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The purpose of this field study is to examine the establishment
of a pilot elementary career education program in Community Unit #2,
Robinson, Illinois.

It is the belief of this writer that elementary career education
is an attempt to bring a stronger program to the elementary schools.
This study is not a review of a complete elementary career
education program but rather the guidelines used in establishing a
pilot program. It is hoped that persons interested in establishing
a career education program will use this field study as a reference

for their own project.
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CHAPTER 1

INTRODUCTION

Vocational programs have been in existence throughout public schools
for a number of years. They are recognized as no longer being a luxury
but instead as mandatory at the high school level. State and federal govern-
ments have given grants, endowments, and direct sibsidy to vocational
programs at the high school level.

The vocational programs properly conducted have been assets to the
economy of our country. In spite of the enormous success of vocational
programs, there are some very serious limitations. Because of the limited
number of programs most schools are able to afford, only a relatively few
students are able to enroll in vocational classes. Vocational education
has also developed a stigma in that everyone knows that vocational education
is for those people who don't have the capacity to enroll in college bound
courses. Some educators view vocational education as a dumping ground for
those students who are discipline problems. If a student is disrupting the
class, then transfer him to wood shop where he will be busy making bookends
all year.

It becomes rather ludicrous to spend money at the high school level
without developing adequate supportive materials at the elementary level
or junior high level. Title I experience is perhaps the most appropriate
comparison.

The original Title I of the National Defense Education Act of 1963
insisted that remedial reading programs, if offered,‘be o;:iginated at the
high school level. The reasoning was quite simple: any child with reading

problems at the high school level will encounter severe problems in attempting



to secure employment. Proponents argued that a non-reader will be forced to
take only the most meager jobs available. Minority groups also claimed

that a non-reader was a victim of dual discrimination; if a person was a
member of a minority group and also a non-reader, he would be virtually
unemployable. Millions of dollars were expended over the next five years.

In 1968 an evaluation of Title I NDEA produced some startling results.
Little progress was observed in the high school level remedial reading
programs. The planners failed to consider a few very important facts. One
analysis revealed that reading habits are well established by grade eight.
Little change will occur after a student enters high school. Another factor
was that non-readers at the high school level were most likely to be the
potential dropouts, who, even though they may start the program, would be
unlikely to finish iﬁ.

After serious reassessment, it was decided that remedial reading would
most likely be effective at the elementary level with the emphasis changed
from remediation of reading problems to the prevention of reading problems.
Since the change to the elementary level, the remedial reading programs have
realized general success.

STATEMENT OF THE PROBLEM

Vocational education must be compared to remedial reading in the aspect
of emphasis placed at the wrong level. How can educations who insist on
drilling skills and facts into children from the earliest years be so
oblivious to the obvious handicap of pressuring a child into making a deci-
sion on his or her occupational goals upon entering high school? Educators
tend to insist that youngsters of thirteen or fourteen decide a course of
study, be it vocational or college preparatory, without any p;eparacion of

the child.



It becomes imperative that we re-evaluate the total school program as
it now functions. There should not be competition between vocational and
academic education, A cooperative effort would result in a relatively new

program of study entitled 'career education'.

DEFINITION OF TERMS
"Career education’” was a term coined by then Assistant Secretary for
Education and U.S. Commissioner of Education, James E. Allen, Jr., in 1970
in an address before the National Association of Secondary School Principals.

Dr. Allen commented:

It is the renewed awareness of the university of the
bagic human and social need for competence that is generat-
ing not only increased emphasis today on career education
but a whole new concept of its character and its place in
the total educational enterprise. (1)
Dr.'Sidney P. Marland, Jr. has actually been a chief spokesman for
career education. Dr. Marland, formerly Assistant Secretary.for Education

in the U.S. Department of Health, Education and Welfare, in his Career

Education Now speech before the National Association of Secondary School

Principals in 1971, defined career education as:

.e+a concept that says three things. First, that career
education will be part of the curriculum for all students,
not just some. Second, that it will be continuous through-
out a youngster's stay in school, from the first grade
through senior high and beyond, if he elects. And third,
that every student leaving school will possess the skills
necessary to give him a start in making a livelihood for
himself and his family, even if he'leaves before complet-
ing high school. (2) ;

Kenneth B, Hoyt, the former Associate Commissioner for career education
in the U.S. Office of Education includes the following definition of career

education:



Career education is . . . the total effort of public education
and the community aimed at helping all individuals to become
familiar with the values of a work-oriented society, to integrate
these values into their lives in such a way that work becomes
possible, meaningful, and satisfying to each individual.(3)

-Bailey and Standt define career education as:

. ; . a process-oriented development of self. (&)

The most important fact in these definitions is that career education
is not vocational education, although vocational education is certainly a
facet of career education.

This author became interested in career education somewhat reluctantly
in early 1974. As a classroom teacher at the elementary level, this writer
was asked to attend a career education meeting in Benton, Illinois, on
February 6, 1974, sponsored by Western Illinois University under the direction
of Dr. Bea Wehrly. This author was suffering from a common malady affecting
most teachers--a reluctance to intrqduce vocational education into the
elementary classroom. Preconceived ideas tend to be the most dangerous
ideas. They tend to inhibit creativity.

At this conference, ideas, materials, and guest speakers gave new ideas
concerning elementary career education. The skepticism and reluctance of
this author was now converted into inquiry. In conferring with the elementary
coordinator, Mr, James R. Stitt, and the hiéh school vocational director,
Mr. Kenneth Caraway, a consensus was reached that at some future date,
elementary caree£ education would be discussed for possible implementation.

Mr. Stitt appointed this author to consider possible implementation
within three years. This author, therefore, began preparation by working
with the Nuttall Middle School and the Robinson High Séhool-vocational
committee. The purpose was to acquaint them with the concept of elementary

career education. The committee was informed of the possibility of establish-

ment of the elementary career education program within three years. These



comnittee members were encouraged by this author to no longer limit their
thinking to vocat;onal education, but to widen their scope by considering
the concept of career education. Events were soon to change the emphasis
on elementary career education,

On July 1, 1975, Mr. Stitt was appointed as Superintendent of Community
Unit #2 Schools of Robinson, Illiﬁois. Mr. Stitt's vacancy was later filled
by the author as the principal of Washington Elementary School for the 1974-75
school year. The promotion of this author from classroom teacher to a
beginning administrator was rather unexpected, but at least it provided an

opportunity to initiate new ideas concerning elementary career education.

PURPOSE OF THE STUDY

The purpose of this paper, therefore, is to examine the establishment
of a pilot program in elementary career education in Community Unit #2
schools. The establishment and the strengths and weaknesses of the program
will be critically examined and recommendations will be made to those who
desire to establish their own career education program.

This study will be concerned with the period of time from August 26, 1974,
to May 29, 1975. The author was, during this period of time, serving in the
dual function of the elementary principal of Washington School and the

Project Director of the elementary career education program.



6
CHAFPTER II
ESTABLISHMENT AND PREPARATION OF A PROGRAM

Most schools throughout the nation have curriculum study conmittees
established for the avowed purpose of reviewing the present school curriculum
and making recosmendations for improvement. Community Unit #2 schools also
have a curriculum study committee composed of teachers from each of the
three levels--elementary, middle, and high school.

SELECTING AN APPROPRIATE COMMITTEE

In consulting with Superintendent Stitt, the members of the elementary
curriculum committee were assigned to this writer as chairman of the
elementary career education program for the purpose of developing a career
education pilot program. It was suggested that these committee members
would consider the iﬁqﬂenentation of an elementary career education pilot
program for the 1974-75 school ‘year.

Members of that group wefe Mrs. Alberta Tilton, Grade three, Mrs. Marty
Attaway, Grade five, Mrs. Bouchie Reinbold, Grade one, Miss Becky Wallace,
Kindergarten, all from Lincoln Elementary School; Mrs. Lucille Fairow,

Grade three, Miss Elizabeth Legg, Grade four, Miss Diane Yeager, Grade four,
Miss Jean Dawkins, Grade two, all from Washington Elementary School; and
Mr. Ron Veenstra, Grade five from the Flat Rock Elementary School. All of
these people were.contacted and agreed to study elementary career education
for the 1974-75 school year as part of the curriculum study committee.

As with any new program, one must attempt to secure information on
similar programs to analyze strengths and weaknésses, ;nd to use them as a
guide to develop your own successful programs. One of the most outstanding
references for elementary career education programs that a;e presently
functioning throughout the United States is written by Dr. Marla Peterson

of Eastern Illinois University, entitled a Bibliography of K-6 Career Education

Materials for the Enrichment of Teacher and Counselor Competencies.




This booklet is divided into five chapters, each carefully organized as to
facilitate easy use. With the use of this booklet, representative samples
of elementary career education programs were chosen. This'booklet does not
attempt to rate the programs, but instead simply includes a synopsis of each
project, as well as the address of each project.

This author chose, on the recommendation of Dr. Larry Bailey, the

following projects to evaluate: Career Education Project, Seattle, Washing-

ton; Career Development Project, Moberly, Missouri; Career Education,

Peoria, Illinois; Elementary Occupational Information Program, Granite City,

Illinois; Careers, Belleville, Illinois; Moline Elementary Career Education

Project, Moline; Illinois; and perhaps the fimest program of all, Career
Awareness, Owatonna, Minnesota.

As with any new program, a clearly defined program is essential. Goals,
objectives, materials necessary, and most of all teacher competencies and
dedication are paramount in planning a new program. Every new program
must have leadership, but more important, it must have staff members who
are creative and willing to devote countless hours in the development of new
programs. Members of this committee were very willing to work on hew ideas,
but had little idea of how to proceed. This author was literally starting

from the very beginning.

CREATING A PHILOSOPHY
This author believes very strongly that the very first item in preparing
a new program is the development of a philosophy to guide the entire project
and to focus the thinking of the group in one general'direétiop. The group
first met on September 16, 1974. At this meeting, this author presented many
different thoughts on career education and what should be included in an

elementary career education program. After much discussion, the following



philosophy was adopted: The purpose of career education in the elementary
curriculum is to provide students at the awareness level the knowledge,
attitudes, and psycomoter skills involved in career exploration.

As a result of the first meeting, the committee had a statement
contained in our philosophy that was to be the guide upon which the entire
project was to be established--career awareness. The definition of career
awareness is simply the attempt to create an interest in all types of career
opportunities. The first meeting, therefore, gave this author the opportunity
to observe the attitude of the committee members and their reaction to career
education. The reaction of the committee was very similar to those of most
staff members at the elementary school: a sense of caution and perhaps
indifference. They became defensive. Most teachers felt that they were
already doing many items in career education, but that it was not formalized
into a program.

It became quite apparent that much more work was necessary on the part
of the author to secure the full understanding of the concept of career
education or career awareness. No further work could be accomplished until
the members of the committee were persuaded that career awareness was an
important new concept.

This author on September 10, 1974, attempted to contact the office of
the Superintendeﬁt of Public Instruction (now known as the Illinois Office
of Education). The purpose was to inquire on other career education programs
within the State of Illinois. This became a very enlightening experience.

Robinson, Illinois, is located in Region Six of the Illinois Office of
Education. The service center for the IOE is located. in Mt. Vernon, Illinois.
In callingz, the author was referred to Mrs. Bonnie Gilenberg.. Mrs. Gilen-
berg is associated with the Illinois Division of Vocational and Technical

Education (DVTE). Mrs. Gilenberg stated that since she started work on



September 1, 1974, she was not familiar with elementary career education
projects in Region Six. She did refer me to an IOE office in Springfield,
Illinois. In calling, the author came into contact with Mrs. Carol
Reisinger. Mrs. Reisinger stated that she also .started work on September 1,
1974, and was not familiar with the programs found in the State of Illinois.
Her previous experience had last been as a career education specialist with
the State of Vermont. She did inform this author that she was not associated
with DVTE, but instead was hired to develop a different program, and hope-
fully, blend her program with that of the DVTE. This author was amazed

that the State of Illinois has two separate programs. One program was
developed through the DVTE, and the second program was to be developed by
the IOE. There did not appear to be any coordination between the two
programs.,

This author was apparently to receive littie immediate assistance from
the State of Illinois. Assistance was, however, given at a later date by
these fine ladies.

This author then decided to inform Superintendent Stitt of the progress
of the career education committee. His suggestion was that I inform the
Board of Education as to the intent of the curriculum committee to study
the feasibility of implementing a pilot career education program during
the 1974-75.school year. Mr. Stitt further suggested that an in-service
program be planned around the concept of career education at the elementary
level.

Following Mr. Stitt's advice, this author appeared before the Community
Unit #2 Board of Education on September 16, 1974. The presention of this
author was limited to informing them of the concept of career education and
how it may apply to the elementary school. The Board of Education appeared

quite interested in the concept of elementary career education. It was

stressed that career education was not vocational education.
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Jater in the week, this author met with Mr. Kenneth Caraway, the high
school vocational .director, to discuss both vocational and career education
plans. Basically, it was agreed to gradually phase out the term vocational
education and to instead use career education in all future correspondence.

In retrospect, this may have been an error. It tended to reinforce the
concept among most staff members at all levels that career education was
in fact merely another term for vocational education., It may have been
better to have kept the two terms separate to avoid unnecessary confusion.

On September 23, 1974, a second meeting was held with the career educa-
tion committee. At this meeting, much discussion was held on the terminology
of career education. It was generally agreed that instead of using the term
career education at the elementary level, we should use the term career aware-
ness. The possibility of obtaining guest speakers and perhaps making a
visitation to a school district within the State of Illinois was discussed.

A personal observation of this author was that apathy was still apparent,
but a glimmer of enthusiasm was apparent, This author followed the committee's
desire in attempting to secure more inforwation throughout the state. Having
previously ordered guides from throughout the nation, this author attempted
to locate guest speakers for in-service programs. Dr. Edward Cianiawaski
was contacted in regard to a visitation in the Urbana school system. Dr,
Cianiawaski replied that as the Urbana Schools career education director, he
would be happy to arrange a visitation, but that he would be unable to attend
in-service programs due to previous committments. He further stated that
his program was concerned wiéh grades 6-8 only and little §SSistance could
be given the K-5 level.

Mrs. Mary Crum, the A-160 Recognition Chairman, asked about including
a statement of career education in the local recognition program. A state-
ment was prepared by this author that would permit flexibility in establishing

the career education program and yet would be suitable for state recognition.
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The statement was as follows:
Commnity Unit #2 will provide knowledge and skills which
will allow the student to evaluate himself and set goals
for the future in accordance with his desires and abilities.

Inventory of Need: Little, if any, provision is made for
vocational information at levels K-8.

Statement of Need: An attempt should be made to provide
career information at levels K-8.

Objective #1: By May 1975, the career education committee
will make recommendations for improving vocational
opportunities for all students in the world of work.

These statements were adopted by the Board of Education and officially
became part of our A-160 program.

Having received little information from the IOE, this author attempted
to secure assistance from the federal Office of Career Education in Washing-
ton, D.C. in regard to exemplary programs now in existence and the possibility
of securing federal funding for our pilot program. No reply was ever
received from that office.

Admittedly this author was becoming very discouraged. It appeared
that little information existed on elementary career education from the
state or federal level. It was disheartening in attempting to inform the
career education committee on new programs, let alone inform the entire
elementary staff.

GUEST SPEAKERS

In attempting to secure more information, this athor again contacted
Mrs. Carol Reisinger. An in-service day had been established for October 11,
1974, by the Board of Educaéion. This author was in hopes that Mrs. Reisinger
would be able to attend this meeting. Mrs. Reisinge? replied- that she would
be happy to attend the in-service day and present a two-hour program. She

further stated that this would be her first opportunity to visit downstate

Illinois and to view career education programs in the planning stage.



12

Mrs. Reisinger presented her program on October 11, 1974, with out-
standing results._ Her comments actually stirred people to consider career
education at the elementary level as a practical and vital program.

Rather than include the total text of her comments, a short analysis of

the most important points brought out in her program will be included.

Mrs. Reisinger stated that the reasons for career education were pronounced.
The economic conditions of the United States have forced many people to
reconsider the vulnerability of their occupation. Eighty percent of the
students who begin college drop out before graduation. Students feel a
frustration with the present school system. Tgx payers who must fund the
schools are demanding an accounting for the tax collars expended. No

longer can educators declare that they are educating the students for
careers beyond high school unless they are able to prove that the students
under their charge are employable. Mrs. Reisinger went beyond the reasons
for career education and moved into the definition of career education.

In her presentation, Mrs. Reisinger stated that the most important aspect

of career education was not vocational exploration, but rather that
decision making, self-awareness, and valqe clarification are the most
important parts of career education. Everyone needs ego reinforcement,
Everyone must feel that he is important. Every child should, in the process
of career education, come to feel that every job is meaningful and important.
After giving many illustrations and suggestions, Mrs. Reisinger ended the
in-service program with the key statement of the day concerning relevance.
If a child is able to understand the relevance of a subject matter being
presented, then school will become meaningful and hopéfully more enjoyable. (5)

Mrs. Reisinger's presentation was the first step toward convincing the
staff of the importance of career education at the elementary level. During
the next career education committee meeting, a noticeable change in the

attitude of the committee members was observed. They now realized what was
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meant by the concept of career education at the elementary level and the
opportunities within the classroom for enrichment. A "brainstorming' session
was held during this meeting; ideas, suggestions, and an in-depth analysis

of Mrs. Reisinger's comments were discussed. The statement that people

work best when they feel that something is their own idea is correct.

When this author assumed the role of facilitator of ideas rather than the
group leader, these committee members readily responded with new ideas.

These members were ready to do serious work on career education. This
author, therefore, expressesa sincere debt of gratitude to Mrs. Carol
Reisinger for inspiring these members.

This author attempted to contact known programs within the state.
Having recently received a copy of the Peoria, Illinois, program, this
author called the director of the program, Dr. Chester Dugger. He stated
*that many of their ideas were made possible under a federal grant, but that
the grant had expired and their entire program was in a state of flux.

A visitation at this time was not advised by Dr. Dugger.

The rest of the month of October was spent in related research on new
ideas in career education. A valuable source of information that was not
inmediately apparent was salesmen. This author constantly questioned
salesmen of educational matter on what new material was available in
elementary career education. Unfor;unately, most had little to offer.

Most textbook salesmen would be willing to recommend any new programs or
programs already in existence. Most textbook salesmen did contribute names
of people with whom contacts could be made.

At the next meeting of the career education committee, plans were
tentatively made., It was decided to begin the pilot program in early
April and stop the program at the end of the month. The reasons were

quite simple. By April, a definite program could be established for a thirty-



14

day pilot program.

Most material could be either purchased or constructed,

the goals and objectives could be prepared, and the program could be conducted

with a minimum of difficulty.

ANALYSIS OF OTHER CAREER EDUCATION PROGRAMS

In late October, all the career education guides previously ordered

had been received.

taken by the school districts.

approaches taken by school districts:

Moline School System:

Kindergarten

Grade One

Grade Two

Grade Three

Grade Four

Grade Five

Seattle Public Schools:

Kindergarten

Grade One

Grade Two

Grade Three

Grade Four

This author compared all of the different approaches

The following is a summary of the different

School workers--people who work in
the schools.

The family as a unit

The social community--people we
meet have jobs.

Careers within the city of Moline.

In-depth study of six various
workers.

Occupations of groups by geographic
locations within the United States.

Classroom jobs and duties of each
family member. All family must
share in home jobs.

Recognize that all people do not
have the same interests or abilities.

Identify and study community
occupations,

Why people prefer eertain occupations
and the occupations found in govern-
mental services.

Analyze career possibilities and how
they differ in geographical locations.,
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Grade Five

Peoria Schools Career Awareness:

Kindergarten
Grade One
Grade Two
Grade Three

Grade Four

Grade Five

Recognize the need for knowledge
The study of the qualifications
needed for good employment.

The occupations of father and mother.
School workers.

Worke;s in the community.
Talent--who makes it and why.

Resources--where do we get our
material and why.

Local commnity workers--an in-
depth study of three to five workers.

Belleville, Illinois, Career Awareness:

Grades K-4

Grades 3-6

Grades 5-9

Awareness stage--to acquire an aware-
ness of self, of people around us
and the work they do.

Appreciation and attitudes--career
development as it relates to the
student's self-awareness and to his
relationship to others.

Orientation and exploration--the
development of vocational understand-

ing in conjunction with self-appraisal.

Moberly, Missouri, Career Development Program:

Kindergarten
Grade One
Grade Two
Grade Three
Grade Four
Grade Five

Palatine Career Awareness Program:

Kindergarten

School helpers

Jobs at home

Jobs within the community
Choice of threé occupations
Variety of occupations

Wise decision.making on careers

Nature of occupations--need, value,
diversity.
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Grade One Importance of work in the life of
each individual.
Grade Two - Relationship of the production of
goods and services to the family

as a consumer unit,

Grade Three Necessity for diversified occupa-
tions in suburban setting.

Grade Four Interrelationship of occupations in
an urban setting.

Grade Five Role definitions of various occupa-
tions.
IN-SERVICE MEETINGS
An in-service meeting was to be held on January 9, 1975, for all
Community Unit #2 elementary teachers. The committee met on December 3,
1975, to discuss the career education program. It was suggested that an
additional guest speaker be contacted in order to present a program on
elementary career education at the January 9 meeting. It was the consensus
of the group that another guest speaker would be able to inform the staff
of the purpose of elementary career education. :
This author contacted Dr. Larry Bailey of Southern Illinois University
to inquire as to his availability as a guest speaker at our in-service
meeting. Dr. Bailey replied that because Southern Illinois University
would still be on Christmas vacation during that time period, he would be
most happy to conduct a two-hour in-service program on elementary career
education.
On January 9, 1975, Dr..Bailey presented an outstanding program on
elementary career education. A short summary will be presented on the

program Dr. Bailey presented.
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Three ma jor educational phases have occurred in the Twentieth Century.
The first phase was the phase that occurred after 1957, after the Russians
had launched Sputnik I. People in the United States demanded "excellence"
in education. The purpose was to train people in science, mathematics,
and foreign language. Eighty percent of the money was épent on twenty percent
of the students. Schools were criticized heavily and became an instrument
of national foreign policy.

The second major phase may be called the '"relevance'" era. This is the
era that the educational professionals gained control of the schools.
Curriculum development was the key phrase of this group. A number of
theoretical and technical achievements were made. New math and new biology
were examples of reviewing the present curriculum. This phase occurred
during the early 1960's. Yet, improvement in education was minimal.
Accountability by taxpayers became prevelant.

In the late 1960's and early 1970's, the third phase came into existence.
This phase is sometimes referred to as the '"panic" phase. The schools were
criticized because of their basic structure. Schools were referred to as
jails and were thought to de-humanize kids. What was wrong with the schoois
was not the curriculum, but the basic concept of the schools as an institu- -
tion., The critics felt that the schools had to be changed in two directions.
The schools must be held accountable for preparing kids for adulthood, and
secondly, the schools have to be more humane.

As a result of these three phases, the time has arrived for career
education. It is time to remove the false dichotomy between the white collar
and blue collar jobs. Intellectual snobbery can no lénger-exist. Dr. Sidney
Marland proposed the elimination of this, the artifical distinction between
things academic and things vocational and replace them with career education.

Career education is not a fad but a credible curriculum.
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The majo; question, therefore, is "what is career education''? The
answer is really quite simple. Career education is simply a program, a
process, and a cohcept. All of these may be referred to as approaches to
career education. Career education as a program and a concept are really
only the means of accomplishing career education.- The process is actually
the ends of career education. You must specify ends before you can select_
programs, curriculum materials, or anything else. There is a major difference
between content and process. We may be so devoted to content that we neglect

the expected outcomes of the students.

CREATING GOALS AND OBJECTIVES

It is very important in career education to define developmental stages.
Each developmental stage should include the developmental tasks for each
stage.’ All curriculum planning for career education can be done by stating
goals, general objectives, and finally specific objectives. The goals simply
guide our development. We do not teach from these goals. Our general
objectives tie together our general goals. The specific objectives are
really what you are teaching the kids.

An example was given specifically for first grade teachers to help
differentiate between work and play. This example was a part of the project
Dr. Bailey helped to develop. The main thought of this exercise is to help.
the children learn about classification.

You do not have an occupational decision unless you make it. It is
not your decision if someone makes it for you. Wise decision making is
a long, ardous task.

Creativity of the child becomes stifled. Career education will use
this natural curiosity of a child to help in career development. The purpose

of career education is not to create little workers, but instead to allow

them to help discover who they are and what they want to be.
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Self-awareness is the key of the success of career education. A
wholesome feeling Foward the concept of work is very important. You must
determine the child's interest before you allow him to make a career choice.
No one should ever impose his will on a formative child. Career choice
is actually a small part of career education. Self awareness is the most
important concept that a teécher can help the child dévelop.

Teacher produced material is often found tov be superior to commercially
produced products. The reason is quite simple. The teacher must decide on
objectives before the unit or material is prepared. Therefore, the materials
are "custom made'" to the child or group of children. Commercially produced
materials are excellent as supplementary material but are only a small part
of the total program. Once you decide on your goals, then you are ready to
develop the program.

In Dr. Bailey's sunmation, he stated that the most important program is
not the teacher but the child. The teacher can only facilitate the natural
creativity of children. (6)

Dr. Bailey's program was the catalyst to the elementary staff. It was
the enthusiasm that followed that was mosf heartening. The staff was t&tally
committed to using career education in their classrooms. The career education
conmittee now was ready to start work.

A few days later, this author and two members of the career education
conmittee attended a workshop at the Urbana Service Center for Education in
Urbana, Illinois. On January 14, 1975, Ms. Linda Finefrock, Ms. June Stark,
and Mr. Leo Bodino hosted the workshop on elementary career education. While
this workshop did not feature a single speaker, it dia feaéurq a variety of
career education material that was commercially available. The workshop

was more of a "how-to-do-it'" approach in career education.
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Four ma jor approaches were illustrated. The first was based on the U.S.
Department of Labor. The second approach was the unit concept. The teacher
would develop a single unit on a career and do an in-depth study of that
career and related careers. The third approach was a study of interrelated
jobs connected with producing a specific product. The fourth and final
approach was for students to simply view their surroundings and simply
explore the careers they find.

Ms. Finefrock stated that to initiate career education you really don't
need anything except imagination. She further stated that the core of the
curriculum was field trips. The field trip can do more to acquaint the
students with careers than many, many lectures. The key to the field trip
is not to merely take students on a guided tour of a factory, but instead,
the students must be thoroughly prepared. Cameras and tape recorders are
a necessity, A discussion of the tour is vital. It allows children to ask
a variety of questions, all related to what they have viewed.

Guest speakers are very helpful. It is first necessary to prepare the
guest speaker on the time limit and what material the speaker should bring.
A list of speakers that are available should be kept on file and used by
other staff members. A very important point was expressed--keep the parents
informed! Their support is essential to a career education program. A
suggestion of a career day featuring the parents as guest speakers has been
used in an Urbana area school with a great deal of success. The rest of
the meeting dealt with the examination of school materigl available, dis-
cussing the advantages and disadvantages of the commercially produced
products. Ms. Finefrock also stated that when purchaéing éommgrcially
available materials, you should buy them on thirty-day approval whenever
possible. The advantage is that you have an opportunity to closely examine

the products and use them in the classroom with the opportunity to return
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them if they are unsatisfactory without any expense except postage. The
final part of the program was a question and answer session dealing with
career education. '

Throughout the remaining month of January, the career education committee
reviewed the programs and a discussion was held on how our local program
would be handled. The philosophy previously adopted was revieyed and it was
the concensus of the committee that career awareness was still the avenue
to pursue.

Following Dr. Bailey's suggestion, a broad goal for each grade level
was established. All of the goals were designed around the concept of
career awareness. The grade level themes were established as follows:

Kindergarten The individual may develop self awareness

through observation of activities related to
the home.

First Grade The student may develop a career awaremness
through study and observation of school
activities,

Second Grade The student may develop career awaremness
through study and observation of community
workers familiar to the student.

Third Grade The student may develop career awareness
through study of careers within the city
of Robinson, Illinois.

Fourth Grade The student may develop career awareness
through the selection of a product manufactured
in the State of Illinois.

Fifth Grade The student may develop career awareness by
studying occupational groups located throughout
the United States.

Through the use of these broad, grade level themes, the program was
beginning to become well organized. The month of Febr@ary Qaslspent with
weekly committee meetings in an attempt to interpret the broad themes into
workable and measurable goals. During this time, a discussion on how the

program was to be initiated was held. It was the original concept of placing
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the pilot program in the Flat Rock attendance center. After much discussion,
the committee fel; that since this program was not tied to a specific school,
and since all schools should have the opportunity to observe the progress
of the career awareness program, it was recommended that each person on
the committee represent his individual grade level during the program. In
this manner, the program would be in operation at all three attendance
centers and only those people involved in the program would be using the
materials. This idea was a very important point in the program. By eac;
coqmﬁxtee member representing a different grade level, they would be the
people who had developed the program using the material to the fullest
advantage.

On Febr?ary 21, 1975, the specific goals for each grade level were
established. These goals are:

Kindergarten Goals: 1. To allow the children the opportunity

to familiarize themselves with the
many jobs performed in the home.

2. To strengthen the kindergarten
child's self concept.

3. To allow the children the opportunity
to see the value of accepting their
home responsibilities.

4. To allow children the opportunity
to relate what types of jobs they
do and why.

5. To expose children to particular
homemaking chores.

6. To allow children the opportunity
to discuss why jobs in the home are
important.

7. To allow children the opportunity
to simulate home situations in role
playing and in the housekeeping and
workbench areas of the classroom.



First Grade Goals:

Second Grade Goals:
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10.

To allow children the opportunity to
discuss how the family relationship/
activities change when mother works
outside the home.

To allow children the opportunity
to fully appreciate the role of
parents in the home.

To allow children the opportunity
to plan as their parents might do
under similar life situations.

To develop an awareness of the
importance of the different
types of occupations by learning
about the workers at school.

To promote positive attitudes
toward the work of school personnel.

To develop the ability to identify
school workers.

To help each student have a better
understanding of the interdependence
of the school workers.

To perform responsibilities and
duties at school.

To help children make better
adjustments in their communrity.

To help answer the questions of
children about the many things they
see and experience in their community.

To develop appreciation for the
services and contributions of others
through personal experience.

To encourage respect for work and
workers through development of
attitudes, knowledge, and skills.

To develop a positive self concept.

To stimulate in children the importance
of safety in work.



Second Grade Goals:

Third Grade Goals:

Fourth Grade Goals:
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To help children become aware that
they can become more successful when
they plan their work and develop
their skills.

To help children become better
acquainted with the characteristics
of various kinds of jobs.

To recognize that all people do not
have the same interests or abilities.

To develop an appreciation of the
role of man's work in past and present
society.

To help understand the role of the
individual worker in the economy
and different aptitudes for many
types of careers.

To help children learn that each
individual is responsible for his
own behavior when working or playing.

To help individuals adjust their
behavior to achieve a successful work
or play relationship with other people.

To help people plan, organize, and
control their behavior when working
and playing with other people.

To help people use information about
their personal behavior and informa-
tion about the behavior of others
when working and playing.

To help the student develop an
appreciation for all types of work.

To help the student develop an
understanding of the interdependency
of occupations. -

To help the student develop a
realistic view of the world of work
in terms of his own.abilities and
limitations.

To acquaint the student with a wide
variety of occupations in Illinois.

To stress the dignity of work and
that every worker performs a useful
function.
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Fifth Grade Goals: 1. To acquaint the student with the
individual differences of each
student in the classroom.

2. To assist the student in the growth
of the concept of self-awareness.

3. To help the student discover the
vast amount of jobs available in
the United States.

4., To assist the student in developing
an awareness of skills that are
necessary in certain occupations.

5. To develop the concept of the
interdependence between school and
occupational requirements.

On March 6, these goals were reviewed for the purpose of clarification
and were adopted. It was the opinion that the specific goals would be
included in the thirty-day lesson plans of the pilot program. These specific
goals would be reviewed and recommendations made at the end of April.

Later the same day, Mr. Ken Caraway asked that this author write a
short letter describing the program as proposed so that an amended report
could be filed with the Illinois Office of Education for the purpose of
increased funding.

Funding the program was of major consideration in early March. The
amount granted the staff by Superintendent Stitt was $1,500.00. The purpose
of this amount was to provide sufficient funding for the thirty-day period.
The committee met and agreed to limit spending to $200.00 per grade level.
Because the committee members had previously reviewed material that they
felt would be of assistance in the pilot program, the material was selected
and purchase orders prepared. This would allow a thirty-day period for the
purchases to be received. It would be important to note that.all purchase
orders were placed with the stipulation that they must be shipped on a

thirty-day examination period. Consumable items were exempted from this

examination period policy.
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On March 24, the conmittee met again to finalize all plans and to
determine the status of the purchases and the teacher made materials.
Lesson plan blanks were given to all committee members to be filled in
daily and kept as part of the program. Most of the orders were filled,
and those that had not arrived were not of a nature that would affect the
program.

The committee ended the March 24 meeting ready and anxious to begin
the project. The starting date was agreed to be April 3, 1975, inmediately
following the traditional Easter vacation.

On April 3, 1975, a freak accident occurred that delayed the program
for two days. At the Lincoln attendance center, the boiler malfunctioned,
forcing that building to be closed on April 4 and 5. This presented a
short delay at that attendance center. By phone, those teachers involved
agreed that April 8 through May 10, 1975, would be ample time for the program.
This would be a period of twenty-five days of student attendance. It was
also suggested that if additional time was needed, sufficient time would
be provided during the month of May.

On April 8, 1975, the elementary career awareness program was officially
started. This author visited all staff members involved at all buildings to
assist in any minor problems that may occur. Fortunately, the staff was
proceeding with no apparent delays.

No attempt will be made to cover all of the activities that occurred
during the pilot program. Examples will illustrate a gew activities by the
committee members. Field trips were numerous, guest speakers were utilized,
including the Mayor of Robinson. Many parents addre§sed éﬁe classes on
their particular skill and their own feeling about the concept of work.

Students wrote to various local companies and received replies on their

product and marketing operations. Two students even managed to secure the
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company president of a local industry to speak to the class and arrange a
personalized tour of his industry, complete with sample products for the
class.

Self awareness was also emphasized. Students were asked to write their
own thoughts in a form of a personal diary in one class. The student would
then at the end of the month try to determine his own likes and dislikes
at home and at school.

One of the most important audio-visual aids was secured through
Mrs. Carol Reisinger. Mrs. Reisinger contacted this author and inquired
if the committee had used the film series '"Bread and Butterflies' that is
available through the Illinois Office of Education. She further stated
that she would send two films immediately for use by the appropriate grade
levels. Having shown these films in the classroom, the results were good
in that they reinforced previously presented material.

On May 10, 1975, the pilot program officially ended. However, several
teachers did continue to use the material through the school year. A

review of the program was necessary and recommendations were to be made.
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CHAPTER III

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The materials selected by the committee members were thoroughly
evaluated and those that were inappropriate were returned. Specific
goals were reviewed and in areas that were needed, improvements were made.
Areas of weakness were either strengthened or in some cases deleted because
they were not necessary or were inappropriate.

This author views the program as highly successful. The staff was
most helpful and most anxious to prove its professional competence in
curriculum planning and design.

After careful study and discussion, the following recommendations
were compiled:

1. During the early part of the 1975-76 school year, the committee

~.would meet again to prepare a program for implementation for the
entire staff.

2. A thirty-day time period was inadequate to cover all material

desired. More time must be allotted to cover areas that the

committee felt important.

3. A guide should be prepared during the 1975-76 school year for
use by new teachers in the unit,

4. The career education program will be designed for use any time
during the school year and not be limited to a specific time period.

5. Flexibility must be provided in the program so that each teacher
may cover the material but limitations may be eliminated.

6. More money must be allotted for the purchasing of items that
may become available.

7. More guest speakers will be secured so that questions that arise
may be answered or at least recommendations for improvements be
made.

8. The career education committee be retained for the purpose of
reviewing the progress of the program at the end of the 1975-76
school year.
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The author of this paper has a few personal observations concerning

this pilot program. For those people who desire the program of elementary

career education, a few suggestions are given:

Ay

8.

10.

11.

Allow plenty of time. Don't be discouraged by the apparent lack of
cooperation. Most teachers are willing to help but are reluctant
to do so because they feel inadequate.

As project director, do your homework. You will be asked to guide
a group of people who initially have little direction.

Attempt to select your committee with the idea of securing the
people who are willing to work dilligently in completing goals.
Ideas are formed during the course of study, but the most important
task 1s getting those goals in a well-organized format.

~
Do not move too rapidly. Make sure that your committee members are
proceeding at a rate that will reflect their own skills and abilities.
At tempting to initiate a project without adequate skills or an
adequate background will doom the project to failure before you
start,

Don't attempt to convert the entire staff to a new concept in

curriculum. A few people who are willing to work will in time
make converts and set the example for others to follow.

Try to select the most promising ideas of the group. You cannot
use all ideas, but allow the members to select only those ideas
that show promise.

Obtain guest speakers whenever possible. An outsider may stimulate
the thinking of a group but will never succeed in making a program
an instant success,

Leadership is a difficult concept to identify. Leadership does not
mean imposing the will of the leader on the group, but rather to
facilitate the group into responding and acting. Do not be alarmed
1f the group does not follow the direction that you as leader feels
it should. You are only the leader in the respect that the goals
established are accomplished.

Rever discard an idea too quickly. If an idea is ridiculed by you,
you will encounter only resentment. ‘

You must a’lways keep in mind that the success of the program will
depend on the people in the classroom. You will rot be able to

monitor every move nor should you. The staff is a highly trained
group and will instruct the class in the most appropriate method.

Always allow for flexibility in your program. The main idea {is
that you are teaching a concept to students, not memorization of facts.
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12. Always analyze, review, and correct anything that you attempt.

Once you start the project, keep your goals in mind, Stick to
them.

As with all new programs, certain areas could be strengthened. However,
with the excellent cooperation of the elementa;y career education commiittee,
the program could be viewed as an outstanding success by faculty members
and students. Plans are cﬁrrently being comprised so that the career
education program will move from the pilot stage into part of the elementary
curriculum. As this project comes to an end, our work is not finished, but

instead is moving to another level--i.e. implementation.
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9-9-74

9-10-74
9-11-74
9-12-74
9-12-74

9-16-74

9-17-74

9-23-74

9-24-74

10-7-74

10-10-74

10-11-74

10-15-74

10-16-74
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LOG OF ACTIVITIES

Started to work on career education concept.

Attempted to contact various OSPI personnel by telephone.
No success due to a large number of the staff not available.

Contacted Mrs. Bonnie Gilenberg at the Mt. Vernon Division
of OSPI.

Contacted Mrs. Carol Reisinger, Career Education Specialist
with OSPI.

Sent a letter to Mrs. Mylrae Rundle in regard to Career
Education Program in Palatine, Illinois.

Called Mrs. Carol Reisinger in regard to an in-service
meeting on October 11, 1974. Permission was granted for
her to attend the meeting.

Wrote to Dr, Larry Bailey, Southern Illinois University,
in regard to his availability to conduct a workshop at
a future date.

Wrote to Dr. Edward Cianiawski, Urbana, Illinois, in
regard to a possible visitation. Meeting with the
local career education committee.

Wrote a letter to the Peoria School District regarding
teacher visitation. Received a call from Dr. Cianiawski;
visitation not practical, due to age and grade level
differences.

Wrote a letter to Mr. John Linder, Associate Commissioner
Office of Career Education, United States Office of
Education, Washington, D.C., regarding information on
governmental assistance in establishing an elementary
career education program.

Received the Dictionary of Occupational Titles, Volumes
I & II, and the Occupational Outlook Handbook, from the
United States Department of Labor.

Mrs. Carol Reisinger spoke to the teachers as part of the
local in-service program.

Meeting of the local career education committee.

Received a letter from the Peoria Schools. They have
lost their federal funding and the program is in jeopardy.
State visitors from OSPI; recommended that an elementary
career education program be established.



10-28-74
11-10-74
11-21- 74
11-23-74

11-29-74

12-10-74

12-15-74
1-6-75
1-8-75
1-9-75

1-14-75

1-16-75

1-23-75
2-3-75
2-12-75

2-21-75

3-6-75
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Received a copy of the Moline, Illinois, career education
curriculum guide.

Méeting of the local career education committee.

Received a call from Mrs. Carol Reisinger inquiring as
to the assistance of her presentation to the local
program,

Received a copy of the Seattle, Washington, career
education guide.

Received a copy of the Moline, Illinois, and the
Owantana, Minnesota, career education guides. Also
conducted a meeting of the local career education
committee. Conferred with Superintendent Stitt in
regard to the progress made to date.

Conferred with Mr. Ken Caraway, the high school vocational
director concerning the latest changes in new state
guidelines regarding elementary career education.

Received the Granite City, Illinois, career education
curriculum.’

Called Dr. Bailey regarding the January 9, 1975, workshop.
He confirmed the date and his willingness to assist in
conducting the workshop.

Meeting of the local career education committee.

Dr. Bailey presented an outstanding program. His
remarks were taped for later review and analysis.

A meeting was attended by a few members of the local
committee in Urbana, Illinois, on elementary career
education.

A meeting with the local career education committee to
discuss Dr. Bailey's remarks and to discuss the workshop
held in Urbana, Illinois.

Meeting of the local career education committee.

Meeting of the local career education committee. Goals
and objectives were discussed.

Reviewed the goals and objectives of the program. Decided
to pilot the program at the various buildings, rather than
a single building.

Regan to study various commercially prepared materials.
Met with Mr. Ken Caraway in regard to writing a short
description of the proposed pilot career education
program for Community Unit #2 Schools.



3-10-75

3-17-75

3-24-75

4-7-75

4-16-75

5-10-75

5-17-75
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Meeting of the local career education committee. Agreed
that commercially made materials would be ordered within
the budgetary limitations of $200.00 per grade level,
Ofrdering would be on an examination basis.

Commercially produced materials were ordered.

Final local career education committee meeting before
implementation of the pilot program.

The pilot program actually began,

A local career education committee meeting was held
to discuss the progress and the problems of the
pilot program.

The pilot program officially concluded.

A local career education committee meeting was held.

Discussion of the materials, program, and recommendations
for the 1975-76 school year were made.



APPENDIX B

MATERIALS FOR THE OCTOBER 11, 1974, IN-SERVICE PROGRAM

36



37

Mrs. Carol Reisinger is now serving as the Educational Specialist in
Career Education for the Office of the Superintendent of Public
Instruction.

Mrs. Reisinger's experience includes serving as Regional Consultant for the
Vermont State Department of Education's Division of Elementary and Secondary
Education.

Mrs. Reisinger has been with the New York State Department of Education
as Director of a federally-funded project in Career Education involving
21 school districts out of a Board of Cooperative Educational Services
Center.

Before that she wrote and directed a new work-study program for alienated
students in the Liverpool, New York school system where she also designed
an English curriculum for non-college-bound pupils.

Prior to Liverpool, she taught and served as Chairman of the Department of
English at Newport, Pa., and taught at Central Dauphin, Pa.

Mrs. Reisinger took her undergraduate degree at Millersville (Pa.) State
College and her MEd. in English at Shippensburg (Pa.) State College.
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CAREER EDUCATION:. WHAT IT IS ~ WHWAT IT ISN'T,

First, Career Education is NOT vecational education, although
vocational cducaticn is a necessary comronent of career educotion.

Second, Career Education is not occupational training, al-
thcugh. again, that's a necessary ingredient.

 Third, Career Educstion is not uimply the preovision of occupa-

tional infonmation beginning in the kindergarten level, the so-~
called World-of~Work ccncept, although that's also very importont.

Fourth,_ Carecer Education is nct obtained by the establishment
of an area vocational center. Unfortunately, too maony educaters
are using these terms synonymcusly. They are not the same.

Fifth, Career Education is not relative only to those children
and youth who will not go to collene, and....

6ixth, Career Educatien is nct secparate from, independent of,
or unrelated to sc-called academic education.

WHAT IT 1S

Career Lducaticn is, therefore, an attitude, an ecducaticnal
phileosophy, if you will, thaL must, to be tctally effective, rermeate
the thinking of avery teaghcr, counselor, administrator, hoard
member and parent in this ccuntry.

It is simply a commitment to do everything possible, beginning
with preschool pregrams and continuing threugh graduate schoel, to
gsee to it that the cducational systcem prepares all children, youth,
and adults, who do not suffer from an insurmountable physical, mean-
tal, or emotional impoirment, to functicn at the maximunm of their
ability when they anter the labor market.

This presures, therefore, that fovrth-qgrade teachers teach o
child math, not because there is an intringic value in learning
fractionz, but bucause some form of mathematics is absolutely neces-
gary tc allow that child, as an acdult, to be gainfully employcd. It
2ls0 presumes that the structure and scquence of the math pregram, a3
we know it, may have to be changcd because the developnent. of poer-
formance objcctives will define for the teacher what is esSontial
in the rath pregram of youngsters.

The fourth-grade teachex is obvicusily usec¢ here cnly for il-
lustrative purpescs. 7The same typc 0f example can be developea for
the sophomore English tcacher, the senior lanquaqe instructcor, the
community college histery prof;ssor, and the gracuate psycholody
course instructor. Carver Education, therefore, pervades all ¢f
education, ard everything wa 6& is done not for e sake of educa-
tion, but for the sake of thc Student's carecr preparatien,

RRRRRARAARS AR R AN AR

Abcve taken from Schaol Shop, AprLI 1973, P.Sl.
By William F. Picice. -
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KEY CONCEPTS Of CARFER ENUCATION

i
!

; 2. PrcParatxon for successful worklng careers shall be a
key objective of all education. .
2. Ewery teacher in every course will emphasvze the career

relevance of that subjact matter, Every teacher in every course at
every level can contribute to occupational preparation by emphasizing

career implications of traditional subject mattex.
|

" —

3. Comprehensive programs of self-assessment will provide
decision making experience to support carecer development.

4. i "Hands-on" occupationally oriented experiences will be
utilized as a method of teaching and motivating the learning of ab-
stract academic content.

5. Preparation for careers will gi.ve as much attention to
work attitudes. human relations, skills, orientation to nature of the
work-a-day world, exposure to alternatives in career choices, etc.,
as to actual job skills. Students should be made aware in their
school experience that "man works."” Utilize interrelationships be-
tween home, family, community and occupational society.

6. Learning will .not be reserved for the classroom, but learn-
ing environments will be identified in the home, the community, emnloy-
ing establishments and cocxdinated by the school. (Career training
will be provided to give vocational skills in high school, tech schoel,
community college, university, on the job -- for students of all ages,

for specific competencies, for entry, for up-grading, for re-entry,
or for new jobs or roles.

T There will be no beginning and no end, whether K-6, K-12,
K-14 or K-20. Beginning in early childhood, continuing through
reqular school years, allowing the flexibility of youth to leave for
experience and return to school for further educaticn -- a place for
adult training and, finally, productive use of leisure time and of
retirement, career education is womb to tomb.

8. Business and labor, private and public employers must
actively contribute to the goals of carecer education by providing the
cooperative study needed by students, teachers and counselors.

9. Carcer education will not ahzorb or bury all education.
citizenship, culture ancd family responsibility will st111 be there,
but career education will be their equal.

lo. Career education offers a mecaningful adjunct to existing
educational programs which promises to increase student motivation
while at the same time providing relevant service to society. It is
not simply a short-term oducational "fad:;" neither is it a single,
unified program. Career education has already found expression in a

variety of programs at all levels of education in all parts of the
nation.

SOURCE: Olympus Regearch corporation, Salt Lake City, Utah
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. OCCUPATIOVAL INFORMATICH ACTIVITES

Intervievs

Shi ts

Theme Writing

Rullettn Board

Debdote

Genernl 01scu‘55'; on
Smo 1l Gt‘ou.p Discussion
Commi ttee Work
Individuwl Study
Vocationa! Guidarce Kits
V~avepoper Articles
Oral Reports

Field Trips

Movies

Fllnstrips

Slides

Overheyd and/a- cpaque
Collect Wont Ads

Write vont Ads

Employment Security Coamissron

Exhiblts

Collect Materials
Coervation

Role Playing

35..

36.

58.
59.
4.
41.
42.
43.
Ak
45.
46.
47.
48,

Rescurce Pecrsons

Brot nstorming

Gomes

Research Prcjects
Demonstrations
Redio and TV (rograms
Il lustrations
Projects

Perepare uists
Crolktalks

Panel Discussions
Make files

Moke Tests
Standorized Tests
Prublen Solvaag
Propore Crarts and Craphs
Virdow Displays
Vrite Letters
Assign Reading
Thought Problems
Peepare Speeches
Kotebooks
SCeopbOOks

Lectures
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FIFLD TRIPS

The following are some interesting guidelines for Field Trips for Carecr

Development. This will be of value to any of the schools who are planning field
trips this spring and summer.

A. Teachér-?upil Planning

1. Plan type of trip.
:2« Are students interested in going on field trip?
3. 1s trip justifiable? (Can classroom provide same learning?)
4. Reason for taking trip:
8. Develop awareness of different workers
b. Helping them observe working conditions
¢. Awarenecss of interdependence of workers
d. Fit their jobs to courses (etc. ~ what math is used)

B. Teacher Preparation

1, Permission from principal
2. Plans for transportation
3. Permission slips
Develop form-sheet for the tour of business place
4. Contact business tour establishment
a. Permission to come and definite date and tire
b. Provide information for business place being toured
1) Number of students
2) Age, grade level, etc.
3) What material covered by students previously
4) Questions students might ask
5) Safety wmeasures to be observed
6) Questions workers might ask
¢. Secure any information or materials from business for students
to review before going on trip

C. Pupil Preparation

1. Watch for:

a. Working conditioms.

b. Duties of workers

c¢. Clothes they wear - appropriate

d. Number of workers

e. Safety

f. Do workers enjoy the kind of work they are doing
2. Special instructions

a. Appropriate clothing

b. Conduct on tour

c. Safety practices

d. Courtesy throughout tour

e. Departure time

D. Follow-up

1. Did you enjoy the trip? :

2. Would you recommend the trip for others? Why? Why not?

3. Vere all questions answered? '

4. Did you observe any kind of work you would enjoy doing?

5. What did you lcarn on this trip that vou didn't learn in class?
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CARCER AWARENES S IYVOERCTIERING COOS T IONNNRE
@R LN TS TR .

Samsesmurcrenysrenvoese

‘NTERY ITWER
INTERVIEVEE .
1. Wnen did you first think sbout bLecoming a/in

3.-Ts your work excrting?

n.Po you previde o Lervace Gt pocds?

¢ Do you do mcre than one thig?
2. when you weire young did you have ieterests that help veu tn your Job gy
3. Dces your job require spueidl abilitiess Dees yoer job require spuci’

too.s!” Wnat ore they?
. Wnat kipd of tralaing dovy, one need?  Niwre did you get. yours?

|

5. Wnat Kinds 7 jcbs d.d yau have AN you were 1n schonl?

6. Wnot plves you sovne of thg piestest satisfaction in your yob?
7

Whot are some of 1he ditudvantagues?
OC¢ you eveer get mad HbCut the thinps yeu do?

8 [ .jou pet 3 coftee brek?

9. Wonl1d you recuwend olhen pe:('p.le $CLAE AnLe a job ke yours?
10. Couid 2 man or 8 wanan d( your sob?

L. tLve you hevd other Jd)s’ Wit Jre they?

12, would you (iKe te chinge jobs? .

13 Describe 2 typicot doy.
How do jou gut tc weirk?

Iy Are there sny fringe honefyts?

How many dif;f‘e.c;ent Kindg of joebs did youo thunk ¢ Wefore you dec vded
on thi%s one? o

1€ Do you have Jday geoszls you hovon't rercnecl yet?

17, Wnot Scbs cde your bese friends tave?

I8 wWnat kind of vacitica 4ces yoar WoSKk pecyide?

19  How many hours do yoo Nnave te wepk? How tenp bave you wocked at
theS oL’ Do you hove tc tuke work hienc Trs },‘m-st." Oec pou evede
NPave tLC 70 WOy Cu yO0ur 3Cb* '

0. Wnat kit of 2riory Ccon a persen eqpett?  (Low and figh)

L

2. Yo you Yike Deangp 1ntervigwel?
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OCCUPATI QWAL \NFORMATICH ACTIVITES

‘Intervievs

Shi ts

Thene Writing

Bullettn Board

Debote

General Discussion
Smoll Group Discussion
Comm ttee Vot'k
Individudl Study
Vocational Guidonce Kits
N-wegoper ArticCles
Oral Reports

Feld Trps

Movies

F instrips

Sl ides

Overheyl and/or cpaque
Collect Want /ds

Write Nont Ads

Employment Sccurity Conmission

Exhibits

Collect Materials
Obervation

Role Playing

25.
26.

27.
28,

uo.
41.
42.
43.
Bl
Q5.
46-
427

48

ResCurce Persons

Brsi nstorming

Gomes

Research Pro _;'e:cts
Demonstrations

Rodio snd TV Programs
IYtustrations

Projects

Prepore wists
Crolktolks

. Ponel Discussions
Make Files

Moke Tests

Standarizedd Tests

fPrublen Solving

Prepore Charts and Craphs

Window Displays
Vmte Letters

Assten Reading

Thought Problems
Peepare Speeches
Notebooks
Steaprooks

Lectures
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Businass
-. Bonking
Commarce

Finance
Politics
Science

Medicine

Research

Lhaw

e -

SELF-REULIANT

Desigring

Salesmanship
Advertislng
Mancgemoy
lncuronce
ducarion
Monutacluring
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Aviolion

P pAncow: ¢ TEMPERAMENTAL SOCIAL
Enginesring H Edveotion
Science : Authership llc!ur!rrh : Salesmanthip
Fereatry v Fine Arts Painting : Business
AgricuMure ] Theutre Science ; Commores
Armed Forces t . Reseorch Irvenling : Pelitics
Conteacting L Scionce hethorbip Mursing
Transportation | Detigning Accounting . Ciwil Swrvice
Surveying . Music Comuasing ; - $1ensgraphy
Mapagement 1 Journativm Jusinesy ] Soclo? Yelture
; Politics : Composlag Fine Arts i low
Solscmanship i > Interior Docvecting ‘tqntu'.!m . Advertiting
Education . Commercial An Forestry : Edwcotion
Commarce l ; Architeciure Prefassicral i & fnsvronce
Finanze il Building Trodes | Bunking
Business 2 Social Walture )
Proforsional ! Mursing
olasgoonl 1. Haplog o s i o
e - ¥ iy
Sctence WEABINATIVE CO-OPZRAYIVE
Inventing Butinasa
Edvcotion Proforsirnal Businets Feteerch 3
Advertiting Stanogrophy Profusrional ‘Theology
Sofesmunihip Polities Eduration Politics
Enginseting Fine Ars Commaerca Bonking
Theslopy Musle ' Buiidirg Tradas Managemen!
Research Theatre : Exalnecedirg insuronze
Designing : Architecivre : Advertining Dsiigaing
Imecior Decorating Avintion T B Salesmuashin Interior Decorating
Home Econamics Teluvirion i E

AGQRESSIVE
Soleimenship

Commaice
Business
Law
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Palitics
fFinonce

Menviactining

Adveriving
Secratoein!
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iLL

llows simple map directions

scusses time sequence in
rms of people's lives

scusses relationship of
ople and land to their
cupation

es communication to foster
icial interation

cognizes important national
storical personalities

scusses importance of the
mrunity water supply

mpares agrarian development
different countries

plains the develooment of
ems in their historical
guence

mpares climates of different

gions in the United States

monstrate how land is used

‘relationship to topography

BOCIAYL, SITUDIES AND ﬁﬂ-. ER EDUCRTEON

- frimar? -

PERSON—-IN-THE-OCCUPATION

Policeman

Relatives and friends

Parents

Postman
Historian
Water commissioner

- Intermediate -

Salesman for farm supplies
Car dealer

Mapmaker or agricultural
researcher

Real estate salesmap

LIFE-CENTERED- ACTIVITY

Make a map of neighborhood

Describe how grandparents
dressed as a child :

Chart -parents' occupations
and community resources .

Organize a classroom postal
system

Pantomime or roleplay their
favorite historical figure

Make a collage showing the uses

of water and explain it to
other classes

Make a collaga showing various
tools, methods, and products

of different countries

Arrange pictures and models of
automobiles in a historical time

sequence

Make a climate chart of different
regions of the United States

Make models showing different
land types: mountains, plains,

swamps

IS
©



SKILL

Investigates institutions in
local community

Locates building on a city map

Explains legend on a map

Discusses development of local
industry in relation to natural
and human resources of area

Discusses contributions of
significant people during a
certain period of history

Compares values of different
cultures in relationship to
births and burials

Discusses basic economics of
a business

Discusses historical develop-
ment of transportation

PERSON-IN=-THE~OCCUPATION

Board member, superintendent,
representatove of teacher's .
organization :
City planning commissioner

- Upper -
Highway engineer
Local businessmen, farmers,

etc.

Librarian

Various speakers representing
various cultures

Member of the chamber of
commerce

Archeologist, town historian

LIFE-CENTERED ACTIVITY

Interview school administratoz,
board member and teacher, and .
make chart showing interrela-
tionship of roles '

Make a model town

Chart cross-country trips

Exhibit products grown or
developed by local industry

Create a play in which
historical figures are the
main characters

0s

Make a display denoting the
different customs from the
cultures studied

Set up a "mock" company

Report on the history of
roads



SKILL

Identifies letters of the alphabet

Torms letters legibly

-
Al

Jses grammar appropriately

>ronounces words correctly |,
Jses acceptable spacing and
i1lignment .

>laces events in sequence
jelects appropriate words when
vriting ‘

*inds reference raterials

Jses guide parts of books

lecads smoothly

LANGUAGE ARTS AND CAREER EDUCATION

- Primary ~

" PERSON=IN~THE-OCCUPATION.

File clerk
Sales clerk"

Television announcer

Telephone operator

Person who does newspaper

" lay-outs

Sportscaster, reporter

- Intermediate -

- Secretary

Likbrarian

Research assistant

Radio announcer

LIFE-CENTERED ACTIVITY

Alphabetize names of students
in class

* Set up store and write receipts

for articles

Create an announcement of an
up-coming school activity for
a radio station's "Community
Events" program

Roleplay phone company operations
Practice forming letters and
words on advertising pages of
newspaper

Retell stories using properx
sequence

Write letters to resource people
Investigate a topic by checking
different sources °

Write biography including a
table of contents, index, and

glossary

Poetry (or play) reading



CKILL

Organizes and expresses throughs
clearly

Speels correctly
Follows oral directions

Makes inferences from reading

Speaks with poise and confidence

Summarizes and organizes in out=-
-line form

Transmits intended meaning
through oral communication

Analizes content

Punctuates correctly
Clarifies complex material

Selects facts to support ideas

PERSON-IN-THE-OCCUPATION

Factory foreman

. Proofreader, signmaker

Gas stat}on attendant
Newspaper editor

- Uppér %
Restaurant hostess
Minister
Lawyer

Advertiﬁing manager

TV news writer:

Seamstress, tailor

Salesman (car or insurance)

LIFE-CENTERED ACTIVITY

Write a report'of assigned .
tasks completed at home or
at school

Proofread an article for ‘the
class newspaper

Follow oral-directions to
clean out cabinet

Group discussion on a
contemporary social issue

Plan a social event for parents
and interested community
people

(%44

Report interviews with adults "

Arrange a mocX political-
debate
Write ads

Write a news article to be
read out 1loud R

Follow simple written directions
to make a wall hanging

Write a sales pitch for a
used car



SKILL

Solves simple number
sentences (l+1l=2)

. Reads and understands

‘Counts from 1-100

Measures quantities

Uses calendar - reads anﬁ
writes dates

Recognizes and cuts out
shapes

Tells time - figure hours,
minutes, etc.

Utilizes .addition, subtraction,
multiplication, and division
concepts

Makes change

Multiplies fractions

Discusses understanding of
fractions

MATHEMATICS AND CAREER EDUCATION

- Primary -~

PERSON-IN-THE-OCCUPATION

Housewife
Housewife
Stock boy
Clerk

Secretary

School crossing quard, bus
driver

Timekeeper

- Intermediate =

Banker

Grocery store clerk

Sales clerk in fabric
store

Chef

LIFE~-CENTERED ACTIVITY

Use receipes

Figure cost of famiiy groceries
by working on shopping~lists

Inventory materials in room

Display items sold by the
pound, ounce, pint, gallon,
etc. '

Make an appointment book and
schedule events

Make safety signs by cutting
out sguares, circles, triangles,

etc. . o
w

Keep time sheet of classroom
activities

. Set up model bank in classroom

Set up model grocery store

Figure cost of material to
make clothing items

Follow receipes



SXILL

Reads and writes temperatures,
Centigrade and Fahrenheit

Constructs and reads graphs

Solves word problens

Finds perimeters and areas
Finds diameter, radius, and
circumference of circles
Finds volume

Finds percents

Knows time zones, daylight

time, AM and PM

Uses fractions

PERSON=IN-THE-OCCUPATION

Nurse's aide

Sales manager of car dealer-
ship

- Upper =«
Carpet layer, furniture
salesman ;
Architect, draftsman
Tire salesman
Building inspector
Bank loan officer

Airline pilot

Baker

LIFE-CENTERED ACTIVITY.

Record temperatures of student

Graph sales of each class
member for a money-making
project

Measure furniture in room for .
possible rearrangements

Make scale drawings of school
building '

Measure bicycle and automobile
wheels and compare costs

Find cubic areas of rooms in
(¥, ]
the school &

Operate a model bank

Figure time differences en-
countered on vacation trips.
Discuss health implications

Make cookies for bake sale -



SKILL

Identifies kinds of plants
Identifies kinds of animals

Demonstrates understanding of
how rocks are formed

Describes 5 basic senses

Discusses sun as a source of
heat and light

Discusses growth