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PREFACE

The purpose of the present writing is to establish the
foundation for and describe the apparatus of a unit program designed
to make counselors or prospective counselors more aware of the cross-
cultural differences and possible adjustment problems of foreign
students in American collegiate institutions. The program is geared
toward enabling counselor education students at the graduate level
and in-service counselors to increase their sensitivity énd capacity
to deal with the specific difficulties experienced by foreign students
which would tend to make them more difficult to counsel or less recep-
tive to domestic counselors than their American counterparts.

Over a period of approximately the last 20 years, a substantial
effort has been made to examine the attitudes and adjustments of inter-
national students to the United States.1 A number of studies have been
conducted in an attempt to test suggested hypotheses. From the variety
and volume of issues studied there evolved an apparent need for greater
attention within college student services to the special needs of
foreign students, Many suggestions have been made as to how colleges

and universities might alter or restructure their student services

1Hwa-Bao Chang, "Attitudes of Chinese Students in the United
States," Sociology and Social Research, V 58, N 1, October 1973, p. 67.
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programs, particularly in counseling, admissions and financial aids

to better serve the foreign students. Some large universities have,

in fact, made rather sweeping changes in their programming along

these lines. Relatively little has been done to modify existing course
work in student personnel and counselor education to develop cross-
cultural awareness and an understanding of foreign students! unique
concerns. The unit program described in this thesis is an attempt to
fill that gap.

Procedurally, the writing of this paper has involved a review
of the literature relating to foreign students and to educational
methodology; in this way it relies quite heavily on the information
contained in the literature. Secondly, it has involved an analysis of
these collected resources for the purpose of deriving the data most
pertinent to the present effort. Lastly, it has involved the organiza-
tion of data into categories of explanations on cross-cultural pheno-
mena and on educational inquiry in hopes of supporting its contentions.

In terms of its limitations, this thesis will not attempt to
espouse a particulat or "best" counseling theory nor will it limit the
word "counseling" to personal, academic or vocational counseling.
Rather, it will consider all theories and goals of guidance counseling
and student personnel work in general to be valid insofar as theories
and goals shall be valid to those who do espouse or practice them, The
present effort is designed to help arm counselors and counseling
trainees with a knowledge of a particular subject with which they may
have had little or no previous contact., Further, the discussion of

foreign students will be centered upon institutions of higher education

iv



but not completely limited to them. Certainly if one is discussing
counselor education one is refefring to higher education; however, in
reference to foreign students, though their greatest numbers are found
in America's colleges and universities, they also can be found at the
secondary level.2

This paper is organized into two major parts: a Rationale and
a Unit Program, The Rationale is broken down into three chapters,
Chapter One is a brief summary of the history and background of foreign
students in American higher education and is designed to give the
" reader a perspective on the general topic area of international educa-
tion and cross-cultural studies as they pertain to American institutions
and their foreign guests. Chapter Two is an examination of several of
the most prevalent areas of difficulty which foreign students face and
which are likely to be of concern to counselors attempting to understand
the unique circumstances, pressures and adjustment problems. Chapter
Three involves a discussion of the current situation on campuses in the
United States concerning the established institutional apparatus for
aiding foreign students and also, an argument for greater counselor pre-
paration in handling the foreign student and his problems. The Unit
Program is divided into two chapters. Chapter Four is a discussion of
some of the methodologies and techniques which might go into a unit plan
for developing counselor awareness of foreign students' concerns.

Chapter Five is the unit plan itself and draws from all that has preceded

2Leslie B, Milk, "That's No Diplomat--That's My Brother,"
International Educational and Cultural Exchange, N 2-3, Winter 197L,
Pe L.




it in a step by step description of learning activities for enhancing
counselor education students' understanding of cultural variance
toward the end of better counseling of foreign students,

I would like to acknowledge the aid of Dr. William Crane whose
advise and guidance has provided the framework through which this thesis
has réached completion, Also, my thanks go out to Dr. Kenneth Sutton
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CHAPTER I

FOREIGN STUDENTS IN AMERICAN HIGHER

EDUCATION: A BACKGROUND

International students and cultural exchange have been in the
past and are today very much a part of American higher education. From
a historical perspective there have been three major forces which have
influenced the coming of foreign citizens to the United States for

their education,

The first major force was the foreign missionary movement,
dominating most of the nineteenth century . . . Not only did
the missionaries represent the principal force in bringing or
sending foreign students to the United States during this
period; they also were instrumental in creating conditions in
foreign countries that encouraged students to come,

The second major influence was that of philanthropic organizations which
provided financial support and lent structure to the growing foreign
student movement. "From roughly the turn of century to the early 1930's"
these philanthropic organizations were the primary enabling framework
for foreign student exchange.

The third period, beginning during the years just prior to

World War II and continuing to the present, has been marked by

an increasing involvement of the United States government in

all phases of international education, including student
exchange programs, foreign student activities, and related areas.3

3Emma Walker Schulken, A History of Foreign Students in American
Higher Education from Its Colonial Beginnings to the Present: A
Synthesis of the Major Forces Influencing Their Presence in American
Higher Education. iDoctoral Dissertation, Florida State University,
1974), pp. 1-26.
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During each of these three phases the number of foreign

students in the United States has steadily increased. The growth rate
during each of the first two periods was comparatively slight when
viewed in relation to the third period., It has been during the last
period that striking changes have occurred in the quantities of inter-
national students on American campuses. Torrey et. al. point out,

In 1930 there were fewer than 10,000 foreign students in the

United States. In 1948 this number had doubled, and by 1968

it had increased tenfold to over 100,000 . . . They are dis-

tributed over a wide range of academic institutions; in 1966,

121 institutions had over 100 foreign students each. The

concentration of foreign students in some university centers

is quite striking. For instance, Stanford University had over

1000 foreign students in the academic year 1968-1969, con-

stituting approximately ten percent of the entire student body

population, Nevertheless, foreign students are by no means

restricted to well-known or larger univErsities; in almost
every small college some will be found.

The primary reasons for the tremendous foreign student influx
during the 1940's aﬁd subsequently may be directly traced to World War
IT. During the war, European universities were often forced to close
and many were ravaged by the conflict, forcing their student populations
at the time and for yeafs to come to look elsewhere for an education.
The natural choice for an "elsewhere" was the United State whose insti-
tutions had weathered the war., In a very thorough analysis of foreign
students in American higher education Du Bois notes that

World War II delayed the higher education of at least one and
in some cases two or three academic generations in Europe and
much of Asia., It isolated scholars, who, like the great inter-

national corporations, depend upon free intercourse across
national boundaries for their wvitality. American educational

bg, . Torrey, F. J. Van Rheenan and H. A. Katchdourian,
"Problems of Foreign Students: An Overview," Journal of the American
College Health Association, V 19, N 2, December 1970, p. 03.
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institutions passed relatively unscathed through the war

whereas the human and material resources of universities in

many parts of the world had been destroyed or severely

damaged.S
Further, when the war ended, the American government took the task upon
itself of re;educating the citizens of the more war-torn nations and
in doing so, sponsored tours of the United States exposing many foreign
nationals to the educational facilities available here. At the same
time, some of the less technically developed nations looked to the
United States and its academic institutions as the most plausable alter-
native for educating their personnel in an effort toward social and
economic betterment,

The trends of re-education, development and re-development have
persisted and continued to bring foreign students to the United States
up to more recent times., Certainly the effects of the war on other
nations' colleges and universities and particularly the cross-cultural
exposure gained during the post-war years created an avenue to America
that has generally maintained itself and has created also a greater con-
sciousness of foreign exchange in this country. This increased con-
sciousness coupled with declining enrollments of domestic students in
domestic institutions of higher learning is presently having prolonged

impact on the recruiting outlook of America's colleges and universities.

The Chronicle of Higher Education reports, "American colleges, faced

with a shortage of students at home, are looking at other countries as

fertile recruiting grounds."6

SCora Du Bois, Foreign Students and Higher Education in the
United States, (Washington, D. C.: American Council on Education, 1956),
Pe ho '

6"Foreign Students: More Coming," The Chronicle of Higher
Education, V 10, N 5, March 24, 1975, p. 1.




L

Much of the current recruiting effort is directed at the
0il rich nations like Venezuela and those of the Middle East. These
countries are increasingly in an economic position to transport their
youth to the -United States for an education., With apprpximately 30,000
more foreign students in America than there were five years ago, new
and vigorous recruiting drives abroad lead observers to the belief that
even larger increases will be realized in the future. rThough Venezuela
and the Middle East are "hot spots" for recruiting, they are not the
only areas where large numbers of American education recruits are to be
found. aThe Far East sends more students to the United States than does
any other section of the world."?/_With many students who have been
educated in English language schools and who have the financial resources
as well, Hong Kong is one very popular place from which to draw students.

Aside from the questions of why foreign students come to the
United States and where American institutions place their greatest empha-
sis in recruitment drives, the number of international students on
American soil speaks for itself, For the academic year 1973-7L there
were 151,000 students from other countries in colleges and universities
in the United States.8 This figure, along with the prospect of ampli-
fied recruiting efforts, appears to indicate that whatever benefits or
difficulties are created for the institutions or for the students them-
selves, greater and more careful attention will be requifed in the area

of foreign student concerns, '

Troid.

B1bid,
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Among the most basic questions related to foreign students
is concern for the use of the label "foreign students." The argument
has arisen as to whether we may use such a 1ab¢l to group all students
coming to thg United States from a variety of othef nations and at
the same time expect to deal with the concerns and problems of these
students properly. In an article on comparative stereotypes, Johnson
argues against ", . . the assumption that there is something unifying
about the experience of being a 'foreign student' on an American
campus," He states further ", . . the differences between Chinese and
Indians stydying in the United States is greater than any similarities
that might be expected because they are both 'foreign' in the American
mcilieu."9

If we then assume that there are greater dissimilarities than
similarities between the various cultural groups studying in America,
we might be forced to the conclusion that the label "foreign students"
is a misnomer and should attempt to avoid its usage. In the above
mentioned article, JohnsonlO vas attempting to gain some greater under-
standing of the cultural stereotypes between four cultural groups:
Indian, .Iranian, Chinese and American students. In doing so, he cited
Cauthen's definition of the word "stereotype," i.e. "a category that
singles out an individual as sharing assumed characteristics on the

11

basis of group membership," Taking this definition and applying it

?Dixon C. Johnson, "Ourselves and Others: Comparative Stereo-
types," International Educational and Cultural Exchange, N 2-3, Winter
197)-1’ Pe 2)40

L0rpiq,
11Nelson R. Cauthen, Ira E, Robinson and Herbert H. Krauss,

"Stereotypes: A Review of the Literature 1925-1968," Journal of Social
Psychology, June 1971, p. 103, —‘
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to the views of American administrators, personnel workers, govern-
ment officials and students toward the "foreign student" perhaps we |
may find that how foreign students are seen is as important as the
actual similgrities or dissimilarities that exist between different
foreign national groups. That is, if we can imply that the use of the
stereotype "foreign students" is in itself a salient feature in the
adjustment and attitudes of students from other cultures in host culture
institutions, then such a stereotype would seem to be in some ways as
significant as the real differences that are manifest between people
from different countries,

Beyond the use of the concept of stereotypes and on the other
side of the argument as to whether or not the label "foreign student"
is valid, some researchers have found that foreign students do possess
a commonality that tends to group them and transcends their national
origin differences. In a rather lengthy study of foreign students and
their unique concerns Morris concludes

that generalizations do apply. There is such a thing as a
foreign student who behaves in many respects like all other
foreign students. There are certain things we can predict
about them., They all face certain problems in common, regard-
less of their nationality, sex, age, social class, religion,
or anything else . . .1

Therefore the use of the label "foreign student" does appear to
have foundation, either as little more than a stereotype imposed on a
body of individuals from various lands or as a phrase truly descriptive

of a special group of students who experience special circumstances in

American higher education. The argument as to whether this label is

12pi chard T. Morris, The Two-Way Mirror, (Minneapolis: University
of Minnesota Press, 1960), p. 139.
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the "best" in referring to students from other countries is likely to

‘go on and cannot be settled here. For present purposes it is most
important to emphasize that there are large numbers of students on cam-
puses in the United States who do not come from the same cultural
heritage as do the domestic, host culture students on those same campuses.
Granted, it may be argued, that many of these "domestic" students come

from a variety of cultural heritages. But, the foreign student not only

comes from a different cultural heritage; he or she is ﬁforeign" as
well. The Black African is not only black but is African--Nigerian,
Ghanian, Kenyian. Thus, whether we refer to international student per-
sonnel as foreign students or as Chinese, Indian or Nigerian, it is
obvious that we are discussing a different population of individuals
from those who are doméstic or American. In relation to the similarities
and disimilarities between cultural groups and the use of the expression
"foreign students" Chang concludes

e « o similarities indicate that foreign students in many

nationalities have something in common, and in some instances,

they may be treated as a uniform group. Of course, this

observation should not lead one to ignore the unique features

of a given group.13
Ultimately then, perhaps the most appropriate mode of thinking in rela-
tion to students from abroad is that they are both foreign students and

students from a particular national group.

The cross-cultural mixing of foreign and American students is
believed to be one of the greatest assets for international understanding,

for the students of both groups and for the institution, '

13Chang, Pe 750
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Cultural exchange, American students abroad, and foreign
students on American campuses are tremendous tools in
helping international understanding. Attitudes toward the
United States are carried home by potential leaders of their
respective countries,l

The impact of international students on United States campuses
has not been in terms of sheer numbers alone; university
officials are cognizant of a broader education for American
students when there is interaction with pupils from other
countries. ¥n addition to the assets international students
add to campus life, there is general agreement that colleges

and universities can, through exchange programs, make a
valuable contribution to the national interests.l5

International and cross-cultural sensitivities of American students
may be greatly enhanced through curricular and extra-curricular contacts
with foreign students.16
There is an apparent need for colleges and universities to do

everything within their power to make certain that the foreign student's
stay here is a‘pleasant and secure one,

Particularly important . . . is the provision of positive

experiences for foreign students. Despite financial problems

and enrollment limitations, it is critical to insure a

successful stay of students who come from abroad, 17

American student services personnel must "recognize that a special effort

and a special talent for understanding is required that is not necessary

1hA. R. Hagey and Joan Hagey, "Meeting the Needs of Students
from Other Cultures," Improving College and University Teaching, V 22,
N 1, Winter 1974, p. L2,

15Patricia M. Domingues, "Student Personnel Services for Inter-
national Students," Journal of the National Association of wWomen Deans
and Counselors, V 33, N 2, winter 1970, p. 83.

16James M. Davis, "Purposes in the Foreign Student Enterprise,
Guidance=-Personnel Work: Future Tense. Edited by Margaret Ruth Smith,
(New York: Teachers College Press, 1966), p. 158,

17Hagey and Hagey, p. L2.
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when people from the same culture work together."18
There remains, however, an element of caution and perhaps even
some skepticism as to how much of the goals of international under-
standing and making every foreign student's stay here a fulfilling
experience can actually be achieved. Some writers in the area of student
exchange have pointed out that "closeness" does not necessarily corre-
* late with "greater understanding" between nations. Du Bois comments,

The closeness of interpersonal contacts between Frenchmen

and Germans for many centuries has not kept the peace

betwéen these two nations. The Japanese students who came

to study in the United States after the Meiji restoration

were not able to prevent the attack on Pearl Harbor119

Further, in relation to making the foreign.student's sojourn in the

United States most pleasing, some observers maintain that, though this
may bq a noble goal, it will not be attained for many foreign students
as long as certain kinds of obstacles continue to burden them. Among
these obstacles are American employers' unwillingness to hire foreign
students for summer jobs; higher automobile insurance costs for foreign
students; discrimination in housing; lower wages for foreign students
than American students would command; and unequal considerations for
admissions, financial aids and other services,20

The goal of greater sensitivity and communication between

foreign students and their American counterparts has also fallen short

18Jack R, Kerridge, "New Approaches to Special Programs for
Foreign Students," International Educational and Cultural Exchange,
V h, N h’ Spring 1969’ p. 33.

19py Bois, p. 13,

20Forrest G, Moore, "International Education in the Seventies:
Revolution or Turmoil on the Campus," International Educational and
Cultural Exchange, V 6, N'1, Summer 1970, p, 38.
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of expectations,
One of the least successful roles attempted by Foreign
Student Advisors on American campuses has been that of
developing meaningful relationships between American
students and the foreign students,?l

Obvibusly there are, within the structure of American higher
education and in the United States government, individuals and groups
who wish great things from foreign student exchange and who are desirous
of positive experiences for all foreign students in America's colleges
and universities., Such goals, however, may be somewhat elusive in
practical terms or perhaps too idealistic to be realized to the degree
hoped for.,

One possible reasoh why goals have not always lived up to
expectations in foreign student exchange is that we have, in certain
respects, superimposed our own purposes (America's purposes) on a
circumstance and a group of people whose own intentions are more per-
sonal than cross-cultural,

Few students come to the United States primarily to learn
‘the 'American way of life! or as 'unofficial ambassadors',
Coming to the United States for education is strictly a
business and professional investment for most foreign stu-
dents, International friendship and good will may well
result from their residence here, but to them their ambass-
adorial functions are merely by-products.22

Obtaining an education, the skills and abilities necessary to pursue

a life's career, is the prime motivater which brings foreign students

21Edward L. Carpenter, "Roles of the Foreign Student Advisor,"
International Educational and Cultural Exchange, V 4, N L4, Spring 1969,
po hlo !

22pheodore C. Blegen, Chairman, Counseling Foreign Students,
(Washington, D. C.: The American Council on Education Studies, Series
VI, Personnel Work in Colleges and Universities Subcommittee, 1960),
Pe 36
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to colleges and universities in the United States. The educational
process emerges as paramount from a myriad of other, more arbitrary
goals, when students travel thousands of miles for an education,

We need to remember that learning is in itself a worthy

goal even though it does not necessarily assure world peace,

economic development, or a generic enthusiasm for the United

States, Should cross=-cultural education actually contribute

to world peace, economic development of the home country, and

a positive appreciation of the host country, these must be

considered fortunate and perhaps most fortuitous adjuncts.23

Whether we emphasize international understanding, better cross-

cultural relations between foreign and domestic students, positive life-
experiences for students from abroad, or education for educator's sake,
we need to be aware of the situational factors, attitudes and personal
circumstances of foreign students; It seems clear that we cannot make
arbitrary decisions or establish arbitrary objeétives*for cultural
exchange, for foreign students as a group or for Chinese, Indian or
Nigerian students. Decisions must result from a thorough examination
of foreign students' concerns as those concerns compare and contrast
with the services available and with institutional policies. The main
thrust of this paper is aimed at counselors and counselor educators,
However, it is also aimed at deans, chancellors and presidents of Amer-
ican colleges and universities. Frequently it is at the administrative
level that broad decisions and assumptions are made which, either by
intent or default, establish the institutional view of foreign student

affairs. All too often, this view does not take all relevant matters

into consideration. As Carpenter remarks,

23pu Bois, p. 17.
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Since policy issues seem to be so successfully overlooked

or so often avoided, policy in making cases is set by an

FSA's (foreign student advisor's) practices, usually reflect-

ing his or his superior's beliefs--with little conscious,

rational determination beforehand and even less conscious,

objective evaluation later,2

We will look at the major problems foreign students face while

attending institutions of higher education in the United States. Some
of these problems are, in a sense, the result of the students' own
expectations or misconceptions about the host culture. Many of these
problems are far beyond the control of the student himself and some-
times, seemingly, beyond anyone's control. All of the difficulties
foreign students face are results of complex circumstances which may
cause the student emotional or adjustment concerxisra A1l of these con-

cerns may be very important to the counselor who has just sat down to

talk to a fbreign student,

21‘Carpent,er, p. 39.



CHAPTER IT
THE PROBLEMS OF FOREIGN STUDENTS

There are a sufficient number of foreign students in the
United States so as to make ignoring them an unfortunate oversight.

The argument over the use of the label "foreign student" has been
presented, and hopefully resolved. It has been explained also that,
for whatever by-products there may be to the presence of international
student personnel on American campuses, the one binding element and
purpose for their being here is found in the context of learning and
the educational process, Of particular import is the foreign student's
environment, both attitudinal and situational, which might manifest
themselves during that studeht's sojourn in America and which might
cause emotional stress or psychological maladjustment,

Though it is perhaps a "human and scientific monstrosity"25 to
constantly refer to students from other nations as "foreign students,”
there appears to be ample support for the usage of this label. The
support is evident, not because all of these various individuals from
various nations with a variety of customs and cultural backgrounds are
ultimately alike, but rather because as a group they are confronted with

a set of social, legal and linguistic puzzles which no other group of

25Du Bois, p. 35.
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people on an American campus are confronted with in quite the same way.
Foreign students face American academia from a vantage point (or dis-
advantage point) different from that of domestic students,

Although United States universities vary in entrance require-
ments and academic standards, all share certain academic
rituals which may make adjustment difficult for students from
other countries, depending on the students' expectations,
previous learning experiences and learning styles, Even
native American students find the initial period of adjust-
ment difficult with from 30 to 50 percent expressing fears
that they will not be able to meet college course demands.
The problem is compounded for the foreign student who must
also adapt to different values, customs and language.26

Some foreign students may initially be quite taken with the

uniqueness of the host culture and may be "entertained" by the array
of stimuli which unfold before them in their welcome to America. When
that initial entertainment has ended, however, the foreign student may
learn to his dismay that the uniqueness of the environment has taken on
a new light in relation to his own uniqueness,

Usually a considerable amount of attention is given newly

arrived students from abroad, airport greetings by college

officials, teas, receptions, invitations to visit homes,

appearances at the Rotary Club, and so forth, But when the

cheering has stopped, when the business of the semester gets

underway, when class assignments are given, quizzes adminis-

tered, hour examinations graded, the foreign student often

feels that h§7is in an unfriendly, almost hostile uncaring /

environment,

On the other hand, a foreign student's introduction to America

26Martha J. Maxwell, "Foreign Students and American Academic
Ritual," Journal of Reading, V 17, N L, January 1974, p. 301.

2750hn N, Cable, "Foreign Students in the United States,"

Improving College and University Teaching, V 22, N 1, Winter 197k,
Pe L0,
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on American soil may be less than comforting from the outset. Upon
arrival at their destination they are likely to find themselves
rudely dropped into a bewildering civilization which is startlingly
_different from the picture American movies and newspapers have painted..
The official details they must somehow wade through are increasingly
difficult and confusing.,fgheir English abilities, which at home had
seemed more than adequate, are now possibly falling to the other end
of the linguistic spectruT:& In all of it, the fear of being con-
spicuous only compounds the problem.28

The confusions and frustrations foreign students might encounter
upon arrival in America or when confronted with the American'academic

ritual can be voluminous.

Social Adjustment

It is extfemely hard to pinpoint a single problem that is most
likely to cause foreign students difficulty in their stay here. Quite
likely, it is somewhat absurd or at least not wholly relevant to attempt
to pinpoint such an area of possible problems. What causes difficulty
in adjustment for one student may not be of any great concern to another.
The area of social adjustment to a new environment does seem to be one
that all forelgn students will face to some degree.

(;Being away from home for perhaps the first time, being in a
differentrphy81cal and cultural environment with little if anything
that reminds him of his homeland, the foreign student may become quite

lonely.

28Blegen, Pe 13.
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Whenever foreign student advisers get together and compare
experiences, pathetic and disheartening tales are told--
stories of foreign students whose homesickness and lone-
someness create serious emotional upsets and, in many
cases, prompt the student to return home long before his
educational plan is completed.29

Anyohe who travels from his home and settles among strangers
may be expected to experience a loss of equilibrium and hay find that
satisfying interpersonal relationships are rather elusive, Certainly
this is true of the foreign student who finds himself not only among
strangers, but strangers whose patterns of interaction are markedly
different from his own. A foreign student whose emotional security has
been closely tied to tight-knit family structure and now finds himself
in the midst of individuals who are to him "foreign" and who are likely
to have come from family situations not nearly so interdependent as

his own, could undergo noticeable emotional disorientation. If a

——

foreign student living and interacting with American students has been
accustomed in his homeland to long and intimate friendships, he will be
poorly prepared for the more casual, superficial relations which are

not atypical of American college life,30 .

e

Developing meaningful friendships and social relations with

American students is a significant factor in the social adjustment of
students from abroad. Those who find American students shallow, unre-

ceptive, unwilling to "open up,”" or to share of themselves may feel that

they are being shut out of the mainstream of social life on campus, k

_
Their course work may be the most important thing to them in the

29Tbid., pe 15

30py Bois, p. 93.
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long run but that is not their total life on campus. Poor social
adjustment may also affect academic performance.

e o« o« The Academic success of the foreign student's sojourn
here is contingent on a host of factors that may have little
to do with his academic preparedness to cope with the course
of study that he, his government, and his college have

chosen for him, Social confrontaticns, while part and parcel
of American higher education's notion of teducation' and -
hence of inherent educative value, themselves can and do
affect the student's preparedness . . .

By the same token, the great amount of time that must be devoted to
scholarly pursuits and the academic requirements of his program may
limit the amount of time a foreign student has available for social
interaction,
e o o Academic or other demands, . . . may limit the time
available for the development of personal relations; differ-
ent expectations about the nature of friendship may lead to
misunderstandings and frustration. The student may conclude
that Americans are superficial and not capable of profound
personal relations, and his participation in social activities
with them may be reduced.
fMany foreign students do in fact report that close personal relation-
sﬂips with American students are difficult to establish.B% And, if we
can infer that activities in which foreign and domestic students parti-
cipate together in some way affects socialization between them, then

it appears that interaction has decreased in recent years. This condi-

tion exists, not only between foreign and domestic students but

31pobert D. Cohen, "African Students and the Negro-American-

Past Relationships and a Recent Program," International Educational and
Cultural Exchange, V 5, N 3, Fall 1969, p. 6.

32Claire Selltiz, et. al., Attitudes and Social Relations of
Foreign Students in the United States, (Minneapolis: University of
Minnesota Press, 1963), p. 2L5.

33Moore, Pe 35
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between foreign students themselves and apparently is

not conducive to their psychological development and
emotional stability, especially for those who need for
socialization , . . can best be met by peer group
support . . in

For the foreign student, finding friends and genuinely mean-
ingful relationships can prove to be a search of formidable proportions
and he may not fare well in the hunt. A dilemma of perhaps even more
formidable proportions may confront the foreign student in the area of
sex and dating. When the cultural patterns of Americans in day to
day, routine interaction strikes the foreign student as cqnfusing, how
much more confusing is the frégile nature of male-female contact?
"Undoubtedly, many foreign students find not only our 'dating' customs

baffling in different ways for different reasons, but there are repeated

35

indications that this is an area of considerable maladjustment."

Gabriel, in discussing foreign students in American universities concludes

that most foreign students become dissatisfied with the informal aspects

of campus life, Many do not feel that they are a part of the main-

stream of their surroundings and find that their friendships with Ameri-

cans are superficial and unrewarding./ Elements such as dating and social
1

interaction present formidable obstacles to a large number of foreign

36

students,

3hMan Keung Ho, "Outreach Approach to Counseling with Foreign
Students," Journal of College Student Personnel, V 15, N 1, January

35pu Bois, p. 181,

36R L. Gabriel, "Characteristics of Foreign Students on an
American Campus," Journal of the National Association of Women Deans and

Counselors, V 36, N I, Summer 1973, p. 18k,
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These findings do not mean, of course, that all foreign
students are unable to find friends, dates or satisfying relation-
ships during their stay in the United States. As with the adjustment
problems of cher groups or populations in specific settings, the
severity of difficulty is truer for the few ﬁaan the many, In a
very thorough analysis of foreign students in the United States,
Selltiz found that the majority of foreign students were able to find
friends and meaningful relationships including positive dating rela-
tionships, Approximately three-fourths of the foreign students
sampled reported that homesickness was not at all a problem or only a

~slight one, Most of the students participating in the study, when
asked to look back and evaluate their experience in the United States,
indicated that they had generally enjoyed their stay here.37 Pleasant
social experiences are attainable for foreign students and most are
able to find at least some_degree of comfort and enjoyment while pur-
suing an education in the United States,

The point, however, seems to be that, in discussing the adjust-
ment difficulties of a given group and in this case foreign students,
sets of circumstances do arise that might cause maladaptive responses
or emotional stresses for individuals in that group and almost certainly
will for a portion of them. In her concluding remarks Selltiz comments

that

e o o Unlike one who is styding in his own country, he

the foreign studen37 is also learning to live with a foreign
people and their way of life. He may be leaving home for the
first time, for the first time finding himself on his own in
a strange place. He is faced with innumerable problems of

3Tse11tiz, p. 255.
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finding hisrway around, both literally and figuratively,
"in a new setting. He must make acquaintances and, if he

is fortunate, friends, among people he has never seen before

and whose custgms and views of life may be quite different

from his own,3

Because the process of social adjustment may be a rather

delicate one effecting different foreign students in different ways
and because some members of the host culture feel a need to compensate
for the strangeness foreign students may sense about their new surround-
ings, efforts are frequently made to include foreign students in campus
activities. This endeavor may have beneficial results for both the
foreign student and the campus community. However, Cieslak warns
against the

« « o« tendency to 'lionize' the foreign student or to

consider him to be a curiosity. Probably most benevolent

'do=-gooders' are unconscious of the negative effects of

their behavior . . . Overzealous attempts at proselyting

have led, at times to unfortunate student reactions,
He reports further that foreign students' attitudes toward fraternities
and sororities are more negative than positive. Of 271 respondents to
his questionnaire, 109 gave an unfavorable opinion of fraternities and
sororities while 83 were favorable and 79 were neutral.39

Uboajah, in discussing the feeling of being black and foreign

on an American campus, reports the presence of three primary sensations:

his feelings of being isolated, that the majority of the student body

are for the most part indifferent and that the attempts to include

BBIbid., Pe 2h2,

39Edward C. Cieslak, The Foreign Student in American Colleges,
(Detroit: Wayne University Press, 1955), p. 1LO.
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him in campus activities are strained and amateurish.ho
Having planned activities available to foreign students is
helpful and in the long run a good thing., Nevertheless, members of
the host culture who come in contact with the foreign student need
to realize that other cultures do not all emphasize group activities,
sharing and participation in quite the same way those things are
valued in America."‘1
Social adjustment patterns and factors related to the adjust-
ment problems of foreign students have been associated with foreign
students' attitudes toward the United States and with the Americans
whom the international students come in touch with he:e. Considerable
attention has been paid to this subject in the literature and some
hypotheses have been established to explain the conditions which most
influence adjustment,
Studies in the 1950's were mainly éxploratory attempts
to identify factors that determined the foreign students'
attitudes and adjustments; subsequent studies have been
concerned with testing hypotheses suggested by earlier
studies,
It seems relevant to briefly review each of the major hypotheses
discussed by those who have swelt upon the topic of foreign students,
their attitudes toward the host culture and their adjustment within

the host culture. These hypotheses are not restricted solely to "social"

adjustment but encompass many of the elements of the adjustment process,

LOprancis O. Uboajah, "To Be Young, Foreign and Black,"
International Forum, V 1, N 2, October 1969, p. 1.

blpy Bois, p. 175.

thhang, p. 66,
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The review of these hypotheses is entered here because they are
generally pértinent to the area of social adjustment and of all the
concerns of foreign students seem most appropriately placed in this
segment,

Selltiz et. al. have argued that the greater the amount of
association between two groups (foreign students and domestic students)
the greater the chances are that there will be positive feelings and
relations between them, Foreign students coming to the United States
may have had only sparing or perhaps no contact with Americans before
their arrival in this countfy. By the same token, host-culture students
may only have the impressions left by the media to guide them in their
attitudes toward foreign students. Given the circumstances of little
or no previous association of a personal nature with the other group,
attitudes and opiﬁions may range considerably. But increased contact
is most likely to create a condition through which foreign and American
students may become genuinely familiar with each other and correspond-
ingly develop understanding and friendly rela'(.ions.)"3

Another major hypothesis emphasizes thé point that the manner
in which Americans view a foreign student's'homeland, as perceived by
the foreign student, will be the most prevalent determiner of the foreign
student's attitude toward the United States. Students come to America's
colleges and universities from a wide variety of nations. Some of these
nations are relatively industrialized, others are "developing"; some

have far different traditions, some nations are politically favorable

L‘3Se11ti.z, Pe 279,
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to the United States, and some are not. Foreign students who value
their home country and its cultural heritage and perceive the atti-
tudes and opinions of Americans as also valuing that country are likely
to, in turn, hold a favorable opinion of the United States. Conversely,
a foreign student who feels that Americans have negative attitudes or
a low regard for his homeland will be prone to have an unfavorable
opinion of the United States.hh

"If you live in a country for three months, you love it; it
you live in it for a year, you hate it; if you live in it for two years,

L5

you are used to it," Using this quote from an unnamed "perceptive
person," Du Bois introduces her hypothesis on the three stages of
‘adjustment for a foreign student in the United States. The first stage
a foreign student goes through in his academic career in America is
termed the "spectator phase." In this phase, which lasts from the time
of arrival until roughly the third month, the student holds very favor=-
able attitudes and expectations about the United States and his sojourn
here. These attitudes and expectations are grandious and unrealistic.
During the second or "adjustment phase" these idealistic attitudes are
altered in confrontation with the social and academic forces in which
the foreign student has now become immersed. This stage lasts through

approximately the student's second year. After about two years in the

American collegiate environment the foreign student begins a process of

hhMorris, p. 137,

LSpy Bois, p. 66.
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getting used to it or "coming to terms." Certainly elements of the
first two phases have contributed to this phase, but it is at this
time that the foreign students' attitudes begin to solidify and he
starts to reach some genuine stability within his environment;.)‘16

The fourth major hypothesis is centered around the degree of
frustration a foreign student experiences in a confusing problem-
filled environment, A student coming from abroad to a campus and a
community in the United States is faced with a set of serious concerns
which are voluminous and yet quite diverse., He must somehow deal with
beiﬁg very far away froﬁ home and remembering the security factors
related to his home situation, he is expected to do well--to prove him-
self and to gain prestige for his country. He may have troublesome
language difficulties, a lack of reliable financial support and a
labyrinth of social-cultural problems which tax his strength and adjust-
ment capabilities to their limits. In the event that these problems
are ultimately too burdensome, the foreign student will withdraw,
become frustrated, depressed and ﬁnable to copé‘properly. If this
happens, it will result in the foreign stﬁdent!s formation of a highly
unfavorable opinion of the United States. The student's attitudes
toward America may even approach hostility, thus making subsequent
adaptation more and more difficult.h7

The last major hypothesis has been formulated around the concept

Lbrpiqg,, p. 67.

h7A. K. Singh, Indian Students in Britain: A Survey of Their
Adjustment and Attitudes {Bombay, London, New York: ~Asia Publishing

House, 1963), p. 147,
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of the authoritarian personality described by Adorno, et. gl.ha
This hypothesis states that a foreign student who is highly authoritarian
in his'personality make-up will tend to have unfavorable attitudes
toward the hpst culture. The authoritarian personality is character-
ized by a greater degree of ego-defensiveness, an egocentric outlook
and, correspondingly, a rather.egocentric view of cultures and nations.
Because such an individual is believed to look upon his own culture as
"the best," he naturally finds other cultures less favorable. There-
fore a foreign student in America who exhibits the characteristics of
authoritarianism will be more likely to form negative opinions of the
United States,l?

There appears to be considerable support for the theory that
greater contact with members of a different grouo leads to more
favorable opinions of that group. Chang found that Chinese students
whose association with Americans was greater formed more positive atti-
tudes of Americans.50 Newcomb, Hoffman and Deutsch and Collins a so

support this hypothesis.51

Less support has been found for the hypothesis
that the host culture's opinion of the foreign student's country will

be the primary determiner in that student's attitudes toward the host

hBJ. W. Adorno, The Authoritarian Personality, (New York: Harper
and ROW, 1950)’ p. 96.

h9w. A. Scott, Psychological and Social Correlates of Interna-
tional Images, H, Kelman (ed.) in International Behavior: A Social
Psychological Analysis (New York: Holt, Rinehart and Winston, 1965), p. L8,

50

le. M. Newcomb, Social Psychology, (New York: Dryden, 1950);
Jo. E. Hoffman and I, Zak, "Interpersonal Contact and Attitude Change in
a Cross Cultural Sltuatlon," Journal of Social Psychology, V 78:16-71,
' 1969; K. W. Deutsch and M. E. Collins, Interracial Housing: A Psycholo-
gical Evaluation of Social Env1ronment, (Minneapolis: University of
Minnesota Press, 1958).

Chang, pe. 69,
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country. The study done by Morris favors this hypothesis.52 On the
other hand, Chang reports the relation between attributed national
status and attitudes toward the United States are significant.53
This finding.is reported also by Barnes.5h In relation to the three
phase hypothesis, Chang found "some attitudinal difference between
Chinese students in the second stage and those in the third stage,
but the difference is not significant.“55 In the same study, little
support was found for the hypothesis that foreign students' frustra-
tions lead to negative attitudes toward the United States.56 Some
verification was established, however, for the hypothesis that author-
itarianism is closely tied to foreign students! attitudes toward the

host culture.57 '

Academic Adjustment

Another entire array of concerns which will have significant
bearing on the foreign students' personal circumstances and satisfactions
lies within the complexities of the American education milieu. In

certain respects, academic adjustment may be more important in the long

52Morris, pp. 136-137.

53Chang, p. 69,

ShCarol Barnes, "The Effect of National Status on Attitudes
of Foreign Students at K. S. U.," (Unpublished Masters Thesis, Kent
State University, 1970).

55Chang, Pe 73e

56ibid., Pe T2,

5Tbid., pe The
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run because it not only effects social adjustment but because, other
factors notwithstanding, education is the original and lasting purpose
of the foreign student's stay in the United States. A student from
abroad may be content to remain socially isolated, may not be overly
concerned with involving himself in events and activities with other
students, and may have accepted the fact that he is far from home,
but, if he is unable to adjust to the academic climate of his chosen
American institution, his entire purpose for traveling thousands of
miles and spending large sums of money may be defeated,
Without having even stepped into a classroom, a foreign

student may incur difficulties with American colleges and universities,
"The evaluation of foreign credentials is undoubtedly one of the most
perplexing questions faced by American educational institutions."
Standards of academic excellence may be quite different in other
countries and the methods of evaluation and establishment of credentials
are frequently at variance with standards of colleges in the United
States.

This situation reflects widespread uncertainty among admissions

officers about the value of credentials submitted to them

and on the comparative standards of American and foreign edu-

cational systems. It also reflects the varying academic stand-

ards to which American educational institutions aspire.
Foreign governments and institutions are not always clear on what is
expected and the efforts of the United States to communicate standards

have been lacking.

Our (the United States) incapacity to evaluate credentials
properly tends to heighten the natural insecurities

felt by many foreign students on entering a new educational
system,

58pu Bois, p. 183.




28

A ?redentials evaluation service has been established by the National
Liaison Committee on Foreign Students Admissions to aid colleges and
universities in the United States in their examination of foreign
students' records. Nevertheless, institutions of higher learning in
this country still have ‘difficulty in evaluating foreign students'
academic backgrounds.59 : |

Once the foreign student has been accepted and has passed’thg
threshold of the college orAuniversity, he then is confronted with é
number of practices and standards which are unfamiliar and perplexing.
Competing with American students in an educational structure in which
the foreign student has, by comparison, had much less exposure places

him at a disadvantage.

The high standards required for the maintainence of a satis-
factory graduate school record must be attained in competition
with American students on their home grounds. Objective tests
may be new and puzzling to the foreign student, but he is
usually left to figure out the riddles for himself.60

The policies established in relation to foreign students at
many of America's colleges and universities often hinder their academic
performance either by failing to recognize their uniqueness or by not
really providing a stabilized framework for dealing with their concerns.

The basic philosophy of some colleges and universities
requires that foreign students conform to the norm set for
native students-~-the underlying assumption being that the

problems of foreigg students are not different from those of
American students, 1

- S

59hronicle of Higher Education, p. 8.

60Blegen, et. al.,p. 5.

6lcieslak, p. 91.
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From the point of view of a foreign student advisor, Carpenter states
"the role of a given foreign student advisor depends on a wide variety
of local factors, and I regard the most important to be that of insti-
tutional policy--or the lack of it."62 He notes further that educational
institutions should but seldom do "reflect considerable concern for the
international aspects of education . . 63
One of the major difficulties foreign students must contend

with in the American academic milieu is that of testing and evaluation
of their performance. Many foreign students, especially those coming
from a British educational system such as Nigerian and Indian students,
are accustomed to essay type examinations and testing on an infrequent
basis, This educational approach does not lend itself well to the
multiple choice exams, frequent quizzes and more frequent grading periods
of the American system,

Multiple choice examinations, especially those of the 'best

answer' type, are probably the most difficult exam format for

foreign students, as they have rarely had practice taking

this kind of course examination before. Answering objective:

questions accurately presupposes good reading and vocabulary

skills; since the questions are often worded quite differently

from the material in textbooks, foreign students may flounder.éh
Moore reports also that the American educational system's emphasis on

testing, grades and content many times does not take the worth of a

foreign student's accomplishments elsewhere into proper account.és

Many foreign students, particularly those from Asia and India,

620arpenter, p. 38.
63rpia.

6hMaxwen, p. 305,

65Moore, p. 35



30
become very dissatisfied with what often appears to them to be "the
unwarranted arrogance and intellectual provincialism of certain repre-
sentatives of the American educational system." That is, international
students may be discriminated against by not bei;é granted credit from
course work taken in their homeland and that such a practice stems
from an unreasonable and inflexible Western bias in American education,

The Indian student is provoked by the fact that the spirit
which informs the classroom does not seem to be the world
view, that unless the course is advertised with an Asian
label it can be anticipated that its substantive emphasis

and its illustrative referents will be exclusively Occidental.
From the standpoint of the Indian student the failure of
American professors to indicate that they are aware of the
rudiments of Indian culture, history and contemporary pro-
blems is an affront,

Foreign students face an added pressure to the push for academic
success that any student might feel in the expectations of their parents,
sponsors and supporting agencies. If a foreign student fails or does
not do as well as expected; he has not only fallen short of his own
academic standards of excellence, he has also let his family and home
culture down.67

The ability to do library research is an important part of educa-
tion and basic to a collegiate education, yet many foreign students have
difficulty in this area. Hagey and Hagey found that 54 percent of their

sample felt their capacity to locate library materials was either poor

/

66Richard D. Lambert and Marion Bressler, Indian Students on
an American Campus, (Minneapolis: University of Minnesota Press, 1956),

p. LL.

67Man Keung Ho, "Cross Cultural Career Counseling," Vocational
Guidance Quarterly, V 21, N 3, March 1973, p. 186.
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or féir.68 This problem involves the lack of adequate English language
skills as well as a general lack of familiarity with the American
university library. The problems related to the use and understanding
of English for foreign students will be discussed later. For now,
suffice it to say that foreign students seem to experience some pro-
blems in the mechanics of education in the United States which are not

nearly so cumbersome to domestic students,

Customs and Cultural Variations

It is no secret that American tourists traveling in other
countries have encountered elements of other people's lifé styles,
beliefs and traditions which have seemed strange, restrictive, unexplain-
able, and even unpleasant, Conventional wisdom has, in these instances,
led the tourist to adjust to these unique customs as well as he can and
do as the Romans do, yet, that appears to be more easily said than done.,
The tourist has, after all, come to look, relax and experience--he may
even enjoy having to spend a large part of his time in a given country
doing little more than acclimating himself to cultural differences and
understanding the way "the locals" do things. This is, in some respects,
the same situation the foreign student encounters in American schools
and communities. However, he does not have the same purposes in mind,
The international student has come to the United States for an education
and does not have all his time or energy to devote to understanding
American customs, Therefore, the adjustment necessary to merely get

along may be burdensome and distasteful,

68Hagey and Hagey, p. L3.
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Coping with the informality of Americans has been cited as
one of the major difficulties foreign students face on campuses in
this country. "The casual, informal relationship so common to us in the
United States may be viewed by the international student as an intrusion
into his private life and in insult to his character."69
Sue and Kirk, working at the Berkeley campus of the University
of California, state that
care must be taken in cultural interpretations of traits
in terms of values. For example, to Westerners the term
'inhibited' is frequently seen as an undesirable trait while
'spontaneity' is desirable. Chinese culture may view the
former characteristic as showing good control and maturitg
while interpreting the latter as indicating had manners, |
Family relations and family ties are often the areas of the
most telling differences between foreign and American students. Gener-
ally speaking, the American family structure is less formalized and
gives family members a considerable amount of autonomy. Many foreign
cultures including some of the European have much closer family structures
and do not have our tendency for independence of members from the group.
To many foreign students the difference between family rela-
tions in the United States and in their home countries is
striking. The great majority see both emotional ties and
sense of obligation among family members as less strong in the
United States than in their countries. There is considerable
agreement that in the United States the wishes of the indivi-

dual take precedence over family obligations, whereas the
reverse is frequently said to be true in the home country.7l

69Cable, pe L1,

70D, W. Sue and B. A. Kirk, "Psychological Characteristics of
Chinese-American Students," Journal of Counseling Psychology, V 19, N 6,
November 1972, pe LT73. '

Tlsel1tiz, p. 263
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Some foreign students express disapproval of the American family
system., Chang's research found that

about 60 per cent of the Chinese students had an unfavor-

able attitude toward the American family system. They

believe that parental relations and parent-child relations

among the Americans were superficial.72
Sue and Kirk report that "at the outset of their college careers,
Chinese-American students appear developmentally more dependent on and
influenced by their families."73

In discussing Middle Eastern students in the United States,
Jarrah-Zadeh and Eichman remark that
!

Middle Eastern students face fantastic differences in

culture, including, in most cases, profound differences in

religion, philosophy and style of life. As a consequence,

this group faces enormous problems . . o7
They state further that changes of

social thought regarding the importance of emotional and

psychological factors have been instrumental in aiding
America's youth in accepting psychological models without

resistance.’
The social and cultural tendencies which lead to this acceptance are,
they argue, closely tied with the forces which have stimulated industrial-
ization, urbanization, universal education and affluence and are very

much related to feelings in this country concerning the value of human

life and happiness,

720hang, pe. 68,
73Sue and Kirk,.p. L75.

Thp1i Jarrah-Zadeh and William J. Eichman, "The Impact of Socio-
cultural Factors on Middle-Eastern Students in the United States,"
International Educational and Cultural Exchange, V 5, N 3, Winter 1970,
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The cultures from which Middle Eastern students emerge share

few of these attributes with us. TIn many of these nations,

life for the majority is a constant struggle for existence

and the social group is esteemed far more than the individual.76

In the area of religion, many foreign students come to America

from rather strong religious traditions and frequently find that their
fellows from the United States do not adhere as closely to religion

and its practice in their daily lives. However, as Selltiz et. al.

note

many foreign students are surprised by the extent of

religious observance in the United States, though

some of the students question whether this observance is

accompanied by genuine conviction, 77 ‘

Authoritarianism was discussed earlier in relation to the

adjustment patterns of individual students, but it is also relevant to
view authoritarianism as a more uniform cross-cultural phenomenon. In
examining norms of authoritarianism between American and Turkish stu-
dents, Kagitcibasi found that Turkish students tended to have greater
respect for institutionalized authority but are less authoritarian in
their personality make-up.78 Given these differences, it does not seem
unreasonable to assume then that Turkish students may encounter conflicts

in a domestic institution where views on authority differ from their own

both in the classroom and amont their American contemporaries,

"61bi4,
Tse11tiz, p. 263.
780. Kagitcibasi, "Social Norms and Authoritarianism: A

Turkish-American Comparison," Journal of Personality and Social
Psychology, V 16, N 3, November 1970, p. LLB.
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Tomeh has provided a very thorough analysis of the forces
of alienation (powerlessness, normlessness, meaninglessness, and social
isolation) in relation to Middle Eastern and American students.79
The study centered on the theme that Middle Eastern countries are in
a period of transition because they are moving from an essentially
tradition-bound society into a deveiOpmental stage where science,
communication and higher education are increasing while social and geo-
graphical isolation are decreasing. At the same time, Middle Eastern
students coming to the United States find themselves in a more stabi-
lized society that has passed through this dynamic period. The find-
ings of the study indicate that students from transitional societies
tend to exhibit more feelings of alienation than students from a. more
stable society.80

Students from an industrial society, report feeling that they
are more in control of their own lives than do students from a transi-
tional society. "Middle Eastern students ﬁere'generally more alienated
in terms of powerlessness than théir counterparts in the United States,

81 The indices of normless-

regardless of population characteristics,."
ness, meaninglessness‘and so¢cial isolation evidenced a similar pattern.
The author explains these differences as being the result of the Middle

Eastern view that risks, uncertainty, scientific exploration and the

questioning of established systems are "leaps into the unknown" and are

"hida K. Tomeh, "Alienation: A Cross Cultural Analysis,"
Journal of Social Psychology, V 9L, December 197L, pp. 187-200.

80rvid,., p. 190.

811bid., p. 192.
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consequently threats to "what has been laid down by sacred and secular
authority."82 In conclusion the author states

alienation is likely to keep people locked in their

traditional social patterns . . . (and) . . . the rigidity

of the social structure, supported by the psychological

barriers of alienation, do not change so rapidly.8

Social isolation of foreign students as the result of separation

from close family ties has been affirmed by Dixon.Bh Klein et. al.
point out that social isolation as a consequence of confrontation with

different customs and being unable to find satisfying relationships with

Americans can result in severe problems for foreign students.85

Expectations

International students usually have some idea or impression

-

about.the United States before they ever set foot in the countfy.
Obviously, they would not choose to come here if they did not h;;e some
notion about our educational system and its possible benéfits. ;E%équently
these preconceived notions can create difficulties for the foreign student
because what he finds is not at all what he expected or at least the

reality of circumstances here do not match his expectations in significant

areas,

821bid., p. 198.

31vid., p. 199,

BhJohnson, p. 66,

85Marjorie H. Klein, et. al., "The Foreign Student Adaptation
Program-~-Social Experiences of Asian Students in the United States,"

International Educational and Cultural Exchange, V 6, N 3, Winter 1971,
po 81-‘0
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The foreign visitor does not come to a foreign country
with a blank--or perhaps even an open--mind. He brings
with him a set of preconceptions, of expectations, built
up through the years. If the country to which he comes
is the United States, 2e has had many sources from which to
build up impressions.8
Some of the foreign students' impressions will be centered
around the American image of the "land of the free" where complete
equality exists for all and opportunity is abundant; where prejudices
are unheard of and everyone is rich., On the other hand, their
impressions of America may be those of big business, worker exploita-
tion, suppression of minorities and a ruthless capitalist economic
system, In either case, foreign students will find their ideas to be
unrepresentative of actual conditions and they are likely to be faced
into altering their previous views.87
Olaoye, a Nigerian who studied counseling and guidance in the
United States, has described the views of America in his home country
and has remarked on the disparity between those views and what he has

found to be true,

In this country, (Nigeria), as in many others of the Third
World, the United States (the whole country!) is thought of

as a land of limitless opportunities and a place where nobody
could live in poverty. But my visit to some villages in
Appalachia and in the poor districts of East Lansing, Michigan,
and Chicago, Illinoiseeshowed me that poverty is not limited to
developing countries,

86selltiz, p. 266.
871bid., p. 267.
88Ezekiel 0. Olaoye, "Guidance U. S. A. -- Views from Abroad --

'from Nigeria,'" Personnel and Guidance Journal, V 53, N 1, September
197)4, Pe 510
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Such great differences between grandious expectations and what actualiy
exists in America can obviously cause confusion and disallusionment
for the foreign student. As we shall see later, unrealistic pictures
of what is ayailable and of thé opportunities in America create unfor-
tunate situations for foreign students seeking summer empioyment in
the United States.

Many foreign students look upon the United States as the great
land of technology where the citizens are all skilled, capable and
efficient,

e « o Americans are supposedly more gifted as skillful
technicians and as adroit improvisers and organizers than
they are as cggtributors to the truly creative intellectual
achievements,

Though they may have many sources of information about the
United States prior to their arrival here, foreign students do apparently
labor under a number of misconceptions which make adjustment to life
on an American campus more difficult than it would be otherwise.
Foreign students do not understand how the American educational system
works nor are they well informed about how their personal educational
objectives "fit“_into such a system, Many do not know what is in store
for them even to a minimal degree. For whatever reason, there does not
seem to be a conscious attempt to provide international students with
advice about America and the structure of highef education here before

they leave their home country.90

89Lambert and Bressler, p. L2.

90Kamel Moghrabi, "Educating Foreigners in the United States,"
Improving College and University Teaching, V 22, N L, Autumn 197k,
p. 330, '
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Milk, discussing the high school student exchange program of
the American Field Service, reports that many students come to the
United States with impressions that are bound to cause some barriers
to understanding--at least at the outset. She comments,
Despite their desire to arrive open minded, exchangees carry
some stereotypes along with their suitcases. Many students
really thought all Americans owned big, fancy houses and cars.
A girl from Kenya told me, 'I thought all Americans were very
rich and very friendly. I found out they were not all rich
and they were not all friendly either.'"91
Chang has offered one possible explanation of why so many
Chinese students arrive in America with misconceptions, despite the fact
that they have spoken extensively to fellow countrymen who have visited
the United States.
To those who return to their home country, the sojourn is
itself a social capital, and to make slight of it would
depreciate its value. The selective reporting and exaggeration
of the rosy aspects of the sojourn here produced a misconception
of the sojourn and intensified the adjustment difficulties among
Chinese students in the United States,?2
Perhaps this explanation can be generalized to other foreign visitors
who return to give their countrymen a poor overall impression of what
the United States is actually like. If so, it is not hard to see how
faulty preconceived notions start and how they might inhibit the adjust-
ment processes of a foreign student who is committ{hg a significant part
of his life to a stay in America.
A final word on expectations; i.e., they do not only operate

in one direction. Americans frequently hold views of foreign students

and their home countries that are not accurate and which make adjustment

91Milk, p. T

92Chang, p. 67.
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a greater problem. Johnson emphasizes the remarks of one foreign

student,

There should be something done about not treating the
foreign students as habitants of 'Mars' or some weird place.
« « o Americans should learn more about other countries so
they won't encounter the embarrassment of saying, 'Where did
you say you were from? Where is that?'93

Finances and Legalities

It is a rare American student in college today who is not to
some deéree concerned about how he will finance his education. Money
may be available from his parents, but with rising collegiate costs
and supplementary expenses climbing as well. Meeting the economic
deﬁands of higher education becomes progressively more difficult, If
such circumstances are causes for concern for the American student, how
much more of a'problem exists for foreign studedté?

Whatever financial problems there are fo;“students from abroad,
they are further compounded by laws and regulations which limit a

foreign student's chances of bettering his economic situation. The

Chronicle of Higher Education states,

More than one college has reported having a foreign student
show up with $100--a princely sum in his own country--to get
through an entire academic year. Foreign students also must
have enough money to get through the summer, since the U, S.
Immigration and Natuﬁalization Service is usually reluctant to
grant work permits.9

Blegen et..al. .have listed a number of reasons why foreign

93Dpixon C. Johnson, "Problems of Foreign Students," International
Educational and_ggltural Exchange, V 7, N 2, Fall 1971, p. 6é8.

9hchronicle of Higher Education, p. 8.
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ages while attending college in the United States. Among these

|

!

{ f students have, in the past and continue to experience financial short-
18

|

i reasons are such circumstances as incomplete and misleading budget

T h

information in college and university catalogues, inflation of foreign

currencies and of the dollar, family emergencies affecting the source

e

of students' funds, and national emergencies.95

The financial difficulties of international students are
formidable and the types and quantities of support available are limited.
If a foreign student comes to America with no suppcrt other than that of
his family's, . he is obviously very far from the source of revenue which
may be subject to a variety of interferences and fluctuations. Certainly,

if an emergency arises, the foreign student is at a marked disadvantage.

Many foreign students come to the United States unsponsored by either

the American government or their own government and whose only financial

resources are those of their families or the university they are attend-
i ing. This number may even be increasing.96

The United States Government has been heavily criticized for not
’ providing more financial help to foreign students. Winkler has pointed
é out that "some 38 percent of those here are totally self-supporting; A
| large part of the remainder receive only partial assistance, usually from
. colleges or foundations." For many of these students, the capacity to
keep on supporting themselves is in jeopardy. The financial pinch has

grown in recent years and is generally attributable to the rising cost

95Blegen, et. al, p. 19.
96}!0, p. 186.
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of living. In any case, the special concerns of students ftrom abroad
tend to aggrevate unpleasant financial conditions.97

In relation to financial concerns and to other areas as well
Moore has argued that the Federal Government has been lacking in genuine
consideration of foreign students' problems., He comments,

U, S. federal agencies, their own governments, and U. S.

institutions are more concerned with maintaining their rules

and regulations than with examining the basic premises used

to justify these rules or the need for changing them.?
He argues further that educational costs in the United States are
extremely high compared to what foreign students can pay, that many
foreign students come from incomes at home which are barely at a par with
or less than the American average. Institutions of higher education in
this country, though they express commitment to intermational education,
have actually done very little to keep costs for foreign students at a
reasonable level,??

At the same time that some assert that the government and
institutions of higher education aren't doing enoughvto relieve the
financial burdens and legal restrictions placed on foreign students,
thére is pressure to keep dwindling resoufces out of foreign students'
hands. State legislators and other parties close to-higher education in

America argue that the limited money available for aiding students in

their education should go to domestic students, Because foreigh students

9TKaren J. Winkler, "Closing the Books on Foreign Students?"
International Educational and Cultural Exchange, N 2-3, Winter 197L,
Pe 18, '

98Moore, Pe 35

991 bid,
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are in the minority and because they are expected to be supported by
their home govermments, some Americans feel that money generated in
the United States should not go toward helping these students.while
economic difficulties are evident for our own students, 100

Though some leniency has been shown in the past, economic cir-
cumstances are necessitating a tightening of policies governing summer
employment of foreign students. The Department of Labor has brought
pressure on colleges and universities to keep foreign students out of
the job market. Immigration regulations have been established to keep
international students from getting summer jobs in other but special
circumstances because there is a fear that they will take jobs away from
American students or that they will drop out of school to become per-
manently employed in America, thus diluting the job market. Some foreign
students have, as a consequence, been forced to work illegally. Others>
have gone back to their ho;e countries,10l For those who do stay,
financial burdens are great and appear to be getting worse. Federal
regulations, state governments and individual institutions could perhaps
do more but are themselves in the unfortunate position of trying to
maintain international education while feeling pressure to give avail-

able money to domestic students,

Language

While exploring the relevant features of a topic area such as

foreign students! problems, one might expect to find it difficult to

lOOWinkler, p. 18,

1011bid., p. 19.
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single out any one category of concerns as being the "most pervasive"
or "the problem" in terms of frequency or its effect on other categories.
However, just such a category of concerns does appear to exist and seems
to permeate the entire spectrum of problems foreign students experience
while seeking an education in America's colleges and universities. This
category refers @o the use of the English language by international
students in speaking, listening, reading, writing, taking lecture notes
and the communication skills necessary within an academic as well as a
social setting,

’In college level work, most professors seem to assume that all

students who enter the classroom do so with a minimum of English language

skill.v\This assumption does not seem unreasonable, but for the student

e

whose formal English is barely at an adequate level and whose comprehension
of colloguial American language is poor, the assumption that they are
able to "put it all together" and gain a thorough understanding of the
course content becomes suspect,

In large undergraduate courses, the foreign student faces the

problem of trying to follow the points of a rapid-fire lecturer

and, at the same time take notes on what is said. Professors

who use academic jargon and idioms confuse the student who is

trying to understand new technical terms and to learn to take

notes in English.lo2

Moghrabi administered the Nelson-Denny entrance examination to

a sample of 190 foreign students. The results indicate that many
foreign students are lacking in English language skills and that there

was a strong correlation between avstudent's high school preparation in

English and his English proficiency in college level work.

102Maxwell, p. 302,
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Over 88% had shown a vocabulary score below fifty, and 75%

had a comprehension ability below the 30th percentile,

About 4O0% had a reading speed of less than 100 words per

minute, 10
He comments that the grade point average of foreign students who had
received poor English preparation was shown to be lower than students
who were better prepared. "Students who are linguistically poor often
have emotional anxiety which disturbs not only the student but also those
who are involved in his instruction."1Oh When Hagey and Hagey asked
foreign students what areas of their individual classroom work they
felt they needed help in, 77 percent of their sample said that they
would like special efforts on the part of professors in aiding them
in the use of English., They conclude that,

emphasis is needed upon oral-aural skills to enable the

student to become more involved in classroom activity,

removing his degendence upon his reading as the only source

of information,105

”Lack of facility with English can have profound effects on a

foreign student's social-psychological adjustment to his American
environment. Foreign students who come to the United States for a
college education are frequently those who most excelled in scholarly
endeavors at home and are accustomed to doing well academically., Find-
ing that they are unable to compete as successfully or demonstrate their

knowledge and ability adequately because of poor communication skills is

frustrating. Many students may feel that they are looked upon as being

103M0ghrabi, Pe 3290
10k 4,

1Osﬂagey and Hagey, p. L3.
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less knowledgable than they actually are because their verbal skill
is not always sufficient to relate what they know in articulate or
precise terms, Torrey et. al, refer to this phenomenon as "culture
shift" which they explain as the "loss of prestige and change from high
status in their home countriés to low'status in the United States" in
part due to "difficulties in communication involving both language proper
and paralinguistic processes."106 In colleges and universities in the
United States the international student often

finds himself in what may seem to be an unfriendly sea of
competitors, most of whom are familiar with the American
educational system and take for granted the many colloquial
expressions and not-easily-understood American allusions that
creep into the daily lectures,l107

Selltiz et. al. note that some foreign students are more worried
about their reading ability and getting assignments done properly and on
time. Other students appear to have greater difficulties when it
comes}}o spoken English. One foreign student is reported as saying

" '"The most difficult thing--my spoken English is very poor.
Sometimes I'm afraid the professor or assistant cannot under-
stand me about my studies and I'm afraid they suspect my -
knowledge is poor.'

-

The authors remark that approximately a third of their sample reported

~——

that talking to Americans was a source of difficulty.108

~—

In order to help meet the need for examining foreign students'

English proficiency prior to their actually coming to the United States,

106Torrey, et. al., p. 85.
107Blegen, _e_to _a_lo, Pe 5.

108se11tiz, p. 125,
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the Test of English as a Foreign Language /TOEFL/ was instituted in
1964. A year later, the National Council on the TOEFL, which had
existed since 1961, along with the aid of the Ford Foundation, the
College Entrgnce Examination Board and the Educational Testing Service
began a world wide program for testing the English language skills of
international students. In the academic year 1971-72, 6L,2L43 foreign
students took the TOEFL. There are four administrations of the test
given internationally each year at approximately 1600 centers. The
items that appear on the TOEFL are well researched and a different form
of the test is given at each international administration. It is hoped
that, by using the TOEFL, the foreign students who come to the United
States will have more uniform proven ability in English language skills.109
Zi;éspite the administration of the TOEFL, there are apparently

problems that persist for foreign students in the use of English on
American campuses., A foreign student's capabilities in the use of formal
English may be nearly flawless yet he may experience problems in communi-
cation with Americans. iDr. Alfred J. Kraemer of Vanderbilt University
in discussing "Culturﬁi Self-Awareness and Communication" points out
that what an individual assumes about his words and the person to whom
he is speaking can make tremendous differences in whether or not he is
understood,

It is virtually irpossible for anyone to communicate with

other people without making assumptions about them. We may

make these assumptions knowingly or, more commonly, without

being aware of making them., Ease of communication is deter-
mined, in part, by the extent to which such assumptions are

109sanford C. Jameson and Donald J. Malcolm, "TOEFL--The Develop-
ing Years," International Educational and Cultural Exchange, V 8, N 3,
Winter 1972-73, pp. 57-62,
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correct. When false assumptions interfere with communication,
we may recognize that this is happening. We may sometimes
discover later that it has occurred. Frequently, we never
become aware of it,110

Often our communications with people from other cultures are
- heavily influenced by our own cultural conditioning and the assumptions
we make based on our own feelings about a situation., These assumptions
can

manifest themselves as 'projected cognitive similarity'--

that is; when we implicitly assume that the other person's

ideas and thought processes are similar to what ours would

be if we were in their place,1lll
Such assumptions can and do cause breakdowns or misinterpretations in
communication even when both participants in the communication have
excellent command of the language. The important feature is: does the
same word or phrase mean the same thing to both participants? If it
does not, then they are likely to misunderstand one another. Non-
Americans who speak English with supreme articulation frequently do not
intend the same meaning as an American would place on the words the
foreigner has used., By the same token, Americans tend to make statements
which incorporate their own values--values which may not be shared by
a foreign listener.l12 Thus, it seems reasonable to infer that[fﬁreign
students might experience considerable difficulty in understanding and

interpreting the meanings of Americans even though they have a good

command of the English language;/g

11041t red J. Kraemer, "Cultural Self-Awareness and Communication,"
International Educational and Cultural Exchange, V 10, N 3, Winter 1973,
Pe. 13,

1111pig,

1121pid,, p. 1k.
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SUMMARY

Tn the forgoing analysis, we have looked at the major areas
in which foreign students seem to exberience the greatest adjustment
difficulty during their sojourns in the United States. Wwe have seen
that foreign students do encounter an array of problems which are
unique to them and which will tend to create upheavals in their lives
that inhibit or interfere with their behavior patterns and academic
concentrat;pn.

Iﬁternatjonal students on American campuses often have problems
in becoﬁ;;g socially adjusted. They sometimes find that Americans
treat them as somewhat of an oddity and over-attend to their "foreign-
ness" while failing to show real interest in the foreign student as a
person, Some foreign students complain that Americans are superficial
and that genuine friendships are difficult to establish:i The subtle
cues and nuances of domestic dating and social interaction are confusing
and frustrating to students from other countries. On occasion foreign
students whose own values run counter to American patterns of social
interaction are pushed into awkward social situations which tend to
amplify and compound their problems,

The institutional apparatus and policies of colleges and univer-
sities in the United States can cause a foreign student many problems in
academic adjustment, Examination and grading procedures are frequently
very strange to international students./'f;ying to "keep up" in a system
which is not always sensitive to their A;;as makes the scholarly pursuits

of foreign students doubly hard. The distinct Western reference in the

-
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American classroom is often a source of annoyance to students from a
traditionally Eastern exposure,

Being very far away from home in a land where traditional
beliefs, customs and culturally engrained attitudes are quite different,
the foreign ;tudent may feel estranged and isolated. fhe emphasis on
independence in the American family structure often abbears to the
foreign student as a lack of cohesion in cur affiliations and a lack
of respect for age and authority.) Differences in philosophy, religion
and life style cause foreign students to feel out of place in America
and may créate alienation toward the United States and its peoplé.

The expectations foreign students have of America make thei;
adjustment concerns even more pronounced. The United States if often
seen by students from abroad as a land of plenty where everyone is rich
and friendly and where opportunity abounds for all, Such unrealistic
views can have detrimental effects on foreign students when they are
confronted with the sometimes harsh realities of 1life in America.

Many foreign students have difficulty in financing their educa-
tion in the United States. Financial aids, grants and loans are some-
times very hard to come by for the foreign student and the support they
receive from home may be insufficient from the start or can be decreased
or cut off as the result of currency valuations, personal tragedy or
national catastrophe. The United States Government has been criticized
for not doing more to aid foreign students financially,'yet there remains
pressure to place dwindling funds in the hands of domestic students.
Immigration laws severely restrict the summer employment of foreign
students which adds to their difficulty in finding money to continue the

education in the United States.
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The use and comprehension of the English language is perhaps
the most prevalent problem experienced by foreign studehts. Under-
standing colloquial expressions, slang, and technical j;fgon presents
formidable obstacles to the international student both in and out of
the classroom; Many foreign students are forced to rely on written
material inrtgéir studies because they find their comprehension of
lecturers who move too rapidly and their ability to take notes in English
less than adequate.‘jThe Test of English as a Foreign Language has helped
to alleviate thiéﬂproblem to some degree but many foreign students still
express concern over their capacities in the use of English. Even the
student who has good languége skills may encounter difficulty because
of assumed perceptions about words and phrases that may not be appro-
priate for both speaker and listener,

One must keep in mind that the six major categories of foreign
students' problems presented here are not mutually exclusive. Problems
in one area relate to and compound problems in other areas. It is
impossible, for example, to separate the language difficulties a foreign
student experiences from problems of social adjustment concerning
communication and interaction with American acquaintances. That is, if
an American student tells a foreign student that he is "really a cool
dude" withéut any other exﬁlanation of his feelings, the foreign student
may never realize the positive sentiments of the American student for
him,

While the six areas of problems discussed are not mutually
exclusive, they are not totally exhaustive. There may be and probably
are some problems which foreign students face that would fall outside

the general categories examined here. However, it seems obvious that
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the above mentioned problem areas are those which are most significant
in creating social-psychological stress for the foreign student on an
American campus. It is this social-psychological stress and the
accompanying mental and emotional maladjustments of the foreign student
which this writing will now emphasize as it turnw to an examination

of campus services designed to meet the needs of international students,



CHAPTER ITI
THE NEED FOR GREATER COUNSELOR PREPARATION

Foreign students come to American campuses with great hopes
and expectations as well as a sense of preparedness in facing exciting
new challenges. Frequently, however, the challenges they face are not
the same ones they expected. Social and academic difficulties, lack of
sufficient funds, bewildering cultural differences and inadequate
language skills deter the foreign students' smooth entrance into and
life within their respective campus community and the society in general.
Putting all of the problem areas together and studying their
effects on the mental health of foreign students, one might conclude

that students from abroad are more likely to become emotionally upset,

depressed, unhappy and show signs of psychological disturbance than
their American counterparts. Such a conclusion would be quite accurate.
Nickelly et. al. report that a greater number of foreign students
required psychiatric attention during a three year study than did Ameri-
can students in the same period. They remark that-the major reasons

for the emotional disturbances were the nature of the host culture, the

academic pace and the distance away from home , 113

113, , Nickelly, M. Sugita and J. Otis, "Adjustment and Mental
Health Attitudes in Foreign Students," Mental Hygiene, N L8, 196L, p. L6L.
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Similar findings have been reported by Jarrah-Zadeh and
Eichman who note that the bulk of the confusion and resultant emotional
disturbance foreign students experience stems from the conflicting and
contradictory stimuli they receive.
On the one hand, the Government and foundations encourage
them to come to the United States for study. On the other
hand, many university officials and even many students are
disinterested or hostile. This evitably creates confusion
.« o o 15n§7. . « When the confusion, conflict, and/or isola-
tion becomes too great, we can expect the foreign student to
show stress reactions and perhaps, definitive emotional
illness, 11l
Their findings demonstrate that many foreign students will ultimately
experience "less than desirable adjustment" while a small minority will
have emotional breakdown, "This small minority, however, will probably
equat or exceed the number of American students who experience similar
distress."115
Further evidence of severe emotional illness developing
in foreign students as a result of the tremendous pressures they
encounter here comes from Zurin who found psychotic reactions to occur in
the case studies of eight foreign students.116
It would appear that the problems of foreign students are not

merely a set of minor concerns--a sort of obstacle course--which each

student must pass through but which all who encounter such concerns will

1lijarrah-zadeh and Eichman, p. 92,
115Thid., pe 93.
116L. M, Zurin and E, T. Rulin, "Paranoid Psycnotic Reactions

in Foreign Students From Non-Western Countries," Journal of the American
College Health Association, V 15, 1967, p. 223,
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successfully reach a point of reasonable adjustment, Some foreign
students find their unique circumstance overly taxing and are unable
to adjust effectively to the point of developing severe emotional
disturbances. Many others develop lesser but still serious psycholo-

gical upsets which would require at least minimal treatment.

Current Conditions

Recognizing that foreign students face a myriad of problems
which may result in a variety of adjustment patterns ranging from mild
confusion and frustration to severe psychological disturbance, one is
prompted to ask: What is currently being done on Americ#n campuses to
handle the concerns of international students?

When viewing foreign student affairs and the apparatus established
to handle foreign students' problems on most campuses, one individual
stands out above all others in terms of designated responsibility. That
individual is the foreign stﬁdent advisor. Generally speaking, campuses
with a hundred or more foreign students will have a full-time student
advisor, Some very large campuses with a great number of foreign stud-
ents present may have a correspondingly large number of foreign student
advisors. Regardless of the size of the campus or the number of foreign
students attending there, by far the greatest portion of burden for
"solving" foreign students' problems is placed on an advisor who usually
becomes overloaded with responsibility. As Du Bois points out

The complicated minutiae that beset foreign student affairs
are often eagerly placed on the shoulders of such an officer
(foreign student advisor), who is generally a member of the
administrative staff rather than of the faculty. This, too,

has its drawbacks. A foreign student advisor in this context
may be able to provide the needed advice but he can scarcely
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be expected to discharge compentently the individual
academic and personal counseling that may be required.117

Foreign student advisors are expected to fill as many roles

as the foreign student may have problems, They are either given the
responsibility or take it upon themselves by virtue of being the most
logical person to whom foreign students direct questions for an entire
realm of concerns which they may or may not be equipped to handle.
Foreign student advisors may be saddled with the role of teacher,
admissions officer, counselor, residence hall manager, coordinator of
student activities, community liaison and provider of an "American
experience."118 They may also be expected to or feel reséonsibility for

the internationalization of individual college campuses,

That is, the furthering of interaction between domestic and

foreign students so that both will come to know the other

and to understand themselves better,119
Clearly, no individual or group of persons holding a rather specialized
office like that of foreign student advisor can be‘expected to be
competent in all of these tasks, Even if their knowledge, skill and
training were sufficiently extensive--the limitations of time and energy
would prohibit efficient execution of each of these requirements.

Certainly, foreign student advisors are not the only collegiate

personnel who are concerned with the problems of foreign students.,
Admissions and financial aids officers frequently become involved in
trying to help foreign students solve the problems that arise in these

areas, Academic advisors and counselors may also become involved in

expediting a foreign student?s career or his social-personal adjustment

117pu Bois, p. 172.
1180arpenter, p. 39,

11950nnson, "Comparative Stereotypes," p. 2L.
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to 1life in the United-States. Sometimes the efforts put forth by
counselors and student personnel workers have been noble., However,
- in many cases such efforts have been poorly directed or insufficient
attention has been given to the uniqueness of foreign students, result-
ing in a lack of sensitivity to the difficulties faced by this group.
In discussing foreign student career counseling, De Antoni notes that
the basic weakness in the efforts to handle foreign students' problems
has been

due to the fact that interest and concern waxed gloriously

in some years, and waned just as precipitously in others.

Constant and persistent efforts were never given to the

matter,120

Perhaps it is because student personnel workers and counselors

are a product of the domestic host culture or because they have, over-all,
greater contact with American students by virtue of sheer numbers, what-
ever the reasons, domestic counselors appear to be somewhat limited in
their cultural sensitivity to culturally different groups, Vontress,
in examining the cultural barriers between middle class counselors and
"disadvantaged" counselors remarks:

Perhaps the greatest blockage in the relationship is the

counselor's lack of understanding of the sociopsychological

background of the client . . . The counselor, having grown up

in, or having assimilated so completely the values of the

middle class environment, is deprived of an understanding of

those whom he would in some way assist. Admittedly, some

counselors are more deprived than others, and perhaps the most
deprived are those who do not realize they are deprived,121

1205 3ward De Antoni, "Foreign Student Career Counseling: A
Personal View," International Educational and Cultural Exchange, V 7,
N 3, Winter 1972, p. 93.

121Clemmo'xit.,E. Vontress, "Cultural Barriers in the Counseling
Relationship," Personnel and Guidance Journal, V L8, September 1969, p. 13.
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Foreign counselors and educators have noted the rather limited
perspectives American counselors have, not only of foreign students'
concerns, but of the cross cultural studies and of the nature of
counseling elsewhere in the world. Avner Ziv, the Director of the
Counseling Program at Tel Aviv University in Israel asks, "Is it
because America is self-sufficient in every area that American counselors
believe they can find all the answers--and even all the questions?" He
comments further that he was astonished to learn that Americans seem to
know so little about studies done in their own fields in other countries,l22

Adding to the difficulties of providing foreign students with
adequate services is the fact that many international students do not
take full advantage of the services available to them. Of 265 foreign
students who responded to the questionnaire of Hagey and Hagey, only
59 percent reported having received any kind of academic advisement after
they enrolled and only 29 percent had discussed social or personal con-
cerns with a counselor or other staff member.l23 Sue argues that many
"thi rd world" students are suspicious of white, domestic counseling
services and comments that these students tend to feel that their pro-
blems will not be well understood by persons who have a predominently

middle class vieu;lzh Such attitudes seem to be applicable to some

122pvner Ziv, "Guidance U, S. A.--Views From Abroad, 'from
Israel,'" Personnel and Guidance Journal, V 53, N 1, September 197,
p. 56.

123Hagey and Hagey, p. Ll

12hStanley Sue, "Training of 'Third World' Students to Function
as Counselors," Journal of Counseling Psychology, V 20, N 1, 1973, p. 73.
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extent to foreign students' views of American counselors,

Despite the many and varied obstacles that are evident in
attempting to provide the services necessary to deal effectively with
the problems of students from other cultures, many colleges and univer-
sities have made serious efforts to better accommodate international
students, Some of these efforts have been reasonably successful--some
have been grossly inadequate. At the same time, other institutions=--
usually small, liberal arts colleges--have sought to recruit foreign
students while making little or no provision for their special concerns.,
"Experienced foreign student advisors on the campuses agree that the
worst problem is colleges recruiting foreign students without being
equipped to handle them."125 Moghrabi writing on the academic and
supportive services that American institutions might provide foreign
students concludes:

Although American universities are trying to improve their
services to foreign students, there is much more to be done
in the areas of curriculum, teachers' attitudes, counseling,
and admission before they can adequately serve and train
foreign citizens of the world.12
Apparently then, the current conditions relating to the counsel-

ing and student personnel services available to foreign students are

not all that they might be and there is room for improvement,

The Need for Greater Awareness

The problems of foreign students relate to the entire institu-

tional framework of American colleges and universities. Such a broad

125Chronicle of Higher Education, p. 8,

126Moghrabi, pe 33L.



60
consideration is valid since any suggestions on improving the programs
and services concerned with enhancing the foreign students' circum-
stances within any part of the institution will carry over in certain
respects to the betterment of the total institution,

It is assumed that, in many instances, those currently enrolled
in counselor education programs may eventually take positions in other
areas of student personnel work. It is further assumed that present or
future counselors and student personnel workers in other areas will be
able to reap equally whatever benefit there may be from the suggestions
to be made here. Nevertheless, for convenience sake, the term
"counselor" or "counseling trainee" will be used hereafter to refer to
the recipients of present efforts. When relevant points seem more per-
tinent to other areas of student services, they will be specifically
labeled in context.

Counselors and counseling trainees, unless they have traveled
extensively abroad or have become personally familiar with a number
of foreign students, cannot be expected to know a great deal about the
abundant problems foreign students confront daily while attending
college in the United States. Perhaps it is. presumptuous to expect
institutions to make special efforts to prepare their counselors in
dealing with the emotional upsets foreign students experience. This
would not seem to.be the case however,

Increasingly, college and health authorities note unhappi-
ness or emotional disturbance among students from different
cultures. As the host nation we have the responsibility of

understanding -the nature of the problem and of developing
remedial measures whenever possible,l?

127 jarrah-Zadeh and Eichman, p. 82.
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The tremendous range of pressures and stresses which are likely to
effect foreign studentsrshould lead to a similarly wide range of
methods to cope with the problems involved.128 Whether we as the host
culture should or should not impose our values on foreign students or
attempt to acculturate them to the American style of life and education
is rather debatable., But, if students from abroad have come to the
United States to observe or participate in the institution and the
culture, then it would be a discriminating practice to not provide for
them the same facilities and considerations we provide for our own
students.129 Among other services, colleges and universities must make
adequate arrangements for the counseling and testing of their growing
populations of international students.l3o

While there is obviously ample sentiment and sound reasoning
upon which to assert that colleges and universities need to provide
adequate services to meet the needs of foreign students, there remain
some questions. Many foreign students do not take full advantage of the
services available to them. Why then should special efforts be made
to accommodate a group of students who do not want or will not use such
services? Apparently, there are some very good reasons why special
efforts are in order. Hagey and Hagey, who cited that only relatively
small percentages of foreign students had actually received academic

advice or personal counseling also note that

128K1€in, _e_t:o a_l, Pe 77.

129py Bois; p. 168,

130Moghrabi, p. 33L.
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Though one might initially assume that students do not

feel the need for an orientation program, more than 79%

preferred some help., Those who had experienced any kind

of program, . . . significantly favored this kind of help.

This is certainl{ suggestive of the value of such programs

to the students,131
It perhaps also suggests that students are able to best evaluate a
program when they have had some exposure to it., Therefore, we may be
able to infer that the reasons why more foreign students do not utilize
advisement and counseling services to a greater degree have more to do
with their exposure to and awareness of those services than with a
lack of need or negative attitudes toward them, Perhaps foreign students
do not make greater use of counseling services because they are not
well appraised about American counseling in general or know very little
about the counseling service arrangements at their respective institu-
tions,

In a different study than the one cited above, Hagey and Hagey
have discussed the international student in the junior college. Their
conclusions indicate that the problems foreign students face are not
significantly different in two-year institutions compared to four-year
institutions. They also note that foreign students report an infrequency
of continuing academic advice and often expressed the desire for more

help in orientation.132 These findings also seem to support the notion

that foreign students want whatever help is available and tend to

131Hagey and Hagey, p. L3.

132y, g, Hagey and Joan Hagey, "The International Student and
the Junior College: Academic and Social Needs," Journal of College
Student Personnel, V 13, N 2, March 1972, p. 1k,
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support also the inference that familiarity with services may lead
to their greater usage,

Assuming an institutional commitment, or for that matter, an
individual commitment to do more to improve the counseling services
available to foreign students, what then should our course of action
be to effect that enhancement? Placing increased responsibility on
the foreign student advisor does not seem tenable since, as we have
already seen, this staff member is often overloaded. Restructuring the
operational aspects of the counseling services might be helpful, but
indications are that we need not go to such extreme lengths to accomplish
the goal of better counseling of foreign students. The best alternative
seems to pe to put greater effort forth to develop counselors' aware-
ness of cross-cultural phenomena and the problems of foreign students
in American higher education,

While he (the counselor) cannot be expected to become a univer-
sal expert on the cultures of the world, more detailed famil-
iarity with selected nationalities should not only equip him

to deal more effectively with their distinctive problems, it
should also increase his sensitivity more generally to the
implications of cultural differences among his charges.133

« « « The counselor (should) have some grasp of the concepts

of cultural relativism and of the relationship between
personality and culture. This would also serve to place in
perspective his knowledge of the principles and techniques 134
of counseling that are derived from the American social setting.

Counselors in service and counselor education students from

- the host culture, having little previous exposure to the concerns of

foreign students need to become more personally conscious of cultural

133Lambert and Bressler, p. L.

13hpy Bois, p. 175.
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differences and their effects on students from abroad.
Little can be done for students except through personal-
ized experience, and the personal relationship is a most
important factor in effective counseling. Counselors of
foreign students can do their best only when they have

learned relevagt facts about foreign students and their
backgrOunds.13

Such knowledge and personalized experience would certainly seem to be
very important to social-personal counseling since closeness and under-
standing are so much a part of discussing intimate emotional concerns,
That does not exclude, of course, the need for comprehending cultural
differences in vocational-career counseling,

Foreign student vocational needs and career goals cannot be

adequately assessed without considering the frame of refer-

ence provided by his culture . . . A counselor who is cogni-

zant of the cultural background of the foreign student should

be able to do a better job of involving him in an assessment

of his strengths and limitations in pursuit of a specific job

and career objective,136

Understanding the problems international students face and

developing an awareness of cultural differences as they relate to the
foreign student's condition on American campuses is a starting point,
but "cultural" awareness does not stop there. Through his exposure to
foreign students and their unique concerns, the counselor should also
develop a sense for the cultural bias that may exist in his own attitudes
and which might be reflected in his counseling.

Basically, a counselor needs to be aware that the formal

training in counseling is culturally biased--what he has

learned may not be_applicable to the foreign student sitting
in front of him, 7

135p1egen, et. al., p. 6.
13645, p. 188,

1371014., p. 189,
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Klein et. al. have stated the problem of cultural bias in relation to
foreign student counseling quite thoroughly:

Most students are polite and feel implicitly obliged to

voice positive attitudes toward the United States and to
demonstrate friendly social contacts with Americans. For
pragmatic reasons they want to show sponsors and professors
that they have reaped what they know are the expected benefits.
On a personal level they prefer to believe that experiences
have been good in order to mask any pain or stress., And it is
painful and difficult for anyone from any culture to share
personal negative thoughts and feelings with strangers. This
difficulty is compounded further by our own readiness to
believe positive things about ourselves. Even when one is
actively aware of this problem as a potential source of bias,
it is especially difficult to overcome in interview situations
where cultural differences make interactions somewhat awkward
and difficult. It is far easier to accept the first wave of
oraise or denials of difficulty as 'the answer' than it is to
continue to probe awkwardly and painfully. But our experience
has shown us time and again that extensive probing and contact
reveal negative attitudes and painful experiences we would
never know of had we not persisted,138

The effect of cultural bias as it related to counselors and to
the counseling situation cannot be emphasized too strongly. It is
important that counselors in training obtain an exposure, not only to
the problems of foreign students, but also to the elements of their
own prejudice. In a profession where one's own perceptual abilities
are so extremely important in understanding the counselee and his
particular concerns, it would seem unreasonable to expect a practitioner
who does not perceive the client's frame of reference nor his own
cultural biases to function effectively.,

Callao, a counselor of Filipino-American heritage, commenting

on second generation Asian-Americans and the counselor's role writes:

138¢1ein, et. al., pp. 81-82.
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The question 'Who am I' is especially difficult for the

assimilated and acculturated Asian-American who may not be

sure to what culture or subculture he belongs. Quite often,

counselors who are oriented toward the dominant culture and

its concerns are themselves culturally disadvantaged.

Culture shock can and does occur to counselors who are

unaware of important subcultural concerns. In many cases

too much time is spent on the study of the latest techniques

and research methods while one of the most essential ingre-

dients of the counselins process--people and their life

styles=~is forgotten.13

There are numerous benefits to be gained from a counselor's

exposure to cross-cultural variations and the related manifest pro-
blems, particularly for the client, but also for the institution and
the counselor himself. In relation to the foreign student's emotional
upset or vocational quandry, greater counselor awareness of the student's
cultural background and its relation to his life in the United States
can only serve to expedite the counseling relationship which should in
turn help the counselor help the client., For the institution, it will
gain better counseling services, including other student personnel
services and hopefully a happier, more well-adjusted foreign student
body. For the counselor, he will be better prepared and more effective
in dealing with the concerns of those foreign students he counsels and
he may be a better counselor over-all., Kraemer, discussing the possible
benefits of understanding one's own biases remarks:

At the very least, an increase in cultural self-awareness

should make it easier for -people to suspend judgement when
they are confronted, in an intercultural encounter, by

139Max:i.mo J. Callao, "Culture Shock-west, East, and West
Again," Personnel and Guidance Journal, V 51, N 6, February 1973,
p. L16.
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behavior that appears odd. It should make them more ready

to suspect that the appearance of oddness may be caused by

the cultural influences in their own thinking.lho

Being cognizant of current conditions and apparent needs

does not, in itself, constitute a solution to a problem. Solutions,
or at least, efforts put forth toward the realization of a solution,
must have their foundation in a reasonably thorough grasp of the

problem. More importantly, they must have a well-planned and well-

executed action component.

OKraemer, p. .



CHAPTER IV

METHODOLOGY OF LEARNING ACTIVITY: AVENUES

FOR DEVELOPING AWARENESS

The answer to the handling of abundant foreign student.concerns
lies neither in placing greater work loads on the already .overloaded
foreign student advisor nor in restructuring the operational framework
of college and university student services. Rather, the best answer
seems to be in developing greater counselor awareness of the unique
pressures and adjustment difficulties of international students, of
cultural variance and of biases that may limit cultural perceptions,
But the phrase "greater counselor awareness," though it has a pleasant
ring to it, only states the "what" of what needs to be done in rela-
tively general terms. It does not say specifically what needs to be
done and it certainly does not answer the most important question=--how?

-Counselors in the field and counseling trainees may be exposed
to a wide variety of informational sources on special problems in
counseling or on how they may adopt new approaches in order to be more
effective counselors. Lectures, workshops and numerous publications
all serve to provide the counselor and prospective counselor with
better tools and greater knowledge of his discipline. However, despite
the wealth of knowledge available through each of these sources or the

quality of their presentation, they all have the disadvantage of being

68
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somewhat hit or miss, A lecture or a workshop may come to one's
campus affording ready access to its message, but then again it may
not be presented any closer than in the nearest major city which might
be a conside?able distance away. Also, lectures and workshops may not
be ongoing propositions. If one is unable to attend at the time of
presentation, there may be a long wait for the next one, if in fact
there is a next one. In-service counselors and graduate counseling
students simply may not be able to "get away" to attend the presentation,
Also, workshops frequently have the drawback of being rather expensive,
Scholarly publications are an excellent source of information, but with
the plethora of journal articles available it is impossible to cover
them all,

The practitioner then can only hope to read a fraction of the
articles published in his field and is forced to center his attention
on particular topic areas, if he is to derive more than a superficial
understanding of that area. Without some stimulus to call his attention
to an area, a counselor may have only negligible exposure to is. There=~
fore, each of these sources of information is in some respect inappro-
priate in an endeavor to provide all or most counselors and counseling
students with a knowledge of foreign students' problems and an aware=-
ness of cultural bias,

A more appropriate avenue for educating counselors to be sensi-
tive to the realm of cultural variance would be something placed within
counselor education coursework. If, in the pursuance of a counseling
degree, a trainee were exposed to information and learning activities
related to international students and cultural differences, then we

might be assured that he would go into the field with preparation along
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these lines, If that information and those activities were an esta-
blished fact of the curriculum for counseling students in all graduate
schools, then we would know that the profession was better prepared to
deal with foreign students' problems, This approach seems to blend
with the suggestions of Vontress who states:

Unique in-service and pre-service training should be provided

if cultural barriers are to be bridged, In-service training

should allow counselors an opportunity to look at themselves

and analyze their attitudes, feelings and perceptions of

people who are different. . . it also seems tenable to suggest

that counselor education programs be examined for relevance.

Indeed, counselors in training must have an undergirding in the

behavioral sciences, but what is perhaps far more important,

they must be provided with experiences in coming to grips with

themselves, in exploring their feelings about and perceptions

of the culturally different,lll

Some type of regular coursework on foreign students! problems

and cultural differences would seem to be the most efficient and
uniform method for insuring that counselors going into the field would
have a background commensurate with counseling foreign students, The
question immediately arises, however, with the myriad of concerns facing
counselor education and the volume of information and skills counseling
students must absort--how much time can graduate schools afford to
spend on such a specialized problem area, regardless of its significance?
Also, in-service counselors have already taken their coursework in
counseling, Should they be required to devote an entire quarter or
semester to developing an understanding of foreign students' concerns?

Do they need to take that much time? It does not seem feasible or

necessary to ask graduate schools to institute an entire new course to

Wilyontress, pe 16.
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educate counselors and counselor trainees to international students
and the cultural differences pertinent to counseling. There is no
doubt enough subject matter on foreign students and the area of cultural
variance, particularly if one is talking about understanding and
communication across cultural barriers, to fill an entire course. But
we cannot hope to teach counselors everything there is to know about
other cultures, their customs, sanctions and mores or all the diffi-
culties that might arise in communication between domestic counselor and
foreign counselee any more than we can hope to teach all the facts of
all the different counseling thebries. A more expeditious approach
would be to institute a unit within an already established course on
problem areas in counseling,

In a curricular offering on the problems that arise in the
counseling relationship, the framework for the discussion of foreign
students' problems is already established. The financial expenditure
for materials and salary has already been made and few if any new expend-
itures would be required. Such a unit could provide considerable
exposure to an important problem area while requiring no greater commit-
ment of time and energy than would ordinarily go along with other graduate
level work, While a unit on foreign students would not be "painless"
or would not take time away from some other area, it would not necessi-
tate rigors of learning any more taxing than other counselor education
learning activities. It is a problem area of sufficiently significant
import to make fhe shifting of other content matter to accommodate this
new unit a near necessity for a counselor education program concerned

with the full preparation of its trainees. In short, a unit on foreign
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students! problems and cultural differences could yield formidable
results for counselor education while placing no extravagant pressures
nor requiring vast changes in the existing program. Thus a unit plan
designed to provide counselors with learning activities in the area of
cultural variance, cultural bias and the problems of international
students forms the answer to the specific "what" question mentioned

above,

What Is A Unit Plan?

The unit plan as it is used throughout education may have
different forms of statement or different intended results, but the
general structure of a unit seems to have a reasonably consistent set
of components through which learning is assumed to flow. Del Popolo,
in discussing the essential foundations of the unit notes that it
derives from both a philosophical and a psychological basis,

Philosophically, the unit is concerned with the relationship
between educational goals and the procedures employed to
achieve the goals., Some will deal with the content or sub-
ject matter of the program while others will pertain to the
development of attitudes, skills, and appreciations . . .
Psychologically, the unit is concerned with knowledge of the
learning process and the nature of the subject matter to be
presented. When preparing a unit, considerable attention
must be paid to restructuring the subject matter to fit the
needs of a particular group of learners,
Therefore a unit may be seen as having several functions including the
relating of goals to methods in education, placing information within

a clear, understandable framework and operating with sensitivity to

both the affective and objective elements of learning. In this way

l1‘2Joseph A, Del Popolo, "A Re-Definition of the Unit," Peabody
Journal of Education, V 43, N 5, March 1966, p. 281,
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a unit encompasses the content and the process of teaching/learning
activity. "The essential quality one strives for is wholemess.":u13
"Wholeness" means the drawing together of component parts
into an integrated effort to present material relevant to a particular
topic area. A unit, like most other plans or systems must have organi-
zation, if it is to meet the implicit goal of "learning." .Generally
speaking, a unit will be divided into several segments--each of which
has a direct relation to other segments and hopefully adds the overall
effectiveness of the unit, With some variation, most units will
contain the following segments,

1, A title. A short descriptive statement about the
main purpose of the unit,

2. A statement of possible objectives., Goals to be
achieved in the course of the unit,

3. A statement of possible content., A statement of
the subject matter, problems, and issues to be
covered.

L. A statement of possible activities. Suggested
instructional procedures and learning experiences,

5. A statement of possible learning materials.
Instructional media such as books, films, magazines
and audio=-visual aids that could be used in present-
ing the unit.,

6., A statement of possible evaluation procedures,
Methods the teacher might employ in judging the
accumulated skills or knowledge of the students as
well as the effectiveness of the unit plan itself.lhh

U3rbid., p. 282,

1M*George Mannello, "Resource Unit Versus Instructional System,"
The Educational Forum, V 35, N 1, November 1970, pp. 83-8i4.
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The concept of the unit is quite flexible. It may be adapted

to any number of learning situations. In a sense, it is the vehicle
and the subject matter or desired learning is the passenger. The
vehicle can carry a variety of passengers. The unit plan in this light
is viewed as a useful tool but certainly not an end in itself. The
time taken to write a unit plan would be completely wasted if the
direction and thrust of the learning experiences did not directly per-
tain to the planned objectives relevant to the subject.

An important aspect of unit study is to be sure the

instructional experiences undertaken contribute in some

way to the established objectives and are related to the

content and/or skill goals of the unit.1h5

Some units follow a logical or sequential pattern in which each

step or segment descends directly from the one preceding it.lhé Yet,
as we have seen, the general structure of a unit tends to "dove tail"
toward the thematic aspects of the whole plan. The constant maintenance
of a central concept has the apparent advantage of expediting the con-
tent-process relationship and consequently the enhancement of learning.
An added advantage to this centrality of emphasis is that it can aid
in problem formation and problem solving,

When units are built around basic themes or concepts,

they provide a basis for the formulation of related problems.

At this point the student may become actively involved in

pursuing the solution of a problem a?propriate to his
motives, interests, and abilities.lh

WSpe1 Popolo, p. 282,

11‘6Joar1 M, Leonard, John J., Fallon and Harold von Arx, General
Methods of Effective Teaching: A Practical Approach (New York: Thomas
Y, Crowell Company, 1972), p. 18,

‘1h7Kenneth H. Hoover and Helene M, Hoover, "Lesson Planning:
Key to Effective Teaching," The Clearing House, V., L2, N 1, September
1967 s De L1,
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Grant has pointed out that there is one glaring difficulty in
conventional lesson planning (and we perhaps can infer unit planning
as well). That is, such plans do not say what the teacher will actually
do and particularly--what he will say. Verbal output is simply not
explained or even ment,ioned.lb8 This could Ee a serious omission and
perhaps specific verbal behaviors on the instructor's part should be
more carefully examined. However, such specificity seems to run counter
to the idea of flexibility. Rather, a sound unit would appear to be

comprised of elements which provide organization for the attainment of

knowledge and skill--the strength of that organization being the freedom
it allows for spontaneity and other dynamic processes. In emphasizing
the length of a unit, Del Popolo points out

The time needed for the successful completion of a

unit can be suggested but should not serve as a restrictive

force. Unitary teaching demands flexibility in time

usage.
No equation between verbal behavior and time duration in a unit plan
is suggested here. Nevertheless, the principle of flexibility seems
to permeate both of these issues and all others related to unit planning,
The strength of a unit seems to be in its clarity of definition and
intentions, its synthesis of content and process in education and its

sensitivity to objective as well as affective elements in planning,

learning and evaluation,

1h8Dorothy A, Grant, "A Refocus on Lesson Planning," Teachers
College Record, V 68, N 6, March 1967, p. 503,

1L9pe1 Popolo, p. 28lL.
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Objectives

Once a teacher or instructor has decided upon an area of
content worthy of building a unit, he must, like any planner using a
systematic approach, establish goals. In one respect, he has already

established one goal--to have his students learn about and/or learn

to do something, A teacher, by virtue of being a teacher, has some

kind of goals, either by intent or default, "Intentionality is best
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described behaviorally through the passive or active behavior of
teachers."150
Teaching is not a capricious activity: it is intentional.
Even the teacher who states that his students are independent
| learners and establish their own goals has this intention
1 for them,151

Since goals seem to be inherent in the nature of teaching, the wisest

teacher would be one who specifically selects goals and planned out-

comes and directs his and the learners' activity toward those ends,

If he does not do this, he will likely decrease his effectiveness as

a teacher and decrease the likelihood that his students will actually
learn what he wants them to learn, "Without carefully prepared object-
ives, the instructor can meet frustration in deciding among the seem-
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43 g ingly countless ways to approach a subject."152
! .

j § 150Allen E. Ivey and Stephen A, Rollin, "A Behavioral Object-
| . ives Curriculum in Human Relations: A Commitment to Intentionality,"
3 i Journal of Teacher Education, V 23, N 2, Summer 1972, p. 162,

. 151Stuart Cohen and Richard Hersh, "Behaviorism and Humanism:
. A Synthesis for Teacher Education," Journal of Teacher Education, V 23,
N 2, Summer 1972, pe 173.

152421 Jo. Basham and Robert J. Davis, "New Teaching Vitality
from Lesson Planning," Improving College and University Teaching, V 15,
N 2, Spring 1967, p. 130.
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Being cognizant of the importance of stating goals and object=-

ives is obviously quite significant to teaching and learning. However,
it is pertinent to note that how one states objectives is as signifi-
cant as the idea that one should state objectives in the first place,
To state merely that one wants his students to understand such and
such better does not indicate how much better or in what ways better,
Goals should be set down in succinct terminology so that the desired
learning or performance change is evident in terms of degrees. In
educational theory, such succinct statements are referred to as beha-
vioral or instructional objectives,

A behavioral objective describes a desired behavior change

in a student who must demonstrate this change so you know

he has achieved it. Thus, writers of behavioral objectives

must clearly state what the student will be doing to show he

has accomplished it.153

The purpose of an instructional (behavioral) objective is to

establish a clear statement about what is actually going to take place
as the result of learning. Mager has written that a good instructional
objective should have the characteristics of identifying terminal
performance of students, describing the conditions in which this perform-
ance will take place and describing standards of adequate performance.
He adds that all objectives need not contain all of these character-

istics but that, in writing objectives, these criteria should govern

the form the instructional objectives take, 150

1538ruce M. Mitchell, Arnold F,. Stueckle and Robert F. Wilkens,
Conceptual Flanning with Behavioral Objectives (Dubuque: Kendall/Hunt
Publishers, 1971), pe LY.

15hRobert F. Mager, Preparing Instructional Objectives (Palo

Alto: Forum Publishers, 1962), p. 26,
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When a unit plan is intended to convey certain information
or develop particular skills, its objectives are best stated in rela-
tion to what that information is or what those skills are and how it
will be verified that the information or skill has been attained,
Objectives written in this fashion make the selection of learning
activities much easier and facilitate student and unit evaluation, If
one knows precisely what the final desired outcome is, he can proceed
to the planning of experiences which~will best lend to the accomplish-
ment of the outcome and he will be able to observe whether or not

the outcome was reached.155

Brainstorming, Discussion and Interview

Tn dealing with an issue or a problem, one method for eliciting
possible alternatives or ideas from students is brainstorming. In
brainstorming, students are invited to come up with as many ideas as
they can on a topic or on how to solve a problem. There are four
basic rules to brainstorming which are aimed at permitting maximum idea
output and at arriving at possible alternatives,

1, As ideas are brought up, critical evaluation is suspended
for all members of the class or group., Ideas must flow freely no
matter how absurd or inappropriate they seem to be. Critical or judge-
mental comments during the brainstorming session tend to inhibit
participants. The goal is to find creative and unique ideas, not to

develop critical thinking, at least not for the moment,

155Basham and Davis, p. 132,



79

2., Participants are encouraged to be "free-wheeling" in
their ideas and wild ideas are welcome., Wild or outlandish ideas
are easier to tame down than dull ideas are to revitalize,

3. A quantity of ideas is desired and encouraged. The greater
the number of ideas you have to choose from the greater the likelihood
that you will find some quality ideas.

L. Beyond coming up with original ideas, students are invited
to build and improve on the ideas of others. By adding to or combining
already stated ideas students might arrive at superior modifications.156

During the brainstorming session the ideas and alternatives
are recorded by a previously appointed secretary so that the group
will have a complete record of all ideas suggested. After the session
has ended, participants then begin a process of evaluating the ideas
one by one. It is here that critical thinking becomes important. The
guiding principle of brainstorming is that creative thinking should
precede critical thinking. That principle seems logical enough, but
the advocates of brainstorming point out that critical, judgemental
thinking is often so heavily emphasized in education that real creative
thinking is stifled because evaluation begins too soon.157

Brainstorming is a well=-known, widely used problem solving
tool. It encourages participants to use their imaginations
and be creative, It helps elicit numerous solutions to any

given problem ., . « In the area of values, it is very helpful
in eliciting alternatives,l

156Robert W, Wood, "Brainstorming: A Creative Way to Learn,"
Education, V 91, N 2, November-December 1970, p. 160,

157bid., p. 161.
158sidney B, Simon, Leland W. Howe and Howard Kirschenbaum,

Values Clarification: A Handbook g£ Practical Strategies for Teachers
and Students, (New York: Hart Publishing Co., 1972}, p. 204.




————— .

80
Further, brainstorming would appear to be a valuable tool in the raising
of issues and problem areas related to a given subject,

Unlike the free-wheeling, rapid-fire aspects of brainstorming,
classroom discussion is more disciplined, slowef, frequently more
serious and not as clearly organized in terms of discreet steps. Dis-
cussion is nonetheless a valuable tool in the processing of issues and
problems.,

Though one is less likely to find the groundrules of discussion
neatly defined in texts, as one might with other educational devices,
there are some general guidelines, Kreyche has listed seven such guide-
lines to be followed in discussion which emphasize the roles of both
professor and student:

1. Thorough preparation in the subject matter before-hand
is important for all participants. If direction and concentration
on the topic is to be maintained, everyone must have "done his homework."
Anything less is likely to turn an intended dialogue into a monologue,

2. The professor must be alert to the sensitivities of students
who are afraid to enter comments or respond to questions. He should
endeavor to draw these students out and then emphasize the positive or
"correct' aspects of his (the student's) response.

3. The professor should avoid calling on students. Students
should respond to students. The professor must not become (or appear
to be) the supreme authority--if he does, dialogue will give way to
conditioned response,

L. Generally speaking the humanities and social sciences

lend themselves to discussion better than do the physical sciences and
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mathematics.

5. Students can and should learn as much as possible outside
of class and no one should be permitted to merely get by on his verbal
prowess while neglecting the subject matter. Good talkers have as
much responsibility as do less verbal students.

6. When a class becomes involved in discussion it is nearly
a foregone conclusion that they will not cover as much material as
a lecture would. Participants should recognize and accept this at the
outset,

7. Discussion yields many side benefits such as bringing out
"grass roots" communication, establishing greater mutual respect among
participants, revealing prejudices and diminishing them, and better
overall understanding within the grou.p.159

Discussion in the classroom usually is centered around either
practical problems arising from some point in the course content which
students may seek answers to or theoretical problems derived from and
based upon research and prior study.160

It is important to realize that classroom discussion, despite
its beneficial aspects in examining a topic or problem, can all too
easily turn into something less than an intellectual exchange.

Unlike conversation, the boundaries of ciscussion are
drawn around a subject matter, and many kinds of remarks
are therefore inappropriate. Discussion is more serious,

disciplined, and thoughtful than conversation. In compari-
son to 'bull-sessions,® classroom discussion proceeds

159Gerald F. Kreyche, "Exercise in Classroom Dialogue,"
College and University, V Lk, N 2, Winter 1969, p. 170,

160Leonard, Fallon and von Arx, p. 224,
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beyond the usual topics of sex, religion and human relations
of interest to young adults in their personal lives,l6l

Assuming that the subject matter is appropriate and that the
maturity of the students is sufficient to avoid constant side=-tracking,
discussion is perhaps the most useful way of processing issues and
problems in the classroom. Discussion can precede or follow nearly
any other educational experience to the enhancement or clarification
of the subject matter,

Feelings, emotions, and personal experiences and circumstances
are not usually topics under consideration in the classroom, Such
things are not generally pertinent in terms of learning content though
they undoubtedly are present in the classroom. On occasion, the life
conditions of participants can constitute relevant content matter. In
these instances, discussion is probably a less than appropriate avenue
for analyzing this type of information. When personal information about
classroom members is pertinent, some form of interview is best to use
in its gathering and processing,

An interview may be defined as the "purposeful exchange of
meanings through spoken words, gestures, expressions and inflections."162
The interview situation can involve only two participants but may
include several, depending on the circumstances and the nature of the

information that is likely to be derived from the interview. The

16150hn N. Hobbs, "Discussion in the College Classrcom,"
Journal of General Education, V 21, N L, January 1970, p. 250,

162Walter Van Dyke Bingham and Bruce Y. Moore, How to Interview
(New York: Harper and Row, 1959), p. 10,
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interview as it is referred to here does not mean the counseling inter-
view, though the elements of information processing and rapport build-
ing are likely to be present in both. "A good interview represents both
a verbal and’a nonverbal interaction between two or more people working
toward a common goal., The interview is a purposeful conversation."l63

Simon, Howe and Kirschenbaum in their book Values Clarification

have described an excellent procedure for the use of interviewing in

the classroom situation., FEssentially, it involves breaking the class
up into groups of five to ten., Tn each group, one member volunteers

to be interviewed by the other group members. Each group member gets

an opportunity prior to the interview to write down any questions he

may wish to ask the focus person., The focus person gets the same oppor-
tunity for the writing of questions he wants to be asked and passes
these to a friend, In the interview, the focus person calls on members
as he chooses to ask their questions. He may opt not to answer any
given question and may inquire of any member why they asked a certain
question before he chooses to answer the question, Unless there is a
time limit the interview is over when there are no further questions or
when the focus person indicates. Ground rules include absolute respect
for the feelings, opinions and values of others and the exclusion of

argumentation and debate over questions or answers.léh

163Anne F. Fenlason, Essentials in Interviewing: For the
Interviewer Offering Professional Services, (New York: Harper and
Brothers, 1952), pe 3.

léhSimon, Howe and Kirschenbaum, pp, 160-161,
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Simulation, Roleplaying and Modeling

The three methods of information processing and examination
discussed in the previous section are all very valuable ways of
looking at issues, problems and situations. FEach, however, is somewhat
limited by the fact that it relies on what is generally a cognitive
give-and-take level, None of the methods have a demonstrative compo-
nent, They permit exchange on subjects, but do little to involve
students in the activities related to the subjects. Other educational
techniques have been developed which place emphasis on the "doing"
rather than the "talking about." They are intended to pick up where
the others leave off and to add an animation element to learning new
behaviors as well as content laden material,

Using traditional teaching methods, such as lectures, dis=-
cussions or seminars, it is very difficult for students to
learn with feedback any very complex or personal set of
behaviors appropriate to particular situations. Even
demonstration of these behaviors has limited value for most
students. Simulation strategies of one sort or another remain
the most likely strategies for learning and practicing new
behavior, L

"Simulation is a controlled representation of a real situation,
The use of simulation provides the student with learning experiences
leading up to the attainment of instructional objectives."166 Simulation

may also be defined as a "procedure in which a model of or an analog to

a real situation is created for the purpose of testing or teaching."167

165pavid We Champagne and John F, Hines, "Role Playing
Simulation Activities as a Teaching Strategy--Suggestions for New Users,"
Educational Technology, V 11, N 8, August 1971, p. 58,

166Thomas V, Miller, "Simulation and Instructional Objectives
in Counselor Education," Counselor Education and Supervision, V 12,
December 1972, p. 8L.

167Isabe1 H, Beck and Bruce Monroe, "Some Dimensions of Simula-
tion," Educational Technology, V 9, N 13, October 1969, p. u5.
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Simulation can be used in a variety of ways for the development of
or modification of behaviors that are necessary in the skill element
of jobs or activities where more is required than simply a content
knowledge of a subject. Beck and Monroe point out that there are three
primary uses‘of simulation:

l. to evaluate or examine an existing system,

2. to develop a model or plan for a new system, or

3. to provide a learning situation that represents a
real life circumstance,l

They note also that there are four basic characteristics of simulation
which are aimed at providing the learner with specific practice, problem
solving and decision making experiences among others. As a training
instrument, simulation: (1) starts with an analogous situation,
(2) provides for low risk input, (3) feeds back consequences symbolic-
ally, and (L) is replicable,169

There is some doubt as to the differences and similarities
between simulation, roleplaying and modeling. All are ways of acting
out orvrepresenting real situations in a learning environment. In a
training situation, all have noticeable advantage over lecture and reading
alone, Roleplaying and modeling tend to involve interpersonal communi-
cation as does simulation under certain conditions. Yet simulation can
involve other things as well, such as the representation of management,
and financial type decision making in a mock business environment.,

Perhaps the most useful distinction is one that labels simulation as a

168713 4,

169114,
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category of learning techniques and roleplaying and modeling as types
of simulations,

Miller, in discussing simulation as applied to counselor educa-
tion, seems po follow this sort of categorization and places four types
of learning situations under the general heading of simulation. He
notes that reading and listening are essential learning methods to the
entry level of simulation, Without the basic underlying principles
gained through reading and listening, the student will not be prepared
to be actively involved in other simulation techniques. At the second
level, he points out that "modeling can involve live models or the use
of video demonstration tapes which show the counselor skill being
studied,"170 The third level Miller describes as practice responses and
roleplaying., Practice responses are those appropriate counselor state-
ments or questions which trainees attempt to learn by responding to
written statements or audio taped statements representing the hypothe-
tical clients' comments. Roleplaying involves the enactment of a
real counseling situation between the trainee and another person (often
another trainee) in which the trainee gives the appropriate resconse
to statements made by the acting client. Unlike practice responses
which are discreet, roleplay responses require a continuous effort on
the part of the trainee in delivering the correct response. The final
level of simulation is supervised counseling experience in a counseling
laboratory with observation facilities, In Miller's levels of simula-

tion, each level is placed in a logical sequence where level one must

170Mi11er, po 8lL.
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be completed before proceeding to level two, and so on. Thus, modeling
is seen as preparatory to roleplaying.17l

Ettkin and Snyder have developed a model for peer-group counsel-
ing based on.roleplaying. Their model is designed to fi£ a group
situation and has an introduction and six task stages. The introduction
stage involves warm-up and familiarization activities--relating feelings
and perceptions to get the group acquainted., The first stage of the
role play is the identification of common issues. Stage two is "setting
the stage" i,e., creating linkage between group members on common pro-
blems., The third stage is the initial role play of a counseling situa-
tion with two group members. Stage four involves the reversal of the
same two group members on the same or a similar problem. Stage five
is the discussion by the entire group of the play and stage six is a
replay which is usually used only if for some reason the first role play
situation was unsatisfactory.l72

Simulation techniques appear to have beneficial qualities not
evident in conventional teaching/learning methodology. Beck and Monroe
list several:

1., Simulation can provide experience in a wider range of

educational objectives: affective as well as cognitive;
process as well as content oriented . . .

2., With simulation there may be greater transfer from the
training situation to the life situation.

3. Simulation provides a responsive environment which ma
p p v
give learners a sense of immediacy and involvement,17

171Mi11er, pp. 85-86.

172Larry Ettkin and Lester Snyder, "A Model for Peer=-Group
Counseling Based on Role=Playing," The School Counselor, V 19, N 3,
January 1972,

173 Beck and Monroe, p. L8,
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Summary and Review

The objectives of a unit or course of study tell you, in

effect, where you are going and the learning activities provide a means
for getting there. Occasionally, however, one also needs to look back
and see where he's been, This is the purpose of some type of summariz-
ing process,

Effective summaries help develop an awareness of the essential

unity and purpose of what was done; they tie up the package in

order to maximize the impact of each learning experience. The

creative, dynamic summary can make cosmos out of chaos . 17k

Summaries are most effectively placed at the logical ending

point of some phase of learning activity. At least some form of brief
summary is necessary when there is transition from one set of activities
or content areas to another set. Summaries serve to relate and correlate
pieces of infofmation brought out in a unit of instruction. They help
to crystallize ideas and concepts that may, to that point, be unclear
or have been poorly interpreted. Summaries refocus the learner's
attention on the original goal and thus maintain the recognition of the
central problem or idea. They help to set the stage for further learn-
ing activities and serve as a transitional device. They aid in develop-
ing the judgement and evaluative process of students. Finally,
summaries provide a setting for the review of progress made to that
point, Understanding one's accomplishments or realizing what areas

have not yet been firmly implanted expedites further learning activity.l75

One very simple and yet very efficient method of summary and

1711Leonard, Fallon and von Arx, p., 147,

175Ibid., pp. 148-150,
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review is the "I learned statements" technique. This technique merely
asks students to choose a sentence stem like--"I learned that I" or
"T realized that I"--and complete the stem with some personal insight
or understood concept pertinent to the just completed learning activity.
An important part of this technique is that it requires students to use
the word "I" in their statements rather than making general remarks
about "people." For example, the format may call for "I learned that
I am more prejudiced than T thought" rather than "I learned that people
are more prejudiced . o «" Tn the "I learned" statements technique,
comments are only volunteered, they are not called for by the instructor.
This method of summary has all of the benefits mentioned and is also
a very powerful device to get students to search their feelings and

thoughts on a subject.176

Evaluation

The statement was made that all the elements or comoponent
parts of a unit of study should "dovetail" to the basic theme or aim of
the unit. Each component then should in some way relate to every other
component thus tying the entire packagé into a functional whole, This
is what a unit should do, but one last element is necessary to deter-
mine whether or not it actually has accomplished this purpose., This
last element is evaluation, Evaluation must be coupled with each other
component of the unit to determine two things: did the students
accomplish (demonstrate) the learning as defined by the unit objectives,
and is the unit itself effective? Do the objectives need to be restated

or are the learning activities appropriate?

176Simon, Howe and Kirschenbaum, p. 163,
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Ten Brink defines evaluation as "the process of obtaining
information and using it to form judgements which in turn are to be
used in decision making."177 Such a definition would seem to fit the
evaluation of students' capacities to demonstrate knowledge of a
particular subject and to examine the quality of content and process
of a unit since those evaluations require judgements to be made on
the stated goals to final outcomes of the unit. Decisions must naturally
follow as to whether goals and outcomes have been accomplished and if
not, how to go about changing current or past practices to yield more
effective learning,

Dressel defines evaluation in a somewhat different way but
maintains the perspective that evaluation should provide information
upon which to make further judgements. He states:

Evaluation involved judging the worth of an experience,
idea or process. The judgement presupposes standards or
criteria . « « The worth of an experience may be judged by
its educational impact--that is, by the extent to which it,
in itself or in comparison with other possible experiences,
results in certain desired changes in those having the
experience.1
The implication of these remarks seems to be that evaluation cannot be
a static or absolute quantity. It is instead a means toward gaining

knowledge about experiences and processes so that one gains an under-

standing about the worth in a relative, continuous fashion. Evaluation

177Terry D. Ten Brink, Evaluation, A Practical Guide for
Teachers (New York: McGraw-Hill Publishers, 197L), p. O.

178paul L. Dressel, Evaluation in Higher Education (Boston:
Houghton Mifflin Publishers, 1961), p. 6.
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must then be constant.

Evaluation is an ongoing process, not something you do

only at the end of a course, It is a process that starts

even before instruction begins and continues until the end of

instruction,179

Thouéh evaluation must be continuous, any given evaluation

is taken in the form of a static measure. Since any given evaluation
measure is, in and of itself, essentially static, appropriate intervals
of measuring must be found to make static measures a closer approximation
of an ongoing process, These appropriate intervals are usually design-
ated as being at the beginning of study (pre-test) to determine the
student's understanding of the subject matter, during the unit of study
at strategic points (progress tests) to evaluate learning of interme-
diate material or skill, and at the end (mastery test) to gain informa-

tion on whether or not the learner has accumulated all that was intended

for that study unit.lao

In discussing evaluation in education one is usually talking

about some type of testing procedure., For present purposes, an indepth

analysis of the various types of tests and their various uses will not

be undertaken., Suffice it to say that the type of test should match
the type of desired learning. It is important also to note that evalua-
tion need not be viewed as something external to the learner,

It may be sufficient to point out that efficient learning,
mastery of a life situation, is dependent partly, at least,

179 0bert Davis, Lawrence Alexander and Stephen Yelon, Learning
System Design (New York: McGraw Hill Publishers, 1974), p. 81.

18QArthur Jones, E. D. Grizzell and Wren Grinstead, Principles
of Unit Construction (New York: McGraw Hill Publishers, 1935), p. 119.
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upon the ability of the learner to determine when the goal
has been attained; whenever possible this should be done
by the learner himself,181
In terms of the evaluation of the unit itself, Bergland
and Quatrano have identified a series of questions which the parti-
cipants of a system should ask to determine the overall worth and

efficiency of the unit or system:

1. Are the objectives clearly stated and formulated
along measurable and operational lines?

2, Does the criterion test truly reflect the objectives?

3. Have the objectives been properly interpreted in
exploring the learning tasks?

L. Do the learning tasks identify everything that has
to be learned in order to enable the learner to
perform in a way described by the objectives of
the system?

5. Were any tasks-identified that do not contribute
to the attainment of the objectives?

6. Have the best possible and most economical componentg
been selected and are they functioning effectively?1 2

Summarz

An instructional unit designed to familiarize counseling
trainees with the concerns of international students and cultural bias
appears to be the most reliable and expedient means of assuring counselor
preparedness in that area. The unit woald best be placed within an
already established course on the problems involved in the counseling

relationship, Placed in this fashion, the unit would require no new

1811pid,, p. 63.

182Bruce Bergland and Louis Quatrano, "Systems Evaluation in
Counselor Education," Counselor Education and Supervision, V 12, March
1973, p. 192,
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expenditures for the counselor education department and would utilize
only existing materials and resources,

The essential quality of a unit is that of "wholeness." A
unit must bg a clear and understandable learning package. Sensitivity
to both the objective and affective elements of learning and the
relating of educational goals and methods are important features of
the unit. An instructional unit is made up of objectives, content,
learning activities, materials and evaluation procedures. Units are
very adaptable in that they provide a setting for various types subject
matter,

Carefully planned and well stated objectives are vital to
unit planning., If an instructor knows what his objectives are he can
mold learning activities to accomplish them. Evaluation is made
easier by the setting of definite objectives because the instructor
knows exactly what information and/or behavior should be reflected in
a test situation,

The technique of brainstorring is used to stimulate students
to be creative and imaginative in formulating ideas on a particular
topic., Brainstorming involves the class in a free-wheeling out-pouring
of ideas/solutions related to a problem area, Critical remarks and
judgements are reserved for the end of the brainstorming session, Class-
room discussion is more disciplined than brainstorming and requires
more prior study. Discussion is a thorough, painstaking method of
examining issues and problems, If the class can avoid sidetracking,
discussion is an excellent method for uncovering relevant aspects of

a topic area. For getting at the feelings and emotions of participants
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in learning endeavors, an interview procedure is most effective. Group
interviews are particularly applicable to the classroom situation,

Simulation, roleplaying and modeling are methods of establish-
ing a setting in which the students may be involved in controlled
representations of a real situation. Simulation may be thought of as
a general category of analogous situations with roleplaying and modeling
being types of simulation., Simulation is characterized by its low
risk input, its symbolic feedback and its replicability. Roleplaying
is most useful in enabling students to act out the counseling relation-
ship through practice at listening and responding. Modeling gives the
student a chance to see how someone in the focus role should reSpond/
behave under given conditions,

Summary and review processes are intended to allow the student
to see all that has gone before., A good summary can tie the components
of a course or a unit together into an intelligible whole. Summaries
should always be placed at some logical ending point and should capsul-
ize the material in an efficient manner,

If instructor and students are to know whether they have, in
fact, achieved the objectives they set out to achieve, a sound evaluation
program must be present. Evaluation should be directly in line with the
objectives and learning activities of the unit of study. If one's
method of evaluation is appropriate, it should provide information on
the relevance of objectives, content and activities and enable the

instructor to make necessary revisions,



CHAPTER V

THE UNIT

e « o« The importance of units and unit teaching in the
entire instructional setting cannot be overstressed. Units
touch all aspects of the educational activity of the school.
At the planning level, they bring pertinence and immediacy
to the objectives and content of the curriculum, At the
teaching-learning level, they serve as the ideal vehicle for
adapting the results of curriculum planning to the classroom
situation; and at the evaluation level, units provide not only
for the continual appraisal of goals, but also the means for
achieving established goals.l103
With these remarks Joseph Del Popolo concludes his discussion on
"A Re-Definition of the Unit." His comments embody the direction and
emphasis of the present writing. Unit planning and instruction is
seen as providing the basis for the presentation of a wide variety of
content material while permitting the greatest flexibility in learning
activity and teaching methodology. Unit plans are superior to workshops
in terms of their availability and cost. Unit teaching incorporates
a wider range of learning experiences than lectures. A unit is a more
dynamic way of learning than the reading of scholarly publications,
The unit, in its essential value to education, is the most appropriate
approach to handling the problems foreigr students face, Its value

lies in preparing counselors and counseling trainees in the realm of

cross-cultural phenomena and cultural bias, An endeavor to develop

183pe1 Popolo, p. 28lL,
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counselor awareness must be stated in fairly specific terms according
to what should be done and how it should be done, The unit is the

pest answer to the "what" question.

Rationale and Content

The rationale for the unit has been given in Chapters II and
III. The content of the unit is encompassed in the rationale-=in
those comments and questions which point to the difficulties foreign
students encounter on American campuses. Problems discussed were
those which are likely to cause frustration, bewilderment, hostility
and maladjustive behaviors and which will, quite possibly, require the
aid of a counselor, This refers to:

Social adjustment: developing relationships, finding
real friendships, dating and isolation and loneliness;

Academic adjustment: different grading and testing
systems, understanding lectures, and comprehending
American academic rituals;

Customs: different beliefs and values, family structures
and traditions;

Expectations: America as the "land of plenty"; Americans
are always friendly, and freedom is unlimited;

Finances and legalities: insufficient funds and poor
sponsorship, immigration and employment restrictions;

Language: colloquial English and American slang,

lecture jargon, social and academic communications or

the lack of them,
Also included in the content of the unit are such things as American
perceptions of foreign students and the possibilities of counselor
bias in cultural attitudes,

Tt is important to recognize that, though comtent is generally

viewed as a concrete, static entity within a unit of study; content,
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the material to be learned, is also a product of input and the
synthesis of ideas and feelings. The present unit is aimed at discover-
ing things about people and their circumstances, both foreign students
and counselors themselves, and at understanding the manifestations of
those circumstances. Content, in this light, is not completely static
but is a process involving people's attitudes, sensations, past and
present experiences and resultant effects. The participants of the
unit will certainly have a great deal of information to absorb, but in
doing so, they, through their comments and insights, will help to build

content through the course of the unit,

Objectives

The primary goal of this unit is to make counselors or prospect-
ive counselors more aware of the cross-cultural differences and possible
adjustment problems of foreign students in an American collegiate
institution, The program is geared toward enabling trainees to increase
their sensitivity to and capacity to deal with the specific difficulties
experienced by foreign students, which would tend to make them more
difficult to counsel or less receptive to domestic counselors thar their
American counterparts,

The specific instructional objectives of the unit are, in
operational form:

1. To increase the number of times trainees are able to
recognize aspects of American collegiate life that could create mental
or emotional stress for a foreign student as indicated by the trainee's
verbal and written behavior in the classroom situation,

2. To increase the amount of contact between trainees and



98
the foreign student population on the campus as evidenced by completed
interviews or by classroom participaticon of foreign students.

3. To increase the number of times trainees offer suggestions
and alternatives to counseling foreign students as indicated by verbal
input,

L. To increase the amount of trainee exposure to literature
dealing with cross-cultural differences as evidenced bj verbal input
and graded, written bibliographies,

5. To increase the number of times trainees state their own
cultural biases and prejudices as indicated by written lists and verbal

behavior,

ILoocation and Placement g£ the Unit

There are two questions relating to where the unit will be
placed, in terms of physical location and in terms of course curricula,
The unit is designed to be placed in an already existing course in the
counselor education curriculum of any college or university which does
not currently‘provide some type of educational experience for the
preparation of counselors to handle foreign student clients. The appro-
priate course setting for the unit would be that course of the counselor
education program which dealt with the problems counselors encounter
related to the practice of their profession., This could be an entry
level introductory course or it coule be a higher level "problems"
course., In either case, it should be part of the core curriculum,

With such a course as the vehicle for this unit, one would be assured
that all graduate counseling students would be exposed to its benefits.,

Also, it would make available a reasenably short but intensive
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exposure to in-service counselors who could audit this unit without
taking a course,
Instructor

In a.regularly instituted course in counselor education, staff-
ing for such a unit should present no real difficulty. The instructor
should have graduate level expertise in the teaching of problem areas
related to counseling. Beyond that, however, he need not have had
extensive exposure to foreign culture or contact with foreign students.
Any contact of this nature would, of course, be beneficial, but is not
a requirement of the program, Ideally, the instructor, whose very
presence would provide a framework for the discussion of cross-cultural
phenomena, would be a foreign professor who has counseled both foreign
and domestic students and who has attended both foreign and domestic
institutions. 1In any case, it is assumed that the instructor will

have done some reading in the area before actually taking on the unit,

Prior Arrangements and Materials

It will be necessary to make prior arrangements for trainees
to do some interviews with foreign students, and for foreign students
to attend the class as resource persons, These arrangements could be
effected by the chairman of the guidance and counseling department,
the instructor of the course or by the trainees themselves. It would
be helpful if, at the beginning of the unit, they would contact the
foreign student advisor or the foreign student organization on campus
to act as liaison. It is assumed, from their efforts in the literature,
that foreign student advisors and foreign students would welcome the

opportunity to be involved in this unique activity. The arrangements
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would, in fact, be very much the same as those made for practicum
courses i.,e., establishing time slots where trainees and foreign students
could meet for interviews and inviting a small number of foreign students
to sit in on class activities at strategic points in the unit, Such
arrangements, once made, could then be an ongoing practice,

The unit does not necessitate a store of additional resources,
e.g. textbooks, films or supolementary materials. An adequate university
library should provide the members of the unit with the appropriate
literature for their bibliography and class input., Departmental equip-
ment for video-taping would be helpful in simulation experiences, but
the unit is not dependent upon such equipment, It is assumed that the
majority of foreign students contacted during the unit would very likelyv
provide some additional materials and would themselves be the greatest

resource,

TLength

The Implementation of the unit is divided into twelve, one-hour

instructional periods. It is felt that the unit should not take greater
time than twelve hours in a course that must deal also with many other
problem areas, However, the nature of the unit appears to be important
enough to require at least eight hours of exposure. Thus the unit is
presented here as requiring from eight to twelve hours of class time,
Considering that this unit has somewhat of a "pilot project" nature,

the length of it cannot be set in limited terms. It is important to
emphasize that this unit, like any other unit, must have a flexible
quality--time must be subordinate to learning. T1f one of the learning

activities of the unit requires greater time to complete than will be
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suggested, extra time should be allowed for that activity within
reasonable limits, "Reasonable limits" must in turn be left to the
discretion of the instructor primarily, but not exclude the judge-
ment of trainees who are in the best position to know the value of
an experience for them,

Any plan must have structure and it must provide a framework
to, at least, be tried. Therefore, specific activities will be
described as requiring specific amounts of time for the sake of
establishing a plan., Once tried, the plan and its length or the time
iimits required for a given activity may evolve into something quite
different,

Further, a great deal will depend on whether the class meets
in one hour periods, in two hour blocks, or in three or four hour
sessions. The appropriate time for outside reading and outside indivi-
dual activities to be suggested between periods would obviously need to
be altered depending upon the length of the class period. One cannot
perform an outside activity between hours one and two if the class

meets in four hour sessions., Flexibility is again the key.

Implementation -

In "Roles of the Foreign Student Advisor," Edward L. Carpenter

writes:

When interviewing applicants for a professional position
in my office, I always ask them to list a few categories of
people against whom they are prejudiced. Almost all quickly
disavow any prejudices. I then announce that they must be
deceiving either themselves or me--that they could not be
considered for employment unless they could develop at least
10 or 12 categories of prejudice. I usually have to explain
further that everyone has certain kinds of people to whom he
finds it hard to relate, to talk, even to be physically close,
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Eventually an applicant will hesitatingly mention such groups
as very fat people, people who talk loudly, people who
ostentatiously display wealth, uneducated people, perhaps
people from certain racial or religious backgrounds. Wich
such difficulty in naming even a few blatant prejudices, how
many subtle, unrecognized prejudices must get in our way
each day? I recommend this little exercise for each one of
us; it would be worthwhile to set a goal of about 25, in
order to begin getting at the less obvious barriers to the
attainment of our desired role in personal relationships.lsh

Hour One

At the beginning of the first class, trainees would be asked
to take out about ten minutes to write down as many categories of
people against whom they are prejudiced as they could. After the
allotted time the instructor would call for the trainees to make
comments on their 1list, How many did you come up with? What groups
did you 1list? How do you feel about your prejudices? Wwhere do you
think they've come from? Twenty minutes could be taken for the group
to discuss their prejudices. Trainees would not be forced to respond
on specific prejudices if they are uncomfortable about them., The
effort here is to give trainees an opportunity to explore their preju-
dicial sentiments. The instructor might note: "You all listed poli-
ticians but no one said Democrats or Republicans specifically. Why?"
After the discussion has subsided, the instructor could take the
remainder of the period to introduce the unit as one dealing with
foreign students' problems and cultural bias:

For the next several meetings, we're going to be talking
about the circumstances foreign students face on American
campuses--especially in relation to the way those circum-
stances cause adjustment problems for foreign students.,

We're also going to be looking at how we /counselors and

Americans in general/ perceive foreign nationals in this
country,

18Lcarpenter, p. Ll
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Some background information could be given at this point.

This first meeting would serve to provide a framework for
students to look at their own prejudices and to present an atmosphere
of searching.for the subtle barriers which inhibit communication and
understanding. It would also serve the purpose of a quasi pre-test/
self-test on prejudices and cultural-personal biases. Lastly, it
would partially introduce the unit, and, hopefully, give trainees

something to be thinking about,

Hour Two

At the beginning of the second class, the instructor would
ask students to brainstorm the problems foreign students might face
in American higher education. The instructor would state the rules of
brainstorming, ask for a volunteer to be recorder or assign someone and
then say
I told you last time that we'd be talking about foreign
students and their problems. Now I want you to bring up as
many areas as you can think of where foreign students might
experience problems., Remember, no holds barred and we'll
save judgements for later.
After the brainstorming session, the entire group would go through a
process of evaluating each problem area listed. The input of the
instructor would be secondary to that of the trainees, but nonetheless
important because he may need to clarify certain points,
Example: On the list, one student has offered financial
roolems. In the evaluation another student comments, "I-
don't really think foreign students have had financial
problems--most of them come from rich families and have
plenty of money,."

The instructor could point out that that is not true of many

foreign students, that some are barely able to get by on the paltry
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sums which they have available for expenses. At the end of the dis-
cussion, the instructor would spend the last part of the period explain-
ing and amplifying the problems of international students,

At the end of the period, students will be assigned the task
of reading no less than four journal articles in the areas of foreign
students and cultural differences and told to pay particular attention
to literature that discusses maladjustive responses in foreign students,
Trainees will be required to turn in an annotated bibliography of their
readings which will be checked for completion after inspection for
acceptability. Should any resources prove unacceptable, the instructor
will ask for replacement resources on subsequent meetings. Also, the
record of the brainstorming session would be maintained for later use,

This second period would serve the purpose of further introducing
the material of the unit and of creating a circumstance to accommodate
an examination of foreign students'®' problems and trainees' perceptions
of those problems, The outside assignment will also set the stage for

a more in-depth examination in the next meeting,

Hour Three

At the beginning of hour three, trainees would be asked to
break up into groups of five or six members each, They would then be
asked to take the first half of the period to discuss what they had
found in their reading, and, as a group, to list and briefly describe
from seven to ten specific areas in which foreign students have diffi-
culty or where cross-cultural differences create problems. In their
brief descriptions, they would be told to explain whatever cause and

effect relationships seemed apparent, After thirty minutes, trainees
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would be instructed to re-join as a class and a spokesman for each
group would read the problem items of that group aloud. After each
group had presented their lists, the instructor, using the brainstorm-
ing record f?om the previous class, would compare and contrast a few
example responses from the former to the later list. He would then
ask trainees to reflect on their reading and discussion and to fit
their remarks into "I learned" statements,

Near the end of the hour, the instructor would take a moment
to inform students that an upcoming part of the unit will involve
their doing taped interviews with foreign students. He would explain
that the purpose of the interviews is to give them (trainees) a chance
to talk to foreign students about concerns and to ask questions they
have formulated from their reading and classroom discussion, The
instructor would emphasize that the interviews are basically an inform-
ation gathering tool rather than an examination of their counseling
skills and that their primary behavior should be that of listening with
interest and attempting to understand the person with whom they are
talking. The instructor would collect and retain the lists of problems
and descriptions developed in the groups and would have these mimeo-
graphed into hand-outs. Trainees would be assigned another bibliography
of four sources. This time, homing in on the area of communication
difficulties generally and in the counseling relationship where foreign
students are involved., Trainees would hand in the first four sources,

This third hour would serve to make clearer the.discrepancies
between the way trainees perceived foreign students' problems and

cultural variations from period two and the way they perceived those
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same areas after some exposure to the literature and discussion with
other trainees on their reading, The "I learned" statements should
cause trainees to examine closely what they had gained from their
experience thus far and, perhaps, to view more carefully the scope and

complexities of cross-cultural phenomena.

Hour Four

At the beginning of hour four, the instructor would give each
trainee a copy of the hand=-out compiled from their lists of problems
developed in the previous hour, The instructor would tell the students
that they should look over all of the items of the hand=-out to help
strengthen their grasp and understanding of the concerns of interna-
tional students, cultural differences and cultural biases. He would
add that they will be given a short quiz over that material on the
occasion of their next class meeting,

The instructor would then take out approximately twenty minutes
of class time to present a brief lecture on the difficulties surrounding
the communication aspects of foreign students' problems, especially
those which might effect the counseling relationship., Here, the
instructor would be dealing not only with the difficulties surrounding
the use of the English language, but also with the many cultural cues,
non-verbal exchanges and other characteristics of a communicative
process which may be culturally slanted and thus culturally biased.

The instructor may choose to integrate into these comments a few remarks
on the more general communication problems of the counseling relation-
ship, relating this information to not only foreign students, but also

other groups or subgroups where cultural differences of one form or
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another are important,

Following his lecture, the instructor would have trainees
break up into groups as they had done in hour three and discuss the
new material.they had read, On this occasion, trainees in their groups
would be asked to list and define two more problem areas this time
related to communication difficulties and the counseling relationship,
Near the end of the period the instructor would have each group state
their two items with short descriptions and he would write five items
of his choice (those which seemed to center on the most pertinent
aspects of communication and culture) on the blackboard for each trainee
to copy. He would note that these items or some form of them would
also appear on the quiz., Finally, he would tell the trainees to make
out a schedule of their avaiiaple hours during the week and to turn
these schedules in to the guidance and counseling department within
the time between the present meeting and the next meeting so that appoint-
ments for initial interviews with foreign students could be made,

Primarily the fourth hour would serve the purpose of tying
together the general area of foreign students! problems and the diffi-
culties experienced in the communication aspects of the counseling
relationship where cultural differences and cultural biases are involved,
It would also, in the instructor's lecture, provide a forum for the
synthesis of foreign students' communication problems in the counseling
relationship and other, similar areas of difficulty important to counsel-
ing but not necessarily related to foreign students. 1In this way,

the unit becomes more integrated with the rest of the course,
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Hour Five

At the beginning of the fifth hour, the instructor would
give the afore-mentioned quiz to trainees. As stated, it would draw
from the items developed by the group discussions of the two previous
meetings on the problems of foreign students in general and on communi-
cation difficulties cross=culturally and in the counseling relation-
ship, The quiz would be in the nature of presenting a list of five
areas of foreign students' concerns; social adjustment, academics,
legalities, finances and communication, Students would be required to
cite under each of these areas, two factors contiibuting to the problems
of foreign students in that area and to explain briefly the salient
features of that factor, paying particular attention to cause and effect
relationshipse
Example Item: Financial Problems
Possible Answers
1. Poor sponsorship, The governments of many foreign

foreign students do not make provisions for increases

in tuition, for inflation, for increased housing

costs or for the miscellaneous expenses. The result

is that some foreign students are forced to try to

get jobs, under restrictive conditions, and some will

try to work illegally., This can obviously cause
severe mental strain on the foreign student.

2. Lack of financial aid. Both the United States govern-
ment and some colleges and universities have placed
strict limitations on the financial help and economic
aid programs available to foreign students, Thus
many foreign students must seek financial support
from private agencies or attempt to get funds from
home, These latter sources are frequently insuffi-
cient and the foreign student bears the burden.
Maladaptive and even hostile responses may result,
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Twenty minutes would be allotted for the quiz, but at the
instructor's discretion, it may be stretched to twenty-five. Scoring
of the quiz would be quite straightforward, because the instructor
will have a list of items from the two previous meetings with explana-
tions included. Direct comparison would yield balanced checking with
a minimum of subjectivity.

Following the quiz the instructor would collect trainees!
responses and would ask the class to make comments on the quiz, its
items, length, difficulty and so on. Did it test what you feel we
have covered? Was there anything analogous about it? Do you think it
was wholly relevant? The instructor might give students the option
of making verbal responses at the moment or, for anonymity's sake,
writing down their comments and criticisms outside of class and dropping
them in his office mail box later.

For the later part of the period, the trainees would again
break up into groups. The instructor would explain to the class the
group interview technique and allow them to pursue this activity until
the end of this meeting. Before they leave, however, the instructor
would assign the task of doing one interview with a foreign student
outside of class before the next meeting. He could again reiterate
the purpose of the interview,

The fifth meeting would serve to'"find out where students are'"--
what they've learned and how well they relate it., It would, also, in
the students' comments on the quiz, serve to evaluate what has trans-
pired for them=--i,e,, is the unit fulfilling its purpose so far and was

this particular evaluation suitable., The group activity at the end
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would serve as a "warm-up" for more group interviews in upcoming
meetings. The assignment would also lend itself to future activities
as well as to begin a process of getting trainees in touch with foreign

students,

Hour Six

At the beginning of hour six, students would go back into
groups as they had been in previous meetings, For the first fifteen
minutes they would be instructed to follow the same group interview
technique as they had been working on in the fifth meeting, Self-
disclosure of values, attitudes and feelings is emphasized here, but
only insofar as the focus person wishes, After the first fifteen
minutes, the instructor would stop activity and explain that trainees
are to continue in the group interviews with one alteration, For the
remainder of the period, trainees would take turns role-playing as
foreign students. Trainees would be told to

respond as you think a foreién student would respond,

if he/she were asked the same question or to refuse to

respond to questions that you feel a foreign student would

not answer--if any arise,
Trainees would then pursue this combination group interview-role play
activity until the end of the meeting,

Before the hour was over, however, the instructor would assign
one more taped interview with a foreign student, noting that this second
interview should be done, if possible, with a foreign student from
a different country or cultural heritage as the first interview,

Trainees would be told that they should bring both tapes and recorders

with them to the next meeting.
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This sixth meeting should serve to further familiarize trainees
with the group interview, help them in developing questions for their
outside interviews, place them in the position of further examining
their own values and biases, and place them in the position of trying
to feel or think as they believe a foreign student would, This last
factor will hopefully lend to trainees' attempts at empathy for and

understanding of foreign students,

At the beginning of hour seven, the instructor would have
trainees go back into their groups and would ask for a volunteer from
each group to play excerpts from his tape for the group. The volunteers
could stop their tapes at any point and mention his feelings or thoughts
on his own or the foreign student's comments at the time, Trainees
would be asked to listen for particular exchanges that inferred or
seemed to indicate a lack of communication, the presence of a cultural
barrier inhibiting interaction, or other problems related to language,
understanding and the over-all qualities of the interview. Comments and
questions would be welcomed from other group members and the playing of
tapes would rotate around the group to the extent that time allowed,
Participants would be instructed to use their judgement on which of
their two tapes they chose to play or to play parts of each tape so long
as they did not monopolize the bulk of the hour., The instructor would
mention that trainees should keep their comments brief, because the
primary purpose of the exercise is to listen to the nature of the commun-
ication and to be thinking about what is happening. At the end of the

hour, trainees would be dismissed with no further assignment,
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The activities of this hour should bring trainees much closer
to an understanding of foreign students and cultural barriers and
communication problems that influence the counseling relationship
where foreign students are involved, It should provide trainees with
a great deal of "food for thought" on their perceptions of foreign
students and their personal capacity to develop rapport and comprehend

the concerns of international students,

Hour Eight

At the beginning of hour eight, the instructor would have the
class arrange their chairs in a circle. He would then call for a
discussion of the last class period's activities on listening to the
taped interviews., He would ask the class what features of the inter-
views the trainees found to be most relevant, what problems they exper-
ienced in talking and listening to foreign students, what, if any,
difficulties seemed to occur for all or most of the trainees, what
problems, thoughts or feelings foreign students most widely expressed
and what they (trainees) saw as the likely difficulties that would arise
in the counseling of foreign students. During the discussion, the
instructor would act as facilitator in raising the above questions and
in keeping the class from becoming side-tracked. He would endeavor to
pick out particularly pertinent aspects of the discussion which seemed
to be central issues and the most prevalent aspects of the trainees!
interviews with foreign students,

The instructor here should serve to draw the experience and its
important components together., He should expand upon and clarify points;

and he should emphasize the specific cultural mechanisms and the
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problems they create as possible examination items., At the end of
the period the instructor would inform students that in the next class
meeting, several foreign students will be present and will participate
in the class.activities. Trainees would be assigned to review their
notes from this and previous class meetings of the unit,

This eighth hour would serve to provide a form for trainees!
comments and questions on their interviews and discussion from the
previous meetinge The instructor's remarks should help to make clear
and integrate various elements of the experience and should enable
trainees to better comprehend the problems of bias and cultural slant
that could interfere with the counseling relationship., Most of the
features of the interviews should come to the surface in this period
and the instructor's statements should aid students in their recognition
of those factors which are ultimately most significant for study and

evaluation purposes,

Hour Nine

Arrangements will have been made prior to this meeting for
five or six foreign students to attend this and the next meetings of
the class, In the making of these arrangements, it is hoped that the
foreign students who are able to come to the class are a mixed group,
i.,e. including both males and females, graduates and undergraduates,
and students from at least four different national origins. The
instructor and/or the foreign student advisor will have explained the
nature of this unit to each of the foreign students and will have
answered any questions that these students may have. The instructor

will have asked each of the foreign students if they have any remarks
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on themselves, their homeland, their impressions of America or
American higher education or any anecdotal information on their
situation here that they would like to present to the class. If they
do, then, following introductions, the class meeting would begin and
proceed with the presentations of any or all of the foreign students
who have remarks that they want to make, As much time would be taken
for this as necessary within the limits of the hour,

If the foreign students have no opening remarks or if they
take up only a portion of the period, the class would again be divided
into groups with one or more foreign students (depending upon the size
of the class) becoming members of each group, The groups would then
pursue the group interview procedure as they had done on previous
meetings. This time, however, there would obviously be no need for
anyone to role-play the assumed responses of a foreign student-=-this
situation would be the "real thing." The instructor would review the
rule that the focus person should control the interview and not be
afraid to "pass" on a given question or to inquire why a question had
been asked. The foreign students would be encouraged to fill the roles
of both focus person and questioner,

Participants would carry out this activity until the end of
the hour at which time the instructor would thank the foreign students
for coming and ask them to return for the next meeting of the class.,
This last request would be, in essence, a formality since the prior
arrangements should have provided for the participation of foreign
students who were willing and able to come to two successive meetings,

This ninth hour should serve to provide a framework through
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which trainees may further develop an understanding of foreign students,
their concerns, opinions, customs, values and observations, 1t should
provide a basis of comparison for trainees to evaluate their role-
played responses against those of the foreign students. It would afford
trainees the chance to see what the foreign students consider important
by the questions they (foreign students) ask. This type of exposure
should serve to enhance trainees! chances of developing rapport with

those who are culturally different,

Hour Ten

. For the first twenty minutes of hour ten, the same group
interview technique, with foreign students participating as group members,
would be resumed. It might be beneficial to have everyone switch groups,
That decision should be left to the instructor's discretion, who may
feel that the former groups were going well, in which case he may not
want to change them, or, if they seemed to be raﬁher "slow," he would
likely want to shift personnel around,

After the ailotted time, the instructor would tell students to
break their groups and to arrange their chairs in a circle. The
instructor would ask for one trainee and one foreign student to volun-
teer for a role-playing exercise. He would have each student bring
his chair to the middle of the circle facing each other. He would ask
the foreign student volunteer to play the role of the client and to
describe a problem of his own choosing, either a real concern of his
own or a simulated concern of a nature, that in the foreign student's

experience (personal or vicarious), could have occurred. The instructor
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would ask the trainee volunteer to listen closely and to make comments
or ask questions when he feels they are necessary,

The role-play would begin and continue for ten minutes with
the rest of the class observing. At the end of ten minutes the
instructor would stop this role-play session and ask for two more
volunteers. They would also proceed for ten minutes at which time
two more volunteers wéuld be called for. After the third role-play,
the class would be dismissed and the instructor would thank the
foreign students for offering their time, their tnuughts and their
experiences to the class and for sharing of themselves in this unique
instructional situation,

The purpose of hour nine is to provide a setting in which
trainees and foreign students can share their concerns. It should also
serve to present to trainees some of the attributes of a real counseling
situation with a foreign student, The trainee volunteers would certainly
get a better "feel" for what it might be like to actually come in
contact with a foreign student client, and the rest of the class would
hopefully see some of the forces operating in the counselor-foreign

student client relationship,

Hour Eleven

Hour eleven is reserved for a general review of the unit. The
instructor would call for any and all questions or remarks the trainees
might have and, when possible, would endeavor to have other trainees
answer questions, Trainees would here be able to enter any opinions,
positive or negative, of their experiences in the activities of the

unit, of foreign students and of cross=-cultural problems in the
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For any relevant points that were not raised

by trainees during the hour, the instructor would summarize those

points, messages or issues important to the unit and attempt in this

meeting to crystalize all the elements of the unit into an intelligible

whole,

At this time the instructor could hand out a list of "dos"

and "don'ts" in counseling foreign students as drawn from the handbook

Counseling Foreign Students by Blegen et. al.:

1,

3.

,J-

Do give the student a chance
to talk, What he is able to

say will pe a fair measure of
how much he understands of
what you say to him,

Do encourage the student to talk
by asking him questions, He has
just traveled over half the
globe to reach your campus,

Do try to make some evaluation
of the student's proficiency in
English. He is probably expect-
ing it, and it will help you to
help him later,

Do get basic information about
the student for your permanent
records,

Do give the student a chance to
tell you why he came to see
you.

185Blegen, et. al., pp. L1l-L2.

1,

3.

Don't chatter on to the student
about all the services offered
by the office. Recognize that
he is now being asked to absorb
as many new ideas-per day as he
formerly did in a month,

Don't ask the student for his
passport as a conversation
opener. (In other words, don't
be tactless and overbearing,)

Don't try to teach the student
English in one easy lesson,

Don't pin the student down with
a lot of pointed questions,
Respect his private affairs,

Don't be too anxious to make
referals, The student may
think you are trying to get rid
of him,185
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The instructor would inform the class that the next and final
meeting of the unit will involve an examination of what they have
learned based on material’similar to that of the earlier quiz, the
hand-out just distributed, and on the major elements of the class
activities related to the interviews and role-play situations where
cultural differences were of apparent significance.

This hour should serve to provide trainees with the opportunity
to ask questions and get clarifications on any points that were pre-
viously somewhat confusing. Trainees would have a chance to vent any
negative feelings and frustrations they have about the unit's activities
or the people and problems of the unit. They would also gain a greater

understanding of what kinds of material they will be tested on,

This final hour of the unit would be reserved for evaluation
purposes. The actual test given to trainees would come from the material
and activities of the unit and must, of course, be sensitive to those
aspects of the unit. The entire examination will not be outlined here;
rather, types of items and examples will be suggested.

1, Fifteen - twenty multiple choice items:

Example: Four major hypotheses developed to explain the
adjustment of foreign students in the United States are:

(1) association, stages, frustration, group contact
(2) association, relevance, stages, group contact
(3) frustration, least resistence, group contact, stages

(L) frustration, relevance, least resistance and group contact
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Example: Generally speaking, America's colleges and
universities are currently:

(1) Making less of an effort than in past years to attract
foreign students

(2) Making formidable efforts to prepare their administra-
tive and service apparatus to handle foreign students

(3) Making greater efforts than ever to recruit foreign
students

(4) Instituting special curriculums for foreign students

2. List the five "dos" and don'ts" of foreign student counseling
as outlined by Blegen et. al.

(See Hour Eleven,)

3. List and briefly discuss two possible sources of difficulty
in the area of financial problems which might effect foreign
students., Pay particular attention to cause and effect
relationships,

(For examples see Hour Five,)

L. Give your opinions of this unit. Was it too long, too short?
Was it relevant? What would you change if anything?

After the cbmpletion of the unit or at some later time, the
instructor should perform his own evaluation., He might want to follow
the steps outlined in the section on Evaluation in Chapter IV, Essen-
tially, he would be trying to determine if the objectives were appro-
oriate, if activities matched the objectives and if students' learning
matched the intended learning objectives of the unit. Also, were the
things done (lecture, activity, achievement) that needed to be done and
was anything done that turned out to be unnecessary or extraneous., Only
after the unit has been tried out could these things be determined in

any meaningful waye.



SUMMARY

To summarize, the presentation has involved: a background
on foreign students in American higher education; an examination of
the problems or possible sources of problems that foreign students
face; an argument for greater counselor preparation in dealing with
the corncerns of foreign students; an argument for what might be done
toward méking that preparation a reality and a look at some of the
components of that "what"; and lastly, a description of how a college
or university might fit the plan into its counselor education program
and how the essential aspects of the plad would operate. These five
chapters and the descriptions, explanations and arguments contained

herein were written so that a sixth chapter might follow. The sixth

chapter is, of course, inferred--it would involve the actual institution

of the plan described here, and it would be written by deans, chairmen,
counselor education faculty, counselor education students and foreign
students in America's colleges and universities,

Some questions can be raised about this thesis in determining
what it is and what it is not. Is it a "cure=-all" to the problems of
foreign students? Not likely. Will it naturally make all counselor
education trainees or in-service counselors eminently qualified to

handle every concern a foreign student might have? Not likely. Will

it necessarily make every trainee who is exposed to it the best counselor

he can be? Not likely. On the other hand, will it probably give
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counseling trainees a better understanding of foreign students and
their probtlems? Yes., Will it probably provide a framework through
which trainees méy better understand cultural variance and cultural
bias? Yes. 'Might it lend itself to a greater overall awareness
among trainees of their views and attitudes toward foreign students?
Probably., Does it cost a lot? No, Will counseling education depart-
ments need to hire a new faculty member to teach it or require
materials not readily available? No, Is there evidence in the liter=-
ature which indicates that it, or something like it, is needed?

Undoubtedly, yes.



APPENDIX A




When this writer was taking his counseling practicum, there
happened also to be a foreign student taking it at the same time. On
one of the classes' regular meetings, this foreign girl came in with
an anecdote about one of the clients she had recently seen. The client
was another foreign girl who had become so infuriated at an aguaintance
that she had gotten a container of acid from the chemistry lab and was
going to kill the acquaintance. The counseling student told her client
that in her (the client's) homeland, she might get away with committing
such an act, but here, the police had very sophisticated tools of inves-
tigation and that she would certainly be found out and would face a
severe penalty. The client, though still somewhat resistant, changed
her mind after hearing that she might wind up in jail for a large part
of her life if she killed her acquaintance,

A simple enough solution to avoid a tragedy? Yes. But would
every domestic counselor have thought to mention the penalties for
murder in this country? Might a domestic counselor have assumed that
his foreign client understood the legal and law enforcement aspects of
the United States and never have mentioned these things, and instead,
tried to get at the problem in another, less effective, manner? It is
hard to say.

Had this circumstance not occurred in my own experience, T
would have never actually been forced to consider the very simple notion

that foreign students often lack basic information about the country

123
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in which they seek an education., 1 submit that many, perhaps most,
counseling trainees would not have realized this fact without some kind
of exposure of an information-gathering nature to foreign students.

If such simple, basic considerations can elude our attention, how many
subtle, obscure, more complex elements of cultural difference can also
pass without notice? For this reason, I have written a program to

help meet the need of greater counselor awareness of foreign students!
oroblems. I sincerely hope it will be put into use for the sake of

foreign students and the counseling profession,
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