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CHAPTER I
INTRODUCTION

_'139_ Problem

As the book, Conceptual Frontiers in Speech Commmnication,

indicates, speech/communication research encompasses such diverse
areas as broadcasting and elementary speech education. New areas of
study in speech/communication are constantly developing., One of the
most, recent areas to evolve is international communication and in
particular international speech/communication education. It was to
this area that the following research was directed. A

A number of studies have been conducted to determine the
extent to which speech/communication was taught in other countries.
In 1970 a compilation of these studies was made by Casmir and Harms
in their book, International Studies of National Speech Education

Systems, The countries included in this publication were: Australia,
Austr:ia, VCanada, Finland, Germany, Greece, Japan, Korea, Lebanon, New
Zealand, Phillipines, and Sweden.l It was evident from the above list
that European countries appeared to predominate as the area most

extensively researched.

The Proceedings gg the Third International German-imerican

Coll ium, which was held in Walberberg, Germany, in 1972, also

lFred Casmir and L, S, Harms, International Studies of National
Speech Education Systems (Minneapolis: Burgess Publishing Co., 1970), p. 67.




suggested that extensive research and study had been completed in
Germany.

However, it appeared that South America was the one area of the
world that had been neglected in these international studies. It was
due to this lack of research that the present investigation regarding speech
education in Brazil was conducted.

Brazil was selectec as the subject of research after a survey of
the available literature revealed no other similar studies had been
conducted in this area. Other reasons for this particular choice included
the author's prior knowledge of the country and the country's inecreasing
importance as a world power. The author, having lived in Brazil for a
year, was acquainted with the culture and language of Brazil. In an
investigation of this kind where linguistic and cultural problems arise,
the author's insight and knowledge of the country proved valuable. Brazil's
capability of producing an atomic bomb in the near future,’suggested
that it was emerging as a powerful nation. And finally, because of Brazil's
new position in international affairs, it appeared important that as much
research as possible be conducted to gain further knowledge of the
country's present conditions and future potential,

This investigation was designed to survey the extent to which
speech/commnication education at the undergraduate university level
exigted in southern Brazil. More specifically, this investigation
examined the type of oral training available to university students and
the subsequent theoretical aspects of communication that are presented
in the public and private schools of higher education in Brazil. The
theoretical aspects of commmunication included: the study of the process

of commnication; the theories of mass communication; the sociology of



communication; the psychology of commnication; and the study of signs

and symbols, Since speech education in the United States is most evident
at the university level, this level was examined in Brazil. The southern
portion of Brazil was selected due to the more advanced economic and social
state of this area. To illustrate, Malvina McNeill stated in her,
Quidelines to Problems of Education in Brazil, that,

The industrial and economic growth of today, and the resulting
change in the structure of Brazilian society is happening mainly
in the southern stateszof Sao Paulo, Paran4, Santa Catarina,
and Rio Grande do Sul.
Not only was this part of Brazil more advanced economically, but it had
the best education and the highest mumber of literate ;:oeoplcen.3 These
four states represented the sample area for the study, because of their

high level of education development.

Review g_t_’_ Selacted Literature

For the purpose of the ensuing inveatigation the review of literature
encompassed three general areas. These areas were: speech/commnication
education in Brazil; international speech education; and the history and
educational systems of Brazil. The information in this review was obtained
from the libraries at Fastern Illinois University, Illinois State University,
the University of Illinois, and Bradley University; from the experience
of the author; from letters to people knowledgeable of Brazil; and from

an interview with a professor ¢f Portuguese at the University of Illinois,

Malvina McNeill, Guidelines to Froblems of Education in Brazil
(New York: Teacher's College Press, 1910), De Je

3
T. Lynn Smith, Brazil; People and Institutions (Baton Rouge:
Louisiana State University Eess',q[gm, p. 490.



In the area of speech/communication education in Brazil, the
above mentioned libraries yielded no specific written studies on this
topic. The author, having lived in Brazil and having attended a
Brazilian high school, had seen no evldence of any courses in speech/
commnication being taught. The author studied in Brazil in 1967, therefore
it was possible that changes had taken place since that time. Letters to
the department chairmen of Portuguese and Brazilian studies at the University
of Wisconsin-Madison, Indiana University, Ball State University, University
of Illinois, Miami University-Ohio, University of Arizona, University of
California at Los Angeles, and the University of Texas-Austin revealed no
knowledge, either personal or in the form of research, in the area of
speech/commnication, An interview with Milton Azevedo, a professor of
Portuguese at the University of Illinois, showed that his experience in
Brazil indicated that there were no courses of study in communication., He
did, however, suggest that there might now be schools of communication in
Brazil, Since he was not certain, the information gathered supported the
assumption that no written research had been conducted in this aresa, or
at least none that was presently available in the United States., It was
inferred at this point that speech/communication education in Brazil was
a new and relatively unexplored arsa of speech/comnic'ationh research,

Since some direction was needed for this investigatmion, a further
review of the literature focused on international speech education, and
the educational system of Brazil., This was done to give the needed
perspective on education in Brazil and to see if there wers indications

of where speech/commnication might be taught in Brazil.



Literature on International Speech Education

Examination of the literature on internmational speech education
revealed studies on various countries but none on Brazil or any South
American country. Most of the studies limited themselves to the Horthern
Hemisphere. Due to the common language and culture Britain and Canada
have with the United States, these are two of the countries most widely
studied, In Britain, speech was largely taught the way it was in the
United States with possibly more emphasis placed on the rhetorical aspects.
Canada, on the other hand, although very similar to the United States in
culture, did not have a widely developed field of study in speeeh.h' Most
of the study of speech in Canada was done on the university level,

Aside from those countries who share our language, the next most
studied nation was Germany. A dissertation giving a history of speech
education in Hessen, Germany, from 1945-65, was published in 1967. It
was concluded that Germany had difficulty re-cstablishing speech education
after World War II, although it was a necessary way of teaching democratic
principles and political activism.s This started the interest in Germen
speech education.

Other countries have been the subject of commnication research
endeavors, In 1970, Fred Casmir and L. S, Harms compiied a pook,

International Studies of National Speech Education Systems. It included

the following twelve countries: Australia, Austria, Canada, Finland,
Germany, Oreece, Japan, Korea, Lebanon, New Zealand, the Phillipines, and

Sweden, The main characteristic common to all countries studied was that

z‘casxm!n.r and Harms, p. 37.
5Ibid., p. 65.



instruction in spoken communication was "interwoven with the teaching of
other subjects, rather than being conducted separately. n® Departments
of speech, as known in the United States, seemed to be rare occurences
in other countries.

The type of speech education that was found in other countries
was "predominantly linguistic and/or artistic"' in nature. It was mainly
a speech for display with emphasis placed on the elocutionary aspect of
speech., Oral interpretation and theatre related activities were the main
concerns of the countries studied.a Very little public spesking was
taught and "where found it tends to be assoclated with law or ’t.l’xec»‘.log:;n."9
It appeared from the above conclusions that speech in other countries
was not considered to be of great importance.

One of the reasons that speech may not have a position of
importance in other countries was because of the cultures of those
countries, Americans have a tendency to evaluate speech education in
other countries by how well they have adopted our theories of communication,
when in actuality they could not adopt them because the theories did not
fit their cnlture.lo Since commnication theory involves functional
interactions, the theories must be changed to fit the basic social
interactions of each country and not be just an imitation of_ the
United States. -

SCasmir and Harms, iv,
"1bid.

81b1d., v.

9 Tvid.

10744,



Summary

For the most part speech education in other countries was a new
field that was considered to be of little importance as a separate field
of study., It was often incorporated into other courses of study. When
it was taught, the emphasis was on display rather than theory. There was
also a tendency to imitate American speech education rather than to develop

theories that were unique to that culture.

Brazilian Education
For the purpose of comprehending the background and educational
system in Brazil, the following review was conducted. It was hoped that

it would reveal some indication or evidence of the existence of speech

education in Brazil.

Historical Background

Brazil was discovered in 1500 by a Portuguese navigator, Pedro
cabral,ll and became the property of Portugal. The people who settled
Brazil were mainly seeking their fortunes which led to the use of slaves
and the exploitation of the indigenous people of Brazil. Brazil was
ruled by Portugal until 1822 when Brazil declared its independence. The
predominant influence in Brazil is Portuguese. Brazil was ruled by a
monarch until 1889 when it established a republican form of government.
This gave way to repeated dictators in 1930. Brazil has since vacilated
between a dictatorship and a republic,

The history of education in Brazil began in 15hl with the Jesuit

priests, It was from their emphasis on the humanities that Brazilian

ll“Brazil," Encyclopedia International, Vol. IV, 2l1.




education has developed in "the Greek aristocratic tradition--the
separation of the world of thinking from the world of doing.“12 It was
for this reason that Brazilian education has over the years been considered
as being more "theoretical and encyclopedic in orientation, with little
emphasis upon what we might call empirical and pragmatic problems."13

During the colonial period, Brazilian education had a decidedly
aristocratic orientation. ZEducation was provided mainly for the upper-
class as a means of keeping their social status. They were given a
humanistic education in order to help "them carry on their role of leader-
ship in the social and political 1life of the nation,™ This type of
education for the few supposedly ended in 182} when Brazil "tried to provide
free public education for all citizens, but due to lasck of funds, implement-

ing this idea has continued to be a problem up to the present.“15 Through
the years, 3Srazil's educational system has been oriented toward the upper-

class and has remained inaccessible to many Brazilians.l6 It was because
of this that "the development of a system of schools available to the
common people and an attempt to give the fundamentals of an education to

any considerable part of the population are relatively new in Brazil."17

124cNeill, p. 3.

1charles Wagley, An Introduction to Brazil (New York: Columbia
University Press, 1963), p. 205.

1hRobert Havighurst and J. Roberto Moreira, Society and Education
in Brazil (Pittsburgh: University of Pittsburgh Press, s Pe 100,

15McNe111, p. L.
Bagley, p. 20L.
snith, p. LS.



It became evident in the 1930's that in order "to join the modern
developed nations, the country had to educate all of its population,

develop technology and science, and become able to explore its almost

18

untouched natural resources.” With this realization and the re-

astablishment of its democracy, "Brazil began its modern education

11fe."19 Instead of stressing only an education for the upper=-class,

Brazil is now developing more schools to accommodate even the underprivileged.

More trade schools are being developed and more educational experimentation

is being done since Brazil realized that its growth greatly depended "on the

expansion, democratization, and diversification of the school system.“zo
Before 1961, Brazilian education was centralized making it difficult

to provide an education suited to each individual commmity,>L However,

in 1961, the "most significant legal document in modern Brazilian education--

~ 22
the Lei de Diretrizes e Bases da Educagao Nzacional--was enacted.” Its

aim was to "adapt the Brazilian school system to regional conditions."23
Through this law each state was "given the right to formulate its own
educational system.ﬂzh This did not last long, and "from 1964 onwards,

the political climate changed abruptly in Brazil, and government attitudes

ByeNeill, p. 5.

1QWAg1ey3 P. 208,

2OpeNeill, p. 1.

2l1pid., . 7.

22Tbid., pe 5.
23Wagley, Pe 229.

2hr44,



10
and programs towards education were an ambiguous mixture of heavy-handed
intervention and cautious reform."25 Professors were dismissed and
programs suffered, but Brazil did begin a detailed and constructive review
of the educational system it had. Even at the time of this study, Brazil
was in a state of revising its educational system in hopes of providing a
better education for all.

One of the reasons for this constant state of uncertainty in the
educational system in Brazil was the people themselves. From the author's
experiences Brazilians as a people tended to take life easy and were not
overly concerned as to what happened in government or education. There
seemed to be a feeling that things would work themselves out in the end.

Another problem confronting Brazilians that the author noticed,
was their desire to be at the same level as other developed countries
such as the United States. What took 100 years to develop in the United
States, the Brazilians were attempting to develop in ten years. This
fast-paced development placed an unnecessary strain on the educational
system demanding that it produce people who are knowledgeable in areas of
study that were not even offered in schools, Also, a student starting
into a given field found that by the time he emerged, the whole world
had changed and his education was of no use to him, Tt was for these
reasons that the educational system was constantly changing trying to
keep up with Brazil's development.

To better understand how Brazil was educating its people, an

examination of how the schools operated and what was taught was necessary.

LS

25Riordan Roott, ed., Brazil in the Sixties (Nashville: Vanderbilt
University Press, 1972), p. 297.
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In general, the amount of time spent in school in Brazil was less than in
the United States. The schools operated only eight and a half months
out of the year. Vacations included a summer break of ten to twelve
weeks from December to March and a winter vacation of thirty days in
July. Most schools met six days a week with the school day being
approximately four hours long.26 The main reason for the shorter day
was the possibility of having two or three shifts of students attending
school during one day and thus being able to reach more people.?7

There were three main kinds of schools that a student might
attend: state, municipal, and private. Of these, the private schools
offered the best education with the municipal schools offering the
poorest education. The mgnicipal schools could not afford to pay their
teachers what the other schools did.28 The organization of the schools
varied from one room rural schools where one teacher taught all grades

to what was called a Grupo Escolar which had four or more rooms with

separate grades and a principal and offered more special classes such as
music, art, or physical education.29
One of the problems of Brazilian education was that not enough
people received a high school education. This was due to the selectivity
of the educational system and the fact that education was,
compulsory by law only for the four primary grades., A child who

goes to school for four years has met the legal rquarement whether
or not he has been promoted beyond the first grade.

26Havighurst and Moreira, p. 158.
27Wagley, p. 212,

28Havighurst and Moreira, p. 157.
292229.

O1pid., p. 158.
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The possibility that a child would remain in first grade for four years
existed because, in order to proceed to the next grade, he had to pass
a test., If he could not pass the test, he was held back. In order to
continue from "grade school to high school a child must pass an entrance
examination. This is true for entrance into college also.“31 Many
students who could not pass the exams lost interest in school and dropped
out. There was a wasteful repetition of grades by a large mumber of
students and "repetition of a grade also eliminates the place of a new

student coming in."32

In recent years there had been a trend to alleviate
this problem by adopting the idea of social promotion. To illustrate this
several experiments in various states, including ome in the city

of Porto Alegre, in Rio Grande do Sul, are ncg allowing children
to advance by age rather than by achievement. 3

However, the responsibility for learning the required material was placed

on the teacher, If a child failed the first grade, it was then up to the
teacher to see to it that the child learned over thevsummer, what he had
failed, so that he/she could start second grade the next year, Unfortunately,
the teacher was not monetarily rewarded for this summer work. Many

people feared that going to a system of soclal promotion would bring

down the standard of education in Brazil and would thus hurt the student

and the country.

"The system of education that developed during the first half of
the twentieth century took as its model the French system of about 1900.“3h

3lyeNeill, p. 6.
32Wagley, p. 213,
3 1vid., p. 21k,

3hHavighurst and Moreira, p. 135,



This system was divided into four basic levels with each level becoming
more specialized. The first level, or Primaric, was equivalent to the
elementary grades in the United States.

At seven %ﬁars of age, a child enters a four-year elementary

school. eoretically, after completing the fourth grade

successfully, he may enter the secondary level. But, in fact,

to do so the student must pass entrance examinations. Generally,

to be prepared to pass thesejgxaminations, an extra year of

elementary school is needed.

The secondary level of education was divided into two levels--

"the Ginasio, which is roughly equivalent to our junior high school, but
has four years or grades, and the Colegio, roughly similar to our senior

high achool,‘36 except that it was only three years in length and very

13

specialized in nature. The final level was the university. These levels

existed for about fifty years, but new laws have changed this.

The primary school has been extended to six years. Cradustion
from the sixth grade of the primary school allows the student
to enter the second year of the ginasio, which in the future
will be reduced from a four~-year to a thg?e-year sequence. The
Colegic will remain a three~year course,

The functions of a primary school eatablished in 1946 were
still applicable. They were

1) to initiate all persons intc the life of the nation and the
practice of the moral end civic virtues by which the national
life is maintained; 2) to give all children between the ages of
seven and twelve an opportunity for a balanced mental training
and personality development; and 3) to teach knowledge that will

improve family life, individual health and occupational competence.38

BSWagley, p. 208,
36m1d,, p. 209.
3 id., p. 229.

38Havighurst and Moreira, p. 177.
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To meet these objectives the curriculum of primary schools included the
following basic subjects: Portuguese, both oral and written; geography;
Brazilian history; natural science; and math. Little time was given to
art, handwork, or physical edncation.39 An example of how demanding the

curricula was

in one southern state the child in the first grade is expected to
learn to read, count and write numbers to 1,000, perform addition,
subtraction, division, and multiplication of simple numbers, learn
to find one-half, one-quarter, or one-fifth of any number up to
fifty, and learn the first twelve Roman mumberals, as well aahao
acquire a notion of other subjects such as Brazilian history.

The function of the ginasio was very similar to primario except in the
level of difficulty.

»

In the colegio, the student had three choices as to curricula;

classico, cientifico, and normal. The classico "emphasizes Greek, Latin,

modern languages and the humanities.ﬁhl The cientifico focused ™upon

the sciences, mathematics, modern languages, and the like.”h2 The object
of the normal was to train "elementary school teachers and was on a level
which allows its graduates to enter a faculty of higher education.nhB

Due to very little education in technical and vocational aspects, the
graduates of colegio have been trained to do 1little other than continue
their formal education at the university level.hh The student at the

39Havighurst and Moreira, p. 170.
Wyagiey, p. 212,

“15919., p. 209,

h?EEEE'

b31p44.

thoett, p. 282,
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high school level had no choice as to the courses he/she was to take.

The student could take only those courses offered in the three major

areas of classico, cientifico, or normal. However, this differentiation

was changing. New educational laws were attempting to modify the

curriculum. In the new curriculum,

only five subjects are made obligatory, to be taken at different
levels each year in the secondary schools, namely, Portuguese,
mathematics, history, science and drawing. The other subjects to
be studied are establighed by the state or the school, or may be
opted by the student.

The secondary schools in the past performed four basic functions:

1) they give boys and girls the knowledge and attitudes that will
make them better members of society.

2) they give them the knowledge and skills that will make them
more productive workers.

3) they help middle~ and upper-class youth maintain their social
status,

4) they enable a growing minority of working-class anﬂslower-
middle-class youth to move up in the social scale.

As the country changed and became more industrialized, there was a need
to establish more industrial and vocational schools on the secondary level.

The new functions of the secondary schools thus becamer

1) to give young people the general knowledge and technical skills
they would need to become productive members of a technological
society.

2) to prepare a substantial group of lower-class and lower-middle- L7
class youth for positions in the rapidly expanding middle classes.

With the increase in industry there was a serious shortage of
skilled industrial workers. Due to this shortage a series of vocational

schools were created, making it possible for a graduate from elementary

hsWaglev, p. 230,

h6Havighurst and Moreira, p. 19L.
YTm44., p. 188,
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school to "enter a school of commerce, of industrial apprenticeship and
training, of agriculture or a normal schc\crl.")“8 Schools of commerce or
cormercial schools were mainly for white-collar jobs such as "stenography,
radio, electronics, elevator maintenance, sewing, commercial Portuguese,
English and secretarial work,nh9 Most of the vocational schools were
aimed at preparing students for skilled labor and did not lead to a higher
education. The problem with attracting people to vocational schools was
that they prepared a person for a job that did not pay much and was not
socially attractive. Also "industrial secondary schools haven't caught
on due mainly to the expensive equipment needed."° To help increase the
number of vocational schools "Brazilian law now states that industry with
more than 100 pecple must provide schooling for employees and <:hildren."51

Once a student héd graduated from Colegio he could attempt to
contime his education at the university level. He had a choice between
sﬁch faculties as "law, medicine, engineering, dentistry, agronomy,
industrial chemistry, or philoscphy."sz The most rmumerous courses

of advanced study were:

philosophy, science and letters, engineering, economics, law, mursing,
dentistry, music, medicine, social work, and pharmacy in that order.
In addition, there are schools of public administration, industrial
chemistry, agronomy, library service, journalism, veterinary medicine,

architecture, Physiggl Education, public health, art and other
specialized fields. '

Wyagrey, p. 209.
Y9gavighurst and Moreira, p. 190.

50%p1d., p. 192.

51Tbid.
52Wag1ey, pe 209,

53 Ibid., p. 223.
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Selecting a faculty or area of study was easy, but getting admitted

to its program was another thing.

Once one has filtered through the elementary and secondary schools,
there is no longer an economic barrier, for most institutions of
higher lgarning are ?ublic gﬂd absolutely free, the difficulty
occurs with the vestibular.,
The vestibular was a college entrance test that was used not so much as
a gauge of ability but as a means of selection since "there are several
times more candidates than places available for them."ss However, so
many falled the exam that many places which were available were left
empty. In a sense the secondary schools were not meeting their function
which was to prepare students for advanced study.

The function of higher education in the paét had been to "train
practitioners of the liberal professions and enable upper-élass students
to maintain their status,n56 However, with Brazil's increasing need to
turn out more people with a college education, these functions had changed
to the following: "1, train people for technical work in industry and
business, 2. train people for secondary teach:l.ng."s7 To meet these
functions the curriculum in the past had been very rigid with a
sequence of fixed courses and few electives. In the fourth year

the student may continue in his special field and graduate with

the bacharel degree or follow a special course emphasizing

education and teaching to becogg a licenciado and thus be qualified
for secondary school teaching.

ShWagley, p. 224,

Sszgig., p. 225,

56Havighurst and Moreira, p. 199.
5TIbid., p. 200.

Cwagley, p. 209.
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This type of fixed curriculum led to isolated faculties with little
interdisciplinary contact., However, the new university reforms were
gradually changing that and transforming,

The older European-type professional school milieu with its separate

isolated faculties, non-technical bias and life-time chair professors
into a more American-type system with a departmental structure,

more interdisciplinary programs and a stronger emphasis on research,

and training insgechnological fields serving the development needs

of the country.
The University of Brasilia was one of the first to follow these

new reforms. There was still pessimism toward these reforms and many

felt that

interdisciplinary studies will take a long time in setting up,

due to lack of a centralized school, the animosity of specialized
teachers and that there will be noéguarantee that a certain number
of students will join the faculty. ’

One of the problems that these reforms were intended to help
was the poor use of facilities and professors. College facilities
were "poor, usually in old buildings with no lab or library."61 Where
facilities existed, they were often left idle or were only available
for use at inopportune times. The professors for the most part were not
full-time, For example, in Saoc Paulo, the most developed state in the

nation,

of the total of 8,400 professors in 1968 only 26 percent could

be considered full time, and within private institutions this
percentage drops to S percent. Some of the law schools operate
only on weekends and about 80% of the schools of economics function
only at night. This is hardly indicative of a teachingégody engaged
in research or even competent professional instruction.

59Roett, P. 31h.
®O1vid., p. 319.
lni4., p. 263.

%21pid., p. 26L.
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From the above information on the educational system in Brazil,
it was evident that many new changes were being made. Most of these
changes seemed to be in the direction of making the Brazilian system
more like the United States system. If this was indeed the case, then
there seemed to be every possibility that speech training might exist.
The only other evidence that speech education existed in Brazil was the
emphasis on verbal skills. For example, "teachers who were observed in
action tended to favor pupils who could speak and write easily and who
had good memories for 1angnage,"63 Another even more promising incident
was that the Brazilian educational reformers have established the idea
that "proficiency in verbal skills should be the one criterion for

selection of students at any 1eve1."6h

Sumnary

A review of the literature on international speech education
revealed that studies of this nature on Brazil were non-existent. The
studies further indicated that speech was not predominately a separate
course of study in other countries. Where it did exist, the emphasis
was on performance and not on theory and varied between countries due
to cultural differences and needs. It might be construed that similar
possibilities were in existence in Brazil.

Literature on Brazilian education revealed a present movement
for rapid change with an emphasis on a more American system of educatiom.

Also verbal and language skills were an essential part of the curriculum

63Havighurst and Moreira, p. 173.

6hMcNeill, p. 6.
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with Brazilian educational reformers suggesting these skills as a

criterion for advanced education. The above suggested the possibility
that speech education in some form existed in Brazil.
The object of the present study was to investigate the extent

and characteristies of speech/communication education on the university

level in southern Brazil.



CHAPTER II

THE PROCESS OF COLLECTING INFORMATION

Preliminaries

Examination of Literature

Since this study involved two countries and two languages, the
difficulty of obtaining information was great. Information had to first
be secured in the United States from sources such as university libraries
and then native Brazilian; or people who were knowledgeable about Brazil.
The gathering of information started with library sources which often
led to information about people in the United States who were knowledgeable
regarding Brazil. It was from these people that information and contacts
with people in Brazil were made.

The examination of the literature was completed at four universities.
The libraries at Bradley University, I1linois State University, University
of Nlinois, and Eastern Illinois University were perused for information
on Brazil. These libraries supplied a great deal of knowledge on Brazil
and its educational system but nothing on the specific area of speech or
commnication. Due to recent reforms in education, much of the information
on the educational system in Brazil was already outdated. The most

valuable book obtained from the library was, A Survey of the Portuguese

Language, Luso Brazilian and Latin American Studies in Institutions of

Higher Learning in the United States, which listed all the universities

in the United States that offered courses or studies in Portuguese or
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Brazilian culture. It was from this book that further contacts were made
here in the United States.,

Initial Contact with Representative American Universities

From the list of universities supplied by the above mentioned
book, the author selected seven universities to contact for further
information. This selection was done on the basis of which universities
had the most courses about Brazil and also on the author's prior knowledge
that certain universities had reciprocal or sister universities in Brazil.
The following universities were selected; Indiana University, University
of Wisconsin-Madison, Ball State University, University of Illinois, Miami
University-Ohio, University of Arizona, University of California at Los
Angeles, and University of Texas-Austin,

The above universities were contacted by letter (see Appendix A)
requesting help in locating information on the topic of speech/commnication
in Brazil or the name of someone in Brazil who could be contacted for further
information, A1l of the universities responded except the University of
California at Los Angeles. The responses were encouraging but revealed
no new knowledge of speech/communication in Brazil. However, names and
addresses of people to contact in Brazil were supplied.and proved helpful.

The University of Illinois was contacted by telephone, and an
interview was arranged with a professor, Dr. Milton Azevedo., Dr. Azevedo,
a professor of Portuguese and Spanish at the University of Illinois, is
a2 native Brazilian who completed his graduate work in the United States,
receiving his Ph. D. in linguistics from Cornell University. Dr. Azevedo
was extremely helpful in providing clarification and translation of certain
terms into Portuguese such as commnication, speech, discussion, debate

and mass commnication. He also assisted in drafting a letter in Portuguess
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(See Appendix B) requesting information and an interview with Brazilians
whose names had been supplied previously. It was suggested that the
researcher would probably get better results from personal contact than

through letters. This later proved to be true.

Initial Contact with Brazil

Letters were then sent to Brazil on April 17, 1975, requesting
information and possible times for interviews. The following people were
contacted: Dona Glaura Vilanova, Curitiba, Parané} Profa. Nora Thielen,
Porto Alegre, Rio Grande do Sul; Prof. Roberto Moreira, S%o Paulo;
Prof, Antonio Soares-Amora, S3o Pauloj and Prof. Theodocio Atherino,
Curitiba, Parané: Two responses were received. One was from Professor
Antonio Soares-Amora and arrived after the author had already left the
country, and the other was a Xerox copy of a letter Professor Moloney of
Miami Universi:.y in Ohio had feceived giving the name of the specific
person to be contacted in Curitiba, Brazil. This person was Danilo
Cortes, Director of the Social Cormunications Department at the
Universidade Federal do Parana., Due to the lack of response, additional

information was obtained from personal contacts made while in Brazil.

In Brasil

The author arrived in Rio de Janeiro on June 27, 1975, For
two reasons the researcher did not visit any universities while in Rio.
First, the researcher was still attempting to improve her knowledge of
the language and adapt to the culture. Second, the schools were closed

for winter vacation shortly after her arrival in Brazil,
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Method of Contact

After the author became accustomed to the language and culture,
the next step was contacting the people to be interviewed. The contacts
fell into three categories; personal friends of the author, the people
recormended by United States contacts, and previously unknown university
personnel and those persons they recommended.

The first contacts were former acquaintances of the author who
might have knowledge of the communication area. Visits were made with the
people in their homes on an informal basis., The information gathered
was also on an informal basis. Three people were visited, two females
and a male. The male provided the name of a presert student at the
Universidade Federal do Parané: who assisted in arranging a first interview
at the University.

The second contacts were made by visiting the universities and
locating the people whose names had been provided by nniversity personnel
in the United States. Since the only definite response received was from
Danilo Cortes at the Universidade Federal do Parand; the investigation
commenced there, In this particuler instance the author worked through
an acquaintance who was a student at the university and therefore,
famdliar with the location, surroundings, and operation of the university,
This student located Danilo's office, secured information as to his work
schedule and assisted the author in setting up the interview and providing
the suthor with additional information about the department.

The final contacts were also made by visiting the university.

In this case, however, the author merely located the main or central
office for the department of commnication and from there was directed

to contact either the director or department head, or a professor of
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commnication. Usually each interviewee mentioned an additional person

who should be contacted, which increased the mumber of possible contacts.

People Contacted

In order to obtain as extensive a view of the field as possible,
the people interviewed fell into four categories. The first group was
composed of people already in the working force in various professions,
Interviews with these people were conducted to establish what type of
speech training they had previously had in their schooling to prepare
them for their future professions. The second group was composed of
directors of schools of comminication., This was done in order to obtain
copies and further information on the curriculum offerings at the schools.
The third group consisted of teachers of commnication. This provided
a more precise view of what specific material was being taught in the
courses offered at these schools of communication. The final group
was college students who revealed a perspective as to what knowledge

was actually gained from the courses.

Professionals Interviewed

In the first group of professionals the follouing people were
contacted. The first was Celso Wolf, a male aged twenfy-six, who was a
recent law graduate. He had been an exchange gtudent to the United
States, and had studied high school speech while he was in the United
States. The second person interviewed was Judimar Jung, age twenty-eight,
a biochemist, She had also been trained as a primary school teacher.

The third person interviewed was a high school student, eighteen years

old, who was also studying to become a primary school teacher. She
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was in her last year of high school and was student teaching at the

time. Her name was Jucimar M, de Moraes.

Department Heads Interviewed

Danilo Cortes was coordinator of the course of social communication
at the Universidade Federal do Parani, This wculd be equivalent to our
department head. In about his late forties, he was previously a journaliat
before becoming a teacher of journalism at the university. He was still
actively involved in the journaliStic field as well as teaching and being
head of the department of social communication.

Dr. Nelly Camargo was in charge of the basic commnication
courses at the Universidade do Sao Paulo. Her previous education was
in sociology and not in communication. However, she had studied at Ball
State University in Indiana in the area of media. She appeared to be
quite knowledgeable in the fiéld of comrmnication. She had published
the following articles on commnication; "A Busca de uma Filoasofia para
o Ensino de Comunicagﬁb,“ "A Tecnologfh de Comunicagﬁ% ea Formagab de
Professor," and "Surmla da Informacdo a Direg3o da ECC, como Subsfdio
para DiscussSo da Estrutura da Escola durante a Reforma da USP.”

The final administrator contacted was Professor Osvaldo who
was director of Faculdades Integradas Alcantara Machado in Sao Paulo.

This was also # private school that had a department of social commnication.
He seemed to place a great deal of emphasis on research and was quite
young, He was first mistaken by the author for a student but later

proved to be a knowledgeable director of the whole school,
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Professors Interviewed

Professor Helio Puglielli was a teacher at the Universidade
Federal do Parana, He graduated with a degree in law and is presently
a journalist., Having read over 200 books on commnication, he considered
himself somewhat of an expert in the field of commnication although he
was basically self-taught. The course he was teaching at the time he
was visited was entitled, Scientific Foundations of the Means of
Communication,

Dr, Frederic Litto was an American who begaﬂ teaching at the
School of Commnication Arts at the Universidade do Sao Paulo in 1971,
flis undergraduate degrees were in the area of drama and theatre. He seemed
very familiar with American speech education and was extremely helpful
in comparing the two systems since he had taught both in an American
university and a Brazilian one.

Jose Marques de Melo was presently head of thé Faculdade Ibero-
Americana de Letras e Ciencias Humanas but was originally a teacher at
the Universidade do S Paulo. His main field was journalism, but he
had gone to the University of Wisconsin to conduct a study of departments
of mass comminication in the United States., It was from this study that
he helped establish and recommend the formation of Braéilian,schools of
communication, - Professor Melo was considergd to be one of the best
authorities in Brazil in the area of communication, He began his work in
this area at the Universidade Catélica de Pernambuco where he directed
the departmernt of Scientific Investigation of the Institute of Information
Sciences, After this he colaborated with the Faculdade de Jornalismo
Casper libero having established there a Center of Research in 3ocial

Communication and naving elaborated a program of restructuring the



28
teaching and administration of the Faculdade. Aside from this, the work
that gave him national and international recognition was his organizing
and starting the Escola de Comunica93és e Artes at the Universidade de
Sao Paulo, an organ that he headed for five years and whose structure is
considered a model for other similar institutions. Professor Melo has
written numerous books and articles on commnication. Some of his works

included: ComnnicagEB Social: Teor{a e Pesquisa; Comunicac¢®o, Opinido,

Desenvolvimento; and Reflexces sobre Temas de Comunicagdo. He also

presented a paper on "Evolution of the Commnication Discipline in Brazil"

at the Symposium on Evolution of the Communication Discipline in Developing

Countries, the International Communication Association's amnual meeting

in New Orleans, April 17, 1974. Needless to say, he proved to be an

extremely valuable source. |
Professor Amauri taught courses in Public Relations at the

Faculdade de Comnicagdo Socisl "Casper Libero". He had had experience

in this field but was teaching at two different schools and had little

time to devote to the field. He was the only professcr'interviewed

who taught a course in verbal communication,

Students Interviewed

The final group interviewed were students selected at random,
They were mainly any students who were willing to talk to the author
about what they were studying. Most of the student contact was made at
the Faculdade de Comunicac3do Social "Casper Libero", the Faculdade de
Cominica¢d@o Social Alcantara Machado, and the Universidade do Sac Paulo,

0f the three, Alcantara Machado was the most extensive and impressive.
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Location of Interviews

A1l of the interviews except the preliminary ones were conducted
at departments of communication at either public universities or private
schools of higher education. These schools were located in major cities
in the states of Parana and Sao Paulo in southern Brazil.

The first school visited was the Universidade Federal do Parand
located in Curitida, Parana, Curitiba is the capitol of Parans and has
more than 500,000 people. This university was the largest in the city
and also had the reputation for being the most prestigious. As its
name suggested, it was supported by federal taxes and a nominal tuition
was charged to attend. The department of soclial commnication was located
on the seventh floor of a building that housed most of the social sclence
department and was one of the smallest departments at the university.

The department had a total of approximately ninety students.

The second place visited was the Universidade do Sao Paulo.

This school was the largest and most prestigious university in all of
Brazil. It was located in an outlying section of the city of S3o Paulo
which was Brazil's largest city with more than eight million inhabitants,
Its campus covered many acres and a bus was needed to get from one part
of the university to another. Each department had ité own bgilding or
building complex, and it was the only university in Brazil that had
student housing located on campus., It was also one of the few universities
where all departments were located in the same area. The department of
Communication and Arts was located in a fairly modernistlic three story
building. The top floor was devoted almost entirely to faculty offices.
The department had about BOOVBtudents which was one of the largest

departments visited.
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The third place was the Faculdade de Comunicagio Social "Casper
Libero.” This was also located in S@o Paulo but was more in the heart
of the city. It was a orivate institution created by a famous journalist,
Casper Libero. The entire institution included, not only a school of
communication, but 21so a high school and departments of social science.
It was located in a skyséraper with the first ten floors belonging to
the institution. The department of communication was located on the fifth
floor. It had approximately eizhty students.

The last place visited was the private school of Faculdades
Integradas Alcantara Machado. This was located near the airport in a
relatively quiet residential part of town. The school was new and modern,
having Just been remodeled. Any person entering the school must present
a school identification cérd to the guard at the door, so security was
well guarded. This school had only been in existence for three or four
years prior to the author's visit. The school included not only

communication but art and music as well,

Interview Procedure

The interviews were begun by the author introducing herself
and explaining the topic of study and giving an indication of what
type of infdrmation was needed. The second step was to determine exactly
what position the interviewee held at the particular institution. The
third step was to ask if an audio tape could be made of the interview.
Teping or taking notes depended upon which seemed appropriate as to the
time allowed for the interview and the distractions that were presented.

The equipment used to tape the interview was a cassette tape

recorder with built-in microphone. This was usually placed somewhere
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between the interviewer and the interviewee, so it could pick up the voices
of both pecple with preference given to the interviewee. The interviewee
then proceeded to answer very general questions on communication with
the interviewer probing for further details where necessary. A basic set
of gquestions was used as a guide.

Questions

The following questions formed the basis of each interview with
variations for differences in programs and the category of people being
interviewed,

1. What is the general objective or purpose of the school of
commnication?

2. What is the curriculum offered at your school?
3. What is taught in specific courses in the curriculum?

L4, What activities and assignments are given to the students to
determine their grade in a course?

5. What kind of facilities and equipment are available to the student?
6. Are any courses in oral communication taught in your school?
7. What do you think is the future of departments of comminication?
Treatment of Data
The data collected from the interviews was firsﬁ transcribed
from Portuguese to English, The interviews were then written in their
entirety from the tapes or written from notes taken of the interviews.

Tranglations and summaries of college catalogues and articles obtained

were also made.

Limitations of the Study
It was impossible to imagine the magnitude of this study before
getting to Brazil. Five years ago departments of communicaticn were
virtually non-cxistent, therefore, the author was expecting to find

nothing of significance. To the author's surprise there were some




32
fifty departments throughout the country, the majority of which were in

the state of Sao Paulo. For this reason most of the research was conducted
in S#o Paulo.

The largest limitation of this study was that the selectivity was
done entirely by chance. The faculties or departments visited were ones
that were easily accessible instead of chosen with care. The professors
interviewed were professors that were there at the time the author was.

It is possible that there were infinitely better people to interview
than those included in this study. Also the students encountered were
by chance and could have really liked what they were studying or the
opposite. To really do justice to the study of speech/communication in

Brazil, a person would need at least a year of extensive research.



CHAPTER III

HESULTS
The results of this study fall into two categories: the information
obtained from interviews, and written material presented to the author by
the interviewees or availabls in the Brasil library system. The bulk of the
information originated from the interviews and will be reported first.

Freliminary Interviews in Braszil
While waiting for the schools to reopen after a ncat:loﬁ period

and to gain practice in interviewing, the author interviewed three previocus
scquaintances about their éducation in speech. The first was Celso Wolf,

a mals aged 26, and a recent law graduate, who had been an exchange

student to the United States and had studied high school spesch while
living in the United States., Since being able to express oneself well
orally is important in the legal field, it was assumed that some att;ention
to oral commmication would be given in this area. This assumption proved
wrong. The law student had not had training in oral goximunieation and

felt that speaking was an innate ability end that no smount of teaching
could produce a good speaker,

The second person interviewed was Judimar Jung, age 28 and a
blochemist. She had also been trained as a primary school teacher. Dus
to having studied edunation and teaching methods, it was felt that
Inowledge of how to give a speech would have buen helpful to her in
learning to teach. She, also, had not had training in how to make an oral
presentation or been taught which was the best way. to explain something to
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her students. She was, however, well schoolad in what things should be

taught and why. She did mention taking a course on how to give a speech, but
it was offered as an enrichment course on the college level with no credit
offerod.

The third person interviewed was a high school student 18 years old
vho was also studying to bacome a primary teacher. She was in her last
year of high school and was student teaching at the time, Her name was
Jucimar M, de Mozaes. Of these three interviews this was the more formal
and lengthy cne and is reported as followss

Questions Answer:

What do you study in a course of FPhonetics, accentuation, punctuation,

Portuguese at your school? concordance of the verdb and nominative,
‘ apalysais of syntax, grammar,

Is anything involving oral Yes, diction, language and dialogus

commmication or presentation practice, reading and orthography.

taught? ‘

What exactly did you study in You learn what kind of sound is

phonetica? made and where it is placed in the

mouti,
At what level did you study From grades 7 through 12.
phonetica?

What were the tests in phonetica The tests are mainly identifying
1ike? what letter is a diphthong, ste. and
writing out words phonetically.

Did you listen to words and No, it was writing words you look t.
then write them in phonetics ! o cked &

on & test?

Did you have any oral exsrcises No, the exercises wsre written like the
in phonetics? tests.

At vhat level did you study I studied diction in the fifth through
diction? eighth grades.
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What did it involve? It involved reading out loud a para-
graph and the teacher would stop you
and correct the errors that were made
in pronunciation. Then you had to
read the paragraph over correctly. We
also studied intonation, exclamation,
and pauses. ‘

(This appears to be a very rigid,
technical gpproach to oral reading,)

At what level did you study I studied it in the sixth through the
langusge practice? eighth grades.
What did it involve? It involved mainly speaking in a

gramatically correct way with the
correct intonation, It also involved
conversation which was mainly the
reading of dialogues and then making
up your own dialoguss end practicing
them, It alsc involved doing little
scenes and to soms extent dramatics
with the acting out of plays.

What did you study in reading? Reading was mainly reading bocks,then
. writing interpretations of the books.

In your schooling did you have The only things we really did out loud

to make any oral presentations were read. a piece of literaturs and

or did you use discussion? memorize a part in a play. In other
classes like history and sociology we
used round table discussions and debates
on different topics.

Wha!. were these discussions A group of seven students would sit in

lke? a circle in the middle of class and the
rest would sit around them and watch as
they discussed. ZThe people watching had
40 analyrs the discussion according to
a sheet the teacher gave them,

Were you taught how to discuss? No, we learned only be doing it. -
Do you know of Vany other places I think in the technical schools kids

where oral presentations are have to give speeches and oral reports on

given? various topics that they are studying but
other than that I don't know of any
where else.

In sumsry it appears that most of the teaching of oral communication
or how to make an oral presentation in the elementary and high schools even

for those who need it most, teachers, 1s accomplished by trial and error
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rather than any other formal type of training.

Interviews at Universidade Federal do Parama

The first interview at the college level took place at the
Universidade Federal do Paransa on August 6§, 1975, at 9130 a.m., with
Danilo Cortes who was coordinator of the course of socisl communications
at the university. This position would be equivalent to our head of the
department. This interview was conducted first because it was the only
response which had been received from Brazil prior to arriving inthe
country. *he interview was arranged by an acquaintance of the author's
who was a student at the university majoring in economics. Her help was
much appreciated since it eliminated a tremendous amount of minor
scheduling difficulties. It was difficult.to locate Mr. Cortes any earlier
because of the school's winter vacation breek in July.

The interview was taped and took place in his office which was
shared by his secretary. The following is a translation of that interviews

Questionss Answers:
Flease explain what social First of all social communication
communication is? involves four areas of ccncentration.

They are:. Jouwrnalism which includes
newspaper, radio, TV, and cinemaj
second, public relations; third, '
advertising and publicity; and fourth,
sditoration. Only the first three are
offerad at this university since this is
a very new department. ‘he course of
study involved four years of study
divided into two parts of two years each.
There are eight periods that a student
must study. The first two years are
basic study. The third year the student
chooses one of the three specialirations.
The fourth year is mainly concerned with
practical application of the student's
specialization.



37

How is information given in class? Either through lectures or books, but

How are the students evaluated?

Are there a lot of research
papers assigned?

0f course.

With the highest being ten,
correct?

mainly through lectures.

The students receive two grades twice

a sensster. They are usually taking

six to seven classes a semester.

The student is mainly evaluated on

his test grades, the written work he 1is
assigned, mad on himself as a student.
For exampls, is he a good student, who is
interested in the course, who doesn't’
miss class, demonstrates his intecrest,
basically whatever the professor decides?
In practical classes this is easy to do,
isn't it? You are accompanying the
student. You wouldn't even need to give

a test, right? In a theoretic course
it's more difficult to do this. TYou
need to give tests and assign papers,
ressarch papers, right?

Lots, for quite a while. I prefer to
assign research papers than to give
tests becanse a student learns much
more.

On a test you could fall it, you could
have good luck, or overhear someons
talking. With research, you have to
learn more. Why? You have to write, or
at least copy sections of a book. You
are obligated to read and obligated to
absorb. You are obligated to write. You
learn something at least,  Soms professors
give tests, others papers, and others
evaluats on the basis of student interest
and the student proving himself., Some

do both a test and a paper. How many
they do depends on how many the professor
thinks are necessary. It could be once

a month or two or three papers. There
are two grades. These grades are
averages with a final average. Of these
two grades an average is taken and the
student must attain a final grads of at
least 50

Yes, ten. He must receive a S or 6.
Less than 5 he fails.



And if he doesn't, then what?
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Then he has to take the subject over
again. Now if he has the grades but
hasn't been in class or has been there
for less than 75% of the classes given,
then he is also failed. So a student
mst have & grade of 5 and must be
there 75¢ of the classes given. He can
only miss 25% of the time. So he can be
a good student and still not pass. Cf
course, £f. it's a good student a
teacher can forgive some of the absences,
and then he could pass. It depends on
the professor. A professor has the
liberty to forgive sane of the absences.

( INTERRUPTION BY SECRETARY)

And the practical, how is the
practical part of the classes?

Not ifi our classes of Journaltem, but,
for example, in Redmjio e Edicéo
(Writing and Editing) which is a class
that is mainly practical. We have here
an editorial . staff model with ten type-
writers and then get the students
together and make or mount a type of
editorial page, & modsl of an editorial
page which is symbolic of a newspaper,
for example., Then I divids the students
into teams, only when there are lots of
students, Now no, - because of the new
students, the largest class is 30
students. But we have even today classes
with 80 students, but this is a lot for
a professor to have a practical class.
He divides it into ten teams of seven
or eight students. ‘or example, each
group has a chief or head who would then
be a head of reporting of this class, in
rotation, which means a change or trade
every 15 days of that one, either man or
woman, I'd like to meke an observation
here that 80% of our students are women
in journalism, only 20f are men. I
don't kmow if there it is the same.

Then every 15 days, approximately,
the head of reporting is substituted.
Then a rotation between the eight students:
then 15 days one hesd, another 15 days
this head changes and becomes a reporter
while a reporter then becomes a head.
This is the way it goes during the year.
This rotation . « o



Do they produce a newspaper?
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Yes, they do. Well, then this is the way
it is in the end of the last year in the
class of Redacao e Editorecao.

Then, each group bad a predetermined
theme. For example, group what's his name,
gxoup ‘, B, c’ or group 1, 2’ 3, for m@le’
for one or two weeks, group #1 is given
the task of writing, researching, doing
an event. Each student must cover
certain material and make an article for
the editor. Each one has to write about
& subject that the chief gives then,

Then each group during approximately 15
days has to write about a certain thems.
For example, group 1 has edusation.
During 15 days the head makes a layout
sbout ths subjects of education, Each
ons of the other heads then has to take
a different theme or. -angle.. Each ons
takes & different thems about education;
one about education of the exceptional,
another about problems of the universities,
problems of teaching and curriculunm,
anotheyr deals with the problems of the-
primary grades, Then it's a variation,
esch student does a different aspect of
the same genaral subject. The other

1S days this group changes from
education to police, or for example, to
sports, the economy, or politics., This
is the concept of rotation of students
in the groups and of subjects assigned
to each group. Do you understand? So
during the senester it is done like this,
all like this. All students with the
guiding of the professor, Then I have

& schedule for each group every 15 days.
For examples Monday, I have groups 1-44
from eight to noon; Wednesday, groups L-8.
Then I set up a round tadble discussion
with the students, I analyze the material,
meke criticisms, show the defects, and
gulds them, an’ the pepers that are
approved I disuridbute to ths variocus
newspapers in the city for publication.
And there is some really good material,
but this depends on the student right?
And the student continues learning
010313'0‘

Now we have a printing press in
our university that lets us make owr
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own newspgpers. We produce only one

or two newspapers a year. But it is
hard to get results from this. We should
be producing at least a weekly news-
paper for best results. You get very
little results from producing once or
twice a year.

This system that I am talking
sbout produces much more results than
making a newspaper here in the department.
The second semester I continue this
same system but with another kind of
practical works I transform our edit-
orial staff here into something that
symbolizes a newspgper. ‘hen during a
class I also make a deadline like you
would have to produce a newspaper on that
day. For example, I designate & student
to be secretary of editorials; another
student, editor-chief; another student
is assigned the job of international
news; another student has national news;
another sports or economics and like
this it continues on. So an imaginary
paper. I bring in articles from the
previous day's local pepers, not the
paper but the articles written by the
journalists and the agencies (UPI wire).
I distribute them around to the students.
It is their job to synthesize, rewrite
the material, and make the titles like
they would be doing on an actual paper.
So 1t is a training exactly 1ike I
explained earlier with the articles.

We have a schedule to finish four
pages by noon.. 3So.the Gramador arrives.
You Imow what that is? He 1s the person
dhat sets up the page. He comes, and
the students continue preparing by
sections; so the international page is
finished, the national page is finished.
The first page is a synthesis of each of’
~ the articles that.go on the inside pages.
80 I bring in pictures. I tell them to
choose the pictures according to
journalistic criteria. In other words
which has the most Journalistic value
or the leamst, the good pictures. 1
have them choose from millions of
pictures. There are plenty of pictures,
and then they choose the best., I let
them make the choices. Why is this good?



The apprenticeship is with a
newspaper?

And the other areas?
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The difference could be very subtls.
This is better because of this and this.
So I imagine this is like what it would
be like on a newspaper.

8o the second semester I do this.
With this they make mistakes in school
and continue learning. At least in
Journalism they leave kmowing. When they
leave school even without the apprentice-
ship, they leave with a notion or an
acquasintance with & newspaper 8o they are
capable of working.

Yes, with a newspaper, or magagzine or a
publicity agency. Now, we have. various,
many students who are interning. Now when
they arrive in the fourth year at least
60 to 70% are already interning or working
principally in the press. Some in
publicity are in publicity agencies.

Some in public. relations are in public
relations agencies and some on pspers and
magazines are those studying Jjournalism.
I, for example, have students here on

ny paper (I am also a journalist for the
newspaper O Diario do Parani). I have,
almost all the jourmalists on this paper
are ex-students of mine, already
graduated and another 80 some who are
atudentl stil)l who are also working with
me. lhese are the better students. They
are there now and are already working as

they finish their degree.

Well, the teacher of television has
adopted almost the same system for
practical classes. . He gets the students
together and they make a short news
account, they make up a script, very
similar to what we do in journalism, We
have in the department equipment, such as
a closed circuit TV, It isn't just for
the students of journalism but glso for
the students in tqaching end journalism,
for everything. <‘hey set up a newscast.
Each student has a theme or topic and
they make a short £ilm md slides. ‘hey
set up the newscast and the professor
designates one or two students as the
speakers who are going to resd in accord
with the others. .They decide whether it's
a bad £ilm or the slide isn't well placed,



Then it is the student who does
is all?

The students do all of it,

filming and choosing which
images are best?

dnd the course on Public
Relations, what is it like?

And how did this turn out?

And the suggestions?

Yes, they do all of it with the
professor's gulidance. This was only
started now this year. But also we
continue learning.

This is what we are going to do now.
Including the cinema part, they them-
selves sst up a logbook of the film,
write the story, and make short films
of 10-15 minutes. They have already
nade some. They are the authors, they
do the work, the talking, they set wp
the filming script. There are a lot
of faults now, but with time 1it's going
to be very good.

Public Relations is our weakest area.

In Public Relations we practically have a
very few things. Last year we did a
public relations study, a public opinion
study for some politicians and their
political parties. The study tested what
people thought in respect to the
govermment parties and certain specific
politicians. We turned it in to the
perties, the two parties, what the
people felt, We turned in our reasons,
and we made suggestions based on the
study. Suggestions of what the candidates
should and shouldn't do, that they
should say this and not that, according
to the study, a type of indication for
them of how well they stood with the
pub].‘lo.

It turned out well. It was accepted,
and the study indicated the selection.
Acocording to the study, this was
exactly what it showed that the
opposition had grown a lot and that's
exactly what happened and the government
ended up losing.

The suggestions were put to good use,

but because the study was conducted at
the last minute, it dicén't give enough
time to really put the suggestions into
practice. But the opposition ended up
well, they put to use our suggestions
and won in all the country. So the study
was right. The opinion of the people

1s what the study picked up.



I did something similar to
this wvhen I was in school.

Do they learn the theories of
persuasion?

Yes, is there a course here that
teaches how to make a speech?

1s there a course in personal
communication?

Do you have a course on how to
conduct an interview?

In everything you've said so
far it appears that here in
Brazil the emphasis is on the

L3
Studies like this are good because they

- show really what is happening. ‘here

isn't any .error if thé study is done
well. There isn't my error. Right?
The conclusion of the study is much
more. In the area of publicity and
advertising also, we are also trying
to do something practical, like the
students set up publicity cempaigns
for the professors with big posters.

A few things, but we are still very
deficient in this part, but some day we
will attain it, Last year there was a
campaign,.a public campaign, a campaign
for reflorestamento. And the students
won, oome of the students at this
university won. ‘he second year students
won over the fourth year students
because their creativity and imagination
and persuasion were better than those

in the last year, and they won. It
depends on the student, the creation and
application, so the fourth year students
lost to the second year because they had
more imagination on how to do this.

Even though this mrt is deficlent
and weak still, so we are only starting
now. with the second year in public
relations., Journalsim, however, has
been going for ten years. Is there

anything else?

No.

Ko, ws don't have any courses in
communications like that.

Yes, we have. In the technical part of
the journalism course, we have the
technical part of interviewing also.
This is a part of the program.

No, it's not, There is one third
theory and one third pract;tca.l.

practical rather then theoretical.

Is that right?




In the United States thers isn't
as much practical application.

{he subjects that are taught
here seem to have more practical
spplication.

. Ll

That's because there gommunication is
more pure -communication. Here

social communication encompasses the
courses of publicity and advertising
and journalism. Now it seems that there
they study oral communication and
oratory which we don't have now but
might have in the future. How the

part on interviews we have in the
technical courses in Journalism, radio
and television. . ‘he techniques of
interviswing are on how to make an
interview, the precattions that must be
taken beforehand, like knowing the
subject, at least having an idea of it,
how to make the questlons, what kinds of
questions to ask and how to do this,
This is what they leam.

In this same series of assigrments
that I mentioned earlier, where the
students work on projects, there are
interviews that the students of a
group conduct., If they have to inter-
view the director of transit, what
quastions are they going to ask, how are
they going to ask them? It could be the
director of transit or the mayor.

Because a student that leaves here can
start immediately to work on a news-
paper, magazine or television or
public relations agency, but in the
United States.it's not like that. 1It's
more general.

Some students leave here not
knowing much which could be because of
certain deficiencies like a lack of
professors or lack of conditions inside
the department or because of the student
himself. Those that are already
interning. or working, of course, have
an advantage. A class here plus
working. outsids, this student forms and
puts together his learning, and they
have the means to be better. But those
that don't intern and don't go to work
don't turn out with the means. Thsay have
to intern to get the full meaning of what
they have studied. Now in journalism
it*s the same thing, those that don't
intern and don't work leave without an idea
of what it's about, to begin to work. Now



One of the things I learned
during my study of communication
was how to research. I read a lot

And in the future what is the
study of communication
going to be like?

, L5

those that are already working and are
already interning at the same time that
they are taking a course, of course,

the course is going to be easy, right?
There are some that are earning relatively
well. They are earning well. It depends
on if their class is good, if they are
embarrassed, if they read a lot. <lhe
Brazilian student doesn't read a lot, he
doesn't like to read, even though there
are some who do.

Now in the United States students study,
and during the class sessions, they
practically don't work. Here the students
have to work. There isn't the posaibility
of only working during the vacations.

So he has to work, for exsmple, from

noon to six and comes to class from

eight to noon. That leaves very little
tims for him to read and research. Wwhat
time is he going to do this? So the
professor feels a great difficulty in
assigning research because the student
has so little time to do it. So in the
ressarch classes they ask what time are
we going to do the research, if they

come to.class from eight to noon and work
from noon to aix? And a lot of the
research can't be done at might because
the library is closed so when is he

going to do 1t? So they adapt to this
necessity. He does what he can, right?
It seems that there the student researches
as much as he wants because he doesn't
work. -

Well, in the future, the idea is to create
mors education than we have. As soon as
we have the means, create this course of
study of editacdo. But besides this we
must improve and camplete our install-
ation here of closed cirecult TV. The
ideal, I don't know when, would be'a
radio station also. It would be nice

to have a convention in this locality
for the students to work at. We need to
have a larger access to or a mwess for
our newspapsr to be published at least
once a week, right?



How are you going to get the
equipment?

Does the government help?

And courses of communication,
oral communication?

L6

In the future, like in the United
States, a newspaper like the largest
advertising departments, a habitual
newspaper. Every day they publish a
newspaper. So, instead of interning
outside, they would intern in the
department. Our plans are for this.
This 1s going to tske a while. "If we had
a press just for our department, we
could make bulletins and pamphlets
like this. We have a press, but it is
for the entire wmiversity, not just for
our course, so0 we can't have much
access to 1t because if we did it could
be used for the university. We would
like to have a small printing press
just for our department. *‘his would be
ideal. These . are the plans, but it
is diffiéult because the university
doesn't have sufficient recourse to
g‘t this.

We are trying.

‘he government helps because it is a
govermment school, but there aren't
recourses yet for this. But we have to
ask. We asked ten years ago, in order
to get a closed eircuit TV, Ten years
we asked and only now did it coms. So
there are difficulties. But this is
already something because it did come.

How we. are setting up extension courses-
extra-curricular courses given by the
university and the department. For
exsmple, ws have a. course on films of the
German TV. Two professors from outside
are coming to lecture for two full days.

He aleoA saw in the future a need for courses in oral communication and

oratory. He felt that the demand for this type.of thing was increasing

because the businesses in town were conducting their own short courses on

how to speak better.
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He suggested that the author go to ths Escola de Gomicu;ﬁ'o [
Arte at the Universidade do S&o Psulo because more information was

available there. He also suggested talking to one of the teachers,
Helio do Freitas Puglielld.

Sumary

Although most of Professor Cortes' knowledge on communication was
in the field of jomgnsm, there were some general observations that
could be mads. First, the student specialized after two years of general
courses in communication. Included in this specialization were a mmber
of practical courses geared to preparing the student to join the work
force immediately upon graduation. Second, no specific study of oral
communication was available., With the exception of the study of interview
techniques which were included in another class, very little oral communication
training was being given. There were a few short one week extra-curricular
courses given on oral cormunication, but nothing avallable in the
department., "'hird, the equipment used wes adequate but not readily available,
since i1t was used by other departments at the university. Fourth, Cortes
saw a future need for new equipment and a course in oril commmication
since the busineszes in town were demanding more pecple who were 7
knowledgeable in cormunications askills. Overall there seemed to be much
more emphasis on practical epplication and specialization than was evident
in the schools in the United States,



Interview with Professor Puglielli

Professor Helio Puglielll wes s teacher at the Universidads
Federal do Parand, He gradusted with a degree in law and was at that
time a jownalist. Having read over 200 books on commurication, he .
considered himself somewhat of an expert in the field of comsmmication.
The interview took place in the teaéhor's lounge at the university at
11130 a.me on August 20, 1975, and followed & visit to hie class on
Seientific Fundsmentals of Commmication, The interview was brief and
mainly clarified information presented in his lscture.

The course on the Scientific Fundementals of Communication, as
Professor Puglielld explaloed it, gave an introduction to commmdcation,
defined commmication, explained the different thwriea of eoamnication,

and showed how communication was used in biology, sociology, anthropology,
and history. The information he covered that day in cless dealt With a
behavioristic view of communication and s structural view of commnication.
He also defined comuumnication. The imprassion given of the content of the
course was that it was eclectic in its approach taking parts of theories
from a variety of countriles. |

The objective of ooﬁwm&catioh in Brasil was further explained by
Professor Puglielli. He interpreted that the ocbjective was that people
| could graduate from school as professionals and not Just specialists
in commmication, In other words, they leave the university knmd.ng
the practical application of the theories they had learnsd. |




Interviews at Universidade do S¥o Paulo

Initial Interview at Universidade do S&o Paulo

The imitial interview at the Universidade do Sao Pauloiook
place on August 12, 1975, at 33100 peme The Universidade do S&o Pauio
is a major state university. It was considared ons of the largest and
best in the country. The department of communication at the university
bad recently been closed dus to a student strike and had just now opened,
8o there were some tensions and conmﬁn that would not normally be
in existence. v ) V

After contacting the main office in the department of communication
at the university, the author was directed to one professor who taught
Sociology of cmeatidn. This professor did not m‘to have very
mch information on the study of comnicatﬁ.on in Brasil, but he did ‘
mention that he had started & course in rural communication. This course,
as he explained it, concernsd how & doctor or weterinarian in a rural
area should relste % or commnicate with the people with which he comes
in contsot. It seemed an interesting .angle and very similar to some
comunication workshops that are condusted in the United States. He
was mainly a sooiology professor and directed me to Nelly Camargo, who _
was a teacher in the general studies part of the department of commmnication,

Nelly Csmargo had studied in the United States and Europe and
was quits knowledgeable of the commundcation field. Shs was actively
engaged in writing an article at the moment and had written the following
article, "A Busca de uma Filosofia para o Ensino de Comunicagao,® or
"In Search of a Philosophy for the Teaching of Commrdcation.® Nelly
was fluent in both languages so the interview was conducted in both
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English and Portuguese. The author's husband was also present and
helped with clarifying questions.. The interview began as follows:

Questions: Answerss

Could you tell me something about So you want me to talk sbout communication

the study of communication here in Brasil. After our educational research,

in Breasil? we were prepared to begin courses in
ocommunication. These courses were based
on the theories of commnication, I had
studied in Burope, France and alsc Italy,
so vhen this school was founded, they
were looking for people who could teach
comumication. There was a competition
between people who wanted the job, and
it was liks this that I began teaching
classes in ths theories of communication.
This is xy ares.

What is this class like? Well, in the class on theories of
communication, we give a vievw of commurd-
cation as a science and as a method or
as an outline of interdisoiplinary
science, In the first semester, the
sociological foundations of comsmunication
are developed. My assistant here develops
the psycholegical foundations of
communication, and we have a math
professor who gives the mathsmatical
founddtions of commmication, anthro. -
pological foundations of cossmnication,
etc. We atill have the cultural part.
We have History of Commmnication,
Contemporary History of Communication,
and Art History, and foreign language, as
an instrument, Well, this is in the
firat semester. '

Afterwards, in the second semsster,
we give & theory of communication
because the student has already studied
the problems of systems and the :
sociological and psychological, etc.,
problems, the basics of education, So
we can theorise with the processas of
communication, Let's see. We analyze
the prodlems of communication as a
science. The problems of commnicsation
such as how we arrived at a study of
communication, also the actual problems
in the study of commnlcation and the
importance of the formulation of the
theories of communication as to control,
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transmission and oriticism, and the
applications of cormurdcation. After-
wards, we have the part of processes
of communication. Here we enter into
ths theoretical concepts which are
divided into fundamental concepts. So
we study three theories; the theory of
relativity, the process of entropy and
the processes of homeostasis.

What do you study in the theory The relativity theory gives a way of

of relativity? looking at communication.
Is it 1ike our process of : Yos, the relativity theory is how do
communication? you apply the concept of relativity in

the cultural relativity in the approach
to commmication, The relativity of
coldness and the sharing of electrical
power, as we se¢ how commundcation
works or doesn't work. We taks the
relativity of the basic principles for
.how communication works.
How 1t does work with different peopls,
in different cultures. In the process
of the fusion of innovations. The
second theory of the study is the
cancept of entropy, based on the laws
and ideas of Skinner that the orgsnigation
is a plece of matter that tends toward
disorganisation, And then eommunication
is a process of orgsnisation. The '
message is an organized part of matter,
and it tends toward disorganisation
through the leaking of ensrgy in the
process, And the third prineiple 1s
the principls of homsostasis, of
equilibrium, that is very well known.
This theory in blology and comsunication
is used a lot. After we give the
components of the process, which are
things like the message, source,
channgl, etc.. that the students have
learned in secondary school, in high .
school, they do know about that., What
they don't know 18 what is behind
those things. But they already
know the names at least,

In the third place we study the
interference operations, problems of
codification, problems of coding and
interpretations, function, liasbility,
credibility and you could say acculty.
The message is sent by the objectives,
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Next we study methods and channel,
open and closed. I don't know if you
have this because this is a concept
that we have been putting in from the
Italian book on the statical point of
view of commnication. We say that
some ways of coding introduce ambiguity,
This is more ambiguity than other ways
80 you have direocted messages and you
havs opened messages. 4nd when you
consider the art, a plece of art which
contains or might contain a lot of
directed messages, but it contains a lot
of stizmli that is just a lot of ambiguity,
that looks significant and you give
your msaning to it. So the reading of
art 18, you can read it on the first
level, second level, on xmany levels
and also leara to read your own process
of looking at that by analyzing this
method. This is something we talk about.
Verbal commnication, noneverbal '
commmication are invoalved in this plan.
Denotation, commotation and all the
things that we bring to semantics. Then
we study how the channel determines
the process of commumication, the
spproaches to it, atc.

The third thing is we come to the
purposs of commumication and that
process of sharing objectives and
transmission of interpersonal communication.
The problems of uncertainty in the
process of cozmmmnication, the redustion
and augmenting, the quantity and
certainty in the message, the problems
of the equilidrium, creation and
attention, the problems of creativity
and getting attention in obtaining
a response-~--I mean, the process of lsarme
ing. You see, you have a button and
you bresk ths button, You must have
patience and then looking and searching
and selecting of another reaction that
makes the equilibrium constant, 4And
you uss the theory of communication
to apply to learning processes. Next,
we deal with the meaning of culture,
the relationship of meaning and culture
and how the frams of reference gives
to the symbols the meaning they have
depending on the culture. The condition
and learning process, the reinforcement
and the smount of energy that you spend
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is forcs, the amount of energy you
send depends upon the expectations
of the reinforcer.
Habits, the laws of habit, another
thing is the psychological competence
of the process of communication,
- perception and personality, etc. So
= we take what was given in the first
semester about the process of being in
touch with one another and put ikts
together and this is how communication
does work,
And then we have an examination
of the mass media, and how it works and
what is the Imowledge that we have about
this medium because .there are many critics
of mass media, :

Do you also study ethics? Yes, we have two different teachers who
have different views on. this. One that says
what it probably is and another that
gives you the values and a discussion
about the values of the government and
coomunication. And that is a problem
of failure to communicate,

How many semesters do you have One semester. It's fifteen weeks or
of this course? Just one? one semester.

And how many hours? Three hcurs per week.

That's quite a bit to cover in At least we demonstrate that this is

that amount of time, communication. In Brazil, as you
know, a large part of the people
that are already in the university
come to the wniversity from a more or
less priviledged class that likes to
read, principally the magazines, . Here
also we have a problem maybe because
of the quantity of subjects but a
problem that there is an exam that
selects those peopls that will enter
the university., It is very strict
because there are about 4,000 candidates
and very few openings. So the people
that get into the schools are rremred
on a higher level educationally,
principally because they spend so much
time preparing.. Between high school
and college they spend one or two
years preparing.
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Our newspspers and magazines discuss
the problems of commmication a lot.
There ars various newspaper articles
and books on the subject of commmnication.
We have a strong desire to learn about
commnication here in Brazil because '
it is the latest thing in the univerasities.
So everyone wants to take commnnication,
Becauss of this desire, commanication
has changsd a.lot in seven years., Thers
are no¥ sbout fifty schools of comsunice~
tion in Braszil, Not all of themare of
the amplitude of this ons. These schools
were formed from the old schools of
Journalimm end public relations. Some
of them only have one or two majors, so
there is s market for these studies.

What sbout a particular course In this aspect the United States pays

in speech and the art of speaking? particular attention to this which here

I know that thers wasn't one &t in Brazil is completely neglected. The

the high school level, what sbout only school that pays attention to this

the college level? : course in speech is the school of dramatic
arts because ths actor needs to learn how
to extend his voice. And it sesams that
a long time ago in the law schools that
this was studied because the lawyer
spoke, But today they don't even have
this course. We have courses in
phonology, these speech courses are for
correcting spesch procblems. So it is
almost like a dootor of speech defects,
But it isn't something that everyone
studies., It isn't common 1like in ths

United States.
It seems that this course in Your coursss are mors focalised, Here
communication here is vary our courses sren't becauss the students
sipilar to the courses in the have only two years, two years to learn

United States. The ideas ars the the basic material or subjects, the
sane, but there you also study common material, From there they pass
interpersonal communication, directly to their specialisation. So
persuasion, debate, and they are going to learn communication
psychology of communication, that 18 comnected directly and not the
theory of commurdcation. So in a small
amount of time they must cover activities
more in « general form so they can
afterwards apply them, You shouldn't
be swprised becauss the tradition in
the universities hers is French
tradition., In France you begin with
the study of the begimnings and origin
of things, and afterwards you sprly them




It depends., . .

The objective of the department
here appears to be different
than there. I learned nmore
general theories, and it seems
that here it is more specialiszed

Iike a doctor or lawyer?
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to specific fields. In the United

States you do exactly the opposite.

People study the cases so that after-
wards they can draw conclusions from them.

It depends. In general, in many subjects
they do this. For example, in psychology
and soclology, you have the opportunity
t0 first study the cases and afterwards
figurs out a method entirely inductively.
Here in sociology you study the premises
and then form the models.. So our school
here has a lot of crossover. So you

COms . a0T08s, for exanple, basic
formlations,. and afterwards you will
come aoross. verbal comication,
sociology or art.

In Brazil you have a systematic view.

The system in Brasil is that all
professional peopls in whatever
profession have legal requiremsnts.

In the United States you have very few
professions that have these requirements.

That's it exactly. There a lawyer can's,
for example, after graduating from
school, practice in the whole counmtry,
and the doctors also can't becauss there
exists the problem of accreditatiom of -
the schools. Here we don't.have this.
A doctor who graduates here.can work in
&1l of Brasil or a lawyer who graduates
in the North éan work in all of Braszil.
The préblem is the market. Now, for
basic graduation, the Federal Council
on Education has these basic require-
ments which sometimes are terridle.

One of our problems is that. these

baaié requirements of the Federal
Council almost impeds theé good
intentions of the course. Sometimes
they make 80 many requirements that
there ian't enough tims left to give
what we think 1s essential.

The comnittee of the Federal
Council, they take the decisions about
what should be the knowledge of a
public relations man, snd then they
discuss that among themselves, and
they consult which ones could have
ability in that area. And they write
down, he has to take two semestors of



Tour orientation is to produce
professional people?

What are some of the assignments
the students do in their courses
in comunication?

(She is refering to variocus
student prepared lectures
or presentations on various
concepts covered in class)
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this, this many hours of this and that,
etc, And wvhat 18 open to the school
for the teschers to create and
compliment sometimes is very small. -
And this is the reason why you don't
have cowrses like this, but we have to
have becauss we can not, they will not
give ths permission to be employed if
the certificate doesn't say that he has
teken this and this etc. So the law is

absolutely rigid.

Professionals. And the professionals
have to enroll in their own organ and
so %o enroll in that organ you have

t0 have a certificate that says that
you have been prepared in specific
courses, Sometimes it does not work
that way. Sometimes a person who wants
to graduate in public¢ relations ends

up teking Journalism, but there are all
the certifications for public relations,
Sometimes this happens. They have to
eliminate this entering of people who
aren't specifically graduates of a
certain course. Right?

They have one text, a basic text. From
these texts they get some vocabulary
words from the.glossary, which gives
them an idea of soms of the words we
are going to use, So they say what

we need, We have a text for the
behavior theories. You have to study
which of these you should know in order
to be valuabls to research, Then they
produce one text, from that text, the
basic text, they produce their lessons.
They give instructions, for instance,
"Read the text, and its objectives,
observe the logbook. Turn on the

tape recorder, then., ¢« « « ® So the
recording goes on and on until it
arrives at a moment where it says to
stop the recording and turn off the
projector and now read the interview
that & psychiatrist gave, Well, it
gends the s tudant to this interview,
and in another moment you should stop
and read this cther interview because
it looks at a different part. Then we
have texts that coms from books. For
instance, you sse here ws have all these
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books here. <Then they say that they
decided to teach some concepts. They
make a test. You know not all the
tests are very good. They don't
bhave the t echnical standard of a real
test, but they try to make tests to
measure how people learned this, and
also they are supposed to give us the
answers--the answers of the test. ind
then they present this material in
class, And they should make their
fellow students take a test to see if
they really understood.

Is this the assignment? Yes, it is the presentation of this.

Do they present it orally? No, they don't, they can't., It's too
~ short a time, Here you would have to
read ths interview or whatever, We
had quite a fight over this. Just to
show to somebody that if he wants to
study this, he cancoms to class and
have a chance. to hear this, a slower
student, This is one of the types of
work that the students do in class is
trenslete six things. And we evaluate .
then by what they do. This is the main
work, but they haven't passed the class.
Because they could be expert in. . .

(IRTERRUPTION)

He has t0 be there during the tests and
‘during the course depending on each

ons of these blocks, This is his work,

and it is divided into blocks, This

is reading work. But he has to have it.

Thess texts are individual? The texts are individusl, For example,
when I give a grads for this work, I
am evaluating another thing because
I'm not going to give the same grade
%0 all the students. Because it is
common in Brasil, nct all the people
work equally. So I give a grade for
the work,. and this grads is multiplied .
by the nwber.of students in the group.
Afterwards t hey have a round table
discussion, they discuss what was the
pereonal participation of each one. So
each member of the group has his own
grade, soms low, some high. Some have
ten and others get a sexo. Because the




They don't work during class
tine?
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group knows who worked and who didn't
and they give him the individual
grade. This is the only way that

I have of knowing what was the work
of each one.

The class is only a lecture, - l

It 18 a lecture until the point of Yes, it is lecture until the time

presentation?

Do they have other verbal
sssignmentd?

In a seminar is it the student
who explains the reading?

In the last years do they do
this?

What is it like in class?

arrives to present these papers, but
this is at the end of the course.

Yes, this depends a lot on the professor.

Yes, I haven't succeeded in having a
sexdinar during class, because we have
very little time, Having a debate
sbout theory for someons who 1s just
beginning to learn the theory would

be a 1little difficult, My course is in
the second ssmester so they don't

have. the knowledge yst. "They have

a great desire to debate, but they
don't have the means to do it yet.

I think that all the professors do it.
It 43 just that I don't like it. 7The
students need books and readings to
econduct a seminar. There doesn't seem
1iks there is time or material to do
all this and also go to class. Here

is one of the projects the students

did. WUhat kind of material they produce
depends on the creativity of the group,
This project turned out really well.
They studied the materisl. I consider
this material not to be material for
undsr-graduates but graduate level work,
"Contributions .of Psychiatry,® this was
a very ambitiocus .group. I have here a
lot of projects. 4ll of thesa.

In class it is a dalogus becauss if

1t weren't it would be a monologue.

I arrive there and talk, some protest
and some don't agree, but even those
that do agree don't know why they agree,
and those that don't aegree don't know
why they don't agree. A large part

of the students don't have time to read.
This school deoesn't have integral time,



0f commmunication?

I can sympathize with teaching
people that don't know what
they are going to do with
communication.
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So the students come here, and you

know that lots of them don't read
sufficiently in order to pass. But

the classes are large, including the
people that have to take it over again,
So you Ikmow that they will quit and

not study anymore. So it's an ecologlcal
problem. I think this impedes greatly
the development of this achool of
communication, Another problsa is that
the greater part of the professors
haven't graduated in communmication. So
t0 have a dlalogue with all the
professors. is difficult because ons is
trying to study sociology of communication,
but he has never .studied communication so
he doesn't have a global view of the
subject. So meetings of professors to
debate academic subjects are very rare.
So the exchange of ideas is one of the
problems that sppears, If you were to
discuss a subject with various professors,
you would find that each one of them

has a differsnt way of looking at it.
They look at it in the way they learned
it depending on their previous back-
ground, So you don't really have in
this school a group of people entirely
and conceptually integrated in their
philosophy, They are doing what they
can and what they know. I .imagine that
our own students hers have a better
integrated view of the problems of
comnunication than the teachers. And
this is going to help continue the

study of communication and correct it.

I hops that a new science appears,.

No, wvhatever new science that will take
all these people that don't know what they
are going to do and leaves people in
communication that want to work.

It's terrible isn't 1t, because you
encounter thousands of different
objectives, So each ons, I don't know if
in the United States you have yet a fee
for taking a certain course. %his reans
a lot because a person that doesn't

pay snything, so the student doesn't
like to study or do the assignments.

He cuts class, Our school is very free
in the sense of being permiassive in the



It's similar in the sense that
the student feels if they are
paying, they will do what they
want, but usually this doesn't
happen because the student
thinks, "I paid, therefore

I want a class.”™

One additional question -- 1is
there a special curriculum for

preparing teachers of
communication?
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area of student behavior, I don't know
if this is the same in the United States.

This is another problem. Thers are drope
outs or repeaters that represent a big
waste. There each additional semester
that you spend on campus, you are
retarding your professional success.
Here you have students that come here
and spend four hours and return homs
or go to work, so whether they spend
four or five years getting their degree
doesn't make much difference. So in
this sense they aren't very mature.
This introduces a serious problem that
needs to be modified.

No, soms of our teachers in our departe
ment. which is the basic department
there are soms areas where the teachers
are professionals of those areas, and
this is also something very difficult
because .sometimes the teascher is a
lawyer and he has been working in
propaganda for 20 years. This guy is
teaching propaganda because he has been
allowed becsuse of his degree in law,
He teaches propaganda because that's what
he feels he knows better, and when we
need people, we ask for their degree and
they say, "You have my certificate in
law."

The majority of the teachers
haven't had a syastematic preparation
in communication. They haven't gons
to school in communication but have
taught themselves. They come from
whatever academic areaj psychologists,
3001010813“. etce.

The interview concluded with the author asking for further

suggestions as to where to look for further information on this topic.

Nelly suggested various schools in the city such as Casper Libero and

Alcantara Machado and then mentioned a convention in Braslilia on the

24th of August where participants from all over Latin America would be

discussing communication in their countries.
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Sumary

Being a teacher, Nelly provided a slightly different view than
Mr. Cortées. Nelly's specislization was communication theory, and her
description of this course showed quite a lot of detailed theory. In
regard to coomunication as a whole, she stated that the schools were
originally schools of jouwrnalism and that the study of communlcation in
Bragll today was popular. As a result of the popularity, there were
£ifty schools of communication in the country. The basic requirements
for graduation from a school of commumication were established by the
government, were fairly rigid, and applied to all schools of commmie
cation throﬁghout the country. The particular orientation of these
schools was toward producing professionals.

On the specific area of oral communication, she .stat.ed that no
courses were taught in their department in this area. A course like this
was formerly taught in the law aschools, but now the only place it was
available was in a school of drama.

In conclusion, Nelly cited the problems with the study of commune
ication in Bragzil. One was a lack of tims for the students to really
study, and another, that the teachers were not prepared in the specific
field of communication, Because each teacher was looking at communication
from a different viewpoint, there was no interaction with other professors.
of communication which she felt hindered the growth of schools of commune

ication.



Interviev with Professor Litto

Frederic Litto was an American professor who taught in the
graduate school of Communication and Arts st the Universidade do Swo
Paulo. He had a Ph, D. in theatre from the United States and had
taught at both American and Brazilian universities. His insight into
both institutions was extremenly helpful. The interview took place
August 13, 1975, at 3300 p. m. in his office at the Universidade do
Sab Paulo. It was not taped and has been reewritten as follows from
notes. .

Dr. Iitto saw two problems with speech/communication in Brasil.
First, was the translation of the American cwrriculum to Brazil, and ,
second, the politics of the university. In the area of translating the
kmerican eurriculum to Bragil, he elaborated by expla.‘!.ning thet com-
munication and exprosa:!.on 1n§ru1l' included .theatre, physical education,
art, music, television, radio, etc., but it did not include composition
or spesch skills such as organization. .Braxﬂmiadncnti,on was originally
based on the French system and was now changing over to the American
system, To Dr. Iitto it seemed that they have only adopted the free
expression part of the Amsrican system.

As far as speech courses that were availsble in Brazil, the only
ones that he knew about were a few elocution courses and Dale Carnegle
type ocourses. Tasre seemad to be no demand for & course in spesch/
communication, According to Iitto, there did exist, an area of communicae
tion and expreseion which could permit courses of this type, but there
were very few teachers who were prepared in the field. There was also
no interest in it, and it was not encouraged by the directors of the
school of oommunication, Litto explalned that one of the biggest
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aress of study in the schools of commmication in Brazil was semiologia,
or the study of slgns.

He felt that Brazil's acholarly community was not awere of what
speech/commmication was like in the United States. ~ There existed mo
sharing of ideas among faculty members since each pursued his or her
specialty. To him researchers in Brazil had not even learned the basics
of research snd the principles of organization because there were no
courses in organization. He explained that the Universidade do Sao Paulo
had very separate schools even though the government had said they should
not be separate. He used as an example, a student needing to take a course
in sociology should go to the sociology department but at the Universidade
do Sao Panlo they did not. Instead, a sociology of communication course
vas established where the student learnad a little of both aress and ended
up learning nothing, Out of the entire school of communication Frofessor
Iitto was the only one who had taken courses in speech, All the other
professors were from other departments. - -

The second problem he cited of politics in the unliversity was
evident when peopls with the right education were not admitted because
of politics, According to Litto, the conditions were available for
courses in speech, but the department did not have ths right peoplse
or the right books, and they were not awars of a need even though Litto felt
that it was needed, He felt that Brazil was trying to catech up with the
21lst century but would not because people lacked ths basics liks logic,
organization, cooperation, and perseverance. He taught outliming, fallacies
and basic composition at the graduate level because students had never
had it up to then.
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In regard to spesking assigmments, he said that they were mainly
of the "ghow-and-tell® variety. A lot of group projects were used.
Seminars were given by students uhich were the oral presentation of-
written work. This vas mainly just reading the book and giving an accoumt
of 1t. He explained that it involved very little intelligent discussion
because no one else had read the same book, These speaking assigmments
were evaluated on information rather than on performance. There were
no performance courses bot':amot the misundsrstanding that they were
of the Dale Carnegle type, and they were quick to criticize anything
American,

As far as equipment, the facilities were excellent with the
capabilities of being able to producg a black and white or color movie.
They had color television equipment, and the journalism studsnts had
their own press. They had good equipment, but the students did not get
to work with this equipment often. The students only created. The
teachers ugre telsvision technicians or radio muncoré mteaa of being
professcrs, acgording to Iitto.

Sumnary
‘Professor Litto felt that Brasilians wers fantastic at coming up

vith ideas, but they could not organize them or put them into a logical
order., There were not many books in bookstorss on speech by comparison,
because there was no real demand. What books did exist wers by Brazilians
who had borrowed from &merican euthors, Braszilians seemed to have a
tendency to go along fine and then all of a sudden mess up everything.

In Iitto's opinion, a person with & Ph. D. inlpersuuion could come to
Bragil and make a fortune writing, consulting, and teaching. The futwre,
a8 he gaw it, showed oral cormmunication as somsthing that was desperately
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neseded but that would take tims to develop because of the problems he
cited earlier. Brazilian thinking was not oriented to it, and rhetoric
was a dirty word because it was associated with politicians. Brasilian
students seemed to be self-centered and lssy. Brasil was trying to produce
professionals and instead produced technicians who did not think.

Interviews at the Faculdade de Comunicacao
‘Social *Casper Liberc®

Interview with Professor Nuzsi

Professor Erasmo de Freitas Nuzzi 1s director of the Faculdade
de Commlcac®o Social "Casper Libero.” The imterview took place at noon
on August 1L, 1975, in his office at the school.

The information he suﬁpl:lad was mainly clniﬁcition of what
was taught in various cowrses in the curriculum, He also provided the
author with a copy of the curriculum., As he explained it, the objective
of "Portuguese Language® study was to imruse the m&ﬁt's kﬁouledgo
of Portuguese and to help him/her be a better writer. "History of the
Moans of Commundcation® included the history of communication from its
inception with particular emphasis on newspapers and books. The reason
for teaching "Philosophy and Logig" was so that students could organise
their thinking end writing bot;tgr. The study of soclology involved learning
the basic components of society. Learning sbout the process of communication
was covered in the "Scientific Fundamentsls of Communication.® ®The
History of Religions * was studied to learn how the leaders of these
religions communicated their ideas. The closest thing they offered to a
speech courss was the course in "Lesdership Training and Verbal
Cossmnd.cation,”




According to Professor Nuszi, the schopl had only three areas
of specialization in commudcation; journalism, public relations, and
advertising, becsuse thess were the ones that had the greatest job
demand, He did, however, see the area of publie relations increasing
in the future,

The biggest problem the school had as Nuzzi sew it, was that the
teachers were not orien’d.ﬁg all the students. Ths teachers were
professionsls, and they had a tendency to teach only those students who
had or were working in the field. They would talk to specific students
rather than orienting ALL the students.

Interview with Professor Amauri

' Professor Amauri taught courses in public relations at the
Paculdads .de Comuricagso Social ®Casper Libero®. He had had experience
in this field'and was the only professzor who tanght a course in verbal
cormunication, The interview took place in the teacher's loungs at the
school at noon on the 15th of August, 1975. The interview followed a
visit by the author to a class on public relations taught by Professor
Amguri,

Professor Amauri explained the type of material covered in his

course on verbal communication. The course began with an orientation
as %o vhat oral communication was and an explanation of ths techriques of
oratory. Thase ﬁchniquga included orgardzation of a speech and the use
of an introduction, body, and conslusion in a speech, Great orators
vere studied and used as ‘exanples. The s tudent was then assigned a topie
to prepare in to a speech, and then present to the class. The professor
then corrected the presentation as to gestures, body, and posture.
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The second area studied in this course was group discussion

involving symposiums, forum, and panel discussions. The final sares
covered was ipterviswing, in which the student was assigned an important
person to interview which he wrote up to present to the class. The mein
objective of the course was to reduce a student'®s inhibitions in talking
ﬁ a group. From his explanation of the course, it seemed quite aimilar
to speech courses taught in the United States.

Stadeuts Intervieved st *Casper Libero”

The students at "Casper Iibero®™ mainly had complaints about their
sducation in communication. The main complaint was that it did not prepare
the students for their future jobs. The course on "Scientific Foundations
of Commnication® was not even remembered by soms of the students. They
felt that the classes in Fortuguese did not really help the student write
or organize their thoughts any better.

Another problem was that the teachers were all professionals
and had a tendency to only telk to or teach the students who wers already
working in the profession., This was done to the exzlusion of the other
students,

The positive aspects noted by the students were good clasaroom
discussions, and the courss, *History of Communication," because the
professor providsd many examples,

Interview with Joss Marques de Melo

At the time of the imterview Jose Marques de Melo was head of
the Paculdade Ibero-Americans de Letras e Cienciss Humanas. The interview
took place at his office in this school at 40O p. m. on August 16, 1975.
Since Mr, Melo had axtensively researched mass commurication departments
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in the United States and was instrumental in establishing the schools of

ccmmunication in Brazil, the i{nformation he prowided was most valuadble.

A fow of the areas he comﬁted on during the interview included; the
origin of the study of communication in "ruiil,‘the objectives of the
schools of commnication s the need for mo.;:cn, and the positive aspects
of the American approach to commcaﬂox;.

According to Melo, the oﬁgin of speech in Brazil stermed from
the Brasilians natural sbility to express fhmselves verbally. He felt
that there was much more need for speech training in the United States
because it had developed as small communities where communication with sach
other was vitally important. On the other hand, Brazil dsveloped as
isolated faras with no need to communicate with others. Therefore,
speech training did not develop in Brasil because of the lack of
historical neced and their natural ability to express themselves. However,
speach courses did aﬁ.st Years ago in the form of oratory courses offered
at seminaries. The departments of communication as they now exist were
organized and baged on the American schools of communication. JThe only
difference was that Brasilian schools of cormunication did not have
speech and oral commmnication clesses because there seemsd to be no nsed
for them.

The mnin objective of*a course in cMcatim according to Melo
was to graduate professionals in journalism, public :elaiions, and
advertising., ‘he graduate schools were to produce professors and
researchers. ‘

the positive aspects of American schools of cormmnication he
felt were their ways of teaching methods of research and their organization
of curricula., He felt Brazilian teaching depends entirely too much on
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oral class lectures with little outside reading whereas American schools
placed more exphasis on knowing the text. Research was an important area
to him since he had organized the first research facility in Brazil on
communication. He also liked the American ide; yéf credits since it gave the
student more freedom of cholce as to what'md ﬁen he /she studied a
particular subject. He did not, however,' like the heavy emphasis on grades,

The most valuable pleces of information gained from the interview |
were the written articles he provided on cammunication research in Brasil,

Interviews st Faculdades Integradad
Alcantara Machado

Final Interview at Alcantara Machado

The last interview took place at Faculdades Integradas Alcantera
Machado on August 17, 1975, at 3300 pem. Faculdades Integradss Alcantara
Machado was a private school in a residential area of S&o Paulo., It wes
relatively amall in comparison with the other schools visited and
included only a few departments, one of which was the department of
communication. The anthor had previously visited the school and set up.
an appointment which was at a time when classes were not in session.
The director of the school thus had a longer period of time to spend with
the interviewsr in a relaxed and friendly atmosphere. Also present at the
interview was professor Abrito, who was in charge of curriculum and added
greatly to the interview. <he interview began with Mr, Oswaldo, who was
the director of the school.



Questions:

What is your position in this
school?

How 1is the school organized?

What are thes ¢objectives of the
school?

Why did you choose the four
departments you have?

And the first course was which
one?

And what is the structure of
the course of communication?
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Answers:

You want to kmow what position I occupy
here, Very well., I am the general
director. We have three integrated
departments and I direct all of this
study. Bight?

There exists a maintaining association of
the faculty, an association that maintains
the college. It is a group of professors
of which I am a part, whose preoccupation
or concern is to have a superior
establishment, Then they created a
society without lucrative ends for the
maintenance of this eatsblishment. So
the faculty doesn't have an owner. The
faculty or school belongs to sn association.
It doesn't have one owner, it has owners
but not in the commercial sense of the
word because it 1s an educational entity.

The objectives of the school are to
glve identity and maintain the superior
education in diverse specialties,

Why did we choose a school of come-
munication arts, science and letters?
Well, let's say that it was almost a
happening, It wasn't well planned in
this sense. Which means that the school
is expanding and continues expanding
in accord with those courses in order
that 1t completes the existing
discipline and other curricula., So the
school maintains a course. A series
of disciplines of this course are
already given in other courses. So
people complete it and open one more
course, S0 the affinity of the
discipline is that it makes us plan

a completion of the discipline and
this brings anothsr course.

Well, in this structure it was assembled
separately; first, sciences and letters,
with social studies and letters and
communication, And Arts started with
music, Afterwards it became arts, and
after s combination of only ons structure.

When I speak of structure, I am
speaking only of one establishment,



What 1s your basic course like?

So the studsnt that is studying
letters is also taking these
ssms basie courses?

Do you have courses that don't
pertain directly to a student's
major field?

What is the objective of the
basioc course?

n

We are in one establishmwent of Faculdades
Integradas Alcantara Machado, integrated
faculties with a faculty of soclal
commmication with three specialiles;
Journaliesm, public relations, and
publicity and advertieing; a faculty of
science and letters with a course of
letters and social studies; and a
faculty of art with a course in artdistic
education in its four specialties of
modeling art, design, scenic arts and
msic; and in eddition a bachelor's
degree in music, with courses in
instruments, plano, violin etc. plus
the courses of composition.

The basic course is more or less
similar for all of the asbove courses,
in common disciplings. It is what
sometimes the student already chooses
before a certala disciplins to do
together with the basic course--what
18 required in his specialty that

he is going to participate in. In the
case of music, for exampls, a studsn%
who chooses music already begims with
music in the first year of the basic
courss; . but the other part is comson
with all the other courses.

Yes, he does, exactly or almost the
Same .,

In the dbasic cycle he has a losd of
electives, an hourly load where he

~can choose disciplines from a list

of various courses in the sams period
or in another period, so that they
don't have an identidal course repeated.
The s tndent has the required part,

and afterwards he completes his studies
with the optional part that is in
accord with his interests.

In our basic cycle, our preoccupation,
in other words, the whole thread of
the school dbut principally-the basic
eycle, 1s really to verify which

are the cultural deficlencies of the
student and have him approach a,
better cultural besis, We aren't
interested in the individual who comes



What is your total objective?
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We want the student to leara %o think,
to lsarn to ses his own deficlencies,
to to situate himself in the -
social reality in the soolsl context,
and after this basis, after this social
vision, thea he will professionalize,
but also in the scientific spirit of
research and theory, a theoretical
formation. To form a new manipulator,
or thinker, but not a jownalist that
knows how to rob a machine but &2 -
journalist that knows how to think, a
person who knows how to distinguish
vhat is exact, what must be published,
what mst not be published, what is the
form of publication that makes the city
improve itself, and not simply that
sells news. <Jhe same in publicity-

we aren't concerned with the student
producing the prettiest announcement,
but we are concerned with the student
producing a beautiful announcement that
sells the product but also carries a
subjective message of esthetic improve-
ment, Understand? <This means that
through the messages of a course in
communication which is essentially for
use, we look to influence the society and
not obligate the psople to buy what they
need at the same time as the buying
message betters the cultural standard of
the person through the offered messages.

Our totdl objective is that technology
doesn't replace man. Understand?
Technology must be used in the function

of man and not the inverse. So principally
our objective here is that the human

being is like he is. Evidently we can't
remain outside of the marketing part

of work and professionalism, We have tn
think that the individual has to live and
get a job, etc., but.we aren't so concerned
becsuse I think a school of higher
sducation is just the origin of the
improvement of ths level of the human
being as a person, as an individual,
Trying to be an individual, particularly
an individual in the social context, and
here you will have professionalism. So

in our basic course all of it, and not

Just the professional part, is research-
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it is theoretic and of a cultural
development. and of a real position
inside the chosen profession.

What is your equipment like? Our equipment is very serious. Because
whatever school that wants to have
complete printing equipment to compete with
certain schools like we have here for
example, which has one of the best presses
in South America that prints thd magagine
"Realidade™ and others. For the studeat,
we will never have this kind of equipment.
The only thing we could have would be a
Vvery maall press, So he trains on a
small press, completely different from
the reality outside, This doesn't
interest him. There is a small studio
of black and white telsvision, when he
faces a professional, heavy, ample
television with expensive equipment,
his training here also doesn't imterest
him. 7To set up a scheme of identiocal
equipment, for exampls, a newspsper,
it doesn't have meaning so we have
to think of the individual that knows how
to write, the individual that knows how
to produce, and the professionsl
apprenticeship whould approximate
thet. The student enters in contact
with sophisticated equipment because
even if a school has certain egiipment,
for example, electronic, printing,
in three or four years all of these
will be obsolete because the advance-
mext in this area is so great. So if
e school invests in equipment for such
e short time with such a_small budget,
it doesn't make sense, It is with the
unending fouatain which is the cersbrum
and the mind, that we must work,

Because it is there to be worked, and
every day we think less. So the
individual hag: everything already for
him with computers and machines, stc.
So our objective 18 to create a
thinking elite that really knows how to
use & machine and not be used by it
instead, Here is professor Valquire
Arbrito, who 18 our assessor. She can
explain better about the basic cycle
which defines well the philosophy at
this school.
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PROFESSOR ABRITO

In the basics of the course in commmunication
there is an objective that has a big
dimension. That we can include as the
objective of all the courses. It is a
concern, not only a revision of knowledge,
that the student acquires in the middle
cycle. There isn't just this concern, I
think it goes a little bit more beyond
this. It now is a concern to introduce
in this course a spirit of research,
including training at the level of
dominion of some of the techniques of the
scientific methodology. In spite of ths
fact that we don't have this specific
chair here yet in the basic course. It
is a concern to include it in the future,
So we do the following form of work in the
basic course, This concern influences
all chairs, This concern is evident
through the works that implicate and
solicit the passion for reading in the
student, Now in this reading also exists
a preoccupation that it's enough to have
a personal necessity. So the techniques
already in the second semester, there is
a preoccupation that this reading also has
an orientation-~an orientation in the
following form, The texts have to be
programmed in the sense of the adaptation
to a conception of the psychology of
development. So these aren't initially
large texts. They are small. They start
small and then turn into larger ones that
go beyond where they learn ths structure
together with this, The dominion isn't
only to read the general facts of this text.
In the beginning then the part of some
basic information of researchs The themes
of research also have a preogoupation with
a very big reality., Because if you were
to send last year's student very distant
from what he has learned by Meducational
detours®™, he doesn't make a connection
between this past and the present tims,

So in our conception, pesople have to deal
with the reality based onthe past, So

it remains in this going and coming of
time. This type of work was begun in

the first semsster. I think one of the
most gratifying consequences wers those
groups of students that hgppened during




Did the groups function as
groups with everyone working?
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the semester outside the classroom
pericd and during the vacations. They
came in two or three times a week to

-study, I was surprised that they were

really enthusiastic because this rarely
happens.,

Exactly. They function as a group.
Readings that they choose with the
feeling of desire in the same formation
snd they have a direction. 7This they
only get if they agree very well. So
there aren't problems in s group. Each one
has his own responsibility in group.
I had the opportunity to see them
because it was.a period of wvacation.

You. couldn't.be present every mtmte
because of other work., But it was a
very interesting. internal responsidility,
So they are responsible for sertain texts,
bringing them in and discussing thenm,

S0 I think it was one of the more pro-
ductive consequences of this line of work.
For example,* scientific fundamentals of
comuundication® there is also a pre-
occupation, an objective of the chair to
give utilization of the recourses that
that chair offers- 1o give an understande
ing of the means of communication,
therefore, in thig basic period that has
a big paxrt because it is four semesters
in length. There is a concern that they
want them to.already theorigze the
language possibilities and doubts of

the means of communication., Afterwards
they are going to professionalize in

ons specific courss, right? It could

be journalism, or public relations,or
publicity and advertising, snd until

the end of the course of study at the
specialization level. There is a very
big preoccupation with the spirit that
perseveres in the participahtoof the
couree is the spirit of (I don't want

to call it eriticism because it has a bad
connotation and people don't know any
more how to define it, right?). But it
at least gives you an idea of the circum-
stances of things. Because really an
individual doesn't turn out ready.

There is a readiness X of your develop-
ment in a certain profession. And in
the basic course there is a commoa
thread.



What is the subject of material
covered in this course?

They learn how to apply the
techniques?

Do all the departments of
communication have this same
curriculum? I know they have
the same curriculum, but in the
class do they give the sams
things?

I know that the curricula are
set up by the govermment.
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In the®scientific foundations of
commnication,” there is a discipline of
one year in which is introduced the
study of symbols, of signs, of msanings
and significance. Now where there are
things like in the third or fourth
semaster, this introduction that they
had in the first and sscond becomes a
little bit more narrow. It introduces
the techniques of communication. So the
opening to the scientific methods is al-
ready a beginning of the introduction to
techniques of commnication. So where
they overlap the tone is the same,
symbols, signs, it's just that this study
continues getting narrower.

Already in the techniques of commnication
there is a more direct application in
practical exercises, Ads in the news-
paper, radio, TV where they do them

in the beginning with a certain laxity
and afterwards the things become a

little bit more rigorous.

No, none of the curricule are the same.

OSVALDO

Yes, ths minimum requirements. There
exist two types of curriculum, The
pinimum curriculum which ares the
obligatory disciplines with a required
hourly loed and minimum and maximum
duration of a course. Now based on
this minimum curriculum, the school
can decide on other disciplines that
are considered complements which are
in accord with the endowed thread

of the schools in order to set up their
full curriculum. So it is the minimm
curriculum that determines the rest.
The full curriculum is determined by
this plus what the school wants to
decide, as much in the content as in the
duration. Where rightly we could have
regional differences from one extreme



In the other dspartments it N
scemed that there were many more
practical courses than theory.
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to the other of the country or even the
differences between each institution, and
the politics and ecudational philosophy
of an institution.. Then after obeying the
legal rules of curriculum, the governmemt
itself given the meaning of the materisal
or subjects covered in the disciplines,
but it's also the. duty of the school to
take the entire responsibility for the
content, ‘he government has only one
discipline that it regulates, What it
really disciplines is the content in the
course, the Study of Brazilian Problens,
Right? All the. other disciplines the
government gives & general thread of what
should be studied, but the school has
absolute liberty, in pedagogic autonomy,
to choose the content observing the laws
of the country, referring to security of
political regions, ete. In other words,
evidently we can't preach things againat
the thread of the government, But in -
respect to the content of a discipline,
there 1is no problem whatscever.. Evidently.
the professor choosss the content that he
should give. He chooses whether it is
theoretical, is it practical, is it going
to involve ressarch or not, and -that's it.
Hes entire responsibility is to establish
the course,

It is a8 she said.in the theoretical owr
concern, not only because we believe in
the formation of man as man, but also
because of the. problem of equipment,
‘hat honestly is a position that we
don't have the necessary .equipment to
give a practical formation adequata for
the present work market. Not only,
because of this lack of equipment and
because of the impossibility of buying
them, but also because in a short time
they will be obsolete dus to the tech-
nological advances. S0 we aren't
concerned with the tAtnkers. So it is

the theoretical, but not the
theoretical that you receive only the
theories,. It is research and through
this arrives at the theory. It's a
partial theory, but it is a concluded
thﬁoryv



What other courses do you have?

What 1s included in the content
of this course?

78

ABRITO: Courses that we have are.
Portuguese Language.

You mean Portuguese Language? Well,

let me give you an example of the work
they do. It's the following type of
work that a person does in manipulation
of language., Grammar appears as an
ordsring of ideas through manipulation
that there is. I'm going to explain.

The student passes though, or encounters,
various stimuli, but these stimuli
solicit a. sort of feeling or sentiment
on the mrt of the studsnt. So an example,
the professor starts the work by giving
a list asking thet the student make a
1ist of words that he thinks are flat,
tranquil, fat, suave, provoking, etc.

So at the side of this qualit.y he had

to list a number of words. ‘here isn't
an obligation at the beginning of the
course, for example, in a type of exercise
like this that i1s initial, that he has to -
have exactly eight or ten words. He can
put down however many he wants. - After
this the student reads what he has done,
The professor asks, for example, that he
sat up & situation that deals with these
words, He asks that he set up a char-
acteristic. type. Afterwards he puts

all this together. to make an editorial.
It is a typs of exercise. Along with
this also the teacher gives broken
words, He makes a small design or -
drawing of symbols, then asks that the
student. set up anything on top of this
design.- This is really enjoyabls or
pleasing to do, Well, we have 600
docxmantad works:'in respect to this

work, . ‘hen when you read the first
exercise, there. are notes that were
developed by our own staff here, You
see the first that the student did and
you sse. tha Jast, 3So.you can evaluate the
work. L‘he first onss for example, when
we ask him to. write nrovoking words and
he doesn't have any fdea, - He puts

down one or two or nothing, or he puts
down a synonym of provoking. %hen you
take the last work that was done in June,
you can already.see the difference. So
consequently our verbal emphasis is a
logical thinking structure because what



Do they have assignments in
oral presentation?
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happens with all these studants is

that they don't read or write much.
Consequently their thinking is relatively
stationary, The evidence is here. Right?
So the Portuguese Language works with
this. There is really a concern that
realizes an integration within a person's
own thinking. So if you were to analyze
these exercises, they are founded on a
theory of the press and on a conception of
education, Not that people have prejudices
that grammar isn't studied any more.
Grammar is going to appear as a natural
order of things. Right? An internal law
of the language so you can know the
actions of the language. So these works
are documented. It is really a pdonser
work.

OSVALDO

It 13 really interesting that the studsnt
really learns the Portuguese language as
first of all commundcation,

ABRITO
mmo

OSVALDO

In this case Portuguese is treated or
dealt with &s a means of communication,
He learns communication, verbal
communication, language.

ABRITO :

Let's sees; This type of exercise, this
conception of working with language like
this, carries the acquisition of a very
big repertory. In other words, it augments
the vocabulary a little. But it augments
the vocabulary not in a static way, it
augments it in the proportion of est-
ablishing relations with a certain
object, they are communicating, trans-
mitting a personal quality to that
particular object. ,To have this is to
have an understanding, establish an
understanding of him to the object or of
hin to the concept. This is communication,
With this types of begimning work, you can
develop a concept of philosophy of
education, of everything that supports
work like this. This work is all doc-
umented so it can be validated. It can't
be separated in any form because between
each exercise there exists a connection.
It isn't improvised. It is planned to
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funotion within the necessities of the
class. I believe that we are at the end
of the first semester. We are starting
the work. ' It gave an indication of

soms « I believe that with a dose of
this ng all of a course of study, you
can arrive at the level of qualification
with the students drawing out with great
tranquility, consequently dominating

the facts, understanding, thinking, isn't
1t? The level of Portuguese that exists
in the basic years is a great support

of the course. Right? So in the basic
course we have Portuguese, English., .

OSVALDO
Also in the same practical line of
conversation.

ABRITO -
Conversation, within this same concept.
K1so English, Sociology. Now sociology
also endsavors to get away from academics
to a purer sociology in the beginming of
the course. Here you localize it into
sociological facts, which are just to
their advantsge where they are doing
research. ..In "Contemporary Social and
Economic Problems® the course is totally
structured in the readings of actual
real problems, For example, the .
petrolemm crisis. They study the
pstroleum crisis. This crisis opens
up a series of prodlems., It isn't
Just the petroleum, so they have to

. know history, facts, not simply descrip-
tively but to establish relationships,
political, historicnl, and economical.
Right?

We also hm 'Scientiﬁc Foundations
of the Means of Communication.® They have
this during two semesters which is one
year. In the third and fowrth year it
is increased,

In ®Legislation of the Means of
Communication,® and ®*Public Opinion
Research®™is now macroeconomy. Right?

BREAK FOR CHANGING TAPE

The techniques of commnication that
I just described for you. Let's see--
®Study of Bragilisn Problems" that



Can they choose thelr courses?

What is included in this course
of "Forms of Expression"? Is it
art?

What is that like?
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Osvaldo has already characterized the
dtacipline, This would be what we
call Buico. It is two years,

OSVALDO

They have on top of this six hours
of weekly classes of elective or
optional classes.

ABRITO - :
Ch, yes, they have an open load hour,
where they can round out their course
work with some disciplinss that ths
school offers.. And they frequent these
courses regularly. The disciplines
arej History of Art, Esthetics,
Fundamentals of Social Science, History
(where they have an interssting emdeavor),
Artistic Bducation, Artistic Forms of
Expression and Commnication.

OSVALDO
It is really an analysis of scenic arts
and the theatre part, the part of
bodily expresaion, the part of
expression in molding clay, and the
part of sound expression-~those four
together,

There is another also that is
called "Fundamentals of Expression and
Human Communication.®

For oxmple, 011 the study of ths analysis
and eriticism of theatrs, the analysis
and criticism of texts, analysis and
ertiticisnm of literature and in the -
end all « side view about another angle
of expression, of human commuxication,

So the folkloric situation enters alse.
All of it i3 a thread of. « &+

ABRITO '

1t 19 all & thread of human commmication
and expression that is established by
our own culture. Right? So the content
that the peopls here are seeing would

be the vanguard. Everything is esthetics
and that is still controversial. Some
acoept it and others don't. So they
study this, the language of this,
communication and its sociologicsl
aspects. Right? It isn't a pure,



Is there a course on personal
communication that is either
oral or verbal?

Is there a part of a course?

begutiful esthetics, you know of
contemplation. They have also

within this period of Basico s study

of the sociological aspects of this
esthetics of where did this esthetics go.

OSVALDO
No.

ABRITO

A1l of these courses have this concern
because for exsmple, through & seminar or
a debate including this, the professor
has to be very well trained., He has

to have training in order to be able to
master well this technique, In a
sexinar, for example, people are
discussing this in order to have a
better foundation for the econd semester.
What is important in this seminar im
the second semester isn't the keynote
of the content that the student is saying,
but the possibility of his leaxrning to
sy the thimgs without problems of
group. pressure. He lesimns verbal
fluency also when he is in & certain
group. . The professors have discussed
this as to what vwill be the objective
of s seminayr, It is a well diffused
technique.  What is more important is
that an individual learns to communicate
his ideas, right? So after his ideas, I
don't see much separation between one
thing with another, right? But the most
important thing is that he learns to -
talk, When hes learns to talk he

also begins to be critical of what he

is going to say.’ A1l the courses

have this kind of emphasis., This is
somsthing you don't separate.

This is the kesy idea, It isn't an

independent part. It is part of all
the courses. '

ABRITO

All the courses utilize and are going
to utilize techniques in debate and -
group work, Group work, for example,
for me here in the achool is a big
concern, It is a revelation here



Are you doing this now?

No. You've given ms a great
deal of information.

83

that it is important to work in a

group and everything. I concern my-
self a lot with this technique. It's

a knife of two sides. One you utilize
well and get marvelous results, or

you slip or swerve, The student is work-
ing in a group for us, This was dis-
cussed in the department, that work

in groups is developing certain atti-
tudsse-attitudes of participation,
cooperation, of respect, responsibility,
and on top of this a purpose or in-
tention of work. To bring this sbout,
things need to be well planned; the
internal organization of the group
itself, how it should be done.

This second semester we are going to
do this. Becauss this technique is
difficult. I don't think it's easy

to work. It's really a challenge to
work in groups with studsnts seriously.
I think it's serious to develop the
attitudes of the students. It's
difficult for the professor to adequate-
ly prepare them because he isn't ac-
quainted with the technique, So in
the department you are going to have
some studies that are dons in groups.

OSVALDO
The gensral thread of the school, I

.think you already have perceived what

it is like. Is. there anything else
before we talk about CEDOP and the

cultural center and the hbor&tory

newspaper?

CEDOP, our center of documentation
and research, is being organized now
as a support organization for all the
professors to organize a system of
debate and research in the achool
and a&lso they choose texts. Some of
these texts are from periodiocsls,
and they themselves distribute them
to their students. Besides this we
have a laboratory newspaper. It's

a newspaper of the whole school,
It's one in which all the professors
and all the students participate
with material, but its operation is



What is in this research center?

=

And in the future, what do
you see happening? '

What do you sees as the future
of oral communication?
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carried out by the journalism students.
And also our cultural center -« that is
an organisation of the institution
that promotes extra-curricular
activities and many cultural things

as artistic. Right? This organization
is almost “w [

We have written works, seminar works,
photographic works, printed works,
recordsd works. And these works are
all selected and afterwards remain
in the center for documentation, CEDOP,
which is connected to the library.
And naturally the best research works
of the year. At the end of this year
and the beginning of the next year,
we are going to start a magazine of
Alcentara Machado with the best

works produced by the students..

Only God knows. But our objective

is a very gradual growth with ouwr

feet on the ground, We don't intend

to become a2 university. We can't

say this., We can't say this simply
because we don't have the large

budget needed to construct a campus, etc.
So msybe we can maintain the establishe
ment of a2 center for research. Now
things happen that you can't foresee
today or tomorrow. Evidently the

school 1s conaolidating. It is new.

It has been functioning since 1972, four
years, or better s years. So it is very
new, but it is already succeeding in
getting good work. Now, obviously,

the growth of the school will be in
accord with successes. 1t is a matural
growth. Tt will be developed in accord
with our needs and not more than this.

A special course in oral or verbixl
commnuication as a specific area of
qualification? You know what happens
in our understanding. At least mow
oral communication is & condition
"sine qua non™ for whatever other type
of communication. It is ths first
action, It shouldn't be or maybe it
should be, I don't know, it's a
question. The motive of a course
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aside in our understanding, it should
be part of the present because a

good journalist, a good public relations
man, & good advertising msn, must have
a8 good verbal communication or a good
oral commnication. So to oresate a
course, easpecially for this to make
orators--it is very relative. I think
that all professionsls should know
their languuge well and be able to
communicate through it. Verbally

is characteristic of soms, It can be
improved, right? But I think that

the individual for his own use must
kmow how to use his own idiom or
language and succeed in commmicating
with it. So I think this is s “sine
qua non,”

The imterview ended with Mr, Osvaldo expressiag a dssire to learn more
about speech/commumication in the United States. He suggested an
exchange of ideas and materials,

Summary

Both Professors Abrito and Osvaldo established the basic objectives
of the course as xull as giving specific informationm on course content,
oral communication, and the future. The basic objectives of the course
were reiterated throughont the interview, The main objective was to
produce a person who could think on his own and use his own personal
resources rather than being trained as a techmician. Underlying this
objective was an attitude of the importance of research and the
establishment of & sound cultural base from which the student could
specialize.

Although the government established the mirlmm requirements
Zor courses, this school still had an underlying emphasis on the
importance of educating a human being. Each course was geared to current



issues or knowledge that could be put to practical use. No specifiec
course was given in oral commmication, but it was stated that an
emphasis on varbal fluency pervaded all courses as well as an emphasis
on research.

The futurs of their schoocl would be based on its future needs
and successes. Research would be their main concern with more equipment
being of much less importance,

Students Interviewsd at Alcantara Machado

The studemts interviewsd at Aleantara Machado basically agreed with
what the director had said regardimg the philosophy of the school and
the content of the courses. For example, the class in Portuguese was
not grammar as they had expacted. It was more like creative writing.

The courss on "Sclentific Foundations of Commumication™ included the study
of esigns, signals, and their meaning as well as & few persuasive techniques
and their possible offcgts. The students also mentioned that each course
followed the one before, and the teachers worked together to sccomplish
some kind of continuity.

As far as ths philosophy of the school, the students stgted that
there was a definmite emphasis on research and group work. They had one
teacher, who had spent at least the firat two weeks of her course on how
to research. Vérklng in groups was important to tham since they even
met as a group to study during vacsation periods. The studsnts agreed
with the philosophy of the school, that being to prepare them to better
function in society. glt.hough many of the students really mtad to
study some other field, they felt that what they were learning at the
school was worthwhile, Ome student had tranafered from *Casper Libero,®

and he felt that there he had learned more of the techniques rather than
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the ways of developing a person's thinking, He felt that Alcantara
Machado gave them the means to get the job instead of giving them the
Job.

Review g_t_ Literature _1.:51_ Brazil

Literature on speech/communication found in Brazil fell into
three categories. The first category included books on speech/communication
found in bookstorss or libraries in Brazil. The second category of
writien material was college catalogues and course descriptions given %o
the author by interviewses, The final area included research in speech/
comunication condusted by the psople interviswed.

The books found in libraries in Brasil were mainly by American
suthors and predominantly in the areas of commnication theory and mass
communication, Soms of the authors includeds Auer and Eubank with t.hair
Handbook for Discussion Leaders, Berlo and his Process of Communication,

Dance and his Human Communication Theory, Weiner and, Cybernstics,
and Schrama, Festinger and Osgood and thelr series on communication.
College catsloguss were obtained from the following schoolss
Faculdade de Comunicagdo Social "Casper ILibero®, Universidade de Sao
Paulo, and Universidads Fedsral do Parans. These catalogues mainly
included jm the titles of the courses offered,on what 1cvel they
were offered, and how much credit they were worth. The first two years
in all three schools were devoted to general courses on commmication,
and the last two years offered further specislisation which was expected
since the government established the guidelines for all schools of
communication. Two courses that were offered at “Casper Libero* that
were quite different from the other schools were a course in verbal
communication and one on history of religions.



The catalogue from the Univeraidade Federal do Paran{ was the
only ons to offer course descriptions. A description of some of the courses

offered wass

History of the Means of Commumications
Introdnction- the Culturs of the Pre-Historie period-
the Introduction of Cultural Evolution to the Study
of Communication. FPhases of Commnication, Humsn
Communication., Mass Communication and Culture,
Classification of the Science of Comsunication.
Journalism before Printing., Printed Commuication.
The first newspapers in Burope and America. Printed
Communication in Brasil, Fhases of Brazilian Press.
Information Agencies. Comics. The Press and other
means of Commurdcation in Parana.

Scientific Fundamentals of Commmunications
The study of Communication ascross time, Human Science.
Natural Science. Ths Circult of Communication Science.
Discussion of the Concept of Commnication. Philosophy
of Coomunication. The Process of Communication., Sign
Systems, Semiological Categories. Dimensions of
Communication, Nature and Analysis of Mass Cosmmunication.

Introduction to the Techniques of Communications
Processes and Techniques of Mass Communication. Printed
Journalism. Electronic Journslism. Theatre and Communication.
Techmiques of Public Relations, Publicity Techniques.
Editorial Techniques. Photography and Commmunication.
Techniques of the Cinema. Techniques of Radio Communication.

Technical Effects,
Bthics and Legislation of the Means of Commmmications
Introduction. Legislation. History. Professional
Responsibility. The Law and the Means of Communication.
The Crimes of the Press, The Process of Printing.
Responsibility. Soclel Communication and Security.
For a copy of the catalogue with a more complete listing of the courses
and descriptions see Appendix C.
Course outlines were obteined from Nelly Camargo at the Universidade
do Sao Psulo. The courses outlined included the "Process of Human

Cormunication,” and "Sociologicel Fundamentals .of Commnication.® (Appendix D)
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The content of the courss on "Sociological Fundamentals of
Communication™ wasi

1. Introduction

1.1 Human Science and Natural Science
Scientific Methods and Procedure; characteristice and differences
of the two areas of Science.

1.2 Culture and Society
Unlversality and Particularity; Culture with forms of human
esdaptation.

1.3 Communication, culture and society
Cultural relativism; ethnocentrism; "universes" of communication.

2. Society: Basic aspects
2.1 Basis of Human Behavior
Language and symbols; gestures, signs, postures; requirements
of social life; communication between primitive peoples.
2.2 Socislizations its sgents and ‘practices.
2.3 Socisal groups

Status and role; primary and seecndary groups; small groups
and organization.

3. Processes and collisions

3.1 Interaction: types and levels
3.2 Immovation, change and diffusion
3¢3 Ecologleal perspective

he Socisl Organisation
k.l Structure and Organization
- Folk society and complex society; economic._systems and ideclogles.

be? Family, relations and commmity

be3 Social classes and mobility

ol Interethnic relations ’
Xculturation and assimilation; intercultural communication;
cultural marginality.

5. Brazilian Society
Readings and practical homework.

The following course outline encompasses a full year of study of
the "Process of Human Comsumication.®

I. Introduction to the Study of Communication
A. Objeot, field, and methods in the study of human
commdcation,
B. Interdisciplipary character of the study of communication.
Ce Origin and development of the study of commnication.
D. Present tendencies of the systematising, diversification,
and integration of the study of communication,



II.

III.

Iv,

v.

courses

E. Importsnce of theoretical formulations in the field of
communication, prevision, cont.rol, philosophy, and
criticism,

F. Applications of commnication to the present world.

Process of Communication; theorotical modsls

A. Fundamental Concepts .

B. Componsnts of the Process: origin, message, channel,
veceiver, and feedback,

C. Operations and interferences; codification and decodification,
interpretation, distortion, fidelity, credibility.

D, Message and Channel; code and structure, redundency and
information, verbal and non-verbal communication, denotation

and connotation, semantic aspects of communication, channel
and content,

Comzunication and meaning
&+ The purpose of communication from the point of view of
" the observer, of the originator and of the receiver.

Be Meaning and Culture; the nature of the symbol and its
function in communication, reference groups, conditioning
and learning, habit,

C. Peychological components of the process of communication

Mass Communication

A. Psycho-social fundamentals of mass behavior

B. Means of communication and the formation of public
- opinion

C. Mass communication

Investigation of the effects of communication

A. Analysis of the processes of commmication applied tos
" comercial, and political commnication

B. Mass culture in ths 20th century

The above outlines suggest that similer information and theories

are taught both in Brazil and the United States.

Rosearch a.rticlea were obtained from three pooplo; ¥elly Camargo,

Jose Marques de Melo, and Erasmo de Freitas Nuzgi, They dealt in general
with the history and philosophy of speech education in Brasil.

The srticle "Faculdade de Communicag@ Social *Casper Libero'j

Paszado, Presente, ¢ Futuro," by Erasmo Nuzsi, traced the history of

of social communication from their inception. Particular emphssis

was given to the school at "Casper Iibero". According to the article,



the school of social communication began as a school of Journalism in
1943, Included was a list of courses required of the first journalism
students. The acl_wol was the first of its kind and was founded by the
famous jJjournalist, Casper libero. lLists of professors and directors of
the school were given. The final psges described the revision of the
curriculum to produce ths existing school as it was at the time of this
study. _

Nelly Camargo's 1970 article, "In Search of a Fhilosophy for the
Teaching of Cozmmunication,® was mainly a summation of the first meeting
of the schools of communication in Salvador, Bahia. This article traced
the development of the school of communication at the Universidads do
SaoPaulo begimming in 1967. It included the original cwrriculunm recommend-
ations which emphasized languages, literature, and history with the result
being an integrated person capable of communication. Also mentioned
vas the idea that Brazil should develop its own theories of commnmication
in asccord with its culture and not depend on the theories from other

countries.

The most helpful sources.obtained were from Jose Marques ds Melo.

One was his book, Contribuicdes para uma Pedogogia de Comunicacdo, and
the other, an article in English, Evolution of the Cosmunication Discipline
in Braszil.® The book on communication included two research articles,
one on a "Pedagogy of Communications the Brazilian Experience,® and the
other was a study of the teaching of commmication in Latin American
Catholic schools, 7

The first article was mainly a history of how the schools of
commmication developed from journalism schools., . The arsas discussed
included pionser projects in communicaticn such as the school at ®"Casper



9
Iibero™ and the Universidade do Brasil. The resistance of jownalisn

schools to this change in curriculum to inslude more areas of commmnication
was described. Finally the recommendations for starting a school of
commmications were accepted by the govermment, and the first school

at Universidade do Sao Paulo was established as a model for all other
schools of coomunication. This article ended with an explanation of the
minimum curriculum needed in a course of commnication at the university
level,

The second article in Melo's book, "The Teaching of Comsunication
in Latin Americas The Problems of Catholic Schools;™ was a much more
elevated piece of research, The purpose of the study was to determine
the present state of the instruction of Journalism and Commnication
Sciences in Catholic schools in Latin America. Five major areas were
selected for study. They included; the structure of the echools, the
students, ihe professors, the means of communication, and the Catholio
hierarchy. Intomﬁtion on these five areas was secured through the use
of questiomaires. An analysis of the schools was broken down into
their administrative, economic, pedsgogic, and technical-professional
structure. Information sbout the students included their choice of
Journalism as a major, their opinions on the structure of instruction
and on the labor market, their preferences for particular areas of
specislization, and their opinions about the integration of their
schools in the process of Latin American development., Information
sbout the professors included their teaching, professional, and extra=
university activities. The professors' opinions on the following
subjects were elso included in the studys the structure of the
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instruction; the professional adequacy of the instruction; the integration

of the school in the process of development of Latin America; end the
position of the Catholic hierarchy and the schools of Journalism and
Communication. Other areas covered 1nc1udpd the teaching of journalisa
and commmication, the image of the school, the work experiences of the
professionals on the university level, and opinions about ths achools
of Journalism,

An extensive international bibliogripby concluded the book and
provided further direction for anyone interested in pursuing research in
the field of communication, -

The final article by Melo, which was writton.in English,
"Bvolntiqn of the Communication Discipline in Brazil,” provided a '
concise summary of much of the informstion gathered from the interviews.
The article ﬂrat of all established the importance of commmication to
Brasll today, and the fact that it m‘u.reiati'vely new field that was
rapidly expanding. Bruman‘schools of communicsation evolved from
earlier schools of jowrnalism, and dus to the development o: the School
of Communications cad Arts at the Universidade do Sao Paulo, communication
programs all over the country expandsd rapidly causing the Federal Council
on Education to revise its old cwrriculum for schools of Journalism to
includs the new fields of communication. The Fedsral govermment also
released a new law that required a pudblic relations man or journalist
or advertising man to have graduated from an approved four year course
in his field.

Melo also gave an overview of the progrems offered st the under
graduate and graduate levels in communication. The undergraduate programs

were divided into two sections. The first section was the basic course
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that provided a general basis of communication theory and an undere

standing of social phenomenon. The second section was specialired courses
which concerned themselves with the process. and effects of communlcation
in a major ﬁeld. The major fields included; jowrnslism, public relations,
advertising, publishing, radio, and television. This course of study
would hopefully produce psople capable of applying their knowledge of
commumnication to the Bragilian situation.

; In regard to research, Melo indicated that it was just beginning,
"The majority of ressarch projects dons by Brazilian scholars have been
merely descriptive.‘és He stressed more need for resesrch, but not in
the sense that American and Buropean scholsra.pursuod“ruaaroh. Besearch
in Brazil should involve more problem solving and should help in the
development of the country without destroying its culture.

Summary

The literature indicated that the field of communication was
developing rapidly. It had evolved from old schools of journalism,
At present it involved two years of general theoretical studies,
followed by two years of speclalized courses. Much of the information
covered in the courses appeared to be similar. to that presented.in
Americen comnic;tiox'a courses. Hesearch has been done in the area

of communication but was on a somewhat elementary descriptive level,

65305e Marques de Melo, "Ewvolution of the Communication Discipline
in Brazil," Gagette, XXI(Amsterdam, 1975), p. 35.



CHAPTER IV

CONCLUSIONS

Initial research on the subject of speech/communication education
in Brazil produc=d negligible results. Based on this lack of information
available in the United States, a researcher would be led to believe that
no courses in speech/commnication existed in Brazil. This later proved
to be an erroneous assumption. From the interviews and literature secured
in Brazil it became evidgnt to the author that a wealth of knowledge on
this topic was available. Due to the large quantity of information obtained
through interviews and written material, a discussion of the findings of
this study will be examined according to the following categories:
evidence of existence; history; reasons for existence; structure of the
basic course; journalism curriculum; public relations curriculum;
publicity and advertising curriculum; equipment; professors; students;

philosophy; research; and future possibilities,

Evidence g£ Existence

Based on the knowledge gained from preliminary interviews and an
examination of texts utilized in schools, with certain qualifications,
speech education as it is known in the United States did not exist as a
separate course on the primary or secondary levels. However, various
principles of speech and commnication were taught in classes of Portuguese
on these lover levels, These concepts included such things as what is
language, what effect do signs have on behavior, and the importance of

using good grammar. The reason for teaching these concepts appeared to
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be so that the student could express himself better in writing and not
in speaking.
Although courses in speech/commnication did not exist on the
primary and secondary level, it was found that a department of communication
did exist at the university level. According to Jose Marques de Melo's

book, Contribuic¢des para uma Pedagogia da Comunicagﬁb, as of 197k, he had

compiled a list of forty-three different schools or departments of
communication in Brazil, These schools were located in fourteen of the
twenty states in Brazil, S30 Paulo had the most of any state which was
eleven. Melo also stated that there were approximately 5,000 students
and 500 professors in these schools. These schools or departments were
on the college level, and the course of study in communication led to

a bachelor's degree. Als§ according to Melo, there existed three
commnication graduate programs in Brazil: one at the University of Sao
Paulo; another at the Federal University of Rio de Janeiro; and the last
at the University of Brasilia., These offered both the masters and

Ph. D. degrees in the area of communication.66 Thus there existed

documented evidence that departments of commnication existed in Brazil.

History of Departments of Communication’in Brazil

The following account will deal with the origins and development
of the departments of communication and the reasons for their emergence
in Brazil,

Since the departments of communication were originally schools of

Journalism, it becomes necessary to discuss briefly the origin of departments

-

66Melo, "Evolution of the Cormunication Discipline in Brazil," p. 3kL.
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of Journalism in higher education. The idea for such a school of journalism

began in Brazil in 1908 with Gustavo de Lacerda. It was his idea to found

the Associac@o Brasileira de Imprensa in Rio de Janeiro.67 From this

beginning, the department of Journalism grew to become a recognized
university course in 19)43.68 It mst be understood here that all courses
or departments of higher education must have the approval of the Federal
Council of Education which is a government agency that establishea general
guidelines on educational matters. This council set up a basic curriculum
for each educational area that must be followed by all schools of higher
education in order to be officially recognized and able to exist 1ega11y.69
Because of this, the Curso de Jornalismo was created by law (Decreto-lei
#5480) on May 13, 19)43.70 However, it was not until four years later that
the scheme and structure §f the curricula was defined by Decreto #222L5,
on December 6, 19}46.71 This decree set down exactly what courses would
be taken each year for three years, and what was required for graduation.
Because of his love of the press, the very first school of journalism
in Brazil was established by a great journalist, Casper Libero, who is
likened to Pulitzer for his responsibility in starting such a school of

journalism. The school he founded in 1947, was called Escola de Jornalismo

TErasmo de Freitas Nuzzi, "Faculdade de Comunicag¥o Social !Casper
Libero!, Passado, Presente, e Future," unpublished work, Fundagdo Casper
Libero, S8o Paulo, (September 28, 1973), pe. 2.

681p14.

69Melo, "Evolution of the Communication Discipline in Brazil," p. 35.
7°Nuzzi, P. 2.

4., p. 3.
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"Casper Libero."72 This later grew to become Funda$sb Casper Libero

which the author was fortunate to visit.

Since there were no books written in Portuguese on journalism
at the time, most of the information studied had to come from schools
of Journalism in the United States or from the Department of Journalism
at the International University "Pro Deo" in Rome.’> 1In the beginning,
the courses of journalism were quite similar to those recommended by
Pulitzer for the American journalism schools in the beginning of the
centux-y.7h What was studied in the schools was largely theoretical
and geared more toward the dysfunctional patterns of an old type of
Journalism. The schools of Journalism contimued like this with little
change for about twenty years.

With the spectacuiar advancement of technology in 2ll areas of
human activity, especially in communication, it became necessary to
reformulate the structure of the schools of journalism so that they could
accompany this evolution. This change took place in the mid-1960's
when two new institutions, the Institute for Information Sciences in the
Catholic University of Pernambuco, and the Faculty of Mass Cormmunication
in the University of Brasilia, were founded which provided training
of professionals in all the mass media and not only in the printed media.75

They included courses in areas relating to the process and effects of

72Nuzzi, p. 6.

7Egose Marques de Melo, Contribuicdes para uma Pedapgogia da
Comunicagdo (S3o Pawlo: EdigBes Paulinas, 1974), P. 23.

Th1pi4,, p. 22.

75Mblo, "Evolution of the Communication Discipline in Brazil," p, 35.
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mass communication which had not been dealt with earlier. Because of
these schools, the Federal Council of Education changed the required
curriculum for Journalism to include a course in "Communication Theory
and Comparative Communication."76

With the above ground work laid, the Universidade do SHo Paulo
decided to create a School of Communication and Arts. This helped
significantly to strengthen the acceptance of the communication discipline
in Brazil.77 A great deal of money, time, research, and personnel were
invested in establishing a wide range of communication programs such as
Journalism, public relations, publicity and advertising, publishing,
film, radio and television, library science, and theatre and acting at
this new school of communication. This university set the example for
other universities to follow and resulted in new mass commnication
curricula being established.78

Because of this sudden growth in communication programs, the
Federal Council on Education realized a revision in this area of study
had to be made. On August 6, 1969, a new curriculum was issued recognizing
the existence of a new field of superior studies then called Social
Communication.79 This field included subjects relating to the mass
communication media. The federal government also helped increase the

demand for schools of communication be passing a law requiring that all peo-

ple working as Journalists, public relations men, and advertising men must have

76Melo, "Evolution of the Communication Discipline in Brazil," p. 35.
77Ibido, Pe 360

781biq,

—————

9 1oid.
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graduated from recognized schools of cormunication.C0 All this led to

an increase in popularity and demand for commnication programs in Brazilian

universities,

Reasons for Existence

The most important reason for the development and existence of
schools of commnication 4n Brazil was changing times. Brazil is a rapidly
developing country which needs trained people in all areas to help bring
it to the same level as other developed nations. As a developing nation,
the need for getting information to the public in as many ways as possible
was important. Having people qualified in handling new means of communication
became necassary and thus created the need for schools of comﬁunication to
teach and train people in these areas.

The second reason for existence was the federal government's
passage of laws requiring people in the professions of journalism,
public relations, and advertising to be graduates of recognized schools
of commmnication. Since it was now a requirement for a job, the demand
for courses in commnication rose greatly, and the old schools of
Journalism now incorporated new courses in publicity, advertising,
and public relations and became schools of social commugication; This
requirement was passed in hopes of raising the professional level of
those three professions, and it did wonders to the growth of schools
of communication in Brazil., Where ten years ago there were no schools

of communication, there are now nearly fifty.

SOMelo, "Evolution of the Communication Discipline in Brazil," p. 36.
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Structure

The following account will deal with the courses required in a
school of commnication, the difference among respective schools, and
specifically what each course consisted of and how it was taught. This
information is based on the previous interviews and information collected
from college catalogues and other texts.

The first consideration that must be made was that all the schools
of commnication in Brazil that were recognized and approved by the
federal government had to follow the guidelines and minimum requirements set
up by the Federal Council on Fducation. The council had set up what
courses were to be offered at what levels and what should be taught in
those courses. Recommendations as to what textbooks and reference books
should be used were also made by the government, but the ultimate
responsibility for what was covered in the course remained with the
professor. In order for a school to keep its accreditation, it had to
offer the courses set up by the Federal Council of Education. Therefore,

the schools visited had the same curricula with only slight differences
which will be explained later,

General Format
The curriculum for the colleges of communication involved a four
year teaching program that was divided into two cycles or stages. The
first cycle which was two years or four semesters in length was required
by all students in the school of communication regardless of their
specialization. This was considered a basic course of study which
emphasized theoretical studies relating to the social phenomenon of

communication. Since all the courses in this basic course were required,
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the student had very few or no elective courses to take. The courses |
were also offered in a certain sequence which meant that a student could
not drop a course and add it the next semsster. He had to wait until the
following year.

Once a student had finished the first two basic years, he was then
allowed to chose a specialty or major area to finish ocut his four years
of college. The specialized courses emphasized the process and effects
of communication in the major field which could be journalism, public

relations, publicity and advertising, publishing, radio and television,
and film.81 The first three specialties were offered by almost all the

schools, but the others were only available in large universities located
in big cities, After choosing one of these areas, the student then
followed a set curriculum.for that specialty. The oportunity for choosing
elective courses was more available at this level but, much more
restricted than at American universities. The last year in school

most of the students were involved in a type of internship so that

they could get experience in their specialty before graduating from
college.

Basic Course
According to the law issued by the Federal Council on Education
of Brazil (Article 26 of Law #5540, November 28, 1968) the following
courges were included in the minimum curriculum of the basic course

in commnication:

1, Fundamentos Cientificos da Comunica§§o (Scientific Foundations
of Communication)

81Melo, n"Evolution of the Communication Discipline in Brazil," p. 37.
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3.
k.

5.
6.

7.
8.
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Etica e LegislagZo dos Meios de Comunicago (Ethics and
Legislation of Commnication Methods)

Pesquisa de Opiniao e Mercadologia (Opinion and Merchandizing
Research)

Introdugdo ds Técnicas de Comunica;ao, compreendendo Prdetica de:
(Introduction to Communication Techniques, including Practice in )
a, Jornalismo impresso, radiofénico, televisado e cinematogrifico;
b. Teleradiodifusao, cinema e teatro;

c. Relagdes Piblicas;

d. Publicidade e Propaganda;

e. Editoragdo

Jornalismo Comparado (Comparative Journalism)

Histdria da Cultura e especialmente dos Meios de Comunicagao
(History of Culture and especially the Means of Communication)
Problemas Socials e Econ8micos Contemporineos (Contemporary
Social and Economic Problems)

Cultura Brasileira (Brazilian Gulture)

After including the above courses in their curricula the schools

had a choice of offering at least two of the following courses:

1.
2.
3.
k.
5.
6.
7.
8.
e

10,

1.

12,

13,

Biblioteconomia e Bibliografia (Library Science and Bibliography)
Cibernética (Cybernetics)

Economia (Economics)

Direito Usual (Common Law)

Documentag@o (Documentation)

Estat{stica (Statistics)

Idiomas Estrangeiros (Foreign Languages)

Filosofia, incluindo Logica (Philosophy, including Logic)
Paginac@o e Revisdo (Pagination and Revision)

Politica e Administragdo (Polities and Administration)
Produgao e PEmiss3o (Production and Issuance)

Psicologia Social (Social Psychology) 83

Reda;ao and Edigao (Writing and Editing)

Other courses offered by the Universidade do S0 Paulo,.the

Universidade Federal do.Parand, and the Faculdade de Coﬁunicapﬁb Social

"Casper Libero" unique to those universities, were varied and illustrated

the difference in emphasis between the schools. The Universidade Federal

do Parana offered an Introduction to Psychology, Introduction to Cultural

Anthropology, Elements of Brazilian History, Social Psychology, and

82Me10, Contribuicdes para uma Pedagogia de Comunicacdo, p. 229.

831vi4., p. 230.
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Brazilian Economic History in addition to the required courses established

by law., Some of the above courses expanded on elements mentioned in the
required courses. At the Universidade do Sao Paulo the following additional
courses were offered; Linguistic Communication, Mathematical Foundations

of Communication, Reporting, Theory of Information, and Rural Comminication.
The Faculdade de Comnnicafﬁh Social "Casper Libero” offered; Portuguese,
History of Art, Sports or Physical Education, History of Philosophical
Thought, History of Religion. It appeared that the Universidade Federal

do Parané concentrated more on giving their students a good background in
history and psychology as opposed to the Universidade do Sao Paulo which
emphasized all phases of communication theory. The department at "Casper

Libero" tended towar@ a more well rounded person by including Portuguese,
religion, and sports.

Journalism Curriculum

According to the law, the courses required for a specialization
in journalism included s more in depth study of the following areas;
printed journalism, radio journalism, television and cinema journalism,
teleradio difussion, cinema, and theatre. Four other courses chosen
from the following twelve must also be selected. They are; 1ibiary
science, cybernetics, common law, documentation, economics, statistics,
foreign language, philosophy, pagination and revision, politics and admin-
istration, production and issuance, social psychology, writing and editing.Sh
Since there was much more choice about what courses could be offered,
it was possible that each university could have a different curriculum:

The courses common to all universities in this area were as followsj

BhMelo, Contribui§§%s para uma Pedagogia de Gomunicagﬁb, p. 230,
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Introduction to Prirted Journalism, Radioc and Television Journalism,

Planning or Administration of Communication Enterprises, Pagination
and Revision, Writing and Editing, Production and Issuance, Graphic
Journalism, and Photojournalism.

Individual differences in curricula appeared at the different
universities. Courses that were offered by the department at "Casper
Libero" and the Universidade do S3c Paulo but not by the Universidade
Federal do Parané'included; Informstive Journalism, Interpretive Journalism,
Opinion Journalism, and Specialized Journalism. Courses that were specific
to the Universidade Federal do Parani‘were; Introduction to the Techniques
of the Means of Commnication, znd Social History. The department at
fCasper Libero? offered 1p addition to the courses mentioned earlier;
English, History of Literary Culture, Political Geography, and Sports.,

The Universidade do Sgo Paulo offered; History of Communication and
Journalism, Journelistic and Editorial Language, Psychology of Commmnication,
Diagramation, Sociology of Communication, Journalistiec Documentation,
Journalistic Legislation, Anthropology of Communication, News Agencies,

and rhilosophy of Communication. Once again the Universidade do S3o

Paulo seemed to offer a wider variety of courses and more courses

dealing with various aspects of communication.

Public Relations Curriculum
According to law, the courses requried for a specialization
in public relations included a more in depth study in the area of
Public Relations. Four other courses chosen from the following twelve
must also be taken; L2brary Science, Cybernetics, Common Law, Documentation,

Economics, Statistics, Foreign Language, Philosophy, Pagination and Revision,
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Polities and Administration, Production and Issuance, Social Psychology,
Writing and Editing.85 The courses that all three universities seemed to
choose were; public relations, some form of sociology, psychology, anthro=-
pology, economics and research technigues. The exact course title used in
each school was slightly different., For example, the course in public
relations at the Universidade Federal do Parana was simply called Public
Relations I and II while at the department at "Casper Libero" it was
broken down into Public Relations of the Government, and Business Public
Relations, and at the Universidade do S8o Paulo it was called Techniques
of Public Relations I and II. The title for sociology courses varied from
Sociological Aspects of Brazilian Reality,and Sociology Applied to
Administration at the Universidade Federal do Parand to Sociology of
Communication at the Uhivérsidade do S80 Paulo. Courses in psychology,
anthropology, economics, and research followed similar patterms.

The courses that seemed completely different in each university were
as follows; the Universidade Federal do Parani had a course in Politics and
Contemporary History and a choice of a foreign language. The department at
"Casper Libero" had Publicity and Propaganda in Public Relationgj The Begin-
nings of Business Organization; Portuguese; nglish; Spanish; Human Re-
lations; Production and Issuance of Public Relations Programs; Document-
ation; Writing and Editing Business Publications; Vehicles of Commnica-
tion; and Leadersﬁip Training and Verbal Communication. The Universidade
do S30 Paulo had Techniques of Directed Communication; Public Opinion
Theory; General Administration; Research in Commnication; Merchandising;
Public Relations Planning; Public Relations Laboratory; Tourism and Develop-

8SHelo, Contribuigdes para uma Pedagogia de Comunicac@o, p. 230.
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ment, and Philosophy of Communication., The emphasis at the Universidade

Federal do Parani was more political and historical in nature. The de=-
partment at Casper Libero seemed to have more practical application of a

Public Relations campaign, and the Universidade do S2o0 Paulo dealt more

with research and planning.

Publicity and Advertising Curriculum

According to law, the courses required for a specialization in
Publicity and Advertising included a more in depth study of the area of
Publicity and Advertising., Four other courses chosen from the following
twelve must also be completed; Library Science, Cybernetics, Common Law,
Documentation, Economics, Statistics, Foreign Language, Philosophy,
Pagination and Revision, Politics, and Administration, Production and
Issuance, Social Psychology, and Writing and Euiting.86 In this area,
all the schools offered a course in Publicity and Advertising, however,
each school had a different name for it. The department at Casper Libero
refered to it as Publicity Layouts, and the Universidade deo S8o Paulo
called it Theory and Techniques of Publicity and Advertising. All schools
had some course in graphics, The Universidade Federal do Parana had
Graphic Production and the department at"Casper Libero'had Illuétration.
A1l had some course in psychology. At Universidade Federal do Parand
it was Psychology Applied to Administration, "Casper Libero" had
Psychology Applied to Publicity, and Universidade do Sao Paulo had
Psychology of Comrunication. They all had one course in ethics.

A foreign language was required by "Casper Libero™ and Universidade

86Melo, Contribuicoes para uma Pedagogia de ComunicagZo, p. 230.
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Federal do Parané: and research courses were required by Universidade

do S3o Paulo, and Universidade Federal do Parand, History of Advertising,
Sales Promotion, Vehicles of Communication, Creative Publicity, and
Cinema Publicity were also offered at "Casper Libero" and Universidade

do S3o Paulo.

Courses specifically offered at Universidade Federal do Parana
other than the ones mentioned above were Group Dynamics and Human
Relations, Politics, Developmental Sociology, and Industrial Psychology.
nCasper Libero" offered, in addition to those courses mentioned earlier;
Beginnings of Business Organization, Publicity Organization, Development of
Industry and Commerce, Publicity Photography, Scientific Administration
Techniques, Editorial Publicity, Political, Civic and Government
Advertising, Religious Communication, and Production and Issuance of
Publicity Programs. Universidade do S3o Paulo offered: General
Administration, Sociology of Communication, Introduction to Economics,
Public Administration, Public Relations Applied to Publicity and
Advertising, Merchandising, Anthropology of Communication, Ideological
Advertising, Advertising Laboratory, Publicity on Radio and Television,

Tourism and Development, and Philosophy of Communication.

Course Content

The course descriptions and outlines obtained at the Universidade
Federal do Paran{ and at the Universidade do S3o Paulo revealed a rumber
of similarities in communication theory courses with courses in the
United States. Specific similarities included the study of the process
of communication, the effect commnication has o5 behavior, and the

function of groups. The one area that was totally different was the
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study of semiology which is the study of signs and spatial relationships.
Overall, the specific course descriptions revealed an eclectic approach
to the theories of communication with influences from France as well as

the United States.

Equipment
The equipment avalleble to the universities visited was comparable

to that found in the United States. The biggest problem in this area
was being able to get the equipment needed and desired by the schools.

As with most schools anywhere, the problem of finance limited some of the
schools greatly in the equipment that they had. All schools had some
form of printing equipment which was used in their journalism classes
with the Universidade do Sao Paulo having by far the best equipment.
Both Universidade Federal do Parand and Universidade do Sdo Paulo had
closed circuit television equipment to give students experience in dealing
with the television media. The Universidade do S3o Paulo had numerous
cameras and recording equipment similar to regular television studios.
Both the Universidade do S0 Paulo and Universidade Federal do Parani
were hoping to establish a radio station operated out of the university
by the students, Therefore, modern equipment was desired by the schools

and made available when funds were provided for its purchase,

Professors
The professors in all universities in Brazil were largely only
part-time. They usually were professionals in various other fields
who devoted some of their time to teaching. This proved to be true
in the schools of communication with the exception of the Universidade

do S8o Paulo which had the first full-time faculty, Most of the teachers
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in the other schools of communication were either journalists, public
relation or advertising men, lawyers or sociologists.

The preparation required of a professor in the communication
field in Brazil consisted mainly of being a graduate from college and having
some knowledge of the field. Most of the professors encountered had
graduated in either history, sociology, psychology, anthropology, or
Journalism, In fact, there was only one professor who taught communication
and also held a degree in communication, and that was Dr. Frederic Litto.
Their knowledge of the field ranged from a lawyer, Mr. Puglielli, who
had educated himself by reading hundreds of books on communication, to
Danilo Cortes and Mr. Amauri who were journalists and public relations
men. Little pressure was‘placed on the professors to publish or to do
ressarch, which gave a feeling of only being partially involved in the
field. This feeling was mainly due to the great majority of part-time
teachers. The only real research evident was at the Universidade do
S8 Paulo where Nelly Camargo was doing research. Jose Marques de Melo
and the Faculdades Integradas Alcantara Machado were establishing

centers for commnication research which was an encouraging sign.

Students
The students enrolled in the achools of communication were
usually students ﬁho had not managed to get into another area or needed
the course in order to kéep their jobs. The majority of the students
were female and were taking the course only for their own enrichment
and with no desire to get a job in this field.
The attitude of the students taking communication varied from

school to school. At the Universidade do Sao Paulo there was still a
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great deal of tension due to the recent student strike. It was not,

however, made clear just exactly what the strike was over or what it
accomplished. At "Casper Libero" the students felt that their courses
should more directly prepare them for their careers. To them, some

of the courses did not apply. Also, because of lack of equipment and
facilities, they felt they needed more practical experience. At
Alcantara Machado the student attitude was very positive. They felt

that what they were learning was valuable and would benefit them no matter
what Job they eventually secured. They also liked the way their teachers

tried to work together so that each course followed the one before and

was not a separate entity,

Philosophy
The basic philosophy of the schools of communication was to

produce technicians or rather people who were specialized in a certain
field of communication. This was evident in the way the courses were
established with immediate specialization after two years of college.
Also, the emphasis on practical application rather than theoretical
knowledge stressed the idea of producing students capable of entering the
work force immediately. The emphasis in the schools was away from a
general knowledge of commnication and more toward specialization.

This push for tré.ined people immediately was largely due to the fast
rate at which Brazil was expanding and developing. All the people
contacted felt that cormmunication was the coming field and that

businesses were demanding more people in this area.
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Research in Commnication

Researck in the field of commnication was sparse at present and
was mainly descriptive in nature. An organization did exist in Brazil to
encourage research and the sharing of ideas among communication scholars
in Brazil., It was called Associagﬁb Brasileira de Ensinc e Pesquisa da
COmunicagsb and was established in 1972. The only extensive scholarly
research encountered by the author was by Jose M, de Melo on the study
of communication in Latin America. Not only did Melo conduct research,
but he encouraged other Brazilian scholars to search "for their own
ways to develop research activities,"87 instead of conducting the type
of research found in the United States or Rurope.

Unfortunately, most schools did not cover the basics of research
and thus did not produce ﬁeople capable of such an educational endeavor.
One school, Alacantara Machado, did, however, strongly stress research.
Students at this school were taught the fundamentals of research and
were encouraged to contribute to the research magazine that they would
be producing once a year., Because of this lack of emphasis on research,

it became more evident that the philosophy in Brazil was toward producing

technicians in commnication.

Future Growth

The future of speech/commnication in Brazil is open. The
indication was that more and more schools of communication would be
opening, and the existing schools would be expanding to include more

specialties. The study of commnication was, at the time, in vogue

87Melo, "Evolution of the Cermmunication Discipline in Brazil," p. 39,
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in Brazil causing a greater demand for information and courses in this
field. Commnication is also important to the development of the country
with government and business both demanding people skilled in its

techniques, The future will see a great expansion in commnication

as a field of study.

General Summary

In the past ten years spesch/commnication education in Brazil
has gone from being virtually non-existent to having approximately
f£ifty departments of communication scattered throughout Brazil. These
departments or schools of communication developed cut of existing schools
of journalism and came into being due to the advancement of technology
and the country's immediate need for specialists in this area.

The structure of the schools of commnication consisted of a
four year course of study divided into two parts; the basic courses and
the specialized courses. The basic requirements for these courses were
established by the Federal Council on Education and were, therefore,
gimilar throughout all of Brazil. The basic course offered general
theory in preparation for the specialization that was to follow.
The specialized courses consisted of three main areas; public rélations,
Journalism, and advertising with the emphasis on practiéal application
of the techniques learmed. Graduation from this course of study made
the student immediately eligible to join the work force in his chosen
profession, Practical application and preparation for a job seemed
to be the goals of this area of study.

The individual courses covered material which was quite similar

to that offered in the United States in the area of communication theory.
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The major difference noted here was the lack of any courses in oral
commnication. Also, the approach to teaching communication theory
was more eclectic than that found in the United States.,

Faculty members employed by the schools were found lacking in
certain areas. Very few professors of communication had ever graduated
from a course in communication and came from diverse backgrounds in the
gocial sciences. This seeming lack of professional education on the part
of the teachers had other repercussions besides not preparing their
students well. One of the results of the diversity in the educational
backgrcunds of the teachers in Brazil was that there existed a lack of
sharing of ideas among faculty members. This lack further led to a
lack of research in the area of communication. The faculty in Brazil
seemed to function well in their own specialites but did not have the
necessary background in communication_to add the needed perspective and
understanding to the field as a whole. The teachers were also only on
a part-time basis and could not devote the needed time to improving
their own knowledge of the field through research.

Evidence pointed to the fact that Brazil had very little research
in commnication. This was due mainly to the fact that cgmmunication
was a new field and did not have full-time professors who:cculd devote
their time to research and teaching. Another reason for the lack of
research in Brazil was that many Brazlllens had not learned the basics
of research or even of organization. This lack was evlident when
examining the curricula and course content in schools of communication.

As evident from the research and information collected in this

study, speech/comminication education in Brazil did not exist in the
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accepted American tradition. Although communication and commnication

theory were developing as a new field of study in Brazil, very little
emphasis was placed on oral communication and expression. Only one

course at the college level was found that dealt with verbal commnication.
Ironically, Brazilians are a very verbally oriented people, but training
in oral commnication had not developed as an important area of study.

The Brazilian system of speech/commnication education was different

from the American system in approach, philosophy, courses and emphasis,

Indications for Future Research

The present study produced a basic overview of the extent to
which speech/commnication education existed in Brazil. It will hopefully
provide the needed basis for further in depth research in this area.

Since the present study was limited to the university level and
southern Brazil, future research should include an examination of other
levels as well as other areas in Brazil. A study encompassing all forty-
three schools of communication in Brazil would give a much clearer view
of the structure and curricula offered. Securing more course outlines
would provide the necessary knowledge on content being taught.at these
universities. |

Teachers and teacher preparation was an area that the present
study indicated would provide further research material. For example,
more specific information is required as to how many full-time or part-
time teachers there are, their preparation for teaching qommunication,
their teaching duties, and their professional activities. All of the
above would provide a greater insight into the future and possible

reform of the communication field in Brazil.
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The type of student who takes a course in communication was not

thoroughly researched in this study. Indications were that there were
more females than males, but more specific evidence is needed in this
area. The reasons for taking communication courses and the desired
outcome by the student would also be possible areas of study. Examination
of students in the field would yield more insight into the directions
communication will take in the future.

An analysis of the type and variety of communication research
evident in Brazil was also not fully covered in the present study. This
type of analysis would provide a greater understanding of Brazilian culture
and the place communication has in it.

Since Brazilian sphools of communication are patterned after
American schools of communication, a comparison of the two systems seems
a likely area of study. A comparison would reveal the extent to which
Brazil has adopted American methods and what things are unique to its
teaching of commnication. A comparative study of the two systems
would inevitably lead to an improvement of both systems through a sharing
of ideas.

The area of speech/communication in Brazil is a new field which

provides a wealth of research possibilities of which the present study
is merely a beginning.
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APPENDIX A

Copy of Letter Sent to American Universities

The following letter was sent to Mr. Moloney at Miami University,
Oxford, Ohio. The handwriting in the margin of the letter is Mr. Moloney's.

Other letters were sent to the following universities, on March 6, 1975.

Dr. Claude E. Leroy

Director, Luso-Brazilian Center
University of Wisconsin
Madison, Wisconsin 53706

Dr. Robert Carmin

Dean of the College of Shience and Humanities
Ball State University

Muncie, Indiana 47306

Dr. Joseph Allen, Jr,.

Luso-Brazilian Studies
University of Illinois
Urbana, Illinois 61801

Mr. Raymond L. Moloney

Chairman, Department of Spanish and Portuguese
Miami University

Oxford, Chio L5056

Dr. Lee Hamilton

Director, Latin American Area Center
University of Arizona

Tucson, Arizona 85721

Professor E. Bradford Burns, Chairman
Council on Brazilian Spudies
University of Califormia

Los Angeles, California 9002

William F. Glade, Director
Latin-American Sjudies
University of Texas
Austin, Texas 78712



Natalie Gidcuab 1ng
P. 0. Bnx 357
Princeville, IL 61559
¥arch 6, 1975

¥Mr, RBaymond L. Moloney

Chalrran, Department of Svanish
and Ponrtuguese

Miami University

"Qxford, Ohin 45056

Dear Mr, Moloney,

At present I am wonrking nn a thesis for my
Master's degree in sveech at Eastern Illinnis
University., The tovic nf my thesis is "Sveech
Zducatinn in Southern Braziil." My interest in this
area began a number nf years agn, when I was an AFS
exchange student to Curitiba, Brazil. During ny
year as an exchange student I became fluent in
Portuguese while attending a Brazilian secondary
schnnl and 1living with a Brazilian family.

This summer I am planning to return to Brazil
for two nomths to cnmnlete the ma jor asvects of
the research for my thesis. In order tn fully
maxinize this twn month nerind I am in the process
of securing valuable information in the United States,
prinr to my departure, I am interested in obtaining
the fnlloawing informatinong

1. Any recent information (1970-tn the
oresent) on Brazil's educatinnal system
or where I cnuld 1ncate such informatinn,

Deona €laura Vilanova Sle/,z,{,W LSE~ §0.000 (w.‘z’(‘ T

2, Basic curriculunm requirements in
Brazilian schnnls at 211 academic levels, ’)

3. Elective cnurses available in the curriculum, s)

&
*

How much emnhasis is vlaced nn cnmnnsitinn,
gramnar, literature and nral communicatinn al
in the teaching of Portuguese in Brazil,



5.

120
-2

The names and addresses nf prnfessors -
in Brazil that I could ;ontact for
tyrther information and/nr interviews,
rog. Tod ocro Q Herine Kedin U E PS Soooo &M - &Q;Q
Other universities in the United States
whn have exchange nprograms. with ,43(44 -
Brazilian schonls or have information 5, sc ons/%
that wnuld be valuable tn my study. v C LR

rrzoena,

I kmnw that 1in the vast ynur university has

been invalved in exchange vrograms with Brazilian
universities, Therefnre, wnuld you vlease supvly
any of the abnve information, I wnuld avpreciate
what heln you can give me in this area, Enclnsed
nlease find a self-addressed, stanved envelope for
ynur cnnvenience,

Sincerely,

Tt Shitann it

Natalie Gidcumb



121
APPENDIX B

Copy of Letter Sent to Brazilian Contacts

The following letter was composed with the helv of Dr. Milton
Azevedo at the University of Illinois, It was sent to the following
people on April 17, 1975.

Dona Glaura Vilanova
Ste. Hilaire, 656
Curitiba, Parana
Brazil

Profa. Nora Thielen

Andre Puente, 200, Apt. 703
Porto Alegre, Rio Grande do Sul
Brazil

Prof. Robert Moreira
Faculdade de Pedagogia
Universidade de Sao Paulo
Sao Paulo, S. P,

Brazil

Prof. Antonio Soares-Amora
Rua Tefe, L3

Sao Paulo, 3ao Paulo
Brazil

Prof. Theodocio Atherino
Reitor

Universidade Federal de Parana
Curitibe, Parana

Brazil
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enter for Communication

Research & Development

Mrs, Natalie Gidcumd
P. 0, Box 357
Princeville, IL 61559
17 de abril, 1975

Vaite
atley Prnfa, Nora Thielen

Andre Puente 200, Antn, 703
Pnrto Alegre, Bin Grende dn Sul
Brazil

Presada Senhora Thielen,

;er: )
Na qualidade de esnecialista em comunicacan,

estnu atualmente reconlhendn dadns para uma pesquisa

sSnbre essa materia nn Brasil.,  Aons um trabalho

inicial nos Estedns Unidns, pretendo passar alsgum

tenon nn Brasil, provavelmente entre 15 de Jjulho e

22 de egostn deste ann, a fim de entrevistar vessnas

interessadas nn assunto, comn educadnres, Jjornalistas,

etc., que pnssam fornecer-mpe algumas informacnes snbre

mer -0 que se faz, nn Brasil, nn campn de comunicacan pessnzl, “

arte de falar em publicn, publicdade, e assuntns

adwiger correlatons,

son Seu nnme foni-me fornecidn nor Senhor C, E, Leroy

de University nf Wisconsin, conipn sendn pessoa capacitada

para fnrnecer-me valinsas infnrmacnes snbre n assunte,

en Ficar-lhe~la extrememente greta se V, S, Se despusesse

a receber-me, em alguma e€vnca entke 15 de Julho e

22 de agnston, pvara ura entrevista de uma ou duas hnras,

' Casn issn nao lhe seja vnssivel, agradeceria que me

f fornecessex o nnme de nutras vnessoas que, a seu julzo,

nudessem cnlabnrar comign neste ornjetn de pesquisa,
hgradecendn antecivadamenta a atencan que me mnssa

erg disvensar, aprnveitn n ensejn para apresenter-lhe as

minhas

Sinnis

Cnrdieis Saudacnes

y Natelie Gidcumb

P. S, Meu enderecn de cnrresnnndencia E:
Mrs, Natalie Gidcundb
P. 0., Bnx #357
Frinceville, I1linnis 61559
USA

(217} 581-2016

LEASTERN ILLINOIS UNIVERSITY

(217) 581-5718
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APPENDIX C

Copy of the Course Curricula

at the

Univeraidade Federal ggyParana

The following is a copy of the courses and course descriptions
offered at the Universidade Federal do Parana in the Department of
Social Communication. It was taken from their catalogue of the year

1975.




EMENTA DAS DISCIPLINAS DC

CURSO DE COMUNICACOES SOCIAIS

PROBLEMAS FUNDAMENTAIS DE FILOSOFIA: Problemas sobre: A natureza da

SOCIOLOGIA GERAL I:

SOCIOLOGIA GERAL Il

ESTATISTICA I:

filosofia, a natureza do homem, a natureza do
conhecimento humanoc. Metafisica do ser finito!
e infinito.

Fundamentos das ciencias sociais. Conceitos !
. . » N s e .
operacionais da analise sociologica: estrutura,

organizagao, inteqragao e funcionamento da so-
ciedads,

Analise dos grupos e instituigOes sociais que
operam e se transformam no processo historico.

Definigao. Coleta de dados. Representagao taby

lar e grafica. Distribuicdo de frequdncia. M3
dia. Mediana., Moda, Medidas de dispersao. Mo -
mentos, Assimetria, Curtose. Probabilidade.Dis
tribuig¢?® - normal, binominal e Poisson,.. Prova !
de hipoteses., Amostragem, Distribuig3o "t" e

qui quadrado., Regressao e correlagao lineares.

INTRODUCKD A PSICOLOGIA: Introdugao. Definigao de Psicologia. Tipos

de Psicologia. Métodos da Psicologia. Bases fi
siologicas. Os grandes capitulos da psicologia.
Nogoes de histdria da psicologia,.

INTRODUCAC A ANTROPOLOGIA CULTURAL: Estuda a Natureza, o Significa-

do e a2 Aplicagac da Ciencia Antropoldgica. Em-
preqo de Termos Antropologicos: Sociedade, Es-
trutura e Cultura.

'ELEMENTOS DE HISTERIA DO BRASIL: Introdug3ac ao estudo da Histéria®

+HISTORIA DA ARTE I:

do 8rasil, politica, social e econdmica, em

suas grandes variagoes conjunturais, da coloni
~ “~ . ~
zagao a modernizagao.

Introdugdo a Histbria da Arte; Pré-Histdrica :
Airte Egipcia: Arte nas CivilizagOes do Oriente
Proximo; Ciclo Greco-Romano; Arte Palegocrist?a!
e Raveniense: Bizancio e sua Civilizacgao: Arte

~ N LS . .
ifomanica; Arts CGotica; Oriente e Extremo Orien



Romantismo/ﬂealismo; Impressionismo e reagBes;
Arte Moderna; Arte Contemporanea; Arte Brasi -
leira, Paranaenss e Americana.

PRCBLEMAS SOCIAIS CONTEMBORANEQS: Analise dos broblamas de evolugao

normal e da patologia social, Questoes atuais'
crescimento populacional, bem-gstar social, ni
veis de renda, empreqo, educagao e saude., A
distribuig3o dos recursos naturais, do traba -
lho e do capital no mundo,

ELEMENTUS DE HISTSRIA MODERNA E COMTEMPORANEA: Introdu~ao ao sstudo

. da Histdria Moderna e Contemporanea, politica,
social s aconomlca, nas suas grandes variagoes
conjunturais, dos Grandes Descobrimentos 3 des
colonizagao dos “Impé}ios Coloniais”,

PSICOLOGIA SOCIAL I: Introdug3o, Fatores psicoldgicos basicos, Ati-

PSICCLOGIA SCCIAL TI:

tudes sociais, Ambiente social e cultural, Gry
pos, organizag?ao e 0 individuc,

Iht:oduq%o. Antecsedentes da teoria de campo,.
Construgoes em teoria de campo, Teoria de cam-
po e aprendizagem, Teoria de campo e experimen
to en psicologia social. Problemas de pesquisa
em psicologia social, Fronteiras na dinamica ‘'

de 'grupc, Comportamentc e desenvolvimento na
situacaa,

MEICS DL CoRuNICAERU: Introdugdo - A Cultura do Pedd

FUNDAIENTOS

dico 7ré Historico - A Evolugdo Culturazl Intro
ducau a0 Estudo da Comunicagao. Fases da Comu-
nicecav, Conceituag3o Atual de Comparagao. Co-
municagao Humana, Comunicacao e Cultura de Maé
sa, Classificacdc da CiBncia da Comunicacao.

i Jornalismo antes da Tipografia, A comunica -
gao Impressa. Os Primeiros Jornais da Europa e
da América, A-Comunicag?o Impressa no Brasil ,
fases da Imprensa Brasileira. Agencias de In -
Formag'ﬁas; As Historias em quadrinhos. A Imgren
sa e demais meios de Comunicacao no Faranae.

o

65 DA COMUNICACAC: O Estudc da Comunicagao a-

traves dos tempos. Ciéncias Humanas, Ciencias'

Nataraice. N Smhitn de Pilaeina  de oo P
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da Comunicagao, 0 Processo da Comunicacao. 126
Sistemas de Sinais. Categorias Semioldgicas. Di
mensoes da Comunicagd3o. Natureza e Analise da !
Comunicagao de Massa.

ISTORIA ECONOMICA DO:BRASIL: Estudo da economia brasileira na sua'

considerag3oc historica,

NTRODUCKD AS TECNICAS DOS MEIOS DE COMUNICACRD I: Processos e técni
. cas de Comunicag@ao de Massa, Jornalismo Impres-
so., Jornalismo Eletronico. Teatro e Ccmunicag%c,
‘;Técnicas de Relsg0ss Piblicas e Humanas, Técni-
cas Publicitarias, Técnicas de Editoragao.

NTRODUGAD AS TECNICAS DOS MEIOS DE COMUNICACAD II: Fotografia e Co |

. L4 . x .
municeg3o,..Técnicas Cinematograficas, A técnica

da Comunicac3o pela Radiodifus3o, Técnica de !
Produgao em Radiodifusac de Sons e Imagens. Efei
tos Técnicos,

ESQUISA DE OPINIXO E MERCADOLOGIA: Processo decisério. Introdug3o °

| da Pesquisa. Pesquisa eh AgBo. Etapas de Pesqui
sa, Plane jamento do Projesto, Execugao do Pro js-
to. Amostragem, Relatorio. Analise, Introduc3a
0 Consumidor. A compra. 0O Mercado, 0 Produto e
a linha do Produto, Preco e Raz3o, Vias de Dis-
tribuigao, A Venda, 0 Departamento de VYenda,
Langamento ds Produto,

TICA E LEGISLACKD DOS MEIOS DE COMUNICACRO: Introdug3o. Legislac3o.
~ HistOrico. Responsabilidade Profissional,

AR Lei e os Meios ds Comunicagao Social. Os cri-

mes da Imprensa. 0 Processo de Imprensa. A Res-

ponsabilidade. A Comunicag2o Social & a Seguran
C3e

JORNALISMO COMPARADO: Jornalismo Comparado. Morfaiogia. Morfologia *

. ® . - » ~ 'Y s
de Periddico, Valorizagao. Pesquisas, A Histd -

ria,
= Jornalismo Cimparado: Estudos, Personalidade,

presertagao, .elegao Imprensa Brasilaeaire. Opi -

*

|2

Lad
— .
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caracter{sticaa, suas transformagoes. Valores!'
aspiracoes da nacionalidade, 0 carater nacio -
nal, Mudanca Cultural e Realidade Brasileira.

4 TECNICA DE RADIODIFUSAGs Introdugdc ac sstudo da Radiodifus@o. Ra -

diodifusao, TelecomunicagoOes. Comunicacao pela
Radiodifusao, Sistemas Empresariais e Estatais
de Radiodifusao, Comunicagao Audiovisual., Ra -
diodifusac Educativa, A Informag2o e a Forma -
¢2o da Opiniac Plblica, Satélites Artificiais®
e Radiodifusao, Gdneros de Programas, Cddigos'

. de Etica da Radiodifusao Brasileira.

Radiodifus@c no Brasil. A Radiodifusao @ a Fa-
milia, A Radipdifus3c e as Agencias de Publici
dade, Radiodifusao, Criangas e Adolescentes.

v PLANEJAMENTO DE EMPRESASDE COMUNICACAO SOCIAL: Racioéalizagso dos'

servigos: empresas jornalisticas, radiodifusBo
de sons e sons e imagens. Encargos, fungtes ,
fungoes de confienga., NogOes jornalisticas. Ra
cionalizagao dos servigos: empresa de publici-
dade, propaganda, radiodifus@oc de sons e sons'
de imagem., Encargos, fungoes de confianga, no-
goes técnicas,

v PUBLICIDADE E PROPAGANDA 1: Introdugao., Publicidade., Publicidade em

Jornais. Publicidades am Revigstas, Ouiros ti -
pos de Publicidade.

+ PUBLICIDADE E PROPAGANDA II: Disting3ao entre Publicidade e Propagan

Y JORNALISMO IMPRESSO:

v PAGINACAO E REVISAD:

da, Departemento de Publicidade de um jornal,
Agbncia de Publicidade e Propaganda Plane jamen
to de um programa de Publicidade pelos diver -
sos veliculos, Modalidades de Pesquisas,

Da Formagao Profissional Jornalistica, NogOes®
e Processos Graficos. Marcagio de clichds. A
Diagramagao. R Linguagem Universal da Imagsema
Da Linguagem Jornelistica, Conceito de Informa
g30. A Entrevista no Jornalismo. Reportagem,
Jornalismo Interpretativo. 0 Interesse Humano!'
da Tecnica do Titulo,

LN - . Vi
h mensagsasm face a pr¢gramagao visual, Princi -

T - - - - -
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Sua estrutura grafica, FuncgOes basicas da ti-
tulagem da mensagem, Sistema de titulagem, 0
tratamento de primeires pagina e pa3ginas inter-
nas dos periddicos. As técnicas de. ilustragao.
A localizagdo da publicidade, A fungao das co-

& . s ™ s e Y
res, Tecnicas de revisao de originais,

-

v REDACXD E EDICXO I: Pratica de Preparagao ds Lead, Pratica de Reda
c3o da Noticia, Pratica de Preparagao de titu-
lo. Prétice de Reportagem Gerel, Pritica de Re

portagem Politiqé. Pratica de Reportagem Econd

mica de interesse Humano Policial, Esportiva ,
Social,

v RECACKO E EDICAD II: Pratica de Entrevista, Pratica de entrevista '
Coletiva, TOpicos Editoriais, Trabalhos dos '
Correspondentes, Trabalho das Sucursais. Noti-
ciario Nacional, Noticiario Internacional, A-
géncias de Noticias. Colunas Especializadas,.

"V PRCDUCAD E EMISSAO 1: Teorias do Radiojornalismo, Teoria do Tele jor

nalismo, Técnicas e Praticas de redag3o de MNo-
ticiosos para a Radiodifus3ao, Radio Reporter,
Reporter Cinematografico.

v PRODUCRD £ EMISSAD I1: Pratica de Radiodifus@o. Pratica de Elabora
- cao de Rote%tog para a Radiodifusao, Produgao!’
de Programa de Informagaoc, Diversao e Percussio

v ANALISE GRAFICA I: Introdugao ao Estudo das Artes Graficas, Estu-
do sobre as diversas tecnicas de Impress@o. Sig -
nos e suas fungoes: gravuras, serigrafia,

v ANSLISE GRAFICA 1I1: Tipografia e o tipo. Impressac em off-set., Im-
pressao @ cores. Lay-out, Arte final, Composi-
¢ao. Diagramagao.Encardenagao.

v FOTOGRAFIA: 0 fendmeno fotografico: a origem e evolugao, E-
lementos operacionais da camera fotografica; °!
filmes e papeis sensiveis fotograficos; requisi
tos basicos da fotografias a foto-informagaoc,a
foto-opiniao, fotografia como arte e fotografia

caoma in?nrmaf‘;n, n ‘ﬁhﬁ"ﬂ}f'\"ﬂ ’n&aaﬂo’n" o~ -



ISTORIA SOCIAL:

quipementos, técnicas de fotografar, de reve -
lar e ampliagac, A fotografias colorida e em !

preto e branco,
/

Estudo dos quadros de referencia da Histosia
Social, bem coma dxs recantes trabalhos secun-

du novas persnectivas metodslogicas,

STUDO DE PROBLEMAS BRASILEIROSII: Problemas sﬁcio-econﬁmi:os:;Habi

tacao; salde; comunicag3o; urbanizacao, empre-
sas, As Forgas Armadas no processo socio-econd
mico do Brasil. Problemas politicos; problemas
€, . €, . -~ . :
geopoliticos; politica economica, social e ex-
terna, Seguranga Nacional: Sequranca interna 3

o L) [ )
guerra revolucionaria; politica de sequranga '
nacional,

STUDO DE PROBLEMAS BRASILEIROS I: Panorama Geral da realidade bra

ELACBES POBLICAS I:

sileira: caracteristicas da Geopolitica e da
Geoeconomia; o homem brasileiro; as institui -
coes; o comportamento social, Problemas morfo-’
l6gicos: estruturas economicas, sociais, poli-
tices e dos pdéderes. Problemas do des2nvolvi -
mento ecoanico:\a riqueza e o povoamento na-
cionais; a Amazonia; o Nordeste, Desenvolvi -
mento rurd, energético industrial e do comer -
cio,

Teoria e Técnica: Comportamento Coletivo. For-
magao da Opiniac PUblica. Conceituag3o de Rela
coes Plblicas. Histdria das Relacoes PUblicas'
Governamentais, PUblica das Relacoes Pdblicas,.
0 Campo das.RelacGes Plblicas, 0 Processo das
Relagoes Pgblicas.
Fundamentos das Relactes Piblicas. Vefculos de
Comunicag@o de Massa. Veiculos de Circulagao !
dirigida. Agéncias de Relagoes Plblicas, Trei-
namento e a formagao de Pessocal para Relagoes'’

Pdblicas, 0 Profissional de Relagoes Pblicas.

Requisitos para o Profissional de Relagoes PG-
blicase.
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§ELACUES pOBLICAS Il: Tecnicas der Comunicacao dirigida: Meios de Co

» Ed & . [ 4 '3
municagao para publicos especificos,

INGUA ESTRANGEIRA INSTRUMENTAL I: (Rlemad, aspanhola, francesa, in-
‘glesa ou italiana),.

_INGUA ESTRANGEIRA INSTRUMENTAL II: (A1em3, espanhola, francesa

inglese ou italiana),

ESTUDOS SOCIAIS E ECONOMICOS I: Introdugeo aos Estudos Sociais e E-
condmicos, Organizagdoc de Produg3o. Crescimen
to Economico~Social. As Relagoes Internacio -
nais., Os Centros de Decis@o, 0 Capitalismo,

£STUDd§ SOCIAIS E ECONBMICOS II: O Desenvolvimento e Sub-Desanvolq&
mento. Modelos Tedricos, Classicos e Contempg
raneos de Desenvolvimento Ecenomico, Modelos'
Historicos: estudos de casos. Analise do De -
genvolvimento Brasileira, ‘

INTRODUCAO A METODOLOGIA CIENTFICA: Histdria da Cidncias Cidncia!

Antiga, Classica e Moderna. Metodologia Cien-
tifica: sua tersfa. A Experimentegis e a Ob -
servagao. Leis: natureza, fung3o e tipos. Teo

rias: concepgoses, natureza o componentes. Ex-

plicagGes, Problemas especiais das cifncies '
humanas: a neutralidade axiocldgica, métodos '

de abordagem, problemas especiais da Histdria,

4 3 : /

ASPECTOS SOCIOLGGICOS DA REALIDADE .BRASILEIRA: Conhscimsnto cienti-
fico da reslidede brasileira, ecoldgica e hu-
mana, A Sociologia no Brasil.,

PSICOLOGIA DIFERENCIAL: Introdugao. As origenms daé diferengas indi-
viduais, Abordagem longitudinel, Abordagem '

transversal, As tipologias. As caracterologi- ~

s, As diferencas intelectuais.



PULLILLAS Elemsntos da CiBncia politica: Introdug3o, °
definig®o, ambito e objetivos da cidnecia po-
1itica, seqgundo as principais correntes, Cor
relagtes. Situag3o do ensino de Politica no
mundo, Principais métodos e técnices de pes-

. Quisa, :

Regimes Politicos. Formas de Estado e de Go-
vernos Parlamentarismo, Presidencialismo. Dg
mocracia. Ditaduras contemporiness, A organi
zacao do poder nos regimes politicos atuais.
ConstituigOes 8rasileiras: 0 Estado Braéilai
ro e sua evoluga2o, A constituigaoc e a‘sué3pg
aria..Predmbulo da Constituigio vigente, Es-
tudo comparadc das‘Constituigﬁes Srasileiras;
do Império a Repdblica, com exame dos Atos v
Complementares respectivos, As atrihuigges e
a responsabilidade dos poderes constituidos.
Generalidades tedricas & praticas,

SOCIOLOGIA APLICADA A ADMINISTRAGCRO: Andlise Socicldgica do Siste-
- ma Empresarial Modsrno. Aspectos Sociais da
Burocracia., A importancia dos Grupos no Tra-

balho Humano, bem como das Pelagoes Humanas'
no Trabalho,

 PSICOLOCGIA APLICADA A ADMINISTRACRC: O Campo da psicologia aplica
da @ adminishrag%o. Problemas psicologicos '
das organizacgdes, 0 trabalho humano, Contri=-
buig2o da psicologia no relacionamento homen
-organizagao. 0 processo administrativo e o'

homem na organizac3o. Efetividade da Adminis
tracao,

/ METODOS _E_TECNICAS DE PESQUISA EM CIENCIAS SOCIAIS I: Introdug3o e
Dimensoes da Pesquisa Social, Métodos e Téc-

nicas de Pesquisa, Instrumentos de Coleta de
Dados, Amostragem, Analise e Interpretagao,

Plane jamento da Pesquisa, Revisao Bibliogra-

fica psra elaboragac de projeto de Pesquisa,

 HISTOGRIA CONTEMPORANEA ITI: Estudo das civilizagOes como quadros '

de refaréncia para o compreensao do mundo a-

. -~ -, »
tual, ou seja, a consideragao de uma histo -
ria de "longa duragao",
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UBLICIDADE E PROPAGAMDA JIl: Praticas: Preparagao de campanhas publi

> ot y
citarias., P.eparagao de anincios,

péLICIDRDE £ PROPACANDA TVU: Praticas: Atividades em Agencias de Pro
paganda., G Publicitario,

INAMICA DE

GRUPO E RELACTES HUMANAS: Comportamento de pequenos orupos.
Comunicagao, participag?o., Produtividade. A per-
cepgao do outro,., Modelos de anadlise e aplicagOas
Sociometria., RelagOes dc homem com o trabalho e
o lazer, Psicologia comunitaria,

NTRODUCAO A ETICA: A conscisncia moral: caracterizacao e variagoes,

Varias fundamentagOes: o interesse, o sentimentg

o dever social e racional., Andlise fenomenologi-

ca da experiancia moral., Responsabilidade, liber

) dade e virtude, Problemas morais na Justiga, Di-
reito, Sociedade 8 Vida Economica.

,0CIOLOGIA DO DESENVCLYINMENTO: Modelos tedricos de analise sociolﬁgica
do desenvolvimento e subdesenvolvimento., Os mode
los historicos em seus aapsctbs sociais, A atua-
¢cao das classes, grupos, estado e ideclogias na-
cionaligtas e desenvolvimentistas., As alternati-
vas politico-sociais para o desenvolvimente.

PSICULOGIA DA INDUSTRIA: O trabalho como necessidade 8 motivagac. Vari
e acao da produtividade. Aspectos psicoldgicos do
ambiente de trabalho. Organizagao industrial e
comercial, Admiss3o ds pessoal, promogac e ajus-

tamento, Organizagao psicoldgica do trabalho.

ﬂETODO E TECNICA DE PESQUISA EM CIENCIAS SQOCIAIS II: Introducao. Elabo
ragao.do Projsto, Revis3o Bibliografica, Traba:.-
lho de Campo, Analise e Interpretagao. Relatfrio
Final.

\SPECTOS ANTRIPOLOGICOS E CULTURAIS DA REALIDADE BRASILEIRA: Estudo dos
elementos fundamentais da cultura brasilairaé o
{ndio, o negro, o imigrante. A quest3o indigena.D
campesinato no Brasil., Estudo-do meioc urbano., Mi-
gragoes internas no Brasil.

IRIENTACAO BIBLIOGRAFICA: Introdug3o,. A biblioteca, Obras de referancia.

Forma de anotar, Estrutura e apressentagao do tra-
balho.



APPENDIX D

Copies of Course Outlines

at the

Universidade gg Sao Paulo

Both of the following course outlines were provided by Nelly
Camargo, and were of courses that she taught in the first two years
of the course in commnication. The first three pages are for the
course on the process of human communication and was mainly material
for the final exam, The second course outline was for the course

Sociological Fundamentals of Communication,
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1. Introdugao

1.1, Ciencia hunana e Cicucia oatural
. ® N . * 14 .
vietodos ¢ px‘()cc(lls.:cntos cientiticos; caracteristicas e
. . e LT .
diferengas nos doisg dovinios da Clencia.

4]

sie Cultura e Sociedade

Universalidade e particularidade; a ultura como formas de

adaptacgo Jdo llomem.

- . . -~ .
1.5+ Comunicacao, cultura e sociedaue
itelativisuo cultural; etnocentrismo; "universos"' de

o -
comunicagao
- 2 [ 4 .
2. Sociedade: aspectos basicos

2.1. Bases do comportanento hunano

Linguagern e simbologla; gestos, sinais, posturas; requisitos

da vida social; conun1qu50 entre us povos primitivos,

r
.
o
.

N . - d . .
Socializagao: seus ay i & praticas

Y
s
rt
]
m

[
.
A"}
)

Grupos socials
-

. . - . » . .
Status e papel; grupos pririos e secundarios; pequenos

ErUpos € OrgallziiGes.
3. irocessos e abordagens
3.1. Interagao: seus tipos e niveis
2.2. lnovagio, mudaunga, ditusao

-

. [ 4
«Je serspuectiva ecologica

A

X . - .
4, tUrganizagao social

~

hol. Estrutura € organi.a¢ao

. . ~ B -~
Socicdade de "Foll" e souciedades complexas; sistenas econo-
rmicus e ideovlogiaa t

. ' . N
4.2, Farnllia, parentesco ¢ - anunidade
4,3, Clanses sociais e ciobilidade
. - . ] R
., iiel o Oes interctuicas

- . A Lo d . .
aculturagao e¢ assinilacao; conunicag¢ao intercultural; LAY gL -

nelidade culotural.

5. 2ocliedade brasilerra

» .
Lertura ¢ trabalios praticos.
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