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ABSTRACT
This field experience study paper examines the role audiovisual services should play as part of a learning resources center in
a community college. The specific institution chosen was Moraine Valley
Community College in Palos Hills, Illinois.

Moraine Valley is one of

thirty-nine community colleges in the state of Illinois.

Organized

along a "cluster college" concept, the institution has worked toward
providing a varied educational program for its constituents.
The Learning Resources Center was organized to provide support
for the instructional program.

Originally comprised of four separate

administrative units, i.e., library, audiovisual center, learning
laboratory, and study skills center, the growth of the institution
prompted a reexaminiation of its guiding philosophy and organization.
As part of the LRC, the audiovisual center also underwent scrutiny to
determine if its services were consistent with the LRC's and the overall
college mission.
A review of the literature examined the growth of the community
college movement, the evolution of the comprehensive learning resources
center, and the development of an instructionally supportive audiovisual
center.

Based upon the literature and a perusal of the agency setting,

a philosophical concept of the learning resources center, in general,
and the audiovisual center, in particular, was developed for Moraine
Valley Community College.
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The LRC concept revolved around offering a program which should
provide an environment for learning through the human and material·
resources located in a center in which the faculty and students could
interact.

The audiovisual center's revised mission pointed to building

upon its traditional base of providing day-to-day equipment needs and
expanding into the areas of instructional design and staff development .

.

To accomplish this task, the LRC will be organized along functional
lines irregardless of media format, and utilize a team management administrative approach.

Each professional staff member will work closely

with faculty and students, while the operational tasks will be handled
by the technical and clerical personnel.

In this manner, the audio-

visual center can become more responsive to the instructional needs
cf its constitutency.
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INTRODUCTION
The role of audiovisual services in the higher education mission
has evolved during the past thirty years.

During its early years,

instructional technology was viewed as "frosting on the cake," a
curiosity, an interesting item in itself, but not that relevant to
the instructional process.·

.

It was felt that instructional aids could make instruction
"lively, interesting, and productive."
instructionally sound.

No mention was made to being

Most audiovisual services were minor operations,

mainly established to dispense projectors and 16mm motion pictures.
Over the years there has been a shift in the concept of media
in education.

Instead of being a random, supplementary method used

as a teaching aid, the 1970's saw instructional technology being applied
to providing learning aids for students.

Because of this shift, a new

type of media practioner emerged to meet this need.

Rather than the

l960's concept of the media specialist as an operator of equipment or
the 1970's local production specialist, we enter the 1980's as instructional developers utilizing the systems approach to providing a viable,
measurable learning environment for the student.
The community college concept has also been evolving during this
time period.

Before the l960's, the two-year institutions were known

as junior colleges and their role was to provide the first two years of
a baccalaureate-oriented program to allow students to continue their junior/
senior years at a four year institution.

In the mid-1960's several

"community colleges" opened their doors to serve, not only the above

1

clientele, but to provide vocational/technical training as well as
community service programs.

Continuing into the eighties, they have

grown in enrollments and programs, and are a vital link in the lifelong learning activities of our national populace.
Since many of the community colleges in the 1960 1 s were new
ventures trying to r~spond to the needs of their constituencies, one of
the methods they employed was to establish integrated learning resources
centers to provide materials and assistance in the development of
pertinent resources for the

11

new student. 11

Al though some of the compo-

nents of a learning resources center, i.e., library and AV equipment
distribu~on, had existed as separate entities in higher education before
this time, the comprehensive integration of those tasks with materials
design and production, individualized learning labs, computer-assisted
instruction, and testing centers was a new concept.
STATEMENT OF THE PROBLEM
Moraine Valley Community College is one of thirty-nine community
college districts in the state of Illinois.

Established in 1968, the

college provides a variety of educational experiences including terminal
vocational/technical degrees, the first two years of a baccalaureateoriented curriculum, and courses, seminars, and \'1orkshops for community
members.

As part of the organizational structure, a learning resources

center was established.

Although a unified entity in name, the services

were divided administratively into audiovisual, library, learning lab,
and study skills center.
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Faced with a non-integrated program the college's administration
sought to develop a comprehensive integrated learning resources center.
Included was to be a unified organization prepared to meet the needs
of instructional design and development, acquisition of pertinent
resources, and expertise to train teaching faculty in better instructional methods.
This paper proposes to examine the current thinking on the
integration of audiovisual services into a learning resources center,
and define the role such services would play at Morafoe Valley Community
College.

In addition, it will develop an implementation plan

delineating the course of action the college should take.
LIMITATIONS
The overall mission and organization of Moraine Valley Community
College itself will impact the possible courses of action ultimately
proposed.

The mission of the Learning Resources Center and the Audio-

visual Services must not be in opposition to the general mission of the
college.

The proposed plan must meet reasonable fiscal accountability

within the college's budgetary processes.

The review of literature will

examine in general the development of community colleges and audiovisual
services, while focusing upon audiovisual services in the comprehensive
learning resources center of community colleges.

3

REVIEW OF THE LITERATURE
The Community College
An examination of the development of the public community college's
role in higher education will provide a foundation for the discussion
of comprehensive learning resources centers with integrated audiovisual
services.

Several books have been written concerning the gestation

of the American Community College Movement. (Blocker, 1965; Gleazer,
1968; Medsker, 1971, Thornton, 1972)
Th_e two-year college can trace its roots back to the mid 1800's,
where the idea of a separate institution extending the se.condary school
program and offering the first two years of the baccalaureate curriculum
was initiated. (Thornton, p. 47)
"American public community college came into being near
the turn of the last century ... Such two year institutions
were designed to meet more effectively the new knowledge
requirements of a society caught in a dramatic shift from
a rural-agricultural to an urban-industrial base. Academic
preparation for transfers to four-year colleges and
universities was a superordinate function of the curriculum."
(Medsker, 1971, p. 13)
This idea of capstoning the public school education with two years of.
college work was further advanced by William Rainey Harper,·the President
of the University of Chicago, in the late 1800's.

Out of this

discussion, the use of the term "junior college" was derived.

The

development of the junior college movement was based upon four factors,
i.e., university classes were becoming so large, they needed to reduce
the student population and junior colleges could fill that educational
role for the first two years; the normal (teacher-training) .schools
wished to offer more than straight pedagogical topics; the extension
4

of the public high schools into offering two years of collegiate work;
and the failure of small private four-year schools to maintain a viable
four year curriculum. (Thornton, pp. 51-52)

It was during this time

that the oldest public junior college in existence was established at
Joliet, Illinois in 1901.
From 1920-1945 the second component of the community colleges,
that of terminal-vocational education, was developed.

With the public

school system stabilizing at a twelve year program, the needs of
students who were not academically inclined and/or financially ready
to go to a university were not being met.

It was felt that the junior

college could develop a curriculum that included occupational education
as well as the traditional transfer program. (Blocker, p. 26)

This

indeed happened, and was encouraged by the close working relationship
that the local junior college had with their communities in providing
training for the employees of 1ocal industry and businesses.

(Thornton,

p. 54)

The concept of the comprehensive community college, to include
adult education and community services along with the baccalaureate
and occupational programs, became solidified from 1945-1965.

After

World War II, the returning soldiers were. faced with a different
society needing different skills.

This coupled with the G.I. Bill,

pressured existing educational programs.

The least costly and the

most non-disruptive to the family life for the soldier, was the junior
college.

Many men took advantage of this educationa 1 opportunity.

5

Since 1965, there has been a significant growth in the establishment of two-year community colleges.

With their role fairly well

defined over the years, the viability of such an institution to answer
theeducational needs of the local community was established.

By the

late 60's, the most populous states had organized a system of community
colleges.

These included California, New York, Texas, Florida, Michigan,

Washington, and Illinois. (Medsker, 1971, p. 22)
Illinois, as the home of the first public junior college, has
had a long history of providing two-year college programs. Most of the
historical development up until the mi~-60's has followed the pattern
set by the rest of the nation.

In the early days, most of the junior

college districts were connected to the local common schools.

It was

in 1959 that the junior college district per se was legalized for the
first time in Illinois as a separate entity. (Medsker, 1960, pp. 221222)

In 1961, the Illinois General Assembly permanently established

the Board of Higher Education and charged it with the tasks of coordination and preparation of a Master Plan for Higher Education in the
state.

The plan was finalized in July, 1964, and included provisions

for the extension of the then junior colleges districts into a system
of comprehensive community colleges. (Illinois Board of Higher
Education, 1964, p. 3)
The major features of the Master Plan as they pretain to
community colleges included, l) emphasizing commuter colleges; 2)
placing two-year colleges under the dictates of higher education as
opposed to the common schools; 3) expanding technical and vocational
education; 4) serving the under-educated youth of the state; and
6

5) providing extension and adult education programs. (Illinois Board
of Higher Education, 1964, p. 19)

This original plan was reviewed

perfodically and subsequent revisions undertaken further solidifying
the original premises. (Illinois Board of Higher Education, 1966, 1971)
In 1965, the Illinois General Assembly enacted the Public
Community College Act.

It established the legal basis for the statutory

development of a "comprehensive community college program. 11

As defined

by the law it was to include:
(1) courses in liberal arts and sciences and general
education; (2) adult education courses; and (3) courses
in occupational, semi-technical or technical fields
leading directly to employment .... 11 (Illinois Revised
Statutes, p. 2052}
11

Within the next five to eight years, thirty-nine community college
districts were established encompassing almost all of the geographical
land areas of the state.

True to the charge of the Master Plan and the

Community College Act, the colleges offer a comprehensive program
covering the six major areas of baccalaureate/transfer, vocational/
technical, adult education, community services, general studies, and
remedial education.
The Learning Resources Center
Along with the evolution of the junior college into a comprehensive community college, there was a like development of the library
into a learning resources center.

Several articles and books have been

written explaining this transformation, and can be referred to for a
more indepth explanation. (Dale, 1977; Genung, 1972; Wallace, 1976)
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When the junior college was a part of the high school during
their early development, the high school library served the junior college
students.

No extra money was provided to these libraries to increase

their collections to meet the needs of the junior college student.
Yet, the need for better materials and services became obvious, when
students requested materials to write-research papers and former students
returned from their four-year institution reporting the disadvantages
they had to overcome as a result of poor library service. (Genung,
pp. 44-45)
In the 1930's two developments occurred which pushed the junior
college library onto the path it now follows.

The first was the 1930

Standards for Junior College Libraries-which recognized the need for
a separate, viable collection responsible to junior college students'
needs.

Second was the initiation of ninety-two grants to junior college

libraries from the Carnegie Corporation.

Through this action the need

for local support of the junior college library was encouraged.

(Wallacei

p. 506) One such grant was made to Stephens College, a private junior
college for girls.

Out of this experiment came the concept of the

library as a vital partner in the instructional program.

Under the

leadership of B. Lamar Johnson, the Librarian and Dean of Instruction,
the Stephens College came to the conclusion that:
"The concept of the librarian as an active leader in
curriculum reform, as a professional sharing campuswide
administrative responsibilities, and as a participant in
the instructional program derived at least in part from
the Stephen experiment." (Genung, p. 47)
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In the period from 1945-1960, when the junior college was
undergoing its transformation from a liberal arts to a liberal arts and
vocational-technical institution, the libraries were also changing.
Now a part of higher education, the libraries reflected that change by
increasing their collections and professionals employed (Dale, p. 404),
staying open in the evenings, so as to serve its adult population,
providing library instruction to these same adults, ~nd the inclusion of
both print and non-print materials in their collections. (Wallace, p. 508)
In 1960, the American Library Association published their
"Standards for Junior College Libraries," (1960) Although largely
quantitative, they did have qualitative components.

Since many new

junior colleges were developing during this time, administrators used
the standards as criteria for developing their libraries.

Although

mention is made of non-print items, most qualitative measures were
for print materials.
in three areas.

The important impact of these standards were felt

First, a dialogue opened between librarians and the top

administrators thereby prompting the creation of a joint committee of
the American Library Association and the American Association of Junior
Colleges. Secondly, the standards were taken as a norm and many institutions made efforts to meet them, resulting in increased collection
development.

Lastly, the standards were used by the U.S. Office of

Education to make determinations of who should recieve supplementary
library grants under Title II-A of the Higher Education Act. (Genung, p.53)
With the massive expansion of the junior college into comprehensive community colleges during the 60's and 70 1 s, the role of the
library expanded into the new concept known as a learning resources center.
9

Prompting this change was the publication of the 1972 "Guidelines for
Two-Year College Learning Resources Programs'' (1972) by the ALA, AACJC,
and the Association for Educational Communications and Technology (AECT).
The philsophical basis for instituting a learning resources program was
stated thus:
" .•• the Learning Resources erogram has a fourfold role:
(1) to provide leadership and assistance in the development
of instructional systems which employ effective and efficient
means of accomplishing those objective: (2) to provide an
organized and readily accessible collection of materials
and supportive equipment needed to meet institutional,
instructional, and individual needs of students and faculty;
(3}to provide a staff qualified, concerned, and involved in
serving the needs of students, faculty, and community;
(4) to encourage innovation, learning and community service
by providing facilitjes and resources which will make them
possible." (ALA, AACJC, AECT, p. 307)
With these guidelines in hand, most of the community colleges
developed multimedia facilities providing all types of instructional
and support resourc~s encompassing a philosophy of service directed
by an administrative head having training or experience in both library
science and instructional teachnology.
Wallace, p. 511-552)

(Dale, p. 410; Genung, p. 69;

In 1979, addit.ional directions were offered by

the drafting of the "Statement on Quantitative Standards for Two-Year
Learning Resources Programs." (1979}.
The method for developing a specific learning resources program
has been discussed by several authors.

Most discussions center around.

the concept of providing a system for responding to the needs of the
parent institution.

Martin Tessner (1980)and Stanley Huffman (1978-79)

feel that generalized goals are an essential factor, since they are
resistant to change, are flexible enough to be able to spawn specific
objectives, and promote creative problem solving.
10

Other authors emphasize that the learning resources program
should include audiovi sua 1 and library services, al though most likely
ft will be built upon the foundation established by the library.
(Carnegie Co~mission on Higher Education, p. 51) Based upon these
concepts, professionals in the field have developed guidelines and
philosophies for their programs.

These include Peterson's six major

purposes of providing Service, providing individualized and individual
. experiences, supporting the instructional program, providing leadership
in the area of media, involvement in learning as a process and product,
and a concern for change and experimentation.

(Peterson, p. 22-23)

Sakovich's delineations include developing a master plan, organizing along
functional ·lines, establishing one administrative head~ housing the
center in one physical building, and hiring personnel with a variety of
backgrounds to insure a commitment to the learning center concepts.
(Sakovich, p. 58)
With these guidelines and philosophies in mind it is interesting
to look and see if such a commitment to integration is being made.
Lynn Dennison conducted a lengthy research project to examine just that
question.

Her findings indicate a greater degree of integration is

evident when the materials/resources are integrated, the catalogs of
materials are combined, and the staff is not divided along lines, relating
to the form of the materials.

(Dennison, p. 126) Orban finds that learning

centers have responded to the needs of their institutions by establising
diagnostic testing centers, individualized learning laboratories using
self-paced and auto-tutorial materials, and urging innovations through
seminars and staff development activities.
11

(Orban, pp. 29-30)

Thus, does the learning resources center concept provide a
fertile ground for the integration and development of a "new" audiovisual function within the comprehensive community co 11 ege.
Audiovisual Services
The use of instructional media in educational programs can be
traced back to the pen and ink era of history, although most authors
would agree that the 1920 s began the modern epoch.
1

The radio was

prevelant from 1920 onward, and the advent of 16mm sound motion
pictures offered a method for improving education.

Although available,

most American teachers did not have access to these communication
aids for their instructional programs. (Hitchens, p. 9; McBeath, p. 271)
World War II prompted the extensive use of audiovisual aids in
the training of both the military and industrial \'1orkers.
first successful use of such media on a massive scale.

This was the

As a result,

after the war commercial producers of such aids entered the educational
market place prompting increased usage in the public education field.
This continued until the middle 1950 s where there was a falling off
1

of usage. (McBeath, p. 271)
Two important developments initiated a turnaround in this
decline.

The first was the enactment of the National Defense Education

Act (NDEA) aimed at increasing the opportunity for young people to study
the sciences, math, and foreign languages.

Monies were available to

experiment with various learning devices, and the use of language
laboratories, instructional television, teaching machines, and multimedia presentations were introduced to the education movement.
(Hitchens, p. 9)
12

The second development stemmed from the work of B.F. Skinner on
teaching machines and programmed instruction.

Robert Morgan (1978)

suggests that the ideas expressed by Mr. Skinner served as a

11 • • •

tremendous catalytic force in education, causing the convergence of
three disciplines, which gave rise to the new discipline of educational
technology." (Morgan, p. 143) The field of communications gave education
the tools, i.e., equipment of its trade and research on information
storage and retrieval, message transmission, and communications networks.
Management science contributed the concept of systems analysis leading
educators to envision a systematic approach to designing instruction.
And, lastly, the behavioral sciences provided research on the learning
process pointing to the need for developing instructi.on to meet individual
learning styles. (Morgan, pp. 143-144).
Even with the prolification of research and studies on
instructional media and its role in education, Kemp's (1975) statement
still held true into the 60's ..

" ... In conventional educational programs,

audiovisual materials are typically used as supplements to instruction
or for enrichment purposes." (Kemp, p.3)
As. has been discussed before, it was during the 1960's that
the comprehensive community college with its integrated learning
resources center gained widespread acceptance.

Faced with a student

population that was generally, lower in academic ability, from the low
end of the socioeconomic ladder, not well prepared for college level
work, and interested in other work demands than school (Cross, pp. 47-51),
the institutions had to provide a learning environment viable for that

13

clientel~.

Since audiovisual services was an equal partner in the

learning resources program, it tended to spend less time competing
with other·support services on campus and expend its time developing
validated instruction for this student population. (Peterson, p. 30)
As Wallace has said:
"The acceptance of the challenge to meet the needs of a
diversified and heterogeneous group of students created
an interest in the psychology and application of learning
principles among many faculty members by the l970s.
Restructuring traditional courses utilizing behavioral
techniques, individualized instruction, and application
of new technologies received much attention from the
faculties. Experimentation in instructional techniques
tomeet student needs and provision for faculty development
programs to make possible adjustments from traditional
1ecture methods became features of community co 11 ege
educational programs." (Wallace, p. 509)
And, Evans echoes that sentiment when he said:
"The learning process thus becomes a program in which
technology, resources, and the instructor are brought
together, each functioning in the best way--technology
taking over many of the, routine chores of teaching,
continuously evaluating individual students, and providing
quick access to knowledge; learning resources bringing
the world into the classroom, taking verbal abstractions
and making them concrete; and the instructor leading and
quiding students on an individual and small group basis
into abstract areas of knowledge." (Evans, p. 150)
The specific methods by which the audiovisual services of the
learning resources centers implemented their partnership with instruction
varied from institution to institution.

Descriptions of various models

and organizational charts can be found in Allen (1973), Evans (1973),
Thomson (1975), Terwilliger (1975), and Peterson (1975).

Most of the

programs noted describe the use of instructional technology as"
more than the sum of its parts.

It is a systematic way of
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designing, carrying out, and evaluating the whole process of learning
and teaching in terms of specific objectives, based on research in
human learning and communication, and employing a combination of
human and nonhuman resources to bring about more effective instruction."
(To Improve learning, p. 21)
As the 1970 s ended with high hopes for the use of a systematic
1

approach to instructional design, a few authors looked into the future
noting possible potholes for audiovisual services and the instructional
technology to which they are committed.

Chadwick (1979)feels the

systematic approach cannot be totally successful unless there is the
acceptance of a technological model of education, rather than the
traditional model.

The traditional model of a teacher intensive,

passive student cannot be improved by surface mani pul at ions of the
twelve factors he notes.

"What is required are major changes at the

system level~ focusing not only on changes of the entire underlying model,
but also changes in the relation of the model to its overall social
system."(Chadwick, p.19)
Dede (1980) notes the continuation of long term fiscal problems
due to inflation,and the feeling on the part of the American public
that they have given education enough of its share of the economic
"pie."

Facing these facts, educational institutions could cut every-

thing a little bit, eventually leaving nothing of any value, or stop
doing certain things all together.

Or, the institutions could

identify those technological areas which would give the greatest return
both educationally and economically.
technologies,

Dede describes five such

(1) learning through home TV, (2) instructional
15

calculators, (3) home terminals to distant large computers, (4)
videodiscs and personal computers, and (5) electronic communications
and information processing.

The effect will be that training will be

done by machines and educating by humans.

A centralization of curr1culum

development but a decentralization of the learning environment into
the ho:ne and community.

"To maintain this high-technology society,

education must move to technological approaches, both for economic
reasons and to provide the intensive elaborate training and socialization
needed to copy in such a setting ...

11

(Dede, p. 21)

and

11 • • •

the

focus of instructional technology should be on training rather than
education; on small scale, low-investment applications whenever possible;
and on high reliability to avoid maintenance problems."

(Dede, p. 22)

DESCRIPTION OF AGENCY SETTING
The Moraine Valley Community College district was created in
1967, and opened its doors to 1,210 students in the fall of 1968.

As one of thirty-nine comprehensive community college districts in the
state of Illinois, its purpose

11 • • •

is committed to excellence in higher

education and is dedicated to serving the educational and cultural
needs and interests of the citizens of Southwest Cook County."
(Moraine Valley Community College, p. 3)
five objectives were established.

To accomplish this purpose

These included (1) providing

occupational and technical programs, (2) providing liberal arts and preprofessional courses for the first two years of a baccalaureate transfer
curriculum,(3) providing developmental opportunities for students with

16

academic deficiendes, (4) providing occupational, academic and personal
counseling, and (5) providing community services programs and continuing
education courses.

(Moraine Valley Community College, p. 3)

The college was organized along the "cluster college" concept.
Students would enroll in one of the clusters and have available to them
not only instructional programs of a liberal arts and/or technical
nature, but the counseling services to assist them in making decisions.
This Moraine "mix" provided opportunities for students and instructors
to interact more readily since each cluster was relatively small and
self-contained.

The physical plant was designed along an 11 open 11

conceptwith areas for large group instructional dissemination, small
group seminars, and open areas for easier instructional "mixing."
As the college grew larger, the original philosophy of small
cluster colleges grew cumbersome.

In 1974-1976, the enrollment of the

college jumped dramatically and the philosophy originally designed to
accommodate five thousand students now had to contend with twelve
thousand. These conditions prompted the institution to re-examine its
mission and organization.

Out of this perusal, the college establishsd

in 1980, a more discipline-oriented structure organized to handle this
increasing diversity.
The Division of Instruction provides the main instructional
activities of the college.

Orginally composed of five subdivisions,

or clusters, they each offered general education courses as well as
specific vocational/technical programs.

With the reorganization,

the Division expanded to eight subdivisions, i.e., Health Sciences,

17

Industrial Technologies, Business, Communications and Humanities,
Natural and Physical Sciences, Behavioral Sciences and Public Services,
Non-Traditional Learning, and the Learning Resources Center, offering
a "family" of courses to all the students who wish to enroll.
As part of the Division of Instruction the Learning Resources
I

Center had to re-examine its role in relation to this new direction.
A short description of.the emergence of the learning resources center
at Moraine Valley would be appropriate.

Originally there had not been,

in either name or fact, a learning resources center. When the college
opened, a library and an audiovisual center was established, each with
an administrative head who reported to the Vice-President for Institutional
Support Services. Although each administrative head maintained personal
rapport, no official coordination or cooperation was undertaken, except
as it might be directed by the Vice President.

Therefore, no coordinated

support program was offered to the faculty and students.
With the retirement of the Vice President for Institutional
Support Services, the administrative departments under his direction were
dispersed to other administrative divisions.

The library and audio-

visual center, still separate, were placed under the direction of the
Administrative Assistant. to the President.

The college soon realized

that this alignment of the library and audiovisual center was not appropriate.

It was during this same time period, the early 1970's that the

"Guidelines for Two-Year College Learning Resources Programs" (1972) and
the "Guidelines for Illinois Junior and Community College Learning Resources
Center" {1971, p.6-21) were published and offered as models for
coordinating into one administrative unit the library, audiovisual center.
18

and like instructional support units.

The Learning Resources Center

was, at this point, organized and placed under the Division of Instruction
where it could more appropriately offer these support services.
Although a Learning Resources Center in name, it still was not
an integrated comprehensive center in fact.

The administrative head

of the LRC was titualr, with the development of philosophy, objectives,

.

and plans of action still in the hands of the head librarian and
director of audiovisual services, who were soon joined by the directors
of the learning laboratory and study skills center.

Because of this

continued lack of coordination, the LRC did not fulfill its mission as
a partner in the instructional process.
Faced with a philosophically and physically non-integrated
learning resources center, the Vice President for Instruction established
as a major goal of the Instructional Division, the development of a
comprehensive learning resources center devoted to the integration of
all media into a program of instructional support, instructional design

and staff development.
The Audiovisual Services, now officially a part of the Learning
Resources Center, was, as noted above still philosophically separate.
Their view of their role centered around providing equipment distribution
and maintenance; designing and executing graphics, mainly for the public
information office and community services; duplication of audio and
videocassettes; and the rental and purchase of 16mm films.

The faculty

did not view the audiovisual services as a place to obtain advice and
assistance in improving instruction and/or in designing viable learning
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packages.

Activities of that nature were undertaken either by teams

of facultymembersassisted by hired graphics help or by contractual.
arrangements with outside agencies.
This field experience study paper will delineate, in general,
the role and organization of a comprehensive Learning Resources Center
at Moraine Valley Community College, and, in particular, the philosophy
and program of its audiovisual services •.
DISCUSSION OF ROLE AND ORGANIZATION
Learning Resources Center
The concept of a comprehensive learning resources center can
be simply stated, but the ramifications of those statements would be
far reaching for Moraine.
environment.

First of all the LRC should provide a "learning"

Through the availability of individual and group areas

with capabilities and support for various learning modes, the students
and faculty can select and utilize those that suit their learning/
teaching styles.

Secondly, the "resources" furnished by the LRC would

include human expertise coupled with information packaged in a variety
of formats which would be obtained whenever the learner/teacher so
desires.

Last, a "center" connotes a hub where the learner and teacher

could interface with the resources in an environment conducive to the
success of their endeavors.
The Moraine Valley Community College mission was devised to
provide a continuing catharsis for both faculty and students. A traditional
interpretation of the library/audiovisual functions is not relevant for
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such an organism.

But, a comprehensive learning resources center which

combines the above LRC philosophy with an organizational pattern designed
to maximize the various expertises, would provide an atmosphere where
the mission could flourish.
This "mix" would include segments from all areas of the college.
The LRC would provide a physical setting conducive to the interaction
between these segments {i.e., faculty, counselor, learning specialist,
c.urriculum specialist, media/design specialist, etc.) and the learner.
It would also contain areas where faculty could mix with needed expertise
in planning and executing the development of learning strategies and
modes.

Since a community college has a student population atypical to

traditional post-secondary education, the need for a variety of
learning modes assisted by a central, identifiable area of supplemental
and supportive help, is even more relevant.
The components of this comprehensive learning resources center
would include traditional functions as well as those necessary to carry
out the objectives of a Learning Resources Center designed for today's
educational needs.
The basic tasks, including acquisition of materials and equipment;
organization, preparation and circulation of the same; coupled with the
production and maintenance of these resources, are necessary to provide
a basic level of service in any LRC.

In a comprehensive LRC these basic

tasks serve as a foundation for the. expanded functions, which would
include instruction, assistance in the development-of educational
programs, plus special services for faculty and students as needed.
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Instruction involves workshops, in-service sessions, and
orientations for faculty and students in those areas of expertise inherent in the LRC's personnel (i.e., assistance in the use of audiovisual equipment; assistance in the evaluation of commercial products;
the sequencing of self-paced instruction; research methods; etc.).
The assistance in the development of educational programs would involve
a mechanism for maximizing the teaching expertise at Moraine to
meet the varying learner styles of the community college student.
Consisting of a team composed of curriculum specialists, learning
diagnosticians, researchers, educational designers, this everchanging
group would draw upon the resources and facilities of the LRC to help
the faculty member in his goal of effective instruction.

Special

services, such as the testing, listening/viewing individualized areas.
and reference services would continue while others would evolve as
needs arose.

Those would include assistance in the evaluation of

instructional strategies, expanded support services in graphics and
photography, learner diagnosticians, and development of a staff
development program.
This comprehensive learning resources center would be a centralized
unit, both physically and philosophically.
would reflect this centralization.

The organizational structure

One administrative head, to

coordinate the activities of the area,would have the overall responsibility
for facilitating the operation of the LRC in accomplishing the established
goals. Since a comprehensive LRC is a mix of a variety of expertise, the
team approach to operational control would be instituted.
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Each professional will be responsible for an area encompassing
his expertise, with technical and clerical assistance to release him
from daily operational tasks so as to provide time for professional
assistance to faculty and students.

Each will work within parameters

set by the college administration and further refined by the administrative
head.

There will be definite lines of authority and areas of respon-

sibility based on the goals of the LRC.

Being a support service, each

will be aware of their helping status in regards to the Moraine college
community.

Since the sum is greater than the parts, such a participatory

arrangement would be able to offer the college a combined expertise not
possible from separate units.
The responsibilities will be divided along functional lines
rather than an arbitrary nomenclature system (i.e., circulation of
audiovisual.materials included with circulation of print items;
orientations to include the total LRC; faculty development programs
organized with assistance from total LRC; etc.)
Audiovisual Services
The specific role audiovisual services would play in a learning
resources center would revolve around a basic philosophy.

This philosophy

includes an acceptance of their ro 1e as faci 1i ta tors of effective media
usage by staff and students, the development of appropriate instructional
strategies in partnership with faculty, and the assumption of providing
a viable staff development program.
The specific program offered would be based upon the solid
foundation of the traditional role played by audiovisual services.
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Equipment will be purchased, maintained, and delivered.

Production of

graphics, audio, and televised materials will be continued.
of 16mm motion pictures will become streamlined.

The rental

General advice on

proper usage of materials and equipment will be offered.

Efforts wi11

be initiated to establish the most efficient methods for continuing
these services.
Coupled with these basic services, the LRC audiovisual staff
will work closely with faculty and appropriate administrative personnel
to improve instruction.

Harrmons (1977) has painted a picture of the

instructional change that is, and will increasingly be, evident in the
community colleges.

The examination of instructional modes, learning

styles, and differential forms of staffing will require an audiovisual
service committed to a systematic approach to providing services and
designing

instruction.

Goodman (1977) sees the need for an internal

change agent to precipitate this needed catharsis.

Personnel in the

learning center are among the more uniquely qualified to perform this
function.

Peterson (1975, p. 32-44) delineates the specific tasks of

the audiovisual services as defining the process of instructional
development and analyzing the parts of the learning system to meet
specific objectives.

The Moraine Valley Community College's audio-

visual services will provide that task orientation by fostering
administrative support of instructional development through offering
viable instructional technology systems, by promoting the inclusion of
annual Divisional goals specifically directed towards this activity, and
by developing a systematic process for instructional design.
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Lastly, the audiovisual program will assume a more active role
in staff development activities for full and part-time faculty.

Staff

development assumes a commitment to improving the instructional quality
offered to the students.
11 A community college teacher cannot emulate his graduate
school professor and hope to 'reach' his students. The
teacher and administrator must together work toward
student achievement through teaching methods, grading
· practices, individualized instruction, advanced placement
tests, and adequate counseling and guidance. 11
(Medsker,1971, p. 158)

Since community colleges' main function is instruction, unlike
the traditional posture of other institutions of higher education, the
resistance of the teaching faculty to innovations necessary for improved
learning must be overcome.

Armsey (1973, p. 10-11) has described

four factors which contribute to this reluctance, three of which (i.e.,
fear of the effect instructional technology will have on the teacher's
role; the insensitivity of most

11

hardware" people; ~nd the lack of

involvement of the teacher in the process of development) are directly
related to the local philosophy of the audiovisual services' staff
development program.

It is imperative that the audiovisual center's

program recognizes this fact and provides for inservice sessions,
orientations to AV programs, and workshops on teaching strategies and
instructional design to insure the readiness of the teacher to accept
new innovations.

As Tyler (1980) has said:
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Hence, one important part of the procedure in developing
educational technology is to involve the teachers, those
who will be utilizing the technology, to participate
freely and responsibly in the efforts of development.
Where they see the potential contribution, when they
understand what the technology does and how it works, when
they believe they can handle effectively the medium,
device, or system without sacrificing time and energy
needed in other tasks of equal or greater importance,
teachers will adapt the innovations 11 tTyler, p. 15)
11

Abedor and Sachs (1978) echo the need for staff development before
innovations can occur by stating:
In order for instructional innovation to occur there
must be a particular level of readiness ... and different
innovations require different levels of readiness depending on the degree of change involved .... instructional
improvement agencies may accept readiness as it exists
and only undertake innovations consistent with the preexisting level of readiness. On the other hand, instructional improvement agencies may attempt to increase the
level of readiness such that a greater degree of change
becomes possible. The methods for accomplishing this
increase are FD sic, faculty development, and OD, sic.,
organizational development." (Abedor, p. 17)
11

In the past, the primary focus of Audiovisual Services has been
on providing for the day-to-day expressed needs of the staff.

Although

this is valid, the increasing problems of fiscal restraint, non-mobility
of faculty and diversification of student abilities necessitates the
realignment of the AV services functions.

This realignment involves

the institution of a staff development program to increase the knowledge
level of the instructors to new instrucational strategies and the
process of instructional design.
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SUMMARY

This field experience study paper has attempted to . present a
picture of the role audiovisual services play in the learning resources
center of Moraine Valley Community College.

This role requires an

orientation which goes beyond the traditional hardware/software bent
and into the realm of a full partnership with faculty in the development
of a plan which included the inititation of a systematic approach to
instruction and a staff development program at Moraine Valley Community
College to accomplish this goal.
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