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I. INTRODUCTION TO THE FIELD STUDY 

Evaluation and grade reporting has come under considerable attack 

ever since the turn of the century. Educators in many areas have 

criticized all attempts that have been made to evaluate the students 

in the public schools. Teachers have complained that student eval

uation is the most difficult task in teaching. This is not unique to 

education, however. In the field of business and industry, evalua

tion of a person's performance is a most difficult, ·necessary and 

demanding task. Usually the pers:m i~ the role of an e,raluator, 

such as the foreman, the boss, the president, or chairman of the board, 

receives a greater income. Responsibility and evaluation are closely 

connected. 

When it is your responsibility to have a quality product and your 

employee is not working up to his capacity or just not doing his job, 

it is your responsibility to see that the employee improves. The 

employee needs to know what he is doing wrong so he can improve his 

performance. He does not need his deficiencies hidden from him until 

it is too late for him to correct those deficiencies. A:. major dif

ference between industry and education in the area of evaluation is 

the fact that in industry, if the employee continues not to perform, 

he is fired where you cannot discharge a student for lack of perfor

mance in the public school. 

There is little question that evaluation of a student's performance 



is needed, even though there are those who would disagreeo The ques

tion is, "How should the evaluation be reported to the student and/or 

the student's parents or guardians?" Should it be straight forward' 

like a brick between the eyes or should it be candy-coated so it will 

not offend anyone? Another question is, "What should be evaluated?" 

Should you evaluate achievement, ability, attitude, social competency, 

or what? These are just two questions that have plagued American ed

ucators for decades. 

To Answer these questions and others there are numerous articles, 

editorials, and essays concerning evaluation and grade reporting, but 

there is very little quality research on the topic. There seems to be 

a great deal of talking and very little researching. Many educators 

s·eem to have critic ism and some even have recommendations, but hardly 

any back up their beliefs with any empirical research. However, one 

might conclude that when there are many with the same suggestions, 

maybe there might be some validity to those suggestions. 

This field study will review some of the "opinions"' and "research" 

in the field of evaluation and grade reporting and will examine how 

Charleston Community Unit School District #1 has developed its grade 

reporting systems for the grades K-8. At the conclusion of this study, 

recommendations will be made to the administration and the curriculum 

councils concerning the findings. in this study. 

Current Practices of Reporting Pupil Progress 

Most classroom teachers view the assigning of grades, or the prep

aration of pupil progress reports, as·the most frustrating if not the 
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most difficult part of their teaching. "Much of the frustration con

nected with marking and reporting results from the fact that the process 

involves so many subjective judgements and there are so few specific 

guidelines to aid teachers in making these judgemerits. 111 

In recent years, school marks have been challenged in the court

room. The subjective judgements of some teachers have peen questioned. 

"Courts do not pass judgements on the validity of a mark or on the merit 

of. a petitioner•·s scholastic performance. What the courts will decide 

is whether a mark being questioned was based.on caprice, unfairness, 

malice, or prejudice. 112 

Some people have even questioned whether or not schools have the 

r~ght to evaluate their students; however, every state in the United 

States has some provision in their statutes that give the schools the 

authority to evaluate their students. Hawaii has a policy for their 

schools that specifically states the method in which the schools are 

to report to the parents the progress of their children. Tb.is policy 

does provide some flexibility for the individual school, but it is 

the most specific of any "state" policies covering pupil progress re

porting. The Hawaiian policy has two sections, one for the elementary 

schools and one for the secondary schools. Some sections of this pol

icy are reproduced below: 

1. Reporting Pupil Progress in Elementary Schools. 
a. The end of the year report should be in written form-

report card, checklist or letter. 
b. All schools should work toward planned parent-teacher 

conferences with additional reports such as notes, 
telephone calls and letters. 

c. Indication of the child's personal and social devel
opment should be made. 

d. Specific indication of the child's academic progress 
should be made in relation to his own ability. His 
standing in relation to grade level should be indicated. 



e. Schools are encouraged to work out their own forms 
cooperatively with parents subject to the approval 
of the District Superintendent. 

f. The p:~o;:~2:,s report should be diagnostic and con
structive, indicating whJ.t might be d::me to help 
the child make better progress. 

2. Reporting Pupil Progress in the Secondary Schools. 
a. The report card should indicate the student's 

personal and social development, as well as academic. 
b. The system used in making reports should be un'iform. 

throughout the state and should be based on the 
A-B-C-D-F scale. 
Achievement: 

A ••• Excellent 
B ••• Good 
c ••• Average 
D ••• Passing 
F ••• Failure or Unsatisfactory 

c. Grades in academic subjects should be given on the 
basis of' the student's ability to achieve as de
termined by a national percentile rating on stan
dardized mental maturity tests and other available 
data. 

d. The form.at of' the report card need not be the same 
for all schools. Schools are encouraged to work 
out their own forms cooperatively with parents 
subject to approval of' the District Superintendent.3 
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Now that it has been proven that pupil evaluation has a legal 

base, we should examine some of the methods that are used in reporting 

pupil progress. 

Letter grades are still used in most schools despite the fact 

that the system of giving letter grades has been under constant attack 

for more than fi~y years. The continued use of grades would seem to 

suggest that they are serving some useful function or that they are so 

deeply embedded in our educational system that their modification or 

replacement is strongly resisted. 

METHOD OF REPORTING 

Letter grades (e.g. A,B,C,D,F). 

Parent-teacher conferences 

Elementary 

6(JJ/o 

4 
Secondary 
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(Method of Reporting) (Elementary) ( Sec<;mdary) 

Written descriptions of performance 24% 101/o 

Number grades (e.g. 1, 2, 3, 4, 5) 101/o 91o 
Percentage grades 2% 101/o 

Pass-fail reports 8% 3% 

As one can see, a larger percentage of elementary teachers use 

parent-teacher conferences and written descriptions of performances 

than secondary teachers. The small number of students that the elemen

tary teachers have to report on, make these reporting methods somewhat 

more feasible at the elementary level. More detailed reports on the 

learning and development of children are also probably more necessary 

during the earlier stages of schooling. 

"The report card is still the primary method of reporting student 

progress." 5 The follmd.ng table is based on a survey of 100 school 

districts.in all fifty states found in Phi Delta Kappa in 1972. 

METHOD OF REPORTING Grades 1-3 Grades 4-69 

Letter grades (e.g. A,B,C,D,F) 62% 86% 

Three letters (e.g. o,s,N) 14% 4% 

Two letters (e.g. Pass-fail) 1~ 4% 

Number grades (e.g. 1,2,3,4,5) 1% 4% 

Checklist of objectives 13% 2% 

Even though the traditional letter grade reporting system is the 

most prevelant, there has been research that shows a sh:i.ft to modifying 

the traditional letter grade system or combining it with other ways of 

marking and reporting. 

1 •. The use of committees of students, parents, teachers, and 
other school personnel to improve marking and reporting 



practices. 
2. The us.e o:f both report cards and parent-teacher con

ferences for reporting student progress (especially in 
elementary schools). 

3. The use o:f report forms that are specifically adapted to 
particular grade levels. 

4. The use o:f more detailed reports, such as behaviorally 
stated objectives for subject fields, social adjust
ments, pers:mal development, and. work habits. 

5. The use of marking systems that compare a student's 
lea.ming progress with his own potential (espedal:ly 
in elementary schools) as well as with the achievement 
of others. 

6. The use of report cards that provide space for both 
teachers and parent comments. 

7. The use of less frequent reporting (e.g., twice a year.) 
8. The use o:f student evaluation as7an adjunct to teacher 

evaluation of learning progress. . 

6 

There is no wa:y to avoid judgements in grading. All we can do 

is to provide guidelines that will r.nke the task less frustratinG and 

burdensome to the teachers and make the reports more valid and useful 

to students, parents, and school personnel. 

"School programs change students. How effectively have we ob

tained the changes we intended? School testing programs help us deal 

with this question, and grading and reporting devices are ways of 

announcing and recording selected changes associated with instruction. 

Without these operations, schools have great difficulty defending their 

activities and assessing their effectiveness. 118 

The Functions of Grades 

The original and most obvious reasons for giving grades is to 

provide the student and his parents with information regarding the 

student's progress; however, as the schools and school systems grew, 

grades began to be used for other functions. Most of these functions 

of grades can be listed under four main headings; administration, 

0 
guidance, information, and motivation."' 



7 

The administrative functions of grades are used to indicate whether 

a student should be promoted, retained, graduated with honors, admit

ted to college, given a job, or is eligible to participate in extra

curricular activities. In most instances, these functions are more 

important to the institution than to the specific student. 

The guidance functions of grades are used to indicate areas of 

special ability or weakness, help the student decide in which courses 

to enroll, and help the student decide how many courses he should take. 

In this function, grades are used to focus on the future and to help 

make decisions about that future. 

Grades are also used as a means of informing the student and their 

parents about their progress in school. It gives the student and par

ent an indication as to whether the student is performing as the in

stiuctor wishes them to perform. Sometimes it is used as a comparison 

of one student's work to the work of the rest of the class. This in

formational function of grades was the original :function of grades. 

The motivational function of grades is when grades are used to 

stimulate students to make greater efforts in their school work. Some 

"educators" use grades as a reward for their hard work or a punishment 

for their laziness. Also, grades are sometimes used to enforce dis

cipline in the classroom, for example, a student':: grade i's lowered 

because the student has a bad attitude or causes a disruption. Grades 

are also used to promote competition among the students. It may be 

pointed out that grades do motivate students, but not always toward 

goals valued by the school or society. 

It is important to realize that these categories are not independent 



of each·other. In fact, one grade can fulfill all four :f'unctions and 

o:rten does to some extent. 
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Some educators also feel that grading is an intricate part of the 

American culture. As a result, grading may have a cultural :f'unction 

as well a.s an administrative, guidance, infonnational and motivational 

function. "From the time the American child receives his first gold 

star for brushing his teeth until he grasps his final sheepskin, he is 

graded--he is evaluated and co~ared, sorted and classified, passed 

and failed, promoted and held back: he is given percentages, A's, B's, 

C's, S's, and U's. Grading is not ubiquitous; its i~act on the in

dividual is profound ••••• Grades are the cultural 'currency' of the 

school 'economy•.1110 

What is Evaluated? 

More important than the method of reporting evaluation of students 

is what is being evaluated. What do the "grades", letters, checklists, 

or percentages actually measure? 

What do grades mean? (In using the word grades, I am using the 

broadest definition, meaning any symbol that is used to comnmnicate a 

student's perfonnance to the student and/or parent or guardian.) Some 

people are confused and f'rustrated with the use of grades. As a re

sult, when questioned about grades, they might reply, "Grades don't 

mean a thing." Hog-wash! Grades are not meaningless. In fact, they 

may mean many different things. It may be better, however, to say 

that grades don't mean a thing, than to say you know what a specific 

grade means when in reality the grade does not mean what you perceive 
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it to mean. 

A most important part of reporting pupil progress is that a "clear" 

understanding of the report is held by all parties involved. 

How do teachers use grades? What do grades measure? By examining 

the various ways grades may be determined might give some idea of the 

complexities that are involved in evaluation and this examination might 

give some indications as to what grades might mean. 

Some teachers see grades as a measure of effort. Some see grades 

as a measure of progress. While others see grades as a measure of in

terest and/or motivation. Still others base their grades on the stu

dents' ability. The most traditional basis for assigning grades is 

that of the quality of work produced by thz student. This traditional 

basis for grading is the one that has ·c~me under the most attack in 

recent years. 

In or.der to establish a reasonable basis of quality without letting 

standards decline, educ~tors have turned at times to average group per

formance to set level.s. This could be called grading by the "curve." 

Occasionally, one hears an educator claim tha~, while grading 

should be done on the basis of quality, that quality should not be an 

average of the student's work during a period of time but rather an 

indication of the best he can do, by taking only the student~s best 

works and evaluating them. 

Another way of looking at grading is in terms of work done. That 

places the primary emphasis on quantity. As in the ever-more-popular 

contract system for the assignment of grades, reading a book, writing 

a paper, visiting a museum, becomes things to do; and doing enough of 
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them builds up a certain grade. 

"The repeated failure to replace the grade by alternative systems 

of evaluation, however, tends to support the belief that grades are 

likely to be a permanent part of the educational system. It seems, 

therefore, worth the effort to produce a system of grades whose meaning 

is at least unambiguous. 1111 How the grade was dete.!'lll.ined mu.st be clear 

and communicated to all parties. 

There are other elements that influence human beings in general, 

when they evaluate one another. Sometimes a teacher may be prejudiced 

by one or more factors in the student's background and the teacher may 

not even be aware that these factors are involved in the determination 

of the evaluation of the 'student. The following is a iist of items 

that may prejudice teachers: 

1. Boy or girl 
2. Family status 
3. Behavior 
4. Race 
5. Religion 
6. Personal appearance· 
7. Character or values 
8. Sycophancy (Students who try to be a teacher's pet) 
9. Teacher's health 

10. Intelligence 
11. Extra-curricular activities 
12. Personality conflicts 
13. "Halo or demon effect" 
ll~. Oral participation (Extrovert and introvert )12 

It is important that teachers are aware of these factors and that 

they try their best to ·keep them from affecting their evaluation of the 

student. 

Not only is the method of evaluation important and its meaning 

well understood, but it is equally important to take care in deciQing 

wh11t is evahi.ated. "rb one 0.oubts that evaluation serves an important 
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role in the curriculum, teaching, and learning. The way of evaluating 

what is learned dictates the way in which learning takes place. The 

scope of evaluation determines what types or levels of learning are 

emphasized, no matter what the curriculum indicates. Furthermore, 

no matter what the teacher stresses, the student will selectively ad

dress himself to that learning on which he is exam:i.ned. 11 

Dr. David Gilman in an article in "Measurement and Evaluation in 

Guidance" stated recently, "Somehow, everyone always knows the meaning 

of grades •••• Succinctly stated, the report card communicates to the 

parent that the child is or is not p.erforming well. 1113 

It should be pointed out that there have been a "few" teachers 

that have misjudged their students. Issac Newton did poorly in grade 

school; Louis Pasteur was mediocre in chemistry in college; Thomas Ed

ison was too stupid to learn anything, according to his teacher; Win

ston ChurGhill failed the sixth grade. 14 Evaluation is still very 

subjective and as a result it is open for human error. 

Evaluation of students is basically a report on how the teacher 

may perceive the student with the use of tests, observations, and 

other means. The more trained the teacher is in evaluation and eval

uation technique and the problems associated with evaluation, the more 

accurate the teacher is apt to be in that evaluation. 
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II. ELEMENTARY PUPIL PROGRESS REPORT 

The Development 

The movement to establish a pupil progress report in the elemen

tary schools in Charlest~n that would break from the traditional let

ter grade report card began in January of 1972. Carl Sandburg Elemen

tary School beg~n an experimental program utilizing a checklist for 

reporting pupil progress rather than the traditional letter grades. 

This "new'' :;,reject created a great deal of interest on the part 

of teachers, parents and students. As a result of this interest, the 

Elementary Curriculum Council began to study the possibility of a 

change in the method of reporting pupil progress in the elementary 

schools of Charleston. The Elementary Curriculum Council established 

a sub-committee to analyze the then current system of reporting pupil 

progress ~nd make recormnendations relative to future improvements of 

that system. 1'his sub-committee was chairmaned by June Bouknight, the 

principal at Carl Sandburg Elementary School. In December of 1972 

the sub-committee submitted its report and recommendations to the 

Elementary Curriculum Council. 

In April of 1973, the Elementary Curriculum Council concluded its 

study and recommended that all elementary schools in Charleston depart 

from the traditional system of letter grading and to replace this system 

with a checklist process of reporting pupil progress. In submitting 

its recommendations, the primary concerns of the Elementary Curriculum 

Council were: 

1. That there be adequate distinction made between ability 
and effort in assessing individual student growth. 



2. That methods of reporting pupiJ. progress emphasize. 
individual growth rather than peer co~petition. 

3. That the method of reporting pupil progress increase 
comnru..l'lication between teacher., parent and student. 
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At the April 1973 meeting of the Board of Education of Charleston 

Comm.unity Unit School District #1, the School Board adopted the report 

as submitted by the Elementary Curriculum Council, this establishing 

a new method of reporting pupil progress in grades K-6 for all the 

Charleston elementary schools. 

The Form 

The new pupil progress form adopted by the Board of Education 

consisted of two major sections. One section of the report consists 

of a checklist on various subjec~ areas. The other ~ajar section was 

for teacher comments. 

The ehecklist portion of the pupil progress report relays iRfor

mation on the following subjects: 

Reading 
Writing 
Language 
Spelling 
Social Studies 
Science 

Mathematics 
Music 
Art 
Physical Education 
Health Education 

Each subject area receives one check relating to the student's 

progress and one check stating whether the student is working up to 

or below the student's· ability. In each subject area a student would 

be determined to have made outstanding progress, satisfactory progress, 

or very slow progress. The fo1·1owing definitions were given for the 

various stages of progress: 

Outstanding Progress - Indicates that your child is applying 
himself very well and working above his average expectancy. 
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Satisfactory Progress - Indicates that your child is making 
satisfactory progress in relation to his expected performance. 

Very Slow Progress - Indicates that your child is not working 
~- up tJ his average expectancies. 

On the pupil progress report, it stresses that this report is not 

a comparison with other pupils. Parents are also recommended to review 

the Parent and Teacher Guide - Report Pupil Progress which is a pamphlet 

that explains the reporting system. 

Delivery 

The progress of elementary students in Charl~ston Community Unit 

School District #1 is reported to the parents on four different occas

ions during the school year. These reports are relayed to the parents 

at the end of each nine weeks. 

At the end of the first and third nine weeks of the school year, 

parent-teacher conferences are held for each student. At that time 

the student's progress i8 reported to the parents orally and the teacher 

is able to answer any question the parents may have. This is also a 

good time for the parents and the teacher to learn from each other. 

At the end of the second and fourth nine weeks the pupil progress 

report forms are completed by the teacher and they are sent home to the 

student's parents. These reports are carried ho~e by the·students and 

the folder which c~ntained the pupil progress report is returned with 

the parent's signature indicating'they received the report. The folders 

do not have to be returned at the end of the fourth nine weeks. 
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III. JUNIOR HIGH GRADE REPORTING SYSTEM 

The Development 

Many years ago the student's progress was transmitted to their 

parents in the form of a number which ranged, theoretically, from 1 to 

100. However, this t~ethod of reporting was decided to be too exact 

and a more general rating system needed to be used. Tnus, the develop

ment of the letter grading system that is now in use. There have been 

few changes since this system was started. 

Up through the 1973-74 school year, ·the Charleston Jr. High used 

the McBee five-part grade card. Each teacher had a separate card for 

each student-and at the end of each grading period, the homeroom teacher 

would collect the grade cards from each of their student's teachers and 

mail them to the student's parents. Each student would have from 5 to 

7 grade cards for each nine-week grading period. 

This method was quite time consuming for each homeroom teacher and 

there was extra work for the office personnel in sorting and arranging 

grade cards. 

For the 1974-75 school year Charleston Community Unit School 

District #1 entered into a contract with Eastern Illinois University 

for the use of their computer services. This was a blanket contract 

including many services such as scheduling, budgeting, payroll, and 

grade reporting. With the signing of the contract the Charleston Jr. 

High switched from the McBee system to the Eastern Illinois computer 

system. 

With the help o:f Rusty Nichols o-f' Eastern Illinois University 
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Computer Service, the administrators of Charl.2ston Jr. High. and Char

leston Senior High developed the present grade card form.at. This for

mat had to fall within the limitations of the computer. 

The Form 

The "grade card", as the pupil progress report is called, is 

printed by the computer service center at Eastern Illinois University 

and is mailed to each student's parents at the end of each nine-week 

grading period. 

The Charleston Jr. High follows the traditional fonnat of reporting 

pupil progress by using ~etters to symbolize the students success or 

nonsuccess in school. The letters used are A, B, c, D, E, F and I. 

On the grade card itself, the letter grades are defined as follows: 

A - Excellent 
·B - Good 
C - Average 
D - Below Average 

E - Passing 
F - Failing 
I - Incomplete 

The letter grades, however, are defined more extensively in the 

teacher's handbook. The following is how the letter grades are des

cribed in the teacher's handbook: 

"The following plan of rating students may be used as a basis for 
determining students' grades. 

An "A" rating represents the superior student and is not frequent
ly earned except by the most earnest student. It should be only 
given to a student when: 

The student constantly does more work than is required. 
Has a wide vo~abulary at his command. 
Is always alert and takes an active part in all ~lass 

discussion. 
Is pror.wt; neat; and thorough in all work. 
y,.,_"'lo,;:-s how to use books advantageously. 
Is a rapid reader. 
Has initiative and originality in attacking new problems. 



Has ability to associate and re-think the problem13 and 
can adapt. 

Has enthusiasm for his work. 
Has ability to apply ideas gained from study to everyday 

life. 

A "B" rating indicates above average and is justifiable if the 
student frequently does more than is required. 
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Has a good vocabulary and ability to speak with conviction. 
Usually alive to the situation at hand. 
Uses care in c:>mplying with assignments·.· 
Prompt, thorough, neat and usually accurate in his work. 
Eager to attack new problems and profits by criticism. 
Has ability to apply the general principles of the course. 

A "C" rating shm:s an average piece of work and is most frequently 
given. Such a student is one who: 

Does what is required. 
Is willing to apply himself during the class period. 
Does daily preparation with comparative freedom from care

lessness; but preparation sometimes limited by personal 
interest. 

Is attentive to assignments~ 
Has ability and willingness to comply with instructions 

and cheerf'ul response to corrections. 
Is reasonable, thorough and prompt in all work. 
Is average in neatness and accuracy. 
Has the ability to retain collectively the general principles 

of the course. 

A "D" rating is below average and represents the danger line. It 
shows that a student: 

Usually does what is required. 
Is frequently irregular in attendance. 
O~en lacks tools and equipment for the work. 
Frequently "misunderstands" the assignment. 
Lacks thoroughness and sometimes tardy with w:>rk. 

An "E" rating m:,y be used vhen the student: 
Is willing, but finds difficulty in following directions. 
Seld:>m contributes anything "outside" the lesson. 
Retains only fragments of the general principles of the 

course. 
Lacks in the·qualities of the first three groups to the 

extent that he cannot do the work. 
In short, this rating is only justifiable when the student 

has done the best he can and has been cheerful and co
operative about it. 

An "F" rating should be given when the student: 
Seldom does what is required. 
Is frequently irregular in attendance. 



O~en lacks tools and equipment for. the work. 
Is very careless in preparation of assignments. 
In general, has the ability to do satisfactory work, but 

does not. 
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The "E" grade is to be used in grades 7 and 8. It is a grade to 
differentiate between the capable student who chooses to do no more 
than just get by and thus receive a "D" grade when he should be making 
~n A, B, or C grade and the student who works up to his ability; but 
liis best perform .. mce is below any desirable standard of performance. 
The "E'' student is the hard-working, cooperative, low-ability student 
who does his work daily and does benefit from the educational exper
iences he receives by attending school. The "E" grade is a respectable 
grade and counts f'ull credit toward graduation. 

The "D" grade is a grade given to students whose achievements, 
according to a pre-determined standard, is at the "D" level regardless 
of the student's ability so long as he can come up to the pre-determined 
standard. 

The Basic Philosophy of passing a student in grades 7 and 8, if he 
is working up to his ability, cooperating, turning in his work; and 
contributing to the class according to his ability, MUST be understood 
and practiced by all teachers in grades 7 and 8 if the "E" grade and 
"ELIGIBILITY RULE" is to function properly. Every student should have 
the opportunity to experience suc·cess in school if his mental ability 
warrents his attendance in a public school. The highest standard of 
performance is the standard which would stimulate students to maximum 
achievement regardless of ability." 

On the grade card there is space for teacher comments concerning 

the student's progress in each teacher's class. However, these com

ments are number coded for the computer and are general comments and 

it is impossible for a teacher to indicate any special need or problem 

on the present grade card without writing a special note that would be 

separate from the grade card. The comments are coded in the following 

way: 

1. Cooperative and enthusiastic 
2. Good attitude 
3. Not working up to capacity (parental conference urged) 
4. Wastes time and is o~en unprepared (parental conference urged) 
5. Does not complete required work (parental conference urged) 
6. Improper behavior, disrupts classroom activity (parental con

ference urged) 
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The letter "z" is used in the area for absences to mean more than 

9 absences because the computer is unable to print any two-digit num

oers in the space for absences. 

Also, about halfway through the nine-week grading period the teach

ers may or may not send home mid-term and commendation reports. Mid

term reports are used for students that are not making satisfactory 

progress in a specific area. It is generally assumed that a student 

cannot receive a failing grade unless a mid-term rep::>rt was sent to 

the student's parents. The com..~endation reports are positive reports 

that are sent to the parents concerning their child's performance in a 

particular class or classes. 

The Reason for Examination of the Grading System 

A~er a close examination of the grade distribution following the 

end of the first nine weeks of the 1975-76 school year, some surpris

ing observations were made. The grade distribution was definitely 

skewed to the high end of the grading scale with more "A's" and "B's" 

than any other grade. There was also a relatively large percentage of 

students on the honor rolls. There are two honor r~~s published at 

the junior high; the high honor roll and the regular honor roll. To 

be on the high honor roll a student needs to have a grade point aver

age of 3.60 or better out of a possible 4.00. To be on the regular 

honor roll a student needs a 3.20 out of a possible 4.oo. 

At the end of the first nine-week grading period there were 32% 

of the junior high students on at least one of the honor rolls with 

18.7% on the high honor roll. 
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The graph below shows the grade distribution for the first nine

week grading period for the 1975-76 school year. 
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At the end of the first nine-week grading period the grade dis

tribution was shown to the faculty members at Charleston Jr. High 

School and there was some discussion and concern mentioned about the 

possi~ili~y of lower standards. At the end of the second nine-weeks 

grading period, however, the grade distribution showed the same pattern 

with more "A's" and "B's" than any other grade and a high percentage 

of students on the honor roll. The grade distribution for the second 

nine-weeks grading period is shown below. 
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Af'ter examination of the grade distribution some serious questions 

seemed to be raised. What do the letter grades really tell us about 

the student's progress in school? Is the letter grading system accomp

lishing what the teachers want in regard to reporting to the parents 

1:;heir child's performance? Is there anything wrong with grades being 

skewed tm:ards the high side? Is there consistence among the teachers 

as to ho\·T grades are determined? Does the fact that grades are given 

to the students that are not accustomed to grades have any negative or 

positive effect on the students. 

As a result of these questions that were raised, a study was made 

of the Jr. High grading system. Questionnaires were filled out by the 

teachers, 100 seventh graders and some parents. 

Examination of the CJHS Teacher Questionnaire 

As one examines the questionnaire given to the Charleston Junior 

High School teachers concerning their method of reporting student prog

ress, there seems to be one consistent theme throughout. The teachers 

would like to be able to write comments on the grade card. More per

sonalized comments that fit each particular student to their specific 

problem or strength are more what the teachers want. However, they 

don't want the complete narrative as in the elementary pupil progress 

report. 

There was also mentioned some concern about the consistency of the 

grading system. Does one grade from one teacher or one class mean the 

same as the same grade from another.teacher or class? Is there any way 

to indicate any grouping according to ability that is done, on the grade 

card? 
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Examination of the CJ1IS Student Questionnaire 

The students polled, 100 seventh graders, were almost unanimous 

in preferring the junior high grade card over the elementary pupil 

progress repo:,·t. Over ninety percent of these students preferred the 

letter grade method of reporting student progress. There may be many 

reasons for this, but it does show that the students have a definite 

preference for some reason. Some comments the students made should 

cause some questions to be raised concerning the elementary pupil-prog

ress reports. These comments to the statement on the questionnaire, 

"I like the junior high grade card better than the elementary school 

pupil progress report." are: 

"You get more of an idea of how good you are doing.· (or bad)" 
"I don't understand the progress report." 

''With the elementary grade cards you really don't· know how you're 
doing in school." 

"You know better how you're doing with 5 grades rather than 3. 11 

"The.others made me feel like a child when I was in the si.J¢h 
grade. 

"In elementary school I never really knew how well I was doing." 

If these comments are a fair assessment of how the students view 

the elementary pupil progress report, then this is a sad indictment 

against that report. 

Other observations from the student questionnaire indicated that 

most students are rewarded for good grades but few are punished for 

poor grades. 

It was also pointed out that the students tend to study harder 

when grades are given than when they are not, according to the poll. 

Almost all the students feel that their parents have an accurate idea 

of ho':r well they are performing in school. 
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Elcamination of the CJHS Parent Survey 

An examination of the parent questionnaires found that the parents 

were almost unanimously satisfied with the present method of reporting 

student proGress. It should probably be pointed out that there have 

been sturlies conducted that sh-:,w that m-:,st parents are satisfied with 

the present method of reporting pupil progress no matter what the 

meth-:,d night be. 15 

The parents also felt that the computer grade card was not too 

impersonal and the comment section on the grade card was adequa~;e. All 

the parents that responded said they felt free to call the junior high 

to set 1rp a conference with one or aJ.l their child' s teachers. 

There l'1ere only 25% or 25 parent responses to the 100 question

naires that were sent to parents with self-addressed return envelopes. 
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IV. RECOMMENDED CHANGES 

In the Fall of 1975 the .Elementary Curriculum Council recommended 

that the new pupil progress reporting system be evaluated and recom

mendations for its improvement (if any) be made. A sub-committee was 

established with Miss Denise Cox, principal of Carl Sandburg Elementary 

School and Lerna Elementary School, acting as the sub-committee's chair

man. Questionnaires were prepared for the teachers and parents of the 

students. In April of 1976, teachers and the parents of students in the 

first, third and fifth grades wer~ given these questionnaires. The 

parents were asked to complete their questionnaire during their parent

teacher conference on ei~her April 2 or April 5, 1976. 

A:f'ter the results of these questionnaires were tabulated and re

ported to the Elementary Curriculum Council, the Elementary Curriculum 

Council recommended that the sub-com..~ittee continue its work and make 

necessary recommendations for improving th~ present system of reporting 

pupil progress. 

The comments from the parents during the CJnferences and the re

sults from the questionnaire sent to the teachers revealed that most 

people were satisfied with the present method of reporting as compared 

t~ the previously-used method of assigning letter grades. 

It was felt by some of the teachers that the "Explanation of Marks" 

on the pupil progress form were not explicit enough. As a result, there 

are inconsistencies in the ways some teachers mark. 

It was also felt by some of the teachers that these reports were 

quite time consuming to fill out and they felt they did not have ad

equate time to prepare the reports. 
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Also, a majority of the teachers felt that they would ~ike a place 

on the report to indicate what levels the students were working at in 

mathematics and reading. Others felt that this should be done in the 

narrative or comment section of the pupil progress report. 

The sub-committee consisting of Denise Cox, chairperson, Catherine 

Griffin, George Kolopanis, and Gary Patterson, a~er several meetings 

and discussions made the following recommendations: 

1. That the definitions for outstanding progress, satisfactory 
progress and very slow progress be changed to read as follows: 
Outstanding Progress - performance of your child indicates 

that he/she is working up to their maximum. level of ability. 
Satisfactory Progress - performance of your child indicates 

that he/she is making adequate academic growth in relation 
to his level of ability. 

Very Slow Progress - performance of your child indicates that 
he/she is making very little academic growth in relation to 
to their level of ability. 

2. These definitions of Outstanding Progress, Satisfactory Prog
ress and Very Slow Progress should be placed at the top of 

the report instead of at the bottom of the report as they 
are now. 

3. Add to the report to show promotion or retention, example: 
Placement fo~ the 19~-19~ School Year. Grade • 

4. Under the teacher's name, put K 1 2 3 4 5 6 for the teachers 
to circle the one that applies. 

5. Eliminate the check mark for ability. 

Changes were also recommended in the Parent and Teacher Guide-~ --- - ---- ---
Reporting Pupil Progress as follows: 

1. Change Individual Growth to_ Academic Growth on page and define 
Academic Growth as measured gains of a child within a given 
period of time which is not based upon comparisons with 
other students. 

2. Omit entirely the term expectancy since it was removed from 
the Pupil Progress Report. 

3. Change the wording for the.method of reporting to the parents 
to the system now in use. (2 reports and 2 conferences) 
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4. Add to the Guide a copy of the green conference sheet used 
in pa.rent-teacher conferences. 

5. Recommend that an envelope be used to send the report home to 
take the place of the pocket folder now in use. The report 
can be folded and inserted. A place on the back for a 
pa.rent signature for one period can be included. 

These changes were to be recommended to the Elementary curriculum 

Council at the first fall meeting of the Elementary Cllrriculum Council. 

On the date of the first Elementary CUrriculurn Council meeting, a 

special meeting of all the Charleston School District's CUrriculum 

Councils, elementary, junior high, and high school was called by the 

Board of Education to discuss plans for the upcoming referendum. The 

Elementary Curriculum Council meeting was rescheduled and Gary Patter

son was not notified of the change and missed the meeting. The other 

members of the su.b-commi ttee concerning the changes in the Elementary 

Pupil Progress Report; did not attend the meeting. Denise Cox, chair

person of the sub-committee, was hired by another school district and 

was no longer pa.rt of Charleston CoIIIIllUllity Unit School District #1. 

George Kolopanis and Catherine Griffin's term on the Elementary CUrric

ulum Council had expired and they did not attend the September meeting 

of the Elementary Curriculum Council. 

At the September meeting of the Elementary CUrriculum Council 

grade reporting was discussed without reference to the sub-comm:i ttee 

formed in the spring. It was decided to defer any changes in the 

present form at this time because there were enough forms already 

printed to last the rest of the year and because of the financial con

dition the Elementary Curriculum Council did not want to recommend any 

added expense. 

As for Charleston Jr. High, the report card seems to be acceptable 

to most of the faculty and the pa.rents or guardians of the students. 



The possible exception may be that some teachers would like to write a 

comment on the .grade card that would identify or explain a student's 

problem better than the coded comments on the computer card. As a 

result, I would like to recommend the development of a short comment 

form for the teachers to use, if they desire. The comment form would 

be separate .f'rom the grade card itself, and would not be part of the 

student's permanent record. These comments would be for communicating 

to the parents a clearer picture of their child's performance in school. 

These comment forms would not be required, but they would only be used 

if the teacher desired. The comment form would accompany the grade 

card home to the parents of the student. 

Probably the biggest concern that I have is the need for a 

general philosophy towards grading in the Charleston Junior High 

School. The teachers' handbook with its definitions of each grade 

does not, in my opinion, do an accurate job of describing the way 
\ 

the teachers use the grades. These definitions should be updated and 

the teachers should be as consistent as possible in the use of the 

letter grades. 

I feel a committee of junior high teachers should study what the 

letter grade should mean and work with the school administration in 

developing a grading philosophy for the Charleston Junior High School. 

Possibly an inservice meeting could be held to study grading proced

ures and what constitutes a student earning a specific grade. This 

inservice meeting would hope to bring more consistency to the grading 

practices used by the teachers at Charleston Junior High School. 

There is no doubt that there is a difference in general philos

ophy of grading between the Charleston Elementary Schools and the 
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Junior Hlgh. Probably there should be more of a consistency between 

the two grading systems. This could be done by developing a unit

wide grading philosophy. 

After developing a general philosophy of grading, each teacher 

~hould evaluate their own philosophy of education. The real bene

ficiary of this examination should be the students of Charleston Com

munity Unit School District #1. 

No matter how hard we try to have consistency in grading from one 

teacher to the next, it is an almost certainty that consistency cannot 

be achieved. There are too many subjective influences on the teacher 

in deciding how to evaluate a student. No matter how objective a 

teacher trys to be, there is always a subjective element. involved some

where. 

The best hope of any consistency in grading is for a good general 

philosophy towards grading and the hope that each teacher will follow 

that philosophy. 
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REPORT OF PUPIL PROGRESS 

Student School --------------------
Teacher 1 2 --------------------

30 

----------------
3 4 quarter report 

197 • 7 

Since no two children develop at the same rate, the progress report is based on the child's current 
instructional level. It is Not a comparison with other pupils. It is recommended that parents review the 
PARENT AND TEACHER GUIDE· REPORTING PUPIL PROGRESS. 

SUBJECTS 

Reading 

Writing 

Language 

Spelling 

Social Studies 

Science 

Mathematics 

Music 

Art 

Physical Ed. 

Health Ed. 

:explanation of Marks: 

KMstanding Progress • Indicates that your 
'<hild is applying himself very ·well and is 
,working above his average expectancy. 

Satisfactory Progress • Indicates that your 
child is making satisfactory progress in 
relation to his expected performance. 

Very Slow Progress · Indicates that your 
child is not working up to his average 
expectancies. 

The ability evaluation reflects the teacher's 
judgement of your child's performance in 
relation to his measured scholastic abilities. Days Present 

Days Absent 
Times Tardy 

Comments: 

Attendance Record 
1 2 3 4 
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CHARLESTON COMMUNITY SCHOOLS 
REPORT OF PUPIL PROGR~S 

School 
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----------------- ---------------
Teacher -----------------
Placement 1 2 3 4 5 6 

1 2 3 4 quarter report 
197 - .7 

Since no. two children develop at the same rate, the progress report is based 
on the child's current instructional level. It is NOT a comparison with 

.other pupils. It is recommended that parents revie~ the PARENT AND Tfl\CHER 
GUIDE - REPORTING PUPIL PROGRESS. 

Definition of Terms 

Outstandina Progress - Perfonnance of your child indicates that he is working 
up to his maximum level of ability. 

Satisfactory Progress - Performance of your child indicates that he is making 
adequate academic growth in relation to his level of ability. 

Very Slow Progress - Performa~ce of your child indicates _that he is making very 
little academic growth in relation to his level of ability~ 
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______ ..,s.,_f.>,;L'.><P ... e.l.!N.,_T_,,,N..::,A.:.,~•·w,· E~ _________ j 
HOMEROOM 

~.fi() •OAY YR STUDENT NUMBER 

PARENT NAME ANO ADDRESS 

'tsi 2 .. d I ~ 
9 ~ I A ~,s 'WKS M 

/ ' 
TEACHER I .SUBJECT 

. 

' GRADE CODES 

~

r 6LLENT ~=~:~:~g 
RAGE I -INCOMPLETE 
OW AVERAGE Z-MORE THAN 9 ABSENCES 

I. 

'3rd 
9 

.-.,;-5 

o ,. rt;, 

CH,~RLESTON 
JUNIOR HIGH SCHOOL 

GRADE REPORT 

/ ABSENT 

1 2 3 

41~ E •""' X ' 9 " 
., 
• w-.s M L 

COMMENT CODES 
1-Ccoperative and enthusiastic 
2-Good attitude 

" 
4 

I' COMMEN~<;) 

1 I 2 3 r-n 

3-Not working up to capacity (parental conference urged) 
4-Wastes time and is often unorecared (parental conference urged) 
5-Does not complete required work (parental conference urged) . 
6-lmproper behavior, disrupts classroom activity (parental conference urgc,11 

p--.--- -.----- -.--...-..-.-.--.-...-.--..-.-...--.---..-.--.--..- --~---~-- -=---~-- ..;... 



CHARLESTON COMMUNITY UNIT SCHOOLS 

MID -TERM REPORT 

33 

MIDDLE OF ____ GRADING PERIOD 
DATE _________ _ 

AT THE PRESENT TIME-------------------------.lS MAKING UNSATISFACTORY PROGRESS 

IN ________________________ AND HAS EARNED A GRADE OF _____ _ 

REASONS ARE CHECKED BELOW: 
__ DID NOT COMPLETE REQUIRED HOMEWORK 

--·CARELESS IN (PENMANSHIP). (GRAMMAR I. 
(SPELLING) 

1 __ POOR ATTENDANCE/EXCESSIVE TARDINESS 
__ FAILED TO MAKE UP WORi< AFTER ABSENCE 
__ COMES TO CLASS WITHOUT NECESSARY MATERIALS 
_POOR STUDY HABITS 
--LOW TEST GRADES 
__ NOT WORKING UP TO ABILITY 

·oTHER COMMENTS: 

__ POOR DAILY PREPARATION 
__ IMPROPER BEHAVIOR 
__ HAS A READING PROBLEM 
__ INATTENTIVE IN CLASS 
__ WORK SEEMS TOO DIFFICULT 
__ POOR ATTITUDE 

--LACK OF CONSISTENT EFFORT 
__ LACK OF CLASS PARTICIPATION 

__ PLEASE CALL THE SCHOOL TO ARRANGE FOR A TEACHER CONFERENCE. [·~~~~~-•·,?. •*' ~-~•'?ZJ.prir-',......'~F."5-+.jLj!\":'-""': ~+?-~ TC>CHER
0

S SIGNATURE : ); * t '-\·#a-. r4a .,fa~;,, 1¥h'ie'i •l: ':'"~ ttfROt 't{<tftWJ"=: ;:: ;a J37669X 

CIJABIESTOH JR. HIGH SCHOOL 

Camnendation Report 

Date 

. Dear Parent6 

It is a policy of · the junior high school to recognize students 

who deserve commaxxlation. I am pleased to report to you that 
• C· ::Cl 

in ( ) class, 
class no. name or student 

___ displays an excellent attitude 

---- is attant~_ve and participates actively in class 

---- is ,mu.sally creative 

shows consistently good effort 

___ coq,letes assignnents regularly 

___ displays positive leadership 

Other ·comments: · 

.31 

'l'eachor:s signature 



CHA..~ESTON COMMUNITY UNIT #1 

TEA.CHER SURVEY OF PUPIL PROGRESS REPORTING 

34 

'lhe Elementary Curriculum Council is conducting a survey of pupil 
progress to assist in the evaluation of our current method. Please 
circle your response to indicate your agreement or disagreement with 
the following statements and feel free to make comments as needed. Re
turn this form to your building principal by April 2, 1976. 

Grade Level -----
1. I am satisfied with the present method of reporting my students' 

progress. (two conference sessions at the close of first and 
third quarters and two written progress reports at the close of 
second and fourth quarters) 
Yes 27 No 2~ Comments: 

52% 48% 
2. I am pleased with the practice of not comparing a student with his 

classmates. 
Yes 41 No 5 Comments: 

89% 11% 
3. I have found the Parent and Teacher Guide for Reporting Student 

Progress helpful.. 
Yes 33 No 11 Comments: 

75°/o 25% 
4. I think that narrative comments are an important part of the prog

ress report. 
Yes 45- No 2 Comments: 

96'/o 4% 
5. I have found parent/teacher conferences of value in acquainting 

me with the parents of each of my students and the school related 
expectations placed on them. 
Yes 44 No 2 Comments: 

96% 4% 
6. I feel that niy students understand the meaning of their progress 

reports. 
Yes 15 No 23 Comments: 

40% 601/o 
· 7. I think that I have an adequate amount of time to prepare reports. 

Yes 14 No 29 Comments: 
33°/o 67% 

8. I am in favor of including a space on the pupil progress report 
form where I can indicate the levels in which a child is working 
in reading and math. 
Yes 30 No 9 Comments: 

m 23cJo 

9. Other Concerns: 

Thank you for your cooperation in completing this survey. 
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1. I am satisfied with the present method of reporting my students' 
progress •. (two conference sessions at the close of first and 
third quarters and two written progress reports at the close of 
second and fourth quarters) 

- I would rather have a conference the second quarter. 
- Parents do not understand our present method. The checkmarks are 

misleading. 
- Would like to have first conference mandatory but second one only 

optional. 
- I think the 2nd conference should be optional, with the clear 

understanding that if the parents choose not to come, they will 
not receive written report. 

- Too""complicated with less release time--next year will be worse. 
Is the 2nd conference necessary? 

- The conferences are good. The written reports consume too much 
time. Time could be spent on preparation--which is more bene
ficial to students. 

- The conferences are most help:f'ul for me. However, I wonder if they 
are effective for the children and parents. 

- That is sufficient for indicating progress or problems. 
I believe in many cases the second conference is not really neces-

sary. ' 
- But question teacher opinion of "ability". 
- The "working up to ability" and "not working up to ability" columns 

are difficult to judge and· they put too much emphasis on teacher 
opinion. 

- Too wide range in what is satisfactory and not satisfactory. 
- I can.'t think of a better way even though I'm not completely sat-

isfied. 
- I would be in favor of only one conference except for parents of 

children with problems. 
- Most parents think the second conference isn't necessary. 

Time consuming without giving a true picture of progress. 
- I like only two written reports a year--but not the way they are. 
- I like a conference 1st quarter and only if needed 3rd quarter. 
- I would like to adapt the ABC reporting system. 
- I think letter grades give an incentive. 
- I would like to talk with my parents at the end of the year. 
-· I would prefer a general check list with a smaller area for comments. 

2. I am pleased with the practice of not comparing a student .. with his 
classmates. 

- I try not to--but I find myself doing just that! 
- Its such a relief not to have to give grades to 1st graders. 
- So much more realisti~. 
- Not altogether--it is sometimes help:f'ul to know group performance 

(for placement). 
- Parents have not fully accepted this concept but seem satisfied. 
- In theory--yes. Realistically I wonder if it really benefits 



children this nmch to except for very slow. 
- I do think some indication should be made whether they, are at grade 

level or· below/above. 
- I still have a few parents who want this comparative information. 

I provide it to them when they ask for it. 
"" However, I believe some parents and some pupils still do this. 
- Good for the slow learners. Com;parison motivates average and above-

average students. 
- I really try to measure the child against his own ability. 
- But students still do it. 
- Because of this students get more indi ·vidual attention and their 

mm strengths and weaknesses are worked with. 
- However, 11ability" is a very subjective view. 

3. I have found the Parent and Teacher Guide for Reporting Student 
Progress helpi'ul. 

- I have not used it very much. 
- Fairly helpful. 
- Parents seem not to have read it. Each teacher seems to inter-

pret it differently. 
- I wonder if parents .have read them, however, very .few parents 

have questions about child progress. 
- If the parents would read it! 
- Though I must admit that I only read through it one time. 
- Checking many details is time consuming and almost all of my 

progress reporting has to be done at home. 
- We have to find the areas of proficiency exceptal so I try to keep 

that in mind as I grade. 
- But parents don't seem to understand it. 
- Some. 
- But parents don't seem to understand it. 
- Most parents didn't reat it. Explanations were better when I 

handled them directly. 

4. I think that narrative comments are an important part of the 
progress report. 

- I dislike the checklist. 
- Very time~consuming. 
- Particularly at this grade level. 
- But it takes an inordinate amount of time to attempt to phrase the 

conunents so the parents (hopefully) will not mis-interpret. 
Only when pertinent; just verbiage is often used to fill space. 

- Perhaps a check list with room for extra C(nnments would be enough. 
- By far--the most important--I feel too many teachers do not follow 

the explanation given on the report. 
- But ••• they take so nmch time to prepare. I average 20-30 minutes 

per report. With 30-32 that's a lot of' time. 
- Very necessary. 

This method of reporting wouldn't tell nearly enough about the 
student without the narrative conunents. 
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- A:ain, it takes a great d~al of time to do this correctly. 
- In. some ~;.11sta:1ces. 
- I don't add to those narrative except in a few isolated cases. 
- But wi ti1 ~._'.) preparation periods for elementary teachers, I'm 

afraid the quaJ.ity ,;iJ.1 deginerate. 
- I feel that to maintain understanding from most parents point of 

view, comr.ient:3 have to be stated in such a generalized manner 
that one i'eels - what have I really said that pinpoints specific 
proble!cls. In other words--if I say that the child is having 
difficu.l ty ·with inflections, how many parents would know what I 

? • mean. 
- Helps to explain areas where a check in a box does not clarify a 

students ability. 
- The best part of the whole progress report! 
- Definitely. 

5. I have found pc.rent/teacher conf-erences of value in acquainting me 
with the parents of each of my students and the school related 
expectations placed on them. 

- Usually this is true,. 
- Need only one porent/teacher conference possibly at·the end of the 

first semester. 
- Extremely valuable at the first of the year. 
- I think the 2nd conference should be optional, with the clear 

understanding that if the parents choose not to come, they will 
not recci ve a ,,--ri tten report. 

- I like the two conference times as I feel I know the students so 
much better the 2nd time. Changes are made very of'ten. 

- These conferences are beneficiai--without exception. They should 
be encouraged by not sending a written report to non-attending 
parents. 

- Conferences will be less effective if we continue to send written 
reports to the II ALL" 11 no show" parents. 

- Very few parents feel there is an importance of discussing musical. 
progress. 

- Absolutel,.v ! 
I think this is one of the biggest advantages of conferences. 

- · I find tr.is to be interesting and important. 
- In the fall 
- Very valuable; hope they are continued. 
- Especially the fall conference. 

6. I feel that my students understand the meaning of their progress 
reports. 

- Not at this level. 
- I try to go over it with them individually in their language, but 

it's hard to tell.how much soaks in. Besides, it takes a lot of 
time with 32 kiddies. 

- Not really - need time to discuss report with pupil on individual 
basis. 



- Some feel that unless they get "outstanding" they're not making 
good progress. 
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- They feel that 11 Satisfactory ~l?rogress" is close to failing--even 
though we spend a great deal of time discussing this. Each 
teacher interprets the repo:!:ts differently so students are con
fused. 

- I feel too many parents still see outstanding-A, Satisfactory-C 
Slow Progress-failing and this is communicated to students. 

- I go over reports individually and even encourage children to help 
write a part of them. This takes a lot of school time, but I 
think it's very worth while. 

- Probably most of the students understand the meaning. 
- I prepare them so th<W will have a good idea early in the year 

and review them at later times. 
- Not fully. They would rather have letter grades. 
- I am not sure that they realize the basis of the evaluations •. 
- They convert the checl::s to grades. 
- Parents have said that their children think they haven'd done 

well when they see check in SP. 
- They have an idea generally ·where they fall. 
- As well as a 2nd Grader can understand ••• 
- I have them fill out a p. report on themselves so that any questions 

they have can be c~eared up. 
- As a new form of report is used continuously, understanding in

creases. 
- They still ask if they received an "A" or "B". 
- If proper explanation siven. 

7. I think that I have an adequate amount of time to prepare reports. 

- When?? It takes a long time to write out reports and to prepare 
for conferences, and I feel for the teacher who has 30 students. 

- The narrative portion involves a great deal of preparation out
side the classroom. 

- AL'11ost all is prepared on my "own" time. 
- We need 3 days of conf'erences, especially if class size remains so 

high. 
- My husband hates report-writing because I'm holed-up and edgy. It 

takes me about l hour for each report. 
Hours and hours of time are spent on these at home!! 
I always find the time - pressure of time helps me get reports 

ready. 
At home, of course. There is no work period during my school day! 
With so few planning periods, this is quite a problem. Next year 

will be impossible unless the referendum passes. 
Not with schools expectations, now. Reports require much more de

tailed record keeping, preparation, etc. I feel we need a re
vision. 

This is definitely not time for the other teachers. 
At school - NO vh\Y!! It takes me one full week (15+) hours in the 

evenings. My family hates reporting time. 
Much of this has to be done at home. 
Could always use more time! 
But would I ever?? Hat 
But only when I work many hours at homeo 
This year. Next year will require more time than will be available. 
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- It is a 1.:ery demanding task. 
- The way they're being done right now I do. 
- Not counti":1c; grading and recording, I figure that I spend 25-30 

h-:)Urs on v:ri tten reports. I have 30 homeroom students to grade 

- Preparation time is needed not only for the written reports but 
also for parent conferences. 

- Not for narrative. 
- It takes me many hours to prepare these reports. I could use 

several early dismissals to work on them. 
- Parent conferences must be prepared entirely on teacher time. 

8. I am in favor of including a space on the pupil progress report 
form where I can indicate the levels in which a child is working 

in reading and math. 

- This can be done in comments if needed. 
- I don't feel this is necessary since we have conferences. Hope-

fully teachers give this information to parents. 
- Perhaps; however, I think there is a danger of parents misinter

preting and/or comparing with neighbors. 
- A good idea. 
- I usually do this, anyway, as parents like to know if they're 

above, at, or below grade level. 
- This level awareness is being used just as A, B, C, - as a status 

symbol. 
- If parents know this each year then they don't know what the levels 

mean. They want to know if this is below, at, or above grade 
level, and if their child is working up to his or her ability. 

- I would prefer doing this at conference as I am doing now. Most 
parents wouldn't ·understand what the levels meant anyway. 

- Very important. 
- With change. 
- It might be best to continue to do this during the conference 

sessions. 
- \~1at to you mean by level? Grade level? Lev.el in Holt or other 

series? 
- This will answer questions that parents may have and prevent any 

misunderstandings in f'uture. 
- This comes out in the narratives. 
- Since I favor r~viving the ABC system, one could qualify the grade 

and the grade would reflect the progress according to the pupil's 
ability. 

- I do not feel it is necessary to indicate any level (what does it 
mean? - how is it explained to parents?) but I would like to 
see some math and reading skills listed and check marks used to 
indicate a student's strengths and weaknesses. 

- I have stressed relating reading and math to ability only; men
tioning them on the report would contradict this goal. 
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9. Other Concerns: 

I have a feeling many studens do not work up to their ability 
since they don't get a letter grade. I feel parents are much more 
lax in helping children. Perhaps parents would put forth more 
effort if Johnny brought home a c, D, or whatever. 

Would like to see a·new report form developed for kindergarten
perhaps a sort of a checklist with space for comments. 

The last conference should not be mandatory. It is no~ necessary 
to meet all parents. Written report should not be required for 
those parents not coming to conferences. 
Primary and upper elementary reports should differ. 
Parents of very good students are more anxious to have conferences. 
Teachers differ on how they mark these reports (I have seen s+ - S-) 

I feel achievement testing, especially at 1st grade, is not at all 
worth the time or money spent. 

I am concerned that many parents tend to feel that to evidence 
they are interested (?) parents they choose a conference with 
each teacher--e.g. art, speech, music, etc. There is a trend 
that parents worry whether the check mark is in center of space-
or on the line, before or after the space. It is my opinion that 
this amounts to Satisfactory plus or Satisfactory minus! Is this 
the purpose? 
I would encourate the elimination of group standardized tests until 
an appraisal can be made. They are costly and do not necessarily 
measure what should be measured. Parents view them as completely 
accurate. 

Are we committed to this means of reporting indefinitely? Surely 
there is a better way that consumes much less of teacher time. 
Time used this way benefits children very little. This time is 
needed for planning effective teaching procedures, since no plan
ning time appears available next year. We teachers often "spend 
ourselves so thin" that our work with students is less effective 
than it could be. Realistically, there must be limitations that 
are recognized. I like the present reports but not under present 
conditions. Adjustments, which may not be desireable. Neverthe
less, we canno+ be all things to all students. 

There must be some way to indicate achievement other than satis
factory or excellent. Parents look specifically for these check 
marks and feel there is no in between. 

I feel that when a parent repeatedly refuses to take the time and 
make an effort to come in for parent/teacher conferences that it 
should be necessary to make an extensive written report to send to 
the parents. Perhaps a simple ·checklist t;y:pe form would be suf-
ficient. · 
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I rea1ly prefer grades and conferences. I feel a conference must 
be part of our grading system--whatever form we use. 

Having conferences is a great method of' reporting. There are 
some instances, however, when a child is progressing in a satis
factory manner and the Spring conference might be considered a 
waste of time by parent and/or teacher. In such isolated cases, 
I feel the teacher should be able to consult the parent and de
cide if a conference is necessary at that time. 

I'd prefer the 1st conference but I do feel the 2nd not too effect
ive. 

Regardless of what is said about not comparing students, I feel 
they are compared or how else would one know what level of work 
one is doing. 

Some parents seem to feel the reporting system is too vague-
fine for younger children, they say, but 't:efore junior high, they 
want to know how their child compares tc others. 

Those of us who are involved in team-teaching or departmentalized 
work find the narrative report on 85+ students is a burden. It 
comes down to "What are we evaluating? 11 the student's progress 
or his personality and social adjuxtment? In many ways a percent
age grade is more fair than a narrative report that cannot help 
but reflect a personal bias. 

I'd like to be able to really communicatehow each child is doing-
how ntuch of his ability and iriteres_t he is tapping. I have thought 
of several alternate ways of doing this, but the best way for cov
ering the 70(}t, would be to stagger the written evaluations which 
go home through the mail. 

When I asked studentE to indicate the type of reporting system 
they preferred, the results were as follows: 

Votes 
1 

23 
3 

Progress Reports as they are now. 
Would like to have A,B,C,D,F grades. 
Didn't care 

I think numbers 4 and 5 are very help:f'ul. 

I have trouble with the words working below abilities and·· out
standing Progress. Because a child can be working up to the 
expectancy of his grade but still be below his ability. 

The words scholastic abilities seem to mean we use test scores to 
make our judgement of the students grades, but I do not. I think 
this wording should be changed on the report progress sheet and in 
the handbook. At first grade level I don't feel we have a test 
score to use when progress sheets are used. 
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"Writing 11 is a vague term; does it refer to handwriting, creative 
writing or ••• ? A more detailed skills checklist might,be consid
ered for reading and math: 

ex. Reading -------Oral -------Comprehension ------Skills Mastery ------
The explanation of the terms at the bottom of the form is conf'using, 
especially "satisfactory progress." 

I feel that many parents would prefer a grade rather than the 
present reports. Many of my parents oppose individualization. 



CHARLESTON COMMUNITY VNIT #1 

P A..'!IBNT SURVEY OF PUPIL PROGRESS REPORTING 

The Elementary Curriculum Council is conducting a survey of 
parent opinion regarding the reporting of pupil progress to assist in 
the evaluation of our current method. Please circle your response to 
indicate your agreement or disagreement with the following statements 
and feel free to make comments as needed. (Please complete only one 
survey for your family) 

Indicate grade levels of students in your family: K, l, 2, 3, 4, 5, 6 

1. I am satisfied with the present method of reporting my child's 
progress (two conference sessions at the close of first and third 
quarters and two written progress reports at the close of second 
and fourth quarters) 
Yes 300 No 66 Comments: 

82% 18% 
2. I am pleased with the practice of not comparing a student with 

his classmates. 
Yes 331 No 29 Comments: · 

92% '8% 
3. I have found the Parent and Teacher Guide for Reporting Student 

Progress help:f'ul.. 
Yes 307 No 45 Comments: 

87°/o 13% 
4. I thihk that narrative comments are an important part of the 

progress report. 
Yes 348 No 14 Comments: 

96% 4% 
5. After attending a parent/teacher conference, I feel that I know 

how my child is progressing within the district's curriculum. 
Yes 34~- No 21 Comments: 

94% 6% 
6. After reviewing my child's progress report, I feel that I know 

how my child is progressing within the district's curriculum. 
Yes 280 No 69 Comments: 

So% 2CY/o 
7. · I have found parent/teacher conferences of vaJ.ue in acquainting 

me with my child's teacher, the instructional programs, and the 
educational environment. 
Yes 314 No 37 Comments: 

8<J'/o · 11% 
8 •. My child is aware of the meaning of his/her progress report. 

Yes 307 No 45 Comments: 
871,, 13% 

9. The information I receive from the pupil progress report is use
:f'ul. as a means to guide my child's educational achievement. 
Yes 282 No 29 Comments: 

9Cffo 10% 
10. Other Concerns: 
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CHARLESTON COMMUNITY UNIT /fl 

TEACHER SURVEY OF PUPIL PROGRESS REPORTING · 

I am presently working on a field s-t.udy f'or my specialist degree. 
The field study is to ex.amine and evalu:J.te the pupil progress reporting 
systems for the Chucleston Community Unit School District in grades K-8. 
I would like your assistance in this field study by completing this form. 

Please circle your response to indicate your agreement or disagree
,ment with the following statements and :feel f'ree to make comments as 
needed. Return this form to the ot'fice by June 3. . 

1. 

2. 

4. 

6. 

8 

9. 

10~ 

11. 

G~_ry Patterson 

I am satisfied with the present CJ1IS grade reporting system. 
Yes 9 No 11 Comments: 

45% 55% 
I feel the present grade reporting system at CJHS gives the teacher 
the opportunity to provide an accurate evaluation of the pupil's 
academic progress. 
Yes 9 No 11 Corn.-nents: 

45% 55% 
I feel the co:rrunent section of the grade card is adequate. 
Yes 6 No 14 , Com.ra.ents: 

3<Y/o 7ofo 
I feel confident in using the present grade card. 
Yes 16 No 11- Comments: 

8<Y/o 2a:/o 
I feel the computer grade card is too impersonal and does not allow 
flexibility. 
Yes ·s No 

4Cf/o 
12 
6afo 

Comments: 

I feel that written comments are too time consuming for secondary 
grade cards. 
Yes 10 No 10 Coilli~ents: 

5Cf/o 5CY;o 
I would prefer to use a pupil progress report similar to that used 
by the elementary schools in Charleston. 
Yes 1 No 19 Connnents: 

5% 95% 
I feel that individual parent conferences for all students should 
be included in the junior high student evaluation procedures. 
Yes 3 No 15 Comments: 

17% 83% 
I would like to have a place f'or written comments on the grade card. 
Yes 16 No 2 Comments: 

_89'1/o 11% 
I grade each student as compared with how well the otter students 
do in my class. 
Yes 8 No 10 Comments: 

44% 56% 

Other Concerns: 



Teacher Survey of Pupil Progress Reporting, Grades 7 & 8 

Comments 

Statement #1: I am sotisfied with the present CJRS grade reporting 
syster.l. 
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I don't feel strongly about it one way or another. I grade somewhat 
on a child's ability as well as performance. 

Better than previous:y used; present circlll!lstances I wonder about 
costs of compute~c re20:rting. 

Would like to have more variety of comment responses. 

We need an understanding and agreement on grading fundamental groups. 

Need to show a difference in a "C" in a fundamental groups. 

It's convenient, but a way to correspond with parents and students 
with more accurate and/or appropriate comments would help. 

Statement #2: I feel the present grade reporting system at CJRS 
gives the teacher the opportunity to provide an ac
curate evaluation of the pupil's academic progress. 

Yes, as far as. letter grades go; otherwise, I feel the comment section 
of the grade card is adequate. 

Need more comments on grade cards to check or space to write individual 
comments. ,, 
Primarily the limitation of choices and restriction to one choice on 
card. 

I doubt that any system does. 

Yes, but, it would be nice to have a way to put more comments on their 
grade card. 

Statement #3: I feel the comment section of the grade card is adequate. 

Need to add: "Is working up to capacity." 

No, o~en the co:n..ments don't apily; or others than the ones to choose 
f:rom are would be preferable. 

Need more comments. 
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There should he more definite standards, i.e, talks too much in class, 
is loud and dis~uptive. 

Need to add: "poor t:.ttitude. 11 

Need more variety of c0m:.11ent responses. 

Sometimes teachers need to write in other forms that are not provided. 

Statement :f/J+: I feel confident in using the present grade card. 

Yes, I suppose so, as much as any reporting system we have used. 

This does not reully show that student is working to his own ability 
or not. 

Primarily the limitation of choices and restriction to one choice on 
card. 

Statement #5: I feel the computer grade card is too impersonal and 
does not allow flexibility. 

A longer checklist with more options to check. 

It is adequate~-not superior--perhaps it could be changed slightly. 

To a certain degree no, on most cases. Best we have had anyway. 

Need more flexibility. 

Statement #6: I feel that written comments are too time consuming 
for secondary grade cards. 

Short comments only. 

Could be--depends on how it is done. 

If they are to have value, they must be personal. 

No, but all cards might not always need written comments. 

Yes, if mandatory.for each student. 

If comments like K-6 were required for six classes, it would.take a 
lot of time. 

It would take a tremendous amount of time to see the parents of all 
students, but it would be useful. 



47 

Statement /h: I would prefer -to use a pupil progress report similar 
to that used by the elementary schools in Charleston. 

I think this develops into a rncaningless check sheet too easily. 

It would be diff'icult to get • .,_ + 
J. t., vO all teachers involved • 

A happy medium of ours and theirs. (elementary) 

.No, :it seems to be too detailed for our purpose; we have the students 
45 minutes; in elementary they are often with one teacher .all day. 

Statement #8: I feel that indiYidual parent conferences for all 
students should be included in the junior high student 
evaluation procedures. 

Needed for some students. 

It would be. 

Not for all--but for any, with problems. 

Encouraged and time allowed, but not required. 

Statement #9: I would like to have a place for written comments on 
the grade card. 

Possibly at the end of the 1st quarter or semester; a~er that it is 
on the last half of the year, best to get started on problems as early 
as possible. 

Statement #10: I grade each student as compared with how well the 
other students do in my class. 

Grade each student individually on what he does in his own work, effort 
and etc. 

Yes, however, they sh~uld be graded on an ability test. 

Individualized as much as possible--student graded against self, not 
class. 

I grade somewhat on whether or not students are working up to capacity. 

Yes, and it depends on the activity or assignment I am grading, some
times it is on individual thing and at others I might use a comparison. 
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Other Concerns: 

Basic concern 'is whether we should be grading each student as to his/ 
her ability and progress, or against the masses. 

I believe it is a waste of' money to mail grades out. Have students 
report to homeroom 9th period--give them grades--have them take them 
home and return to teacher. 

·r have been feeling very concerned over the situation we are facing 
regarding the valid:.ty of our grades. Due to grouping we .are sending 
very low ability kids and kids who do little to the high school with 
A's and B's on their records. Are we giving these kids a realistic 
picture of themselves? Are we being fair to the good students? I 
see good and bad points on both sides, but the present situation 
bothers me a lot. 

My students are graded accoring to their own progress. There is no 
way to indicate this. 



CHARLESTON COMMUNITY UNIT #1 

STUDF,NT SURVEY OF PUPIL PROGRESS REPORTING 

You are being asked to participate j_n a survey concerning the re
port cPrds you J:i..ave at the junior high :this year. This survey will be 
used as part of a field study being conducted by Gary Patterson for 
completion of a graduate degree at EIU. This survey will be used to 
evaJ.unte the present grade reporting system at CJHS. From this study, 
rec01;m:endations will be made to the administration concerning any 
possible in~p1·ovements. 

Please circle your responses to indicate your agreement or dis
agreel:,(!nt w::i.th the following statements and feel free to make comments 
as needed. It is :important that this survey be completed to the best 
of your·ability. 

1. I like the junior high grade card better than the elementary school 
pupil progress report. 
Yes 90 No 8 Comments: 

92% 8% 
2. I feel I was graded accurately. 

Yes 85 No 9 Comments: 
9C!'j~ lCY/o ' 

3. I wish to be graded based on how well other students do. (as the 
curve) 
Yes 29 No 69 Comments: 

3<Y/o 1afo 
4. I wish to be graded only according to my own ability. 

Yes .73 No 25 Comments: 
74% 267~ 

5. I think my parents have an accurate idea of how well I am doing in 
school. 
Yes 92 No 6 Comments: 

9l~% 6% 
6. I want more information concerning my behavior on my grade card. 

Yes 43 No 52 Comments: 
41~% 56°/o 

7. I am pressured at home to make good grades. 
Yes 24 No 51 Comments: 

1~5% 55% 
8. I have been punished for poor grades in the past. 

Y~s 21,. No 73 Comments: 
25% 75% 

9. I am rewarded for·good grades. 
Yes 62 No 35 Comments: 

64% ·36% 
10. I feel I work or study harder when grades are given than when they 

are not. 
Yes 73 

76~~ 

11. Other Concerns: 

Comments: 



Student Survey of Pupil Progress Reporting, Grades 7 & 8 

Comments 

Statement #1: I like the junior high grade card better than the 
elementary school pupil progress report. 

You get more of' an idea o:f how good you are doing. (or bad) 

.Because they will mail it! 

We can get our ovm t;rades at home. 

I don't understand the progress report. 
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With the elementary grade cards you really don't know how you're doing 
in school. 

You know better how you're doing with 5.grades rather than three. 

But it takes so long to get them. 

The others made me :feel like a little child when I was in the 6th 
grade. 

Smaller and comes in the mail. 

In the elementary school I never really knew how well I was doing. 

Statement 1/!2.: I feel I ·was graded accurately. 

Not in Mrs. Lynch's class on my 1st grade card. 

In some classes--no. 

I don't think all of my grades were accurate. 

Some teachers can't figure percentages well. 

, In some classes yes, in others no. 

Except for P.E., health and swimming. 

Statement #3: I wish to be graded based on how well otrer students do. 

The scale of grade should be set. 

No, but maybe sometimes. 



Sometimes. 

I would like to be graded on how well I do. 

That way you know where you stand in life. 
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Statement #4: I wish to be graded only according to my own ability. 

You won't be able to get a college degree on your own abi~ity grades. 

The scale of grades should be set. 

Not only. 

Statement #5: I think my parents ha7e an accurate idea of how well 
I am doing in school. 

I believe that they know how well I am doing, but not what the junior 
high is like. 

Terrible. 

The parent exchange day let them know a lot about CJHS. 

It doesn't tell you satisfactory or anything. 

I tell them what I do but many kids don't. 

They do if we get grades but not if we just get a progress report. 

Sometimes. 

Statement# 6: I want more information concerning my behavior on my 
grade card. 

Just enough is given 

I know what I'm doing.wrong. 

rt·doesn't matter. 



Statement //-7: I am pressured at home to ma.ke good grades. 

Kind of pressurecl bTit not really. 

They cx:pcct it but do not pressure me in aii.y way. 

To some extent. 

To a certain extent. 

It runs in the famiJ.y. 

I do it on my- mm. 
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I'm not pressured a lot. As long as I do my best my parents are happy. 

Well, I am to a certain place like a !'C". 

I'm just told to do my best. 

Statement /f8: I have been punished for poor grades in the past. 

I always make very good grades. 

I never got poor grades. 

I have not had any poor grades in the past. 

Because I have not had them--no. 

Never had :JnJ-". 

Certainly n::,t! 

I never had any poor grades. 

I have never had bad grades. 

Statement /,k): I am rewarded for good grades. 

Sometimes. 

Well, kind of. 

Just b:;r saying you did well. 

Sometimes. 

Sometimes, not all of the time. 



Just by saying good work. 

Sometimes, maybe I get to go to the D.Q. or something like that. 

To a certain extent. 
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My parents just say I did a good job. 

A little bit. 

Statement #10: I feel I work or study harder when grades are given 
than when they are not. 

· Sometimes. 

I work harder but get lower grades. 

I work hard all the time. 

Statement #11: other Concerns: 

I f'eel that all of' my grades are fair, but in Science she does not 
grade very fair. Mrs. Lynch. 

I feel teachers should tell us if' we need more points if we are get
ting a low grade, but most won't tell you\and that isn't fair at all! 

There is too much boarding. 



CHARLESTON COMMUNITY UNIT #1 

Pl\.RE.i"IT SURVEY OF PUPIL PROGRESS REPORTING 

You are being asked to participate in a surv~y concerning the pupil 
progress reports your child has received from the Charleston Jr. High 
this year. This survey will be used as part of a field study being 
conducted by Gary Patterson for completion of a graduate degree at EIU. 
'I'his survey will be used to evaluate the present grade reporting system 

·. at CJHS. :F'rom this study, recommendations will be made to the admin
istration concerning any possible improvements. 

Please circle your response to indicate your agreement or disagree
ment with the following statements and feel free to make comments as 
needed. It is important that this survey be completed to the best of 
your ability • 

. Please return this form as soon as possible via the enclosed, 
stamped envelope. T'nank you.· 

1. I am satisfied with the CJHS method of reporting student progress. 
Yes 21 No 2 Comments: 

91.3% 8.7°/? . 
2. I feel I know how my child is progressing at CJHS in relationship 

to his ability. 
Yes 21 No 1 Comments: 

95.5% 4.5% 
3. I want to knou how my child is progressing at CJHS in relationship 

to his classraates. 
Yes · 13 No 9 Comments: 

59.1% 40.9% 
4. I feel the computer grade card is too impersonal. 

Yes 3 No 21 Comments: 
12.5% 87.5% 

5. I feel free to call the junior high to set a conference with all or 
one of my child's teachers. 
Yes 24 NO Comments: 

100% 
6. I feel the comment section of the grade card is adequate. 

Yes 16 No 4 Comments: 
80% 2a/o 

7. I would like more information concerning my child's behavior on 
the grade card. 
Yes 5 No 18 · Comments: 

21.7°/o 78.3% 
8; I reward my child for good grades. 

Yes 9 No 16 Com.-nents: 
23.8% 76.2% 

9. I feel I know how my child was progressing this year better than I · 
knew last year. 
Yes 9 No 10 Comments: 

47.4% 52.6% 

10. Other Concerns: 



Parent Survey of Pupil Progress Reporting, Grades 7 & 8 

Comments 
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Statement #1: I am satisfied with the CJHS method of reporting stu
dent progress. 

Yes and no--I think that any parent whose child deserves a "comment 
code 3, 4, 5 or 6" should be told when the situation presents itself 

·· not only at grade r~port time. -

Statement 1/!2.: I feel I know how my child is progressing at CJRS in 
relationship to his ability. 

Both 2 and 3 are important. 

Statement #3: I want to know how my child is progressing at CJHS in 
relationship to his classmates. 

Both 2 and 3 are important. 

I want to know how he is doing and if he is working up to~ ability. 

Not necesssrily! 

Upper or·1ower half of class. 

WouJ.d be interesting. 

Statement #4: I feel the computer grade card is too impersonal. 

I feel teachers can still make comments on report cards. 

If there is a problem with a class I would like more than a slip. I 
would like written com.'D.ents. 

Possibly, more comments about why grades are given. 

Statement #5: I.feel free to call the junior high to set a conference 
with one or all my child's teachers. 

Hard to set a conference since I work out of town until 5:30. 



Statement#(;: I feel the comment section of the grade card is adequate. 

Yes and no--Parents of students receiving negative comments need more 
details than a code number. I feel that such such comments warrent a 
parent/teacher conference. 

I think teachers can use it more. 

Would like to see comments from all classes. 

Explicit; not threatening to student, objective. 

Most teachers don't use it. 

I would hope that if my child's teachers feel their is a need for a 
conference for any reason they would contact me. 

Seems very sparcely used by the teachers. 

Statement :/h: I would like more information concerning my child's 
behavior on the grade card. 

Such information needs to be reported as necessary--not on the report 
card 6 weeks late! I appreciate CJRS on-campus rule and the office's 
handling of any violation. 

Should be included in conferences upon request either by parent or 
teacher.· 

Unless there is a problem. 

If it needs my attention. 

I would hope that if my child's teachers feel their is a need for a 
conference for any reason they would contact me. 

It's adequate. 

Statement 118: I reward my child for good grades. 

We talk over all grades. 

Verbally only--always express approval or comment on grades if not up 
to ability. 

Social reinforcers - praise, hugs, smiles, etc. 

Praise. 



He is not awarded materially, but does get praised. 

A so co.lled 'good' r;rade does not necessarily indicate that 'good' 
learning has tal;:en :place. All I care is that my child learns and 
achieves according to her ability. 

By reward if you mean money or gifts, no. I do let them know how 
proud I am of them • 

. Sometimes lunch out or a mill~ shake. 
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Not monetary, but praise and more freedo~ and privileges if grades are 
acceptable. 

Statement #9: r· feel I know how my child was progressing this year 
better than I knew last year. 

Not really--we make it a point to be aware of our children's progress 
every year. 

I was also pleased with progress report procedures at Jefferson last 
year. 

I know this from enthusiasm shown at home toward subject matter. 

About the same. 

About the same. 

Not much difference. 

Statement #10: Other Concerns: 

I feel that it is not necessary to mail the grades to parents. It is 
a waste of money. 

I enjoyed the parent-student exchange. 

I thought the parent-child exchange day at school was an excellent 
idea. 

On the whole, we have been satisfied with this year's experience in 
junior high and with the pupil progress reporting. 

Human behavior patterns are as important to me as the three R's. 
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Our major conplaint is in the lumping together of Language Arts/ 
Reading/Social Studies. It is confusing for parents to lmow which 
of the team of teachers the child is working under and then never 
learn what grade was earned. Example: our son had A's in speech, 
D' s in grammar, etc. and it all ended in a 1• C11 under the name of the 
base teacher. I think the card could be designed to show the break
down to the seventh grader as well as the parent, even if it has to 
record only the average for the 9 weeks in the school office. 



March 29, 1976 

March 31, 1976 

April 8, 1976 

April l2, 1976 

April 26, 1976 

May 10, 1976 

May 18, 1976 

May 31, 1976 

June 2, 1976 

June 9, 1976 

June-August 

July 1, 1976 

September-October 

LOG 

Elementary teacher survey forms were distributed. 

Parent Survey was filled out during elementary 
parent/teacher conferences. 

Parent Survey was filled out during elementary 
parent/teacher conferences. 

Met with the Elementary Curriculum Council and was 
placed on a committee to study the Elementary Pupil 
Progress Report with Denise Cox, Catherine Griffin, 
and George Kolopanis. 

Met with the committee at Carl Sandburg Elementary 
School to examine responses from the Elementary 
Survey and make recomr:1endations. 

Met with the Elementary Curriculum Council with the 
report of the April 26 meeting. We were instructed 
to continue our work and report back our recom
mendations in the Fall. 

The sub-committee of the Elementary Curriculum 
Council met to make recommendations for the im
provement of the Elementary Pupil Progress Report. 

Teacher Survey forms were distributed at the junior 
high school. 

Student Survey forms were filled out by 100 seventh 
grade students. 

Parent Survey forms were mailed to 100 parents of 
seventh grade students. 

Research on Grading Procedures and attitudes toward 
grade reporting. 

Cut off date for the return ~f Parent·surveys. 

Writing of the paper. 
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