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CHAPTER 1

INTRODUCTION

Puzzose

The development of the principalship in American public education
began, as did our nation, along the ecastern seaboard, The position of the
classroom teacher has the longest historical record in public education in
our country. The second longest is the principalship. Most students of the
history of public education acknowledge that the principalship evolved
from the classroom teacher. Because of the Industrial Revolution, changes
in society, growth of our nation and other factors, many school systems
were forced to designate a '"head teacher'”. His duties were undefined and
varied from school system to school system. As time progressed, the
"head teacher' became known as the ''principal teacher”. Eventually, the
terw'™ principal was usedil

The role of the principalship in this modern technocratic soeciéty
has varied depending upon the demands of society. The principal of today
finds himself at the apex of the school's complex organization. For most
people, his role is one of being the educationel leader of his school.
Therefore, his leadership abilities have become of great importance if he is

to be effective in his role as an educational leader.

1Georgia Departaent of Elementary Schocl Principals, Georgia Education
Association, Bureau of Educational Studies and Field Studies, A Status

Survey of the Elononta;z School PrinciEalsh1¥ in Georgia. 1969 (Athens,
rgia: ege o ucation, University of (eorgia, 1970), p. 1.

1



HHowever, one would be naive if he believed this to be the only role of
the principal. To stay abreast of the changing role of the principalship,
a continuing .study of the principalship must be made. This, then, is the
purpose of this study; that is, an attempt to find out more about the
principal in Illinois and how he feels about the principalship, about
certain administrative practices, and about some of the issues in education
today. From the information gained, it is hoped that the principal, the
principal-to-be, and other interested persons gain more insight concerning

the principalship in Illinois.

Justification of the Study

The principal is probably the closest adainistrator to the site of
learning, and the principalship of the 1970's is usually involved in
sany varied facets of education. tiis predecessor of the 19th century
would be overwhelmed if he could see the varied facets of education that
the modern principal is involved in. Today's principal, too, is in a
position of making many crucial decisions affecting public education;
therefore, it is important to find out how his peers feel about the
principalship, about certain administrative practices and about some of the

issues in education today.



CHAPTER LI
REBSEARCH AND PROCEDURES
Research

If one were to examine the number of studies being made on the prin-
cipalship, he would find them comparatively few, and this number decreases
even more concerning studies on both the elementary and high school levels,

In addition, when looking at these studies, one also finds that a
number of years have elapsed since the last extensive study. For example,
the most recent extensive study on the elementary principal was done some
seven years ago, 1968 to Le exact, by the National Education Association.
Highlfghts of this study reveal that a survey of 2,551 elementary principals
was made. The survey instrument was very extensive and the findings
exhaustive,

The survey just mentioned found that the median age was 44 years of
age, married with three children. Most had Master's Degrees and had six to
eight years experience as a principal. The average salary was in the
$10,000 range, Most principals reported that they assumed the primary
;esponsibility of supervision and improving instruction for their individual
school. They &lso reported that they had authority to plan, organize and
administer their school‘'s educational program. About one-hakf of the
principals reporting stated that they had nothing to do with the budget.

They also indicated that they welcomed an increased role of teachers in



several areas of school organization and decision making.z

In 1970, the University of Georgia with cooperation from the Georgia
Education Association, and the Georgia Vepartment of Elementary Principals,
nade a similar survey study of the Georgia elementary principalship. This
study found that the GCeorgia elementary principal supervised a rural or
suburban school of 600 pupils or less. The average age was 44 years of age
and had 16 years experience in education. Most principals had a Master's
Oegree. The study also reported that several college preparatory courses
were found to be helpful. The average salary was in the $10,500 range.
Most principals reported that they assumed the primary responsibility of
supervision and improving instruction for their individual school. Seventy
per cent of the principals reported that they also had authority to plan,
organize and administer the school's educational progras in their educational
setting. Slightly over one~half reported that they had nothing to do
with preparing the budget. The principals also reported that they
welcomed an increasing role of teachrs in sevcral areas of school organiza-
tion and decision,3

A study of the senior high schuol principalship in Kentucky found
that the principal is in his middle forties, born and educated in Kentucky,
an active menmber of his social community, and a member of his professional
association. iie attended at least one convention yearly and considered the
National Association of Secondary School Principals Bulletin to be his

most valuable professional periodical. The report also indicated that the

ZDepartlont of the Elementary School Principal, The Elementary
Principalship in 1968, (Washington, D. C.: National Education Association,

e

1988Y, Pp. 141-46.

3Georgia Department of Elementary School Principals, Georgia Education
Association and Bureau of Educational Studies and Field Studies, op. cit.,
pp. 2-670



Kentucky Senior High School Principal favored the Supreme Court ruling on
prayer, school integration and faculty desegragation. He also favored
federal aid to education and a requirewment of eighteen credits for high school
graduation, He also had a conservative view toward the concept of an ungraded
high school. ile also indicated that he believed that colleges and universities
influenced high school course offarings more than any other social institution.
The principal also reported that he believed that neither college instructers
nor professors were aware of the realities of publiic senior high school
education.?

A survey study done by Shaver of the Texas High School Principal indicated
that the senior high schooi principal was relatively new in his position
but was stable in that position. The median age was forty-four years,
Ninety-three per cent had a Master's Degree in educationsal administration;
most taught a class and had seventeen years total experience in education.
Most had been coaches andel‘ksrou;st'hchvrsbefore moving into the principal-~
ship, Most were members of mere than one professional organization. The
principals indicated thst they spent about 47 hours a week on the job. They
also indicated that their =ain concern was student activism. 1t was also
reported that they have the most important role in the administering of their
school and that they were limited in playing®n important role in budget

planning.s

4Frady Claude, A Survey of the Kentucky Semior Migh Principal. Bulletin
of the Bureau of School Services, (Lexington, Kentucky: College of Education;
University of Kentucky, 1966) Vol. 38, No. 3, March, 1966, pp. 1-57.

SShaver, Louis N., The Texas High School Prin¢ipal: Characteristics
and Views on Selected Educational 1ssues. East Texas SChool otudy council,
Ommerce, lexas: LCast loxas state University, June, 1970)




Perhaps the most comprehensive survey study of any level of the principal-
ship at the state level was done in 1967, by liarry Mergis and Donald Gill,
This study was made of the Illinois Elementary Principalship. Basically, the
findings were the same as the other findings that were previously reported.
For example, the average elementary principal was found to be 40 years of age,
married with three children, administering a single school with a staff of
17 teachers and a school enrollment of 550 pupils.6

From the research mentioned, it is curious that no studies have lLeen
aade of the principalship without regard to the educational level. This is
one of the primary motivating factors of this study. The principalship needs

to be examined without regard to theeducational level.
Procedures

This study will survey the I11inois principalship as it exists in
1975, The wmain purpuse, as was previously mentioned, is to find out how
the Illinois principal feels about himself, the role as principal, and certain
other administrative prectices, In addition, it is hoped that this survey
will tell us the principal's feelings about some of the issues in education
today.

The instrument used to survey the principalship was in the form of a
questionnuire. This questionnaire was constructed in order to elicit responses
in four areas: (1) personal data, (2) school and position data, (3) professional
preparation, and (4) professional objectives and judgements. In order to be

able to measure these areas just mentioned, careful consideration was given to

60111, Donald, and Mergis, liarry, A Study of the Ststus and Functions
of the Elementary School Principal., (Eastern Illinois University, Charleston,
no ” 3 p. el -




the design of the questionnaire. To illustrate, several principles of
questionnaire construction were kept in mind during the construction process.
For example, establishing the proper rapport with the respondents was one
area that was given due consideration during the construction phase, Other
areas given serious thought were the framing of questions, the ordering of the
questions, the designing of directions and the format, as well as the

problem of eliciting honest replies.

The validity of each question was judged on the basis of three criteria.
The first criterion was the survey of related literature. The second criterion
was the judgement and experience of the author, and the third criterion was
the reaction and criticism of other administrators, college professors and
educators. It was only after full consideration of this counsel that the
questionnaire was prepared and sent.

The conduct of survey in the questionnaire was coaposed as an anonymous-
type questionnaire and included a combination of closed-form and open-form
questions. The questionnaire was sent to a ten per-cent random sampling of
Illinois principals., Since there are approximately 5000 principals in the
State of Illinois, this, of course, would make the ten per-cent sampling to be
S00 principals. The 5000 principals are to be found in the following schools:

Breakdown of the Various Principals

3300 Principals in the Elementary Schools
500 Principals in the Junior High Schools
100 Principals in the Middle Schools

1100 Principals in the Senior High Schools

The questionnaire was meiled January 20, 1975, and asked for a deadline

response of February 24, 1975,



The response from the principals was very gratifying, as the following

table will show:

TABLE 1
In Percentages
Statistics of Sampling

Principals Nurber Sent Jut Nuamber Received Per Cent

Received

Elementary 330 207 62.73
Junior High 50 34 68.00
Middle School 10 8- 80.00
Senior High 110 80 72.73
TOTALS 500 329 65.80



CHAPTER III
FINDINGS

To facilitate a greater understanding of the results, wherever possible,
one table will be used for each question asked. The results will be reported

in percentages,

Personal Data

When asked to indicate the sex of each individual principal, the
respondents replied as indicated in Tablie 2. As one can see, over 90 per

cent of the principais are male and about 8 per cent are female,

TABLE 2

In Peruantaﬁaa
Sex of the Principalship

Level Male Female
Cliementary School 86.94 13.06
Middle School 100.00 0.00
Junior High School 82,76 17.24
Senior High School 87.34 12.66

TOTALS 87.23 12.77
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The age span of the principalship is varied, however, the findings
indicate that the median age falls into the range of 35 to 50 years of age,
Table 3 indicates the age span of the principals at the four levels of

investigation.

TABLE 3

In Perventages
Span of the Principal

Elemeatary Junior Senior Middle

Age Principsl ™. ool High High School
25-30 6.13 9.90 5.88 5.00 0.00
31-35 15.22 18.81 14,72 23.75 0,00
36-40 25.91 18.81 20.68 21.25 50.00
41-45 18.01 17,82 20,68 21.9% 12.50
46-50 16.93 12.87 17.64 16.25 25.00
51-55 9.57 7.92 11.76 7.75 12,50
56-60 3.36 2.97 5.88 5.00 0.00
61-65 2.36 3.96 3.86 0.00 0.00
no answar 2.51 6.93
Median Age 41,91 41.30 42.40 41.48 42.75
— —

School and Position Data

This particular section dealt with the principal in his present school
and position.

The principals were first asked the reason for becoming a principal.
Table 4 seems to indicate that for most of the responding principals, motives

for becoming a principal have been highly professional in nature.
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TABLE 4
In Percentages
Reasons for Becoming a Principal

Reason Principal Elementary Junior Senior Middle
School High High School
— e - —

(a) Preferred administration
and supervision to class-

room teaching 20=3% kT i 18.75 22.85 12.50
(b) Needing a larger income 15.67 14.85 21.87 14,28 12,59
(c) Considered the Principal-

ship as an especially

important goal 40.47 30.70 31.25 48,57 62.50
(d) Encouraged by Superin-

tendent's office 16.07 15.84 21.87 0.00 12.59
(e) wanted a new experience 6.52 14.85 2.86 14.28 0.09
tf) Encouraged by Principal’s

office .68 0.09 3.40 .02 0.09

The second question in this area of inquiry regarded the type of
community served by the responding principal.
The results are indicated in Table 5. The results could safely be

construed to indicate the Illinois principal serves a basically rural community.

TABLE 5
In Peroentages
Type of Community Served

Community Principal Elementary Junior Seaior Middle

School High High School
o — —
(a) Urban 20.08 17.82 27.27 12,50 25.00
(b) Suburban 24,74 18.81 48.48 25.00 12.5C
(c) Rural 55.20 63.37 24,25 62.50 62.50

—
e

Ty S -
e 4 -
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The principals were then asked to generally characterize their student
body background. Table 6 reports the results of the question. The results
indicate that there is a wide diversity of background of most of the student

body served by the principal.

TABLE 6

In Percentages
Student Body Background

Elementary Junior Senior Middle
School High High School

Background Principal

(a) #ide diversity of cultural
background 24.09 17.82 32.35 21.25 37.50

(b) Some diversity in culturai
background 43.26 39.60 47.06 43.75 50.00

{c) Homogeneous in cultural
background (predominately

disadvantaged) 8.75 15.84 0.00 $.00 0.00
(d) Howmogeneous in cultural

background (few
disadvantaged) 23.90 26.73 20.59 30.00 12,50

Table 7 reflects the school enrollment of the schools that the respondents
serva as principal. The average size of each level of principalship is also
reflected: as one can readily see, there is a wide diversity of school enrollment,

especially at the senior high school level.
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TABLE 7

In Percantages
The School Enrollment of Reporting Principals

Enrollment Principal EBlewentary Junior Senior Middle
Schooi High High School

-0-300 23.91 30.7 3.86 35.00 12,59
301-400 12,68 17.82 3.86 6.25 12.50
401-500 14.15 19.80 11.76 1.25 §2.50
501-600 17.52 17.82 16.66 10.00 25.00
601-700 9.52 8.91 16.66 1.25 12.50
701-800 4.49 1.98 14.72 6.25 0.00
801-900 1.19 0.00 5.88 1.25 0.00
901-1000 5.56 0.00 5.88 2.50 25.00
1001-1100 1.22 0.00 11.86 0.00 0.00
1101-1200 1.83 .99 2.98 5.00 0.00
1261-1300 1.31 0.00 0.00 3.75 0.00
1301-1400 0.00 0.00 0.00 0.60 0.00
1401-1500 0.00 0.00 0.00 0.00 0.00
1501-1600 .30 0.00 0.00 1.25 0.00
1601-1700 .30 0.00 0.00 1.25 0.00
1701-1800 .60 0.00 0.00 2.50 0.00
1801 plus 5.42 0.00 0.00 22,50 0.00

When one looks at the number of classroom teachers under the principal's
control, one sees that some diversity in the number of teachars supcrvised,
exists, This probably is due to the variance among school enrollments.
However, an average principal supervises approximately 25 or more teachers.

Table 8 indicates the wide variance.



14

TABLE 8

In Percentages
Number of Classroom Teachers Under Principal's Control

Number of

Elementary Junior Senior Middie

Teachers Brgncipal, erpoa High High School
(a) Less than S 2.90 .99 0.00 0,00 12.50
(b) 5-14 13.53 30.69 0.00 6.25 0.00
(c) 15-24 25.40 33,66 14,70 32.50 12,50
(d) 25-34 24.82 22.72 41.17 12,50 25.00
(o) 35-44 9.32 5.96 14.70 7.50 12.50
(f) 45 plus 24.03 .99 29,43 41.25 37.50

The principals were next asked to indicate the position held just

before becoming a principal. Most seem to have come from the classroom., Table 9

shows the response.
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TABLE 9
In Pcrcentagea
Position Held Just Before First Principalship
—_—= S~
Position Principal Elementary Junior Senior Middle
, School High High School
(a) Classroom Teacher
(elementary) 20.19 36.63 12,50 2.70 12.50
(b) Classroom Teacher
(secondary) 21,09 16,83 6.25 40,54 25.00
(c) Assistant principal
(elementary) 2.88 4,95 3.15 1.35 0.00
(d) Assistant principal
(Junior high) 13.15 3.96 37.25 8.10 12.50
(e) Classroom teacher
(Junior high) 14,65 .99 37.25 33.75 0.00
(f) Assistant principal
(secondary) 15,71 17.82 0.00 5.40 37.50
(g) Member of 8 college
faculty .66 .99 0.00 1.35 0.00
(h) Graduate student .20 .99 0.00 0.00 0.00
(1) 0.S.P.I. Office 4.44 5.94 6.25 4,05 0.00
(j) Director of Physical Ed. 2.33 2.77 3.35 2.76 0.00
(k) Superintendent 3.29 1.98 0.00 0.00 1 12.50
(1) Administrator and teacher 1.41 5.94 0.00 0.00 0.00

R R R S B R A R T e B R s BT PO T A T

Table 10 indicates the majority of principals seem to have had about

5 to 10 years experience in theclassroom before they became a principal,
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TABLE 10

in Percentages
Years in Classroom Before Principalship

Number of Years Principal Elementary Junior Senior Middle
School High High S$chool
—
0-5 32.69 38.61 31.25 27.50 37.50
6-10 44,01 42.58 50.00 38.75 50.00
11-15 12.43 11.88 5.88 20.00 12,50
16-20 8.64 5.94 8.82 10.20 12.50
21-25 1.38 .99 1.19 3.75 0.00
26-30 .85 0.00 3.86 0.00 0.00
=

The next question asked was, at what level were these years spent in the
classroom. Table 11 shows that most of the principals spent years in the
classroom in the level that they later became principals of,

TABLE 11

In Percentages
w¥here Years Were Spent in Classroom

-
Elementary Junior Senior Middle

e PEMnEipal. ool High High  School
—
(a) Elementary School 30.40 47.00 12.50 5.00 25,00
{b) Middle School 1.50 0.00 0.00 2.50 25.00
{c) Junior High School 37.19 33.00 82.47 12.5¢ 25.00
{(d) Secondary School 30.91 20,00 5.03 80.ccC 25.00
T e , —

Table 12 indicates the number of years in education. Most of the

respondents indicated that most have been in the education field 10 to 30 years.
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TABLE 12

in “arcentages
Total Years in Education

s e
R ————

rrincipa Siguencary o Seier Ml
{a) Less than 9 years 11.19 14.85  12.50 13.75 0.09
(b) 10-19 50.62 44.55 50.00 51.50 62.50
(c) 20-29 30.48 28.71 25.00 32.50 37.50
(d) 30-39 5.93 8.92 9.56 2.25 0.00
(e) 40 plus 1.18 2.97 2.94 0.00 0.00

The next question asked, pertained to the number of years of experience
as a principal. According to Table 13, most of the principals have had one to

fifteen years experience in the principalship.

TABLE 13

In Percentages
Years Experience as a Principal

Years Priné¢ipai Elementary Junior Senior Middle

_School Hi gh High School
1-5 32.11 44,55 26.47 45.00 0.00
6-10 36.91 23.76 47.05 40,00 50.00
11-15 16,81 13.86 8.82 12.00 37.50
16-20 7.54 6.93 8.82 2,590 12,50
21-25 4.05 5.94 5.83 2.50 0.00
26-30 2.58 4.96 2.96 0.00 0.00
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Today's society is a highly mobile one, “he principalship is no
different. When asked to indicate the number of years in their present position
the principals indicated that more than half were in their position less than
10 years. Table 14 shows the high percentage of those who have been in their
present position for less than 10 years,

TABLE 14

) ~ In Percentages ) S
Nupber of Years in Present Position As Principal

tosrs reincipal Clgsentary Jumier  Semior  Mlidle
1.5 §2.07 60.40 47.05 55.00 37.50
6-10 34.17 19.80 31.25 37.5¢ 62,50
11-15 6.77 7.92 11,76 6.25 0.00
16-20 3.01 3.36 5,88 ) Pt 0.00
21-.2% 1.98 4,95 0.00 0.00 0.00
26-30 2.00 2.97 4,06 0.00 0.00
p——

The principals were then asked about the terms of employment in their
particular district, Table 15 indicates that most of the principals must work

more than 10 months out of the year.
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TABLE 15

1a Percentages
Terms of Employment

Terms (Months) Principal Elementary Junior Senior Middle

) School High High *Jgghool
(a) 9 but less than 10 16,33 15.84 2.96 0.6 25.00
(b} 10 but less than 11 27.73 45,54 8.82 26,25 12.50
{c) 11 but less than 12 24.98 19.80 35.29 30.00 25.00
{2) 12 w=onths 30.96 18.81 52.93 43.75 57.50
s ——

Table 16 shows that the principal spends more than 40 hours per week at
school. It also indicates that the junior high and senior high principais

are the busiest and put in the¢ wost hours.

TABLE 16

In Percentages
Hours Per Week Spent at School

e e e o e e e e g P e i e I T Y S PR

e Principal Flementary Junjor Senior Middle
“ School High High School
¥ — - — : e
(8) Less than 40 hours 1.54 Sl 2.00 3.73 0.00
(b) 41-45 hours 16.00 24.75 11.76 6.25 12.50
(c) 46-50 hours 39.07 43.56 66.92 28.82 12,50
{d) 51-55 hours 31.71 21.78 12.60 40.00 62.50
(e) 56 plus hours 11.28 6.93 8.82 21.25 12.50
T

Table 17 indicates the naomber of weeks vacation that the principals are

allotted per year,



SRBLE 07

In_Percentages
Number of Weeks Vacation

P ol e

e i e ve el ol e
(a) t-3 27.32 17.82 27.20 36.25 37.50
(b} 4-6 51.43 37.62 66.92 .30 €2.50
(c) 7-9 17.43 35.64 5.88 10.00 7.06
(d) 10 plus 3.82 8.92 0.00 1.25 0.00
—— — e ——

Table 18 presents the salary range for the principals. As one can see,

the salary range for most princirals is in the $15,000 to §21,000 plvs bracket,

TABLE 18

Regular SalaryI¥b¥'Eggggggegchool Year

Endel. EESRIEY Guilr See
{a) $5,000 .00 0.00 0.00 0.00 0.00
(b) $5,000-$7,499 0.00 0.00 0.0C 0.00 0.00
{c) $7,500-$9,999 1.19 .99 3.96 0.00 3.00
(d) $10,000-$12,499 2.33 3.96 0.00 3.75 0.00
(e) $12,500-%$14,999 8.36 10.89 0.00 7.50 12.50
(tj $15,000-$17,999 24,68 37.62 20.68 27.50 0.00
(g) $18,000-$20,599 2S.14 32.67 25.36 30.6C 25.00
{h) $21,000 plus 34.30 13.86 50.00 31.25 62.50

s




Table 19 shows that there is a variance from principalship to principalship
as to the grades under the principal's supervision, This is especially true

in the Miadle School.

TABLE 1
Grades Underlgrigc 52%e§e%upervision

peiocipu Flfomnery i SN Mee:
2.7-8 »30 0.00 0.00 0.06 2.50
K-S 9.37 17.83 0.00 0.00 0.00
K-8 32,15 49.50 0.00 0.00 .00
K-6 17,28 32.67 0.00 0.00 0.00
5-6-7-8 .60 0.00 3.96 0.00 0.00
6-7-8 4,32 0.00 17.64 0.0% 62.50
7-8 6.69 0.00 54.16 0.00 12.50
7-8-9 5.89 0.00 24.24 1.25 .00
6-~12 1.83 0.00 0.00 10.06 12.50
9-12 2157 0.00 0.00 89.75 0.00

Table 20 shows the major functions of the assistant principal,
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TABLE 20

_h rpreentagzes
Major Function o{pAssr}st‘int Principal

- ——
e G

—

Function Principal Elementary Junior Senior Middle
- School 1igh High School
(2) Pupil personrel 24.25 0.0¢ 19.04 20.40 33,33
(b} Supervision and
curriculum 4.53 0.00 9.52 4.G8 0.00
(c¢) Administration and clerical 34,01 0,00 4.70 50.61 60.67
(d) General 37.26 0.00 66.66 44 .31 0.00

=== -

During recent years in education, there has been increased demends by
teachers for more voice in the decision-making process. Table 21 seems to

show that in the area of teacher selection, teachers seem to be caining more

veice as comparsd to previous. survey studies,

TABLE 21

In Percen
Teacher Selectlion of New Faculty #embers

AnRsSwer Principal Elementary Junior Senior Middle
School lHigh High School
=== b ——= —
(a) Yes 24,04 12.87 38,23 31.25 25.00
{b) No 73.46 87.13 61.77 68.75 62.50
(c) Sometimes 2.50 0.00 0.00 0.020 12.50
===

Table 22 shows the majority of the principals make formal ratings of

faculty members.
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TABLE 22

T b = e
Formal Rat n%gtgfe?eachers

Answer Principal Elementary Junior Senior Middie

School High High School
(a) Yes 83.89 80.62 88.23 82.50 87.50
(b) No 16.11 1833 11,77 17.50 12.50

When asked the number of times that beginning teachers were evaluated,

the nrincipals responded as shown in Table 23,

TABLE 7%

' In Percentagos
Rumber of Tires Reginning Teachers are Evaluated

peluckial DMy foplar syt i
{(a) Once a year 10.49 13.86 11,77 12.50 0.60
(b) Twice a year 62.36 51.49 84,27 87.03 37.50
(¢) None 1.98 2.97 3.96 0.00 0.00
(d) Three times a year 15.6¢ 26.73 0.090 0.00 25.00
(e) Four ti es a year 9.48 4.95 0.00 0.00 37.50

Table 24 shows the anumber of times that tenure or experienced teachers

are evaluated.
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TABLE 24

. in fercanazes
Number of Tiwes Tenure or iﬁerienced Teachers

are Evaluated

- principar Flgmentary Juor  Senior  Nidd
(a) Once a year 51.70 51.49 43.75 49.29 62.50
(b) fwice a year 19.97 15.84 21.87 33.80 12.5¢
{¢) None 10.01 13.86 12.51 ¥.85 0.00
(d) Every two ycars 14,34 8.91 21.87 7.04 25.00
{c) Every threse years 3.98 .90 0.00 0.00 0.20

- s

Policies for allowing principals to attend professional conferences
are, for the most part, non-existant, Table 2% socms to siow thatl aitendance
L4 3 ] ]

at professional meetings varies frowm principalship to principalsiip.

TABLE 2§

Policies for Principal‘sI&Fgg&'Fé RS feasional Conferences

Elementary Junior Senior Middle
Nuw P ) 3
umbes Rifeipal g oot High High Schooi
e ————— —r

(a) One conference annually 18.21 25.74 23,33 16.2S 0.00
W) Ywo conférances annually 19.48 16.33 23.00 13.75 25.00
(c) Three conferences annually 6.96 1.98 13.33 17.50 0.00
(d) Four conferences annually .79 1.98 0.00 1.25 0.00
(e) Five conferances annually .65 .99 0.00 0.00 0.00
(£ No pelicy 53,91 52.48 43,34 16.25 75.00

B
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Professional Preparation

The first question in this area of inquiry was concerning the highest
degree that has beéen earned by the princCipal.

TABLE 20

In Percentages
Highest Degree Nogwe%!eld

BEleinentary .Junior Senior Middilc

Degree frincipal ™ g iool High High School
(a} ». &, plus 20 hours .05 .93 u.00 ¢.GC B0
(b} M. S. in Education 75.59 81.19 70.58 70.00 75.00
(c) Advanced Certificate 20, 33 16.83 25.48 28.75 12.50
(d) Ph. D. 3.93 .99 3.94 ¥.23 12.50

Tabple 27 shows the principai's mejor area of undergraduate concentration.
According to this tsble, social science and physical education were the most

prevalent urdergzraduate majors.
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TARBLE 27

i n Perccntaces
Major Area of Undergraduate Concentration

Aden Rrancipal Elgmentary Juntior Senior ﬂiddle
skt School High High School
(a) Elemontary cducation 12.69 17.82 15.31 .00 12.50
(b)Y Social) sclence 32.73 24 .65 24,37 20.00 50.00
(c) Business education 7.50 9.90 3.96 1.25 12.5¢0
{d) English 5.96 7.93 4.36 10.00 0.00
(e} Aata 1,78 1,98 9.u2 10.0C UL 0u
(£} Physicat education 13.84 9.90 21.89 15.00 12,50
(g) Music education 1.74 0.00 4.96 3.75 0.00
(h) Sciences 11.27 9.90 15.31 3.75 12.50
{i) Industrial education 3.73 4,95 0.00 8.75 0.00
(J) At 75 0.0C 0.00 3.75 0.00
(k) Vocational agriculture 3.04 1.98 0.00 11.25 0.00
{1} Speech 1.50 n0.00 0.00 7,88 0.02
(m) Secondary Education 47 L) 4.00 .00 0.08
===

The principals were asked next, about the graduate.major. Table 28 indicates

that most principals have had a major in educational administration.



)
~J

TABLE 28

In Percentages

Major of Graduate Concentration

i —— " —— P A il S S T e AN B Sl Ay il e S S

{a) Education administration 87.59 94.00 84.84 77.50 87.50
(b) Cuidance 7.71 2.97 6.66 15.05 0.00
(c) Social science .46 0.00 6.06 1.25 TG
(d} Special education .41 0.09 3.04 0.09 0,03
() tlementary education o 79 2,97 ¢.00 0.00 .00
(f) Math .30 €..00 C.09 2.50 .00
(g) Scioace .30 .00 .00 OES 12.50
{h) Physical education .41 9.00 0.00 2.50 .00
(1) Vocational agriculture .33 0.00 0.00 1.25 0.00

methods wers used by college instrvctors,

of 8 common methods used in graduate school.

During the graduate preparation for the principalship, several instructionsal

results of the rating of the methods.

seemed to have had 2 wmore meaningful use than wany of the other methods

mentioned.

The principals were givei & list

Tables 29, 30, 31 and 32 show the

For most principals, class discussion
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TABLE 29

Rating %? R’.?&ﬁ%‘;‘g?&:hods

Of Much Value

= —— = — e

belnalyall Slemeiiey Ser ol NiIEe
— ‘ e : —
Internship with a principal 3.31 6.00 10.00 8.75 0.00
Case studies 16.37 20.00 18.18 15.00 0.00
Course lectures 12.69 14,00 14,70 12.50 0.00
Term paper 11.12 10.00 6.66 21,25 0.00
Class discussion 60.17 60.00 55.88 65.00 0.00
Doing research 22.13 12.00 29.41 26.25 25.00
Seminars 41,04 36.00 44,11 48,75 12,50
Field studies 32.15 28.00 38.23 33.75 25.00

e _

TABLE 30

Poroggtaga.
Rating g? Teaching Methods
Of Some Value

vathod reivcip Hommiany Dale e Al
Internship with a principal 8.76 6.00 0.00 12,25 12,50
Case studies 63.56 60.00 63.63 53.75 75.00
Course lectures  63.56 68.00 61.76 68.75 62.50
Tera paper 45.69 50.00 39.68 41.25 50.00
Class discussion 37.78 40.00 38.23 31.25 100.00
Doing research 52.33 60.00 50.00 58.75 50.00
Seminars 42,23 48.00 44,11 37.50 87.50

Field studies 29.15 26.00 26.47 32,50 25.00
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TABLE 31

]
Rating ]c:ﬁ' 'l%i%?ﬂ%‘gsmthods

Of Little Value

——r - —
echos gy AT A S e
b L — =
Internship with a principal .60 2.00 0.00 2.50 0.00
Case studies 12,53 12,00 12.12 13.75 12.50
Course lectures 18.18 18.00 20.57 16.25 37.50
Term paper 42.13 40.00 50.33 31.25 50.00
Class discussion 1.46 0.00 2.94 2.50 0.00
Doing research 24,69 20.00 18.18 15.00 25.00
Seminars 6.75 4,00 2.94 7.50 0.00
Field studies 4.14 4.00 5.89 3.75 0.00
-
TABLE 32
Rating %? g’e%?:%‘l%thods
Did Not Experience It
Method Principal Elementary Junior Senior Middle
School _Hi;h1-_ High School
Internship with a principal 87.33 86.00 90.00 75.00 87.50
Case studies - 7.54 8.00 16.17 17.50 12.50
Course lectures 5.58 0.00 2.97 0.00 0.00
Term paper 1.06 0.00 3.33 6.25 0.00
Class discussion .59 0.00 2.94 1.25 0.00
Doing reaearch .67 8.00 2.41 0.00 0.00
Seminars 9.98 12.00 8.84 6.25 0.00
Field studies 34.10 42.00 29.41 30.00 50.00

et T ————— ——
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During the preparation of the principalship, principals have all
experienced certain educational experiences which have been more valuable than
others. The principals were giver 3 list of common educational experiences and
were asked to rate each experience, Tables 33 through 36 show that the
experience as a classrooa teachor has been more valuable than any of the other

experiences that were listed.

TABLE 33

Valuable EsﬁcgtfgaEY‘gggeriences

Of Much Value

== —

Method Principal Elementary Junior Senior Middle

School High High School

b —. ——
Experience as a classroom

teacher 90.27 90.19 90.62 90.00 87.50
Collegs education 35.29 31.37 58.82 35.00 37.50
On-the-job training as a

principal 49.54 45.10 61.76 55.00 62.50
Experience as an assistant

Principal 22.39 11.76 46.87 40.00 25.00
In-service program and

training programs of school

systoms where you were

employed 11.85 13.73 6.25 10.00 12.50

My own directed study and .
research 39.51 41.18 40.95 32.50 62.50
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TABLE 34

In Percentages
Valuable Educational Experience

Of Some Value:

Method Principal Elementary Junior Senior Middle
School High High School

Experience as a classroom
teacher 5.78 3.92 6.25 10.00 12.50
College education 56.23 60.78 38.23 51.25 62.50

On-the-job training as a
principal 9.42 11.76 5.89 S.00 12.50

Experience as an assistant
principal 4.56 1.96 3.13 12,50 0.00

In-service prograa and
training programs of schvol
systems where you were

employed 34,04 33.33 40.94 31.25 50.00

My own directed study and
resesérch 42.25 39.21 50.00 48,72 25.00
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TABLE 35

Valuable Eggcgg{gggY‘gggeriences
Of Little Value

Method Principal Elementary Junior Senior Middle
School High High School

Experience as a classroom
teacher 2.74 3.92 3.13 0.00 0.00

College education 7.60 7.84 2,95 10.00 0.00

On-the-job training as a
principal 6.69 9.80 0.00 0.00 0.00

Experience as an assistant
Principal 5.95 5.88 0.00 1.25 0.00

In-service program and
training programs of school
systems where you were

employed 12,46 9.80 11.76 20.00 12.50

My own directed study and
research 8.51 7.84 0.00 13.75 12.50
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TABLE 36

Pergen .
Valuable Eﬁucaﬁ?%ﬂ%iggiperlences
Did Not Experience It

Method Principal Elementary Junior Seaior Middle
i School High High School
Experience as a classroom
teacher 1.21 1.96 0.00 0.00 0.00
College education .99 1.96 0.00 3.75 0.00

On-the-job training as a
principal 34.35 33.33 32.35 35.00 25.00

Experience as an assistant
principal 69.00 80.39 50.00 33.75 75.70

In-service program a d
training programs of school
systems where you were

employed 46.50 43.14 40.95 38.75 25.00

My own directed study
and research 9.73 11.76 9.05 5.00 0.00

The principals were next asked to examine a list of college courses which
may have been helpful in their preparation for the principalship. They were
instructed to check the one course that they believed to be most valuable in
their preparation for administrative work. Table 37 indicates that a course
in general school administration seems to be the most valuable course for

the preparation of the principal.
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TABLE 37

In Percentages
Rating of Helpfrl College Courses

51 Senio Middie
Method Principal E ;:QEEZfY {E:;Zf szhf Schaol
(a) Supervision of Instruction 14.80 14,85 13.03 21.25 0.00
(b) ChilZd Growth and
Development 5.27 5.94 3.33 1.25 12.50
{c) Pu£lié Relations and
Community Relations 9.63 10.89 6.66 5.00 12.50
(d) General School
Administration 46.94 31.86 50.00 50.00 37.50
(e) Methods of Teaching 7.48 8.91 3.33 3.75 37.50
(f) Educational Psychology 1.96 1.98 3.33 2.50 0.00
() ypthods of Research 3.92 3.96 6.66 5.00 0.00
(h) Philosophy of education 3.92 3.96 3.33 5.00 0.00
(1) Seminar in Bducational
Administration 1.70 1.98 3.33 1.25 0.00
(j) School Law 3.15 3.62 3.33 2.50 6.00
(k) Business Management .66 0.00 3.33 0.00 0.n0
(1) Principalship Course .89 ..99 0.00 2.50 2.00
{mw) School Finance Y 0.00 0.00 2.5C 0.00

The importance of releasing principals during school hours for

professional improvement cannot le stressed enough.

list of four possible activities.

the listed activities given.
and attendance at professional meetings are considered as most important,

in the eyes of the principals.

The principals were given a
They were then asked to rate each one of

Tables 38 through 41 show that exchange visits
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TABLE 38

In Peroentages
Rating of Professional Activities
Very Important

Possible Activity Principal Elementary Junior Senior Middle
i = School High High Schoo!
Regular college study 17.93 17.82 . 14.70 21.25 0.00
School system in-service
program 51.67 53.47 61.75 53.75 37.50
Meeting of professional
association 52.89 49,50 67.64 57.50 37.50
Exchange visits 60.97 63.37 61.76 53.75 62.50
TABLE 39

In Percentages
Rating of Professional Activities

Good But Not Necessary

===
Possible Activity Principal Elementary Junior Senior Middle
School High iiigh School
Regular college study 59.57 57.43 55.88 62.50 100.00
School system in-service _
progranm 35,87 35.64 23.54 38,75 62.50
Mesting of Professional
association 41.64 43.56 26.10 41,25 62.50

Exchange visits 30.49 29.70 26.87 37.50 25.00
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TABLE 40

] in Percentages .
Rating of Professional Activities

Not A Good ldea

S T Y e - I U P S AT SR P CT T B T TE T  T
Possible Activity Principal Elementary Junior Senior Middle
School High High Schoot
R R T T o i T e T R e e A e e i A TP Sy S T3 o T e e s e o
Regular college study 15.84 15.84 18.18 11.25 0.00
School system in-service
program 5.78 4,95 0.00 11.25 0.00
Meeting of professional
association 2.75 3.96 3.13 0.00 (.00
Exchange visits 3.05 3.96 3.13 1.25 0.00
B S D e b e T N (o e S P e S G W USSR MBS "2 o
TABLE 41

In Pexrcentages
Rating of Professional Activities

No Opinion
Elementary Junior Senior Middle
Possible Activity Principal School High High School
— - — e e
Regular college study 5.96 8.91 8.24 5.00 0.00
School system in-service
program 6.68 5.94 14.70 6.25 0.00
Meeting of professional
association 2.75 2.97 13.13 1.2:5 0.00
Exchange visits 5.49 2.97 8.24 7.50 12,50
= — — — : = ——

The principals were then asked to rate various professional activities,
that are listed in Tables 42 through 45. The response indicated that serving
on various committees within the principal's own school system provides the

most valuable growth experiences.



37

TABLE 42

Crowth ERpecfsacs Relivities
Of Much Value

Activity Principal Elementary Junior Senior Middle
School High High School
Professional writing for
publication 8.56 6.83 9.68 11.25 25.00
Teaching college classes 13.72 13.86 9.09 15.00 12.50
Teaching a class in my school 43.12 49,50 29.41 30.00 50.00
Serving oan various committees
in your own school system 51.58 57.43 50.00 41.25 50.00
Acting as a consultant for
other school systeas 36.20 37.62 45.40 25.00 50.00
Educational tours and
international seminars 18.84 18.81 24,24 17.50 12.50
Active role in professional
association 24.38 21.78 50.00 22.5¢ 37.50
Self-directed research 3951 37.62 44,11 38.75 75.00
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TABLE 43
In lercenta;es
Growth Experience Activities
0f Some Value

Activity Principal Elementary Junior Senior Middle

School High High School
— — —
Professional writing for
publication 45.47 45.54 61.29 41.25 37.50
Teaching college classes 38.11 39.60 54.54 27.50 37.50
Teaching a class in ay school 39.14 35.6% 41,11 43.75 50,00
Serving on various committees
in your own school system 41.25 37.63 40.94 §5.00 37.50
Acting as a consultant for
other school systems 35.28 33.66 24,24 43.75 25.00
Educational tours and
international seminars 44,38 47.52 25.40 46.25 25.00
Active role in profaessional
association 53.66 5$7.43 29.41 63.75 25.00
Self-directed 52.89 55.45 50.00 51.25 12.50

Ap—
e i i
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TABLE 44
T Tercentages
Growth Experience Activities

Of Little Value

"*.- — -

Tt~

s,

Activity Principal Elementary Junior Senior Middle
School High High School
- = — -

Professional writing for

publication 14,37 13.86 6.45 18.75 12.50
Teaching college classes 14,63 10.89 12,13 26.25 0.00
Teaching a class in my school 8.56 7.22 8.30 11.25 2.00
Serving on various committees

in your own sc 0ol syster 5.16 5.94 6.12 2.50 12,50
Acting as a coasultant for

other school systewms 7.67 8.91 6.12 11.25 0.00
Educational tours and

international seainars 6.69 3.96 12,13 11,25 12.50
Active role in professional

association 12.68 17.82 8.31 8.75 37.50
Self-directed 3.34 2.97 0.00 6.25 4.00
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TABLE 45

AN CGOCERYELICS
Growth Experience Rtlvities

Had No Experience

Elementary Junior Senior Middle

Nevawiay Principal School High High School

Professional writing for

publication 31.50 33.66 22,58 28.57 25.00
Teaching college classes 33.54 35.64 24.24 31.25 50.00
Teaching a class in my school 9.18 £,93 18,18 12.50 0.00
Serving on various committees

in your own school system 2.01 1.98 2.94 1.25 0.00
Acting as a consultant for

other school systems 21.8S 19.80 24.24 20.00 25.4¢C
Educational tours and

international seminars 30.09 29.70 38.23 25.00 50.00
Active role in professional

association 9.28 11.88 12.28 5.08 0.00
Seif-directed research 4.26 5.94 5.89 Sa 75 12.50

————
—————

The principals were asked to list the type of administrative certificate
that they held. Table 46 shows that most principals held either a general

adeinistrative certificate or an all grade supervisory certificate.
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TABLE 46

-

o rarcentaoos
Type of Administrative Certificate Held

== — - — . = S =
Certificate vrancipait 512‘2?}‘;8‘1‘ 5;‘;{;}?*’ ?;';i“éﬁr ;éiié‘{
(a) All Grade Supervisory 45.49 32.0) 0.V 48.75 530.00
(b) Superintendent's Endorsemeat 11.7] 10.53 10.00 15.00 12.50
(c) Ceneral Administrative o
(type 75) 42.62 48.42 30.00 33.75 37.50
(d) Limited High School .50 0.00 0.00 2.50 0.00
(e) Life Supervisory 1.68 8.42 0.00 0.00 0.00
S

The last question asked in this area of inquiry concerned the last year

that the principal attended an institution of higher learning,

Table 47

shows that most principals have attended an institution of higher learring

within the last five years.



42

TABLY 47

Last Year of Attenda‘h%e‘ﬂm%q‘ﬂ%’citution of Higher
Learning for Professional Learning

e

Year Principal Eloinentary Jugior Sgpior Middle
P ) School High High Schoel
1949 .20 .99 0.00 0.90 0.00
1960 .59 2.97 0.00 0.00 0. 00
1961 .26 .00 0.00 1.25 9.00
1965 3.54 1.98 0.00 2.50 12.50
1966 .65 .99 .00 1.25 0.00
1967 1.96 1.98 3,33 2.50 0.00
1968 5.19 6.93 3.33 8.75 0.00
1969 4.44 4.95 3.33 7.50 0.00
1970 9,67 7.92 10.00 16,00 12:50
1971 10.73 8.91 13.33 10.00 12,50
1972 12.71 13.86 23.3% 12,50 0.00
1973 17.54 13.86 20.00 15.00 25.00
1974 17.59 19.80 13,33 17.50 12.50
1975 1519 14.85 10.00 11.25 10.00

Professional Objectives and Judgments

The principals were first asked whether, in retrospect, they would
once again become a principal. Table 48 indicates that most of them would,

or probably weuld, follow the same goals -of becoming a principal.



45

TABLE 48

in sesceliLages
Response to Question
"“If you were starting again, would you become a principal?”

T T —
Araisr Pelnn~ing] Elementary Junior Senior Middle
.. School uHigE_ High School
———— e —— —— —
(a) Certainly would 49,70 43.56 67.64 43,75 $¢.00
(b) Probably would 39.85 45,54 29.41 43.75 28.00
(¢) would not 7.98 6.93 2.95 1¢.00 25.00
(d) Certainly would not 2.49 3.97 0.00 2.56 0.00
= — —

Tabtle 49 shows the response tc the question of whether the principalship
is the final goal for the individual. For a majority of the principals, the
principalship is not a final goal. For these principals, the question was
then asked, what position in education would be their final goal. T7atlc S50

shows the response to this inquiry.

TABLE 49

In Percentages
Response to Question

"Is the principalship your final goal?”

Answer Principal Elementary Junior Senior Middle

School High High School
(a) Yes 53.09 52.48 61.76 61.25 37.50

(b) No 46.91 47.52 38.24 38.75 62.50
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TABLE 50

Finkt ZoRIEPosition

Assastanc ouperainteuucnt 0.7 VIRV Vieud Su.bl 43..C
Superintendent 38.71 35.42 30.77 46.94 40.00
Not Sure 12.34 16.67 7.70 14.29 0.00
College Instructor 7.89 16.67 0.00 €.12 0.00
Educational Service Region 4.74 8.33 0.00 2.04 0.00
Classroom Teacher .60 0.00 0.00 0.00 20.00

Determining pupil placement within a school is a role of which a

principal plays an important part. The principals were asked to choose from

three choices which would hagt characterize their role in punil placemeant irn

their school. Table 5! shows that most principals work with parents and

teawaiors in deterwining the puplli placement,
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TAELE 51
Tan Deavoenbegey

Principal’s Role in Pupil Placement

o i e

Llewcatary Junior Senior siiddle
Boke puinolipall =doecal = High 4igh  School
ﬂ. — - - ——
(a) Children are placed and
promoted in accordance with
required district policies 13.48 16.83 12.50 21.25 .00
{b) Placed according to policies
and standards developed by
faculty as a whole 39.55 PALI 40.94 2%, 18 37.50
(c) Teachers work with parents,
child, principal, using
test scores and data to
place child 5$6.47 60.40 46.56 52,50 62,50
(d) None of above .50 0.00 0.00 2.50 0.30
—-

The next gquestion put to the principals was to describe their respon-

sibility for supervision and instruction improvement in their school. Table 52

shows that over 75 per cent of ths nrincipals have the primary responsibility

for supervision and instructional improvement.

TABLE 52

In Percentgges
Responsibilities for Superviszion and Instructjonal Improvement

Senior Middle

Responsibilit Principal Elementary Junior
pom 4 TIneiPAl T ochool | Nigh High  School
(a) Primary responsibility 78.08 68.32 81.28 72,50 100.00
(b) Partly responsible 19.06 26.73 15.62 26.26 0.00
{c) Little responsibility 3.86 4.95 3.10 1.25 0.00




The next question concerned the principals role in the selection of
facuity acmdors im the principal's schocil.

part, the princiral does narticipate in the screening process,

Table £3 shows that, for the most

do not have the right or the authority to employ.

TABLE 53
In Percentages

Principal's Role in Selection of Faculty

However, most

- — —
" Eiemontary Junior Senior Middle
a— - Principal o001l Migh  High  School
(a) All assignaents made by
central office., No voice 4.9 5.94 4.13 8.75 0.00
(b) Some voice 29.12 31.68 22.22 22.50 0.00
(c) Interview applicants 53.5% 52.48 59.25 56.25 37.59
{(d) Employ teacners without
halv from central office 11.34 9.90 14.40 12,50 25.00

P —

According to lable 54, the principal is used as a resource person in

determining teaching methods used by the classroom teacher.

largely determines the methods that he uses.

offer suggestions.

However, the principal does

The teacher
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TABLE 54

In Ceroento s
Principal's Role in Determining Classrcom Teaching Methods

Methods Principal tlementary Junior Senior Middle
By School ﬂigb High School

(a) Teacher determines own
methods Bies3 2.97 3.13 7.50 0.00

(b} Principal closely super-
wvises_classroom methods 14,71 13.86 13.33 12.50 25.00

(c) Teachers and principals .
work together 58.30 57.43 66.66 7.50 62.50

(d) Instructional supervisors
and resource people
watch teachers' methods 7.58 3.96 10.00 20,00 0.00

(e) Teacher makes own decision
after consultation with
teacher committee 16.10 21.78 7.88 12.50 12.50

The next question re ‘arded the principal's roie in curricular change.
Table 55 shows that most principals havc a major influence in curriculum change

and shaping the educational program of the school.

TABLE 55

. ) In Percentages
Role in Shaping Curriculum and General ?rogram

Elementary Junior Senior Middle
R i
oie Prigeipal School High High School

(a) Follow closely, program
without trying to
influence 1.63 3.96 0.00 1.25 0.00

(b) Follow closely but exert
someé influence 13.31 19.80 18.18 21.25 12.50

(c) Teachers, priacipais,
resource pecople plan and
develop studies 80.06 76.2 81.82 77.50 87.50
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The principal was next given a list of professional activities that
have r<sulted in new ideas. They were asked to select the one source
which the individual rrincinal felt had raesulted in new idenc, Table 56

indicated that ideas from other principals and teachers have been the wost

valuable source of new id=as,

TABLE 56

) In Percentages
Ratings of Sources of New I[deas

e
ittt

s
o e

Sources Principal Elementary Junior Senior Middle
School High tiich School
-..—.‘J-_r
(a) College courses 4.53 3.96 6.66 9.21 0.00
(b} Professional reading 17.90 17.82 20.00 15.79 37.50
(c) Consultants from outside
school system 12.11 7.90 10.00 18.42 0.00
(¢) National protessional
conventions 8.31 5.94 16.66 9.21 12.50
(e} Stats conferences 4.77 £.95 3.33 3.95 0.00
(f) Local workshops 23.01 27, .2 10.00 13.16 37.50
3 Rk '
(g) Central office staff 2.15 .99 6.66 2.63 0.00
(h) Parents or other com@unity
contact e.57 3.96 0.00 2.63 0.00
(i) Other principals and
. teachers 24.65 26.73 16.66 25.20 12.50
e =

The implementation of new ideas is another facet of the principalship,
The principals were asked to describe their approach to the implementation

of new ideas. Table 57 shows how .theprincipals go:abott implementing new’ ideas.
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TASLE 57

-4 ‘\-.\-.a.v

S
Approach to Implementation of New Ideas

" & LIErY . g il BN s & et it S ]
Anproach Principal t.lmnleu»AK‘) JGiiAOT :>e‘fu::r .(:;Jule
Scigol High High School

(a) Constantly encourage
teachers to try innovation 43.46 45.54 40.94 39.47 37.5C

{b) Committee approach, teachers
report to faculty and
decision is made 51.98 49.50 57.02 55.26 62.50

(c) More attention is paid
.to established ways of R,
tcaching and fundementals 4.#‘\ 4.¢% 2.54 5.27 0.05

The central office's view of the principalship is an important factor
in the eifectivoness of the individual principal. Table SR reflects how

the principals feel about their supericrs' view of the rele of the principal.

TABLE 58

Percan
Superiors’ Vv ewer? RoTe of Principal

Views Principal Elementary Junior Senior Middle
School High High Schoot

(a) Fubliicly recognized as
head of school 67.68 63.37 75.76 69.23 87.50

{(b) Administrative head of
school but assipgned to
carry out central office's
policies 27.96 31.68 24.24 25.64 12.50

(c) Not encouraged or authorized
to proceed independently
in school matters 4.20 4.95 V.6U 5413 0.00




policy for the school system as a whole.

Principals should play an important role in developing educational

principals, this is true.

50

Table 59 indicates that for most

TABLE 59

Principal’s Part i%nl};%ﬁ%mniucational Policy

——
Role Principal Elementary Janior Senior Middle
= School High tigh School
(a) Not coansulted 2.98 2.97 3.45 283 0.00
{(b) Asked to comment on policies
developed by central office 9,79 .90 8.31 8.86 12.50
(c) Asked to comment on policies
and encouraged to propose
new policies 28.96 23.76 38.24 67.99 37.50
(d) Encouraged to present views
to board of education or
through superintendent 58.27 63.37 50.00 67.99 50.00

Ferhaps the most cuntroversial role ¢f the principal revolves around

the question of whether or not the principal should have a role in che budget-

making process.

Table 60 attempted to find the present role of the principal.

As one can sce, there seems to be some variance of roles among the principals,
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TABLE 60
Ir. Perientizes
Principal's Role in Preparing Budget of District

Role Principal Elementary Junior Senior Middle
School High H;Eb School

— = — —— = —————
(a) Not involved in budget 23.39 23.76 55.68 25.00 12.50

(b) Written report of needs,
but central office makes

budget dec¢isions 30.60 30.69 20.08 25.00 62.50

(c) Am involved in making
of budget 45.92 45.54 24,24 50.00 25.00
e ———

Table 61 shows the role of the principal in the selection of instructional
materials used in the individual school systems. As one can see, the principal

has a major role in the selection process.

TABLE 61

In Porcentagol
Principal's Role in Selecting

Instructional Materials for School

Elementary Junior Senior Middle
Role L incipu School High tiigh School
(a) No recommendations 2.89 5.94 0.00 2.50 0.00

(b) Committees decide on
materials, can get

few changes 18.75 24.75 24.24 7.50 12.50

(c) Staff and I work to list
materials needed 78.76 69.31 75.76 90.00 87.50
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During the past few years, thews D8ve been increased demands by classroom
teachers for more voice in theschool?s policy development. The principals
were asked in terms of the principalship, how this increased demand has effected
their school, Table 62 indicates that there is a wide divergence of opinion
among the principals within each level.
TABLE 62
In Percentages

Principal's View of Effect of Increased Demands by Classroom Teachers
for More Voice in School's Policy Development

e e e e e

Effect Principal Elomeatary Junior Senior Middle
School High High School
(a) Desirable effect 32.06 33.66 24,24 31.25 37.50
(b) Negative effect 16.78 18.81 13.80 7.50 25.00
(c) Little or no effect 10.03 9.90 8.31 11.25 12.50
(d) Some effect; not
significant 19.48 17.82 24.24 25.00 12.50
{e) Not an 4ssue 21.65 19,81 29.41 25.00 12.50
=

Administrative pressures are an important facet of life for principals.
The principals were given a list of common pressures that are faced by
administrators today. Tables 63 through 66 show how the principals feel

about eacn area of pressure.
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TABLE 63

£

”L" Anaw

Principal’'s Ratings of Adm

2.

Total Cause

P REAN
inistrative Pressures

i

Pressures Pincipal Elementary Junior Senior Middle
School High High School

High standards that I

set for myself 7.29 5.94 20.08 6.25 0.00
Larger pupil enrollment .30 0.00 0.00 1.25 0.00
Demand of central office of

superintendent of your school 3.65 4.95 2.94 1.25 0.00
Expectations of parents .91 3.96 6.12 1.25 0.20
Federal programs and

their guidelines .92 0.00 10.00 0.00 0.00
Extensive changes in nature

of pupil population 3.95 3.96 6.12 3.75 0.00
New programs and goals of

your own school faculty 5.15 6.93 2.94 2.50 0.00
Number of specialists on

your school staff .60 0.00 0.00 2.50 0.00
New deaands by colleges

and universities 0.00 0.00 0.00 0.00 0.00
New demands by Superintendent

of Public Instruction 1.21 0.00 2.94 2.50 12,50
Demands by influential

citizens .91 0.00 0.00 2.50 12.50
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TABLE 64
T Dpemarsn b oo,

Principal's Ratings of Administrative Pressures

Maior Cause

Elementary Junior Senior Middle

Brexsunas Principal  ™c hool High High School
High standards that I

set for myself 58.36 53.27 53.45 68.75 87.50
Larger pupil enrollment 20,00 19.80 29,92 15.00 25.00
Demand of central office of

superintendent of your school 32,52 22,77 29.41 25.00 37.5¢
Expsctations of parents 27.66 35.62 38.24 35.00 75.00
Federal programs and

their guidelines 21.78 21.78 16.66 23.75 25.00
Extensive changes in nature

of pupil population 18.24 13.86 24.24 26,25 25.00
New programs and goals of

your own school faculty 30.00 35.64 38.24 13.75 25.00
Number of specialists on

your own school staff 12.16 16.83 6.12 3.75 25.00
New Jemands by colleges

and universities 3.65 3.96 2.94 3.75 0.00
New Jemands by Superintendent

of Pubdlic Instruction 34.95 39.60 18.18 31.25 25.00

Demands of influential
citizens 21,04 19,80 20,08 23,75 25.00

T B T e R T T Vi S S S 5 P T SR S N R S 5 BERE T A
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TABLE 65

ait Vustoiiageb
Principal's Ratings of Adninistrative Pressures

Minor Cause

SEE—— —_—
Elementary Junior Senior Middle

HECSNER e Princtpdl  ““gepool © High High School
b ==
High standards that I

set for myself 29.79 34.65 20.08 22,50 12.50
Larger pupil enrollment 43.03 40.59 50.00 47.50  37.50
Demands of central office of

superintendent of your school 49.54 49.50 50.54 48.57 37.50
Expectation of parents' 54.71 49.50 43.36 53.75 25.00

Federal programs and
their guidelines 53.99 57.43 43.34 52.50 25,00

Extensive changes in nature of
pupil population 45.90 49.50 30.39 41.25 37.50

New programs and goals of
your own school faculty 51.82 49.50 41.69 61.25 62.50

Number of specialists on
your school staff 53.19 57.43 52.94 43,75 37.50

New demands by colleges
and universities 33.13 29.70 30.94 42,50 37.50

New demands by Superintendent
of Public Instruction 37.08 29.70 58.80 50.00 12.50

Demands from influential
citizens 46.34 45,54 39,96 57.25 $0.00
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TABLE 66

-

I Pormonta~ny
Principal's Ratings of Adainistrative Pressures
Not Cause

Elementary Junior Senior Middle

s T OSSEHER prdncipal ™ hovl High High School
Y —

High standards that I

set for myself 4.56 5.94 6.39 2.50 0.00
Larger pupil enrollment 36.67 39.60 20.08 36.25 37.50
Demands of centrai office of

superintendent of your school 14.29 22.77 17.11 25.00 25.00
Expectations of parents 16.72 8.91 12.78 10.00 0.00
Federal programs and

their guidelines 23.31 20.79 30.00 32.75 50.00
Extensive changes in nature

of pupil population 21.91 32.67 39.25 28405 37.50
New programs and goals of

your own school facalty 13.03 7.92 20.08 22,50 12.50
Number of specialists on

your school staff 34.05 25.74 40.94 50.00 37.50
New demands by colleges

and universities i 63.22 66.34 66.12 53.75 62.50
New demands by Superintenden?z

of Public Instruction 26.76 40.59 20.08 16.25 50.00

Demands from influential
citizens 31,71 34.65 39,96 22.50 12.50

T e




CHAPTER 1V

SUMMARY, AND PROFILES AND CONCL{ISIONS

Sunnurz

This study set out to find more about the Illinois principal and how
he feels about himself, the rule as sz principal and certain administrative
practices. A guestionnaire was used as the instrument to survey the principals.
The questionnaire was constructed and organized to elicit responses in four
areas: (1) p.llonflh data, (2) school and position data, (3) professional
preparation, and (4) professional objectives and judgments,

The questionnaire was sent to a 10 per cent random saspling of Illinois
principals. Three hundred thirty questionnaires were sent to elementary
principals, 50 questionnaires to junior high principals, 10 questionnaires to
middle school principals, and 110 questionnaires to senior high principals,

A total of 500 questionnaires were dispatched,

The response was gratifying, as table 1 attests. The total response
was 65,80 per cent,

The responses were renortad for sach nrincinalshin level: (1) total
principalship, (2) elementary principalship, (3) junior high principalship,

(4) senior high principalship, and (S) middle school principalship. The
responses were reported in percentage numbers,

From the information gathered, a profile for each level of the principalship
was ande possible, as well as some couclusions and recomaendations,

57
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Profiles of the Principalship

The Elementary Principal

The elomentary principal is s male, probably oarried, with a family and
is about 41 years of age.

The elementary principal case to the principalship because he considered
the principalship an especially important goal. He is the principal in a
rural oriented community, with a school enrollment of approxisstely 300 to
450 students, earning between $15,000 to $19,000 per year. There scems tc ha
a2 wide diversity in the students' cultural background. t!ie supervises about 24
teachers and administrates a school of a X-6 or K-8 structural organiszation.
The elementary principal case to the principalship from the classroom phase
of education. 1t seems that he has beon in education about 15 years, a
principal about 1 to 5 years, and was in the classroom between 6 to 10 years
before coming to the principalship. The elementary principal is relatively
new in his position with a 10 month contract, allowing about 4 20 6 weeks
vacation. Ii® spends about 46 to 50 hours per week at school. :'Fermil
evaluations of teachers aré msde; about twice a year for beginning teachers
and about once a year for experienced or tenured teachers. There is no written
policy in the district, in which the elementary principal serves, concerning
the number of professional meetings that he is allowed to attend.

The elementary principal has & Haster's Degree in Eduoation with a major
in Educational Adeinistration and Supervision and an undergraduate major in
one of the social scioncos,‘and holds the General Administrative Certificate.

Hte considers the class discussion method of teaching as the most valuable method



used by college instructors. He also considers the term paper as the method
least valuable as a related course requirement. The slementary principal feels
that the experience as a classroom reacher had the most neaningful @éicational
experience. His most helpful administrative course was general school
administration. He believes that exchange visits between school :systems is 2
very important profes$ional activity, and feels that serving on various commit-
tees in his own school system has been a valuable growth experience. The
mincipal has last attonded an institution of high education within the last

4 years.

The principal indicated, in retrospect, that he weuld become a principal
again i{f he were starting over. However, he is not really sure as to whether
or not the principalship is his final goal. If not, the superintendency would
be his final goal. The elementary principal is basically a democratic leader
and attempts to work with teaclers and parents in the area of pupil placement.
Je works with teachers in determining classroor methods and the shaping of
the curriculum and general prograa The eleamentary principal has priwary
responsibility for the supervision and instructional improvement in his
school and feels that local workshops and other principals and teachers have
been the best source of new ideas. The committee approach is used to implement
new ideas as well as encouraging teachers to try innovations. The elementary
principal feels that he is looked upon by his superior as the head of the
school, and he feels that he is enccuraged to present views about policy
changes to the board of education through the superintendent. Qe is involved,
to a limited degree, in the budget preparation, and makes recommendations

based upon his program needs. The elemsntary principal has a large voice in
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selecting instructional materials for his school. He also feels that the
recent increased demands by classroom teachers for more voice in the

school's nolicy develonmant has had a desirable effsct, He also believes that
the pressures that como with administrative nositions is created by the high

standards that he has set for himself,
The Junior High Principal

The junior high principal is a male, probably married, with a familv and
is about 42 years of age,

The principal came to the principalship because he considered the
principalship an ospecially important goal. lic works in a suburban community,
with some diversity in the students’ cultural background, The school in
which he is principal has an enrollment of about 400 to 300 students. He
supervises about 34 teachers. The junior high principal cawe to the principal-
ship either from a position of junior high assistant principal or frow the
classroom teacher phasc of cducation., lc was in the classrooxz about 7 or
8 years. The principal has been in education about 15 years and has been
an administrator about 7 or 8 years, lte is relatively new in his position
with an 11 or 12 month contract with 4 to 6 weeks vacation, Between 46
to 50 hours per week are spent at sthool by the principal. Iile earns about
$20,000 plus per year. For the most part, he is a principal of a school with
grades 7 and 8. He participates in the selection of new faculty members,
Teachers are formally evaluated; beginning teachers are evaluated at least
twice a year and experienced or tenured teachers are evaluated about on¢e & year,
There is no policy in his district concerning the number of professional

conferences that he may attend per year.
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The junior high principal holds a Master's Degree in Education with a
graduate major in Educational Administration and Supervision, and an under-
gracduate major of either physical education or social science. He considers
the class discussion method of teaching as the most valuable teaching tool
and considers the experience us a classroom teacher as the wost valuable
educational experience. He considers the course in general school administration
as the most helpful preparation course for the prinzéinalship. He feels
cthat professional meetings, exchange visits, ana school in-service programs
are the most important professional activities. The junior high principal
also feels that professional meetings and serving on various coamittees
in his own school system are valuable growth experiences. The junior high
principal holds an all-grade supervisory administrative certificate and has
attended an institution of higher leazning within the last S years.

The junior high principal believes that if he was starting over, he would
again become a principal; however, he considers the principalship his final
goal. The principal works with parents and teachers in the areas of pupil
placeaent. The junior high principal hasprimary responsibility for supervision
and instructional improvement in his school., He helps in the selection of
new faculty members. Classroom methods arc determined by the individual teachers,
The principal participates in shaping the curriculum and general prugram of
his school. He considers national professional conventions, professional
readings and other principals and teachers as the primary source of new ideas.
To implement these ideas, he uses the committee approach., He feels that he
is encouraged to present views to the central office for changes in district
policy. He also plays an insignificant role in preparing the budget. The

junior high principal also has an important role in selecting instructional
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materials for his school and does not view tiie increased demands by classroom
teachers for more voice in policy development as an issue in his school,
The junior high principal also feels that most of his administrative pressures

cono from tho high standards that hs has set for himsolf,
The Senior High Principal

The senior high principal is a male, probably married with a family, and
is about 41 years of age, The semior high principal came to the principalship
because he considered the nosition an especially important goal. He works in
a rural comaunity, with somae diversity in the students' cultural background.

He is principal of a school with an enrollment of about 750 to 1000 studests.

The senior high principal supervises about 45 teachers, te came to the
principalship from the classroom level. He had been in the classroom approximately
7 or 8 years before assuming the principalship and has been in education

about 15 or 16 years and experience as a principal of about 6 or 7 years.

The senior high principal is relatlvely new in his pusition with a 12
month contract allowing for a 4 to 6 weeks vacation. He spends fron S1 to
5SS hours per week at school and earns about $21,000 plus per year. For the
most part, he is principal of a school with grades 9 through 12. He formally
evaluates teachers; beginning teachers are evaluated at least twice a year and
experienced or tenured teachers are evaluated once a year, Generally speaking,
there is no policy in his district concerning the number of professional
conferences that he may attend. On the average, he will attend approximately

2 or 3 conferences each year,
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The senior high principal holds a Master's Degree in Education with a
graduate major in Bducational Administration and Supervision. His undergraduate
major was social science. The principal considers the class discussion method
of teaching to be the most valuable teaching trool used in his preparation
for the principalship. fie considers the experience as s classroom teacher to be
the most valuable educational experience. lie also considers a course in
general school adeinistration as the most helpful college course in his
preparation for the principalship. Professional meetings, exchange visits and
school in.service programs are most important professional activities that
he has engaged in. The senior high principal also feels that self-directed
research and the serving on various committees in his own school system are
the most valuable growth experiences. The senior high principal holds an
all-grade supervisory administrative certificate and has a&ttended an insti-
tution of higher learning within the last 5 years,

The senior high principal believes that if he was starting over again
he would become a principal; however, he considers the principalship his final
goal. The senior high principai works with parents and teachers in the areas
of pupil placement. The principal has primsry responsibility for supervision
and instructional improvement in his school and helps in the selection of new
faculty members. Classroom methods are determined by the individual teachers.
The principal participates in the shaping of the curriculum and general program
of his school. He considers other principals and teachers as the primary
source of new ideas in his school. To implement these new idea§, he uses
the cosmittee approach which invelves faculty members. He is encouraged to
present views to the central office for changes in district policy and plays

a very significant role in preparing the district budget.
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The senior high principal also plays an important part in the selection
of the instructional materials for his school. He feels that increased
demands by classroom teachers for mores voice in the school's policy development
has had a desirable effect in his school. He also feels that most of the

administrative pressures come from the high standards that he has set for himself.
The Middle School Priscipel

The middle school priucipal is a male, prebably married with a tamily,
and is about 43 years of age and came to the principalship because he considered
the position an especially important goal. He works primarily in a rural
community with some diversity in the students® cultural background. He is
principal of a school of about 592 students. 7The middle school principal
supervises about 40 teachers and came to the position from a senior high
assistant principal or a classroom teaching position. lie has been in
education approximately 16 years, and was in the classroom about 8 years and
has been a principal about 8 years. lie has been in his present positien
about 7 years and works under an 11 or 12 months contract with a 4 to 6 weeks
vacation allotted. He spends about 51 to 55 hours a week at school and
earns about $20,000 per year. The grades under his supervision include
scades 6, 7 and 8; however, this may vary depending upon the school system
of which he is eaployed. He formally evaluates teachers; beginning teachers
are evaluated about twice a year and tenured or experienced teachers are
evaluated about once a year., Generally speaking, there is no policy in his
district concerning the nuaber of professional meetings that he may attend yearly.
The middle school principal has a Master's Degree in Education with a

graduate major in Education Administration and Supervision. His undergraduate
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major was in the social science field. He feels that the teaching method of
doing research and field studies can be of much value during his training for
the principalship and also feels that the experiences as a classroom teacher
were the most valuable educational experiences that he had. He also feels that
the most helpful college courses during his preparation for the principalship
were general school administration and teaching methods. He also feels that
exchange visits are the most valuable professional activities in which he

has been engazed. ‘the middle school principal feels that self-directed
research has been the most valuable growth experience ;ctivity. e holds an
all-grade supervisory administrative certificate and has attended an institution
of higher learning within the last 4 years.

The middle school principal feels if he would begin again, he would once
again become a principal, However, it should be noted that he does not consider
the principalship his final goal. le looks forward to a central administrative
position. The principal also has primary responsibility for supervision
and instructional improvesment in his school and participates in the selection
of new faculty members and works with the teachers in selecting classroom
methods. le also participates in shaping the curriculua and general program
of his school., He considers local workshops and professional reading as the
two most important sources of new ideas, The principal prefers the committee
approach to the implementation of new ideas and feels that he is encouraged
to present his views for developing educational policy to the board of education
through the superintendent. His role in preparing the budget is one of making
a written report of his needs to the central office. The central office then

makes the final budget decision,
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The middle school principal bas an {mportant role in selecting
instuctional materials for hils school. He feels the increascd demands by
clazsrooxz teachers for more voice in the school's nolicy development iz
having a desirable effect., The middle school principal feels that most of his

sdministrative pressures come from the high standards that he has set for hissclif,
The Cowposite Principalship

The average principal is & male, probably married, with a f{awmily and
is about 42 yesrs of age and became a principal becsuse he considered the
princpalship as an especially iaportant professional goal.

He 1s the principal of a schocl with an enrollment of about 400 to 600
students in a bdasically rural oriented community. The students in his school
have somad diversity in their cultural background. He supervises approximstely
15 to 34 teachers, lie cawe to the principalship from the classroow, He was
in the classroom about 7 years, a principal for adbout 8 years and las been
in education about 1S5 years. The years spent in the classrvom were in the
level in which he is now principal. Iie has been in his present position for
less than five years and the teras of eaployment varies depending upon
the level of the principalship that he serves. However, 10 months or more
would be a normal term of omployment with a 4 to 6 weeks vacation, idore
than 46 to 55 hours per week are spent at school. The salary is in the
$18,000 to $21,000 range. The grade level that the principal supervises
dapends upon the level of the principalship, If he has an assistant principal,
the duties of this assistant are varied. The principal makes formal ratings
at least once or twice a year, depending upon whether the teacher {s tenured

of non-tenured, For the most part, there is no policy in his district
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determining the number of professional meetings that he is allowed to attend.

The principal has a Master's Degree in Education with an undergraduate
major in one of the social sciences and a graduate major in Edicational Ad-
ministration &nd Supervision. He has a general administration or an all-grade
supervisory administration certificate, During his training, he preferred
the class discussion form of teaching methods and prefers the term paper
least, as a related course requirement. The principal also feels that the
experience as a classroom teacher was the most valuable educational experience.
The course in general schocl administration was the most valuable in the
principal's preparation. He feels that a school systew in-service program,
professional meetings, and exchange Qisits are the professional activities
that are most important. As an administrator, he {eels that serving on
various coamittees in his own school system as the most valuable growth
experience, The principal last attended an institution of higher learning
within the last 5 years.

The principal is probably, as a whole, not looking beyond the principalship
for a higher administrative position. tie is democratically oriented in his
views of running a school and allows teachers and parents to participate in
pupil placement, as well as allowing teachers to select their methods of
teaching, but stands ready to assist and offer suggestions {or improvement. He
also has primary responsibilities for supervision and instructiocnal improvement
in ﬁis school and participates in the personnel selection process when it
mrtains to his school, He has an influence in shaping the curriculum and the
general program of his school and feels that other teachers and principals,

and local werkshops are important sources of new ideas.
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Generally speaking, the principal is recognized as the head of his
school, and has an important part in developing educational policy. He is also
involved, on a limited scale, in the preparation of the budget of nis district,
The principal also feels that the incruvased demands by classroom teachers
for more voice in the school's policy development has had a desirable effect.
Administrative pressures are an iamportant fact of life for principals.

However, the greatest pressure ounos_from the principal liimself due to the

high standards set for himself,
Conclusions

After sxamining the findings, the information gatiiercd seems to indicate
the following major coaclusions:

(1) A 10 per cent sampling was takew of the middle schaol principalship,
which resulted in only eight responses. A much more in-dspth study should be
made of the middle school priacipalship. The data gathered is far too
inconclusive to wmake any valid judgments of the middle school principalship,

(2) Colleges and universities’: instructors should utilize as much class
discussion in their classes . as is possible. The principals seem to indicate
that class discussion as a3 teaching method was the most valuable method used.

k is also suggested that care be takon in the assigning of term papers, It
is the author's suggestion that term papers be assigned only if the paper is
meaningful in terms of the goals and objectives and outcowes of the course.

(3) The principals considered the course in general school adsinistration
as the mwost veluable. E=mphasis should, therefore, be placed upon the content of

the courso. This course should be as amcaningful as is possible.
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(4) Because the principals seemed to place importance on in-service
programs and the committee approach to the implementation of nsw ideas,
the findings seem to indicate that consideration be piven to evaluating
and updating those courses which examinethe process of change and the study
of leadership qualities.

(5) The findings also seem to indicate that perhaps, provisions should
be made in the college curriculuam for self-directed research, About 39 per cent
9% the principals felt that sell-dlrected rescarcl was a valuabie growtn
experience in their preparation for the principalship,

(6) Although the mode responses, or the major table indications do not
seem to indicata a great number of differences, there were two Jdifferences which
do merit reporting.

Table S indicates a difference bHetween the funior high principal and the
other levels of the nrincipalship in the type nf community served. The response
indicates that the junior high principal serves a suburban oriented community
as compared to the other levels of the principalship which serve a rural oriented
community,

There also was some difference between the junior high principal and the
other levels of the principalship in the area of involvement in the preparation
o the district budget, Table 60 indicates that the junior high principal has very
little involvement in this area, The response of the other levels of the
nrincipalship show moderate participation in the preparation of the district budget.

The study of the cause for such a response would be an interesting study.
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(7) Although the author canuot prove the following statement with
evidence, he feels that the principal's view of the effect of increased demands
by the classroom tcachers for more voice in the school's policy development is
changing from a desirable effect to one of a negative effect, When one compares
the findings of this study and the findings of related litaerature, he finds
that the percentage of those principais who view the effect of increased teacher
demands as a negative effect, is ristng.

(8) It was surprisinp that the findings indicate a very little difference
of opinion between the levels of the principalship. This tends to indicate
to the author that a more in-depth study he made of the four areas investigated
in this study. The writer feels that thore are some significant differences
between the levcls of the nrincipalship which this study did not reveal. Thus,

a2 reexamination of the principalBhdy needs to be made,
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Dear Principal:

The enclosed questiounaire is an attempt to survey the present status of
the principal in Illinois. Your cooperation would be greatly appreciated if
you would take time to fill out the qusstionnaire, I realize that ve are all
exceptionally btuay this time of yesar with our administrative ohores. However,
I would appreciate your taking time to complets the Guestionnaire.

This Questionnaire is en adbew/l to discover more about the principal in
the State of Illinois. I sm atterpting to discover how the principal feels
about his job, about certain admintstrative praotices, and about sams of the
issues in education today.

The Illinois Principal Association has aleo expressed interest in the
results of this study. Should you, too, be interested in the results of the
study, I would be more than happy to sent you a brief resums.

Oncs again, I vish to express my thanke for your cooperation and tims.
Your assistance will be grestly appreciated. I hope your busy schedule will
nn;w you to have this questionnaire completed and returnued to me by Februsry 2i,
1975,

Jamse W. Cox
Assistant Principal
Wirth Junior High School
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A-SURVA) OF THE ILLINOIS PRINCIraw
QUESTIONNAIRE

Please read all guestions carefully. DIRECTIONS: In all multiple questions,

merely circle the letter. All other questions should be answered as indicated
by the directions given either preceding or following the question.

1.
2

3e

2,

3.

ke

Personal Data

Please indicate your sex. (a) mals (b) famale

Please indicate your age.

School and Position Data

Are you principal of

(a) an elamentary school

(b) a high school

(e¢) a middle school

(d) a juior high school

(e) a junior-sentior high school

What was your primary reason for becoming a principal?

(a) you preferred sdministration and supervision to classroom teaching
(b) needed a larger income

(c) counsidered the principalship an especially important goal

(d) you were encouraged by the Superinteundent's office

(e) other (plesse specify)

Indicate the type of corsmnity you serve.

(a) urban
(b) suburban
(¢) rural

Would you say that your student body had

(a) wide diversity in cultural background

(v) some diversity in rultural background

(¢) homogeneous ‘'n cultural background (predominately disadvantaged)
(d) homogeneous in cultural background (few disadvantaged)
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5. Please indicate your sch ol enrollment.

6. Plcase indicate the number of full-time classr om teachers under your
supervision,

(a) less than 5
(b) 5-14

(e) 15-24

(d) 25-34

(e) 35Uk

(£) LS plus

7. Please indicate the position that you held just before your first principalship.

(a) olassroon teacher (elementary)
(b) classroon teacher (secondary)

(o} assistant principal éllomnntary)
(d) assistant principal (junior High)
(e) olassroom teacher (Junior high
(£) assistant principal (seoondary)
(g) eaerber of a collsge faoulty

(h) grsduate student

(1) other (please apeocify)

-«

8. Please indicate the number of years you were in the classroom before you
becane a principal.

9. Were these yeara spent in the

(a) elementary school

(b) middle school

() junior high school

(d) seconda school

(e) other (please specify)

10, Flsase indicate the total years experience in teaching, superviasion,
adninistration, and other school work; in other w rds, your total years
in education.

(ag leas than 9 years
(b) 10-19

(e) 20-29

(d) 30-39

(e) UO plua years.

11, Indicate the number of years experience se a principal.

12, Please indicate the number of years in your present position,
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13. Please indicate the memberships held in principals' associations.

(a) state

(v) district

(e) national

(d) other (please spscify)

li, Please indicate the terms of employment

Ea) 9 but less than 10 months
b) 10 but less than 1l months
(o) 11 but less thac 12 monthe
(d) 12 months

15, How many hours do you spend at school per week on the average?

(a) less than LO hours
(v) Kl<US hours

(e) L6=50 hours

id) 51-59 hours

e) 60 hours plus

16, How many wesks vacation do you have in the surmer?

(a) 1=3 weeks
(b) =6 veeks
(¢) 7-5 woeks
(d) 10 weeks plus

17. What s your regular sslary for the present school year?

(a) 85,000

{b) $5.000-87,L99
(c) $7,500-89,9599
(d) 810,000-812,"59
(e) $12,500-814,999
(£) 815,000-817,999
(g) #1B,000-$20,999
(h) $21,000 plus

18, Please indicate the gradss undsr your supervision.

19, Do you have a full-time assistent principal or vice~principal?

If YES, what is your school enrollment?

20 If you answered YES to No. 19, please indicate the major function of
that person,

(a) pupil personnel

(b) supervision and curriculunm

(c) sdministration and clerical

(d) general: all the previously mentioned
(e) other (please specify)
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21, Do teachers share in ths selection of new faculty membe-@?

22. Do you make any formal ratings of teacheru?

23, low often do you svaluate beginning teachers?

(a) once a ysar

(b) twice a year

(c) none

(d) other (plsese specify)

2h. How often do you evaluate the tenure or experienced teachers?

(a) oncs a year

(b) tuice a yuar

(c) none

(d) other (please specify)

25, What is your district policy for principals attending professional
conferences?

(-; one conference annually
(b) two conferences annually
(a) three conferences annuslly
(d) four conferences annually
(e} five conferences annuslly

Professional Preparation

le Please indicate the highest degree now held.

2. Plsase indicate your undergrsduate major or area of concentration.

3. Please indicate your major field of goncaentration in graduate school,
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During your greduate preparation for the principalship, no doubt seversl

instruotional methods were used by college instructors. Below are liated
eight mathods under ths appropriste colum,

05.?&2“ ?om Pttla Dida Notr?tparim

Intemahip \ru'.h
a principal

Caze studies
Course lectures

Term paper
Cless discussion
Doing research

Serdnars
Fleld studies

During our preparation for the principalship, we have all experienced
certain edusational experiences which have been more valuable 5hen others.
Below are listed some of these experiences. In the apvropriate colum,
please rate each experience with a cheok.

Oof Much gnm Little Did Notl?:perionoe

Meathod Value Value Value

faperience as a
classroom teacher

College education

On-the-job training
as a principal

Experience as an
assistant principal

In-sarvioe progren and
training programs of
school aystems wiere
you were employed

My own directed study
and research

Other (please specify)
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6. DBelow are listed some college courses which may have been helpful in your
Preparation for the principalship., Examine each course carefully and
circle the one course that you believe was the most weluable to you as
you were preparing for an administrative career.

(a) Supervision and Instruction (k) Educational Psychology

(b) Child Growth and Development (1) Tests and Measurements

(o) Public Relations and Community (3) Methods of Research
Relations (k) Philosophy of iducation

(d) General School Administration (1) School Plant and Planning

(a; Curriculum Develomment (n; Sociology end Anthropology

(f) Methoda of Teaching (n) Other (please spscify)

(g) General Paychology

7. Theimportance of releasing principals during achool hours for professional
improvement cannot be stressed enough. Below are listed possible
professional sotivities which are of value. Please rats each activity
in the appropriate colum,

e

= —— — —
Ve Good But Not Not A N
Pessibls Activit - I!p_ol;{lnt __Necessary Oood Idea Opingn!
Regular college study

School system in=-
servics program

Meeting of professicnal
association

Exohange visits

Other (please specify)




8e

e
10,

1,

r

3.

19

Each one of us wants to grow profsssionally. Below are listed various
growth experiences. Please rate each activity in the appropriate column,
— 3 - : e

of Muo Little Did Not Ehtperlonce
Activity Value Value Value

Professional writing
for publication

Teaohing college clni ses

Teaching a class in
my own school

Serving on various come
mittees in your own
school system

Acting as a consultuant
for other school systems

Fducational tours and
intermational seminars

Active rols in orofsas~
ional association

Self-directed rwsearch

Other (Flease specify)

Please indicate the type of certificate held,

Please indicate what year yvu last attended an institution of higher
learning for profesesional training.

Professional Obiecum and Judg_exrmt.a

In retrcspect, how would you answer the fellowing question? IP YOU WERE
STARTING AlL OVER, WOULD YOU BECOME A PRINCIPAL?

(a) certainly would

(b) probably would

(0) would not

(d) certainly would not

Is the principalship your final goal? (a) Yes (b) No

If not, please indicate what position you would like to hold wmoet,
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4. Please indicate your role in determining pupil placement within your
school,

(a) children are placed and promoted in accordance with reqQuired district-
wide policies

(b) most children in our schools are placed aceording to policies and
standards developed by the faculty as a» whole, I share in developing
these policies and standards

(c) within the framework of general policies of the school systiem and
some faculty agreements, the teachers work with the parents, the

child, and the principal, using test scores =nd other data, to place
each child in terme of hia needs

S+ Which of the following descriptions best deecribes your reaponsibility

for supervision and instructional improvement in your school?

(a) have primary responsibility
(b) partly regponsible
(c) little responsibility
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Below i® a list of resource persomnel that might be available in schools,
Plaase indicate under the appropriate colurm whether these resource
people are availabls to you.

A A UL R RN P02 e T TS e e WA ) R P T A AR TR L TR

Full Part Not Aas ae?-a&de

Type Time T™Mme Available Available in
Past, 5

Director of clementary education

Administrative assistant within
the district

Psycholozist r paychistrist

Diractsr of research

School physician

Schnsl nurse

Schan. social worker

Tanciay of homebound students

Cuxeciciinm dractor

Audic-isual specialiste

Art specriiista

Misic spaclialists

Rzading speclaiists

E;;’;‘CCEZ snacialists

S¢ience speclalists

Zpecialist for axceptional children
Opecialist for phywical education
Sctool librarien

virecialist in guidance

Specialist in testing

Specialist in foreign languages
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?lease indicate your role as principal in the selection of the faculty in
your school,

(a) all assignments are made by the central office; I have nothing to say
in the selesotion of teachers

{(b) I can ask for the type of person nseded and accept or reject from
among several recomwended by the central office

(¢} I am expected to outline the qualifications of each teacher needed,
to axamine the pergonnsl records in the central office, to interview
applicants I consider qualified

(d) I employ the teachers without the assistance of the central office
personngl

What is your part in determining the specific methods used by the classroom
teachers in your school?

(a) each teacher determines his own methods; I have little part in making
decisions

(b) slthough no one can make all decisions alone, I try to watch the
specific methods and tc make sure that the better methods are used
in every classroonm

(c) whils every teacher larzely determines the methods he uses, I am
consulted and offer suggestions as I see fit

(d) instructional supervisors and resource persons kesp a close watch on
teachers! methods to assure that the better methodas are used. While
I assist teachers, I look to them for direction and help in inetructional
methoeds

(e u3d -tely each teacher makes his own decisions, but we depend a great

deal upon group decisions by committees of the faculty, I am a membder
of these groups

Which of the following statements vest describes your role in shaping the
curriculun: and the general program of the school'?

(a) follow closely the orogram of the school system witnout specifiocally
trying to influence its development

(b) follow closeiy the program of the school system but exert some influence
upon developing the educational progran

(c) classroom teachers, principals, and resource persons -lan and develop
cooperatively the content of the studies for the school system. The

teachers and principal modify and adapt the general plan in terms
of our school needs

fvery school principal has seen new ideas and innovations result in their
school, Please indicate by circling the letter, beside the source whioh you
feel has most resulted in innovations or new ideas.

(a) College oourses (e) Stats conferences

(b) Professional reading (£) Local workshops

(c) Consultants from outside g) Central office staff
school system h) Parents or other community

(d) National profesaional contacts

conventions (1) Other prinoipal and teachers
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whnioch statement best describes your approach to tlie implementation of
new idsasa?

(a) constaatly encourage and help individual teachers to try innovations

(b) encourage our faculty to look for new ideas; individual teachers
report them to our faculty groups; we examine the reseacch, discuss
cur school situation, and agree on how we can try out the proposed
innovetions

(¢) I think more attention should be paid to the established ways of

teaching and fun 'amentaels; too many new ideas tend to upset the regular
program

Which of the following statemente would best describe your superiorst
view of the place of the principal in the school system?

(a) the principal is recognized publicly as the head of his school with
considerable autiiority to plan, organize, and adrinieter the school's
program

{b) principal is viewed as an administrative head of the school, assigned
primarily to carry out peolicies of the central offica. He is given

~some encouragement to plan for his school commnity

(c) principal is neither ancouraged nor authorized to proceed independently
to alter hia school’s program in any significant manner

Which statement ocelow beat describes the part you play in developing
educational policy for the school system as a whole?

(a) not consulted

(b) asied to cowmment upon policies developed by the central office

(c) esked to comment upon policies developed by the central office and
gel some encouragement to propose new policies

(d) not only encouraged to suggest new policiss but invited to present

views directly to the board of education or through the superintendent
of schools

“hat {s your role in preparing the budget?

(a) have nothing to do with budget, it is made ty the central office

(b) 1 report in writing on the general needs of the school, but the budget
decisions are made in the central office

(c) I prepare budget proposals wased upon the program we plan to follow,
our recomnendations are carefully coneidered; I have an opportunity teo
explain and defend our plans before those who make the final decisions

whioh of the following statements beat deecribe your role in selecting
instructional materials used in your school?

(a) the central office selects the materials, I make no important
reccmmendations

(b) scnool system comri tees decide what materials will be available to
all schoola; I cau :ot a few changes

(c) my staff and I wors imgether to ldat the materials needed for our progrum
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In recent ysars there has been increased demsnds vy classroom teachers for
more volce in the school's policy dsvelopment. In terms of the principal-
ship, please evaluats and indicate below which effect you feel this

trend has had in your school,

(a) considerable effect of desirable nature (new leadership opportunities
for the principal)

(b) considerable effect of negaiive nature (e.g. may by-pass the principal)

(c) little or no effect

(d) some effect, however not very signifiognt

(e) not issue in my achool aystem

Adrinistrative presaures are an important faoet of life for administrators.
Below 1s a list of pressures that are common to administrators. Please
rate each cause with a chack marke in the appropriate celumn.

-
e raam

Total Cause

Cause of Pressure Major [Finor Not Cause

High standards that I set
for myself

Larger pupil enrollment

Demand of central oflice of
superintsndent of your school

Expectations of parents

Federal programs and their
guidelines

Maggui‘h&ngu in nature of

New programs and goals of}gur
own school faculty

Number of special sts on your
scho2l staff

¥ew demands by colleges
and .niversities

New demands by Superintendent
of Public Instruction

Demands of influential citizens
Otuer (please specify)
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