0yrs, -.57yrs.
91-95 ]

36-90 2 . 30yrs, .A43yrs. -.10yrs, . 30yrs,
81-85 1 1.12yrs, . 99yrs, -1,80yrs, -. 50yrs.
76-30 . 1 1.25¥r§. Awgﬂjgyys, ‘ _ 0.60yrs. -3,00yrs,

*Voc.=VOcabulary

+
Conpr.=comnprehension



TABLE IX

SIXTH GRADE ACHIEVEMENT IN READING 1971-1972-1973 (Class Y)

No, of Students A&e££§€*6;1n “E;Eggée Gaig in Average GQIH‘EEf‘=i$§§§E§=€§?§fT§==

1.Q. Range in 1,9, Range in Voc, #71-73Reading Compr, ' 71-72 Voc# 72-73 [Reading Compr, °72-73
136-140 2 .525yrs, .725yrs, L5yrs, .30yrs,
131-135 1 -.06 yrs, .53 yrs. . 80yrs, Loyrs,
126-130

121-125

116-120 3 .28 yrs, .19 yrs, .90yrs, .93yrs,
111-115 6 .65 yrs, .54 yrs, . 75yrs., 0

106-110 3 .28 yrs, 24 yrs, .53 yrs. .63yrs,
101-105 1 .33 yrs, .86 yrs. 1.00 yrs, .50yrs,

96-100 2 .92 yrs, <39 yrs, .30 yrs, . 20yrs,

86-90

81-85

76-80 1 -.99 yrs. .86 yrs, .70 yrs, -.10yrs,

*Joc.=Vocabulary

o

Compr, =comprehension
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Yew 1f any conclusions can be definitely established
as a result of the information 1n M™ables I throush X,
It ic noteworthy that* in direct opposition to the thesis

[}

of thir study, the students in class (Z snowed a genera’

decrease rather than increase in reading comorehension

accordinr *to this measuremen+, Studen*s in o2 with higher

o

1,2, scores aopear to have benefited mos* Iin the sain in

Tocabulary while thne students in the midd'e ranges of HY

<

anpear to have been more productive, - Jata for «rades 4 and

% do no*t appear to have predictive potential,



CHAPYER IV-SUMMARY AND RECOMMENDATIONS

Ideally it should have been expected that these students
as a group would have benefited more under individualized
instruction than they had done under group instructiocn the
rrevious year, The fact that the achievement test study
does not yied predictable evidence of that gain might raise
questions as to the validity of the tests used, Noreover
it could raise questions about ideallsm in education, A‘
realistic appnroach to the local situation leads to thoughts
that perhaps the district testing program should be reviewed
for adequacy of content measurement,

A review of the data collected from the Ginn tests
suggests that the thesls may be acceptable but may require
restatenent, It may be assumed that those tests were
designed specifically to measure the material which is
taught in the Ginn 360 orogram, At best an achievement
test can oty be a sampling of the total learning experienced
by the child,

A review of the achievement data presented in @hapter III
would lead one to believe that the thesis of this paper
was not acceotable,

By way of expansion, it is shown by student analysis
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performned subsequent to these tables that there is a
strons rossibility these students may not have been tested
under desireable test conditions, Thus it 1s suggested
that further study may yet suprort the the=is,
A recommendation by this writer is tnat this reading
mroira chould be continued *n !ts precsent context for

anotior vear and further dAnta rathered on which to base a2

P

wore thorach evalua*ion, [t is sugrested iat, at leacst
insoar as fhe eleﬁeh*ary-years are cou~cernai, *+there should
He =z unhilocseovrhy adortad which nmnes everv *eacrer as a
teactier o readinsz,

ontinrvous attentionkshould be directed toward raining
the vl support of teachers associated witn *tne vrograrn,
Tt o2l contact with atudents they are eacqa, individually,
1o osegsition to he elther a nositive or nerative force

or the Tufure of such a vrolect, Although thic 15 felt

Yy nieve boen roderately achliered, there remainzg the

neosanit ity trat it ocar te frvoroved and this oave tre way

Tor ore guantifigblie second vear,
Sect e effort snonid e exerted ‘o the psverioliony

ol tont ad-intstratior,  Sttention shiouTd he siven ‘o

3
-
-

-
)

poin s o otudent in oan anvrovriate frane of reference
for ont o seondievenment orior to a tesiing zycle, Since

there o o nrecently vublisved test knewr to this writer



which is liable to be more effective in measuring the
student's learning experience it is recommended that the
nresent battery of tests be maintained but that search
for inore anvropriate instruments be initiated along with

a2 study of results obtained via the nresent fests,
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4 further reconmendation is that a1l *eaching personnel

shouTd be encourased to seex further understanding of the

princinlez »f Iindividualized instruction, we ure told

tnat acadenic success in most contemporary scricols 1=

directly related to read nes ability, ™Mug it should *hen

be avpnarent that 1ife preparation of the district students

aust be nlosely related to the extent to wnich they are
provided anovrorriate readine training in their early
educatinnal years,

137 ett informs us *hat teachers can make chanzes,
de nroroces establishment of a serles of stens in *the
chansce rrocess as

(1) Determine what needs to be daone;

(2) Tdertify the rroun- or indiriduals who will
suroort the change; |

(?) identify those recistant to change;

(LY Exanine existing avenues for implemnentins +he
¢nian.ce; and

(7} Resort to other affen*ive meacures,
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Th the ovinion of this writer 1 through 4 of the above
have been achieved in the first year of operation in the
Ginn 360 program, If thus far it has not been totally
successful it may now be time to look at the possibility
of change in gaining the support for change,

It was specifically noted during the final measurement
that one of the studénts* favorite teachers felt a necessity
for a general oral reprimand of a large portion of the student
body., A vresumption may be that the psychology of the
situation predisposed many of the students to pverform less
well than they might have otherwise done,

It is hoped that future analysis of student results
within this level reading instructional program will be
more accurately measured., It should be possible to provide
a student mental set on "test day" which will allow them
to more completely display thelr gains,

Although the thegis of this study was not completely
suvnported, it is recommended that the program be continued
with definite administrative attention to developuent of

positive attitudes in all teachers, parents, and students,
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APPENDIX A

September 5, 1972

Dear Parents,

This letter is for the purpose of explaining to you
something about our new reading program that we are now
beginning at Pesotum Grade School. This new program,
published by Ginn and Company, is being used for the
first time this year throughout Unit 7 Schools. ILast
year a committee of educators from Unit 7 studied a large
variety of reading books from various publishing companles,
This group decided on the materials from Ginn which were
purchased for our use,

Your next question is probably how will we use these
new materials and of what do they consist, At a special
time each day we at the Pesotum Grade School will have
reading, During this reading time we no longer have 1lst,
2nd, 3rd, 4th, 5th, and 6th grade teachers, They are all
reading teachers, So it is possible for a 6th grader to
be assigned to Mrs, Schroeder, our 1lst grade teacher, for
reading instruction, This does NOT mean that this 6th
grader is In 1st grade again, He is simply reading from
the materials that Mrs. Schroeder has been asked to teach,

Now you are probably wondering how we have decided
where your child should go for reading instruction, ILast
spring all of our students were tested to see which
materials they were ready to start to read in the fall.

The results of these tests along with their classroom
teachers evaluation of their proformance during the 1971-72
school year were considered carefully before the individual
student's reading assignment was made, If you child was
new this fall in our district, he or she was tested last
week to see where they should be placed,

On the first day of using the Ginn materials your
child received ,a slip of paper informing his of what color
his group wadaithe name of his reading imstructor, He then
went to his assigned room for reading, A bell will ring
at the close of the reading period and he will continue
with his usual schedule,
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APPENDIX A {(cont.)

Tis material was designed and assigned so that hopefully
each child can succeed in his color group, When he has met
the requirements and has accomplished the skills involved in
the materials he is using he may move on to another color
group, Such movement can occur whenever during the school
year, that his reading teacher feels that he has completed
his work in his assigned color group., This should be a
tremendous advantage to every chlld-for as they progress
they can move on not having to wait until the school year
is over or until their fellow class members are ready to
go on to another more exciting book,

. In addition to this advantage of moving forward as the
~individual child is ready to do so, this new program is
considered to be very exclting and challenging, Its main
goals are 1) decoding (which is the process of teaching the
child to translate printed symbols in speech sounds) 4
2 )grasping the author's mearig; and 3) critically assessing
the author's message,

Maybe this brief description will answer some of your
questions and give you some knowledge of what your children
are tadking to you about when they discuss their reading classes,
If you have further questions please feel free to contact
us,

Sinoerely,




APPENDIX B

READING CLASS WORKSHEET

Ginn 360

Pesotum Attendance Center

Teacher's Mame

Date

63

Pupil's Name

Initial
' Assigned
level

Assigned
Level After
2 Weeks

Comments

=

N

o

=

\n

o

3

(o]

L

-
o

11,

12,

13,

14,

16,

17.

18,

19,

20
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APPENDIX C

Ginn Reading Consultant

What should be done with children who are 8 or 9 years of
age in groups 10 and 11 when their language skills are so
poor that they can't spell or write well enough to keep up
with 10 and 11 year olds? (I have two groups with children
in each group who are doing very poorly with their language
skills,

I have 30 minutes to spend with each group, Is that enough
time when there are two groups in the room at the same time?
I have 10 in group ten and 14 in group eleven,

Wouldn'®t it be better to have 24 in one group than to have
two groups at the same time in the same room? (I'm sure that
T could do a better job with one group although the group
would be larger. )

How long should an average student remain in a given level?

How long should the reading period be when you are teaching
two levels at the same time in the same room? :

why aren't he dittos complete--for instance in level seven
"Concluding Activities”-- there are only two dittos out of
L pages of activities--the rest the teacher must type herself,

If pupils should progress from level to level as soon as
ready, do they fall in with the group in the higher level
or start at the begimning? The latter course of action
would require him to work individually and make an extra
group for the teacher,

How well are pupils expected to do on evaluation pages to
continue at a given level?

What are the possibilities of individualizing the material

- to be covered in the manual? It seems that much of the
material to be presented to the student requires the presence
of the teacher which seems to minimlze this possibility.

Where children are tested and moved on, at what point &é
they go in the next level? If they are to start at the
beginning, wouldn't a teacher soon have children at all
different places?
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Ginn Reading Consultant-con't

If there are children at so many different places in a given
level it would seem to render the situation unworkable because
the material to be presented seems to require so much teacher

presentation,

Or, is testing done at regular intervals (e.g.,, 3 weeks or
L weeks) to eliminate some of this scattering? -

How does one work with a child who tests high inituvally,
leaving him with so few levels to go? For example, a boy
in third grade scored and was placed in level 11, The boy
has 4 gradeyears to go and only 11, 12, and 13 levels?



APPENDIX D

lett ‘ :
(letter) c6

SUBJECT: Reading 360
TO: Ginn Reading Consultant
© FROM: Denise Cox, Principal of Pesotum Grade School

Tis is a short description of our 5Simn 360 Reading
Program since you won't be in our building prior to the
assembly, October 4, 1972, As you visit the elementary
schools in Unit 7, you will realize that we have a large
range of unique situations existing as far as Ginn 360 is
concerned, We vary accordingly in size of enrollment,
nunber of teachers and theilr distribution, etec,

Here at Pesotum, our program is set up for 170 students:
Bach teacher except for the Kindergarten teacher has been
given two levels with which to work, Reading 1is scheduled
for one hour each day with students moving to different
rooms according to their reading assignments, I see Ginn 360
as an opportunity for individualizing reading instruction;
therefore to avoid "mass reading® as I will call it--
meaning everybody on the same page at the same time--
teachers were not assigned all of one large level nor were
they assigned consecutive levels when it could be avoided,
Hopefully students won't be exposed to so much revetition
simply from being present in the classroom hearing others
participate, I have attempted to encouraze my teachers to
be constantly re-evaluating their students, If the student
is capable he should be moved forward instead of waiting
simply because the rest of the class hasn't finished their
materials or it is the wrong time of the year for movement,

I am handling the testing procedures to free my
teachers so that they can concentrate on reading instruction.
We have a system established where teachers refer a child
to me for testing if the child in their opinion is ready to
move forward or has been misplaced, A1l tests results are
available in a central file, I am also doing the record
keeping involved with such g file, I was afraid that my
teachers would have been overloaded with record keeping.
I see their role as that of instruction.

All things considered, I believe that my teachers are
mak ing a Vvaliant attempt to do their best to give Reading
360 an opportunity to work as it is designed, Hopefully
some of your suggestions will aid them in taking additional
steps forward toward our goal of a more successful reading
programn,



APPENDTY E

" INTRA-SCHOOL COMMUNICATIONS

**********************%******************%******************wk

G s G e
. FROM: MISS COX |

DATE ¢

Your reading assignment 1is the color

1s your reading,teéchér.'

.***********************************************************?F
: sy

TO:

FROM: MISS COX
-~ DATE 3

has been assigned to your

group. has successfully completed the materials ih 5

. Contact if you would
like further information on this child's reading experiences

thus far.

.

36 36 3 3636 35 3038 3 36 34 HEAE 6 35 36 I3 I 36 96 30 I 36 36 36 36 I 236 35 55 I 36 36 36 36 36 36 B b I 36 I I3 W36 33 K M NS

SUBJECT: READING ASSIGNMENT
TOs

FROM: MISS COX
DATE:

Your reading tests indicate that you should remain 15
your present readinggrbup until your reading teacher feels
that you have gained enough strength in certain areas to
make re-evaluation necessary, Please continuekto do your

best in reading.

*%**********%*******************************************i***
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Barents®s Signeture UNIT #7 SCHOOLS

Education requires sooperation and commun- Tolenc., 111,
ication between home and school, Please feel

free to request a conferense with your child’s

reading teacher, Your signature signifies

communtiication not necessarily your approval, READING PROGRESS REPORT

First Quarter: for
' Signature

Parent Comments:

Second Quarter: . 197273
Signature

Philosophy of Evaluation
Parent Comments:
We believe that each child is unique and
that learning must be adapted to meet hs

Third Quarter: _ individual needs and abilities and to
Signature allow him to progress at his own rate and
individual level of learning, In accordance
Parent Comments: with this belief we have initated a reading

program in which each child begins working
at a level in which he can be successful

Fourth Quarter: he then moves forward to more advanced material
Signature as he develops additional skill, It seems
. only fair, that each child whatever his
Parent Comments: abilities or talents, is entitled to re-

cognition of hils own achievements, regardless
of the accomplishments of others, The
method of reading evaluation used in Unit #7
is based on each child's own performance

PROPCSED AND ARPRoVED:
APPENDIX F
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TEACHER COMMENTS Quarter 1st2nd3rd 4th
Tevel “ .o
First Quarter
1, Uses “Word Attack Skills
2, Is Developing a larzer oc,
3, Reads Well Crally
Reading Teacher
B - A D R kT R R R U R T 2 X 1 - LL' Reads wi th Ullderstal’_'},ifi"f
Second Quarter
5, Uses Reference Skills
6, Reads Library Materials
* 7. Shows Continued Growt
Reading Teacher O PR PR P R R EEDES3 GOl DE T
L R R b o e s A R R ok R R
Third Quarter Pupil's Effort
Parent-Teacher Conference 'eeded
Reading Teacher O=Qutstanding X=Does Not Apply
R R R & LR R R E R R R S=Satisfactory K=*eeds Improvenmt,
Fourth Quarter READIIZ I=ZVELS

Ievel l-lLearning about Scunds and Ietters
Level 2-!y Sound and VWord Zook
Ievel 3-A Duck is a Duck
Level L-Helicopters and Gingerbread
Ievel 5-!ay I Come In?
Reading Teacher level 6-Seven Is Magic
P R A D L L A R R L B i i i e B e 2 I_evel 7_':[_‘he Dog I"ext DOOI' &Ild Other Stories
Level 8-How It Is Nowadays
Ievel 9-With Skies and Winzs
Ievel 10-Al11 Sorts of Thinzs
Level 11-The Sun Tat Varzs
Ievel 12-Cn the Edze
fevel 13-To Turn a Stone

PROPOSED



TEACHER COMMENTS APPENDTX F (gont.) 1st 2nd3ed 4th

Level

First Quarter

1. Uses Word Attack Skills

2. Reads Well COrally

. Reads with Understandin
3

Readi*ng Teacher * 3 X X3 g X R TR R R R T T EDET KV TR JE R KTy
***********#****#**¥*¥**¥**3**3******3*3********** ) .
Second Quarter Parent-Teacher Conference Needed
KoY
E=Excellent S=Satisfactory

Reading Teacher
B T % T T SR 07 A A L0 A DX A DT e R TR R TR RS

Third Quarter

fevel

level

‘ Level

Reading Teacher Level
HAREBRARERRURUREUATFAA LR RRARERAAARA AR CRRRL SRR R AR Tevel

Fourth Quarter Level
1evel
level
level
Level
Level

Reading Teacher ) Tevel
********************%**%*%**?*%**?*****%***%%***** IeVel

APPROVED

G=Good N=Needs Improvement

READING IEVELS

l-Yearning about Sounds and letters
2-My Sound and Word Book
-A Duck is a Duck
-Helicopters and Gingerbread
5-May I Come In?
6-Seven Is Magic
7=-The Dog Next Door and Cther Stories
8-How It Is Nowsdays
9-With Skies and Wings
10-A11 Sorts of Things
1l1-The Sun That Warms
12-0n the Edge
13-To Turn a Stone
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APPENDIX G
11/1/72

SIXTH GRADE POLL ON THE NEW READING PROGRAM HAD THES RESULTS:

11.
12,
13.
14,
15,
16,
17.
18,

19.
20.
21,

I 1ike the new program because:
It is a lot easier than last year,
The work 1s not too hard nor too easy.'
Ybu get to move around‘and can stop to get a drink,
You don't get'so tired of the same o0ld teacher all day,
It is more enjoyable,
We get to put on a puppet show for the second grade,
It gives the 1ittle kids a chance to switch rooms,
The stories are more interesting,
Sometimes we do fﬁn things like games,
It is more fun than having to listen to slow old readers,
I like all the kids in my group,
It gives us an idea of what Jr, High is like,
I 1like 1t because my reading room is air-conditioned,
We get to read what we can read, not what we can't read,
I get better grades in it,
I think wé should have started it a long time ago.
I like my reading teacher,
I learn more,
I learn things I never heard of before like similies and
idiomatic expressions,
I 1like it because we read silently more,
I pay more attention to a different teacher,

We get to know how other teachers teach.
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STXTH GRADE POLL (con't)

10,
11.
12,

I do not like the new program because:
I don't like my readling teacher,
I am smarter than the others in my group and they
won’t retest me,
It is too much work-about five worksheets each day.
The other group won't be still,
T don't 1like to change rooms all of the time,
I lose my pencils and nens and get pushed around.
I don't 1like to draw pictures,
My reading room is hot most of the time,
I think reading shoﬁld be in a child's own room so
he won't feel bad,
We can't talk enough in my reading roomn,
We don't read aloud very much, It is mostly other work,.
The teacher spends too much time with the other group.

She thinks the "reds” are more important,
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Students Test Reading Grade
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Results

General Summary:

Comments:
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RELER
BELER

L 13AIN
g 13A3
7 13AT7
‘¢ 13ATT
Z 13AT
ONT LYY
31vd

*6 13A31
‘8 13A3T
6 13NN

2 1
A
I
01

Vocabu lary

Word Reognition

YWord Meaning

Synonvms

=

Words in Context

viord Analysis

initial Consonants

Initial Cons. Clusters

Final Cons. Clusters

15 04

Vowels

ENh

Vowels & Vowel-Cons. Seq.

1w
4%

<

Craphamic Bases

ONIS

Graphemic Bases & Affixes

Final Word Parts

uloesd uu

NHEIV

Odd”

‘SyliabicatTion

Syilabication for Decoding

Inflections

4 09¢
\S%\ |§%}‘

4

e
S
I XIa

Prefixes

_Suffixes

1s
=

Affixes & Roots

WE)
Q4o

31va HIG 18

Study SKills

Alphabetizing

Organizing Information

IvL0L S4S°8L
A0v3L

pus

Info. Retrieval-Glossary

!
b
d

Info. Retrieval-Map

Info. Retrieval-Index

Info. Refrieval-Map Reading

34095

Comprehansion

Literal

Literature

TOTAL

+/.

.
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