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Achievement Goal Orientation and Perceived Motivational Climate in Winning
Collegiate Softball Programs

Abstract

The study examined the achievement goal orientations and perceived
motivational climate of collegiate Division I and III softball programs (n=8). The
goal orientations of each athlete (n=130) were measured using the Task and Ego
in Sport Questionnaire, TEOSQ (Nicholls & Duda, 1992) and the perceived
motivational climate was measured using the Perceived Motivational Climate in
Sport Questionnaire, PMCSQ (Walling, Duda & Chi, 1993). The purpose of the
study was to investigate the difference in athletes’ goal orientation and perceived
motivational climate between winning collegiate DI and DIII softball programs.
A MANOVA indicated a significant overall main effect difference between
divisions (F(4,125) = 3.075, p = 0.19) in goal orientation and perception of

motivational climate.

The between test results indicated (F (1,128) = 9.947, p =. 002) a
significant difference only in perceptions of performance climate between
divisions. Division I teams had a significantly higher mean (m=3.18) in
perception of performance climate than division III (m=2.84). There was no
significant difference found in perception of mastery climate, but DI programs
were slightly higher in perceived mastery (m=3.74) climate than DIII (m=3.69).

Additionally, there was no significant difference in goal orientation

between groups. Athletes in both divisions had high task and low ego-




orientations with DIII having a slightly higher task (m=4.37) orientation than DI
(m=4.30) and DI having a slightly higher ego (m=2.65) orientation than DIII
(m=2.39). Although the results show a significant difference only in performance
climate, both divisions were higher in perceived mastery climate and task
orientation than perceived performance climate and ego-orientation. The mean
scores were calculated according to the 5-point Likert Scale(1 = strongly disagree
- 5 = strongly agree).

The final results indicate that Division I and III winning softball programs
differ to a degree in the type of motivational processes present. Although each
motivational process was slightly different on each level of competition,
collegiate coaches may infer from the present study that winning collegiate
athletic programs share similar coaching methods and have similar athletes

despite differences in competition level.
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CHAPTER ONE

INTRODUCTION

What components make up a successful collegiate athletic team? Does it have
individuals who are motivated by improving on their skills day-to-day/week-to-week or
individuals who are motivated by demonstrating superior ability over others? Or does it have
individuals that are motivated in a climate where the coach rewards athletes for hard work or
where the coach only recognizes superior athletic ability over teammates?

One way researchers have shown the motivational components present in a sports setting
is the achievement motivation goal theory developed by Nichols (1984). According to this
theory, an athlete goes about achieving a goal or defining success in one of two ways, comparing
individual improvement from the most recent task to the last task or by comparing their ability
with the ability of others. Nichols (1984) defines these two ways of defining success as task and
ego orientation. Nichol’s two-factor theory of goal orientation was adapted in the sports realm
by Duda (1989) as task & ego involvement. These factors are independent of the other and work
to form an individual’s goal orientation.

In addition to goal orientations, Nicholls states that the situation at hand plays a role in
achievement motivation theory, which has been described as perceived motivation climate.
Research has indicated that the athlete’s perception of the motivation climate in sports may be a
contributing factor in the clarification of individual’s goal orientation (Solomon, 1996). The
motivational climate, like goal orientations, has two factors, mastery and performance based
goals. The mastery climate deals with the recognition of effort and the performance climate
deals with the high value of individual ability relative to ability of others.

While goal orientation concerns itself with how an individual goes about achieving a

goal, defining success and judging competence, the perceived motivational climate or team




climate in sport is comprised of the quantity, quality and sequence of the interactions that occur
among all team members including coaches (Fisher, Mancini, Hirsh, Proulx & Staurowsky,
1978). These interactions create a specific atmosphere, which is responsible for much of the
influence exerted on group member's behaviors. The individual in a position of leadership is
very often responsible for the climate of the group, and may play a factor in the productivity of
the group. Most recent research indicates that the leader of a group has more influence on the
team and climate, than an athlete alone, particularly if the athlete’s orientation is weak and
climate strong.

In many individual studies researchers have used the Task and Ego Orientation in Sport
Questionnaire (TEOSQ) developed by Duda and Nicholls (1992) to research goal orientations
and the Perceived Motivation Climate in Sport Questionnaire (PMCSQ) developed by Walling,
Duda and Chi (1993) to research perceived motivational climate. The TEOSQ has been used to
measure goal orientations of people of different cultural backgrounds, sport settings, gender and
different levels of competition. The PMCSQ has been used in the workplace, classroom setting,
physical education classes and sports setting. This study aims to find the difference of goal
orientations and perceived motivational, between different levels of athletic competition and how

these motivational process may interact to form the components of a successful athletic team.

Rationale
Research has shown that gender, cultural background, sport, time of season and
competitive level all play a significant role in the make up of an individual’s goal orientation and
perceived motivational climate. The present study aims to focus on the differences of each
motivational process on different competitive levels, the relationship of motivational processes
on different competitive levels and how they blend to form the make-up of successful collegiate
athletic programs.
Is the make-up of a successful team’s motivational processes different on different

competitive levels? Or are the motivational processes for successful programs similar despite




competitive level? No other study was found that looked at the motivational processes to find
the components present in winning athletic programs on different competitive levels.

Research should be continually conducted in the areas of goal orientation and perceived
motivational climate and how they interact. This will help determine the best combination of
motivational processes that will produce successful outcomes among athletic programs.

Setting up a particular type of motivational climate and finding a particular type of
individual to fit with that climate is believed to be important in getting optimal performance
(Seifriz, Duda & Chi, 1992). Because this has been found, it may be in the best interest of the
coach to set up an environment that fits an athlete’s behaviors or for a coach to choose athletes
that will fit the coach’s environment. Those in coaching positions may benefit from this type of
study because the findings will reveal the motivational processes that are present in programs
with winning athletic traditions.

The present study investigates the difference in motivational climate, achievement goal
orientations, and the interaction of the two between collegiate Division I and III softball
programs. There may be a significant difference in motivational processes between the divisions
because the higher the level of competition the higher value is placed in establishing superiority
over other individuals. For example, DI athletes have outside factors that include athletic
scholarships, ability level, nature of competition (size of crowd), media coverage and more
pressure on the coach to win. In comparison, DIII athletes do not receive athletic scholarships,

talent level is lower, fan base is lower and less importance is placed on ability level.

Purpose
The first purpose of this study was to investigate the difference in goal orientation
between Divisions I and III collegiate softball players.
The second purpose of this study was to investigate the difference in athletes’ perceived
motivational climate between Divisions I and III collegiate softball players.

A third purpose of this study was to investigate how perceived motivational climate




interacts with goal orientations in Division I and III winning collegiate softball programs.

Hypothesis

It was hypothesized that Division I softball players would have goal orientations higher

in both task and ego-orientation than Division III softball players.

It was hypothesized that Division I softball players perceive their motivational climate as

higher in mastery and performance than Division III softball players.

It was hypothesized that Division I softball players perceive motivational climate as high
in mastery and performance in conjunction with goal orientation high in both task and ego.
It was hypothesized that Division III softball players perceive motivational climate as

high in mastery climate in conjunction with goal orientation high in task.

Delimitations
Subjects of the study are Division I and III collegiate softball players from schools in
Illinois, Indiana, Missouri and Wisconsin (Division I-Western Illinois University, Illinois State
University, Ball State University and Southwest Missouri State University & Division III-Eureka
College, Lawrence University, Knox College and University of Wisconsin- Oskosh). Each
program was chosen based on geographic location, size of school, level of competition, gender
of coach and winning percentages.
Women coaches head all teams to reduce possible differences in coaching behaviors that
may exist between the sexes. All coaches have three or more years of coaching experience with
average career records above .500 at their respective schools. Three or more years of coaching
experience establishes some type of consistency in coaching behavior and an average career

record above .500 establishes a winning percentage that reflects that the program has been




successful over a three year or more years period. Each program was chosen from the Midwest

due to geographic variables that reflect differences in coaching styles, competitive level or

climate factors that may affect each motivational process.




Definitions

Task Involvement: Undifferentiated conception of ability to judge demonstrated

competence,conceives ability as improvement, and is concerned with learning or mastery of the

task (Duda, 1989).

Ego Involvement: The differentiated conception of ability to judge demonstrated competence,

perceives ability as capacity and is concerned with outperforming others and demonstrating

superior ability to others (Duda, 1989)

Task Orientation: Individual difference in the tendency to be task involved (Nicholls, 1984).

Ego Orientation: Individual difference in the tendency to be ego involved (Nicholls, 1984).

Motivational Climate: Situational goal structure (Kavussanu & Roberts, 1996).

Mastery Climate: Task involving achievement situations (Kavussanu & Roberts, 1996).

Performance Climate: Ego involving achievement situations (Kavussanu & Roberts, 1996).

Intrinsic Motivation: Engage in an activity in the absence of extrinsic rewards or constraints

(Kavussanu & Roberts, 1996).

Self-Efficacy: Situation-specific form of self-confidence (McAuley, 1992).

Adaptive Response: Positive cognitive responses, such as the feeling of competence or success in

achievement situation (Vlachopoulos & Biddle, 1997).
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Maladaptive Response: Negative cognitive responses such as the feeling of anxiety or failure in

an achievement situation (Vlachopuolos & Biddle, 1999).

Division I: Member institutions have to sponsor at least seven sports for men and seven for
women (or six for men and eight for women) with two team sports for each gender. Must meet
minimum financial aid awards for their athletics programs, and there are maximum financial aid

awards for each sport that a Division I school cannot exceed (NCAA, 2003).

Division III: Member institutions have to sponsor at least five sports for men and five for
women, with two team sports for each gender, and each playing season represented by each
gender. Features student-athletes who receive no financial aid related to their athletic ability.

Places emphasis on regional in-season and conference competition (NCAA, 2003).




CHAPTER TWO

REVIEW OF LITERATURE

Understanding what motivates an individual to achieve a goal has been one of the most

popular research topics in the psychology world. Research has focused on two motivational
processes, goal orientation and perceived motivational climate in the classroom, physical
education, office and sports settings. Studies were conducted to find differences in each
motivational process according to gender, age, cultural background, competitive level and sport.
This study will focus on the motivational process components present between winning athletic

programs on different levels of collegiate competition.

Achievement goal orientations
According to Nichols (1984), achievement goal theory assumes that the primary goal of
individuals in achievement contexts is the demonstration of competence and ability. This is an
individual’s goal orientation and the demonstration of competence and ability will define how
they view success.
Nichols states that two conceptions of ability exist and that these are projected through
two goal states of involvement that operate in the achievement context, task and ego orientation.
Individuals are assumed to hold one of these or both conceptions of ability. Task involvement
implies task mastery or personal improvement as reflecting high competence and subjective
success. Thus, perception of competence tends to be self-referenced if the individual is task-
oriented. Ego-involvement implies individuals judging their own competence by comparison to
others. In these individuals, high ability and perceived goal accomplishment result in the

displaying of superiority over those to whom they compare themselves and these individuals are




ego-oriented. For example, if a softball player is task-oriented, she will demonstrate task-
involvement by having the best performance she has ever had in an at bat situation. But if, she is
ego-oriented, she will demonstrate ego-involvement by working to outperform others in an at bat
situation. According to Nichols (1984) the two independent factors of goal orientation are
present in all athletes and the degree to which each factor exhibits itself is the athlete’s goal

orientation.

Competitive Level

It is believed that athletes participating at different competitive levels differ in goal
orientations. In reviewing literature no studies were found comparing goal orientation of 5
winning programs on different competitive levels. But there is literature that compares goal 3
orientations on different competitive levels. Carpenter and Yates (1997) found that amateur

soccer players were significantly higher in task-involvement than semi-professional soccer

players. Scores for ego-involvement were higher for semiprofessionals but not significantly 1
different. White and Zellner (1996) looked at male and female athletes participating in a variety
of sports at three competitive levels, intercollegiate, high school and college recreational sports.
They found that high school athletes were significantly more ego-involved than the
intercollegiate athletes and that the college recreational athletes were the highest in task-
involvement. Rysk & Yin (1999) conducted a study also comparing the goal orientations of
competitive levels (recreational and competitive league soccer athletes) and no significant
differences were found. Finally, in a study conducted by White & Duda (1994) comparing goal
o‘rientations of gender and competitive levels, the highest competitive level group was found to

be significantly more ego-oriented than the lower competitive level.

Gender

Research has also indicated that gender plays a role in an athlete’s goal orientation. In a

study by Duda (1989) using varsity high school athletes involved in individual and team sports, a



significant difference was found between the goal orientation of female and male students. The
results showed a significantly higher score for females on task-involvement and a significantly
higher ego-involvement score for males. Duda and Hom (1993) found no significant gender-
related differences in goal orientation for athletes and their parents involved in summer
basketball camp. Duda, Chi, Newton, Walling & Catley (1995) looked at members of a college
tennis class and found significant differences in scores related to task-involvement with females
scoring significantly higher in task-involvement than males. No significant differences were
found related to ego-involvement. The literature has shown inconsistencies with orientations

between genders, but more often males score higher in ego-involvement than females.

Goal Profiles

According to Nicholls (1989), one can be task-orientated, ego-orientated

Literature suggest that a larger percentage of elite athletes are high in both task and ego
orientation rather than low in both or higher in one and lower in the other, and that it is more
likely that the two goal orientations will be positively correlated at higher competitive levels.
Because the dimensions of task and ego orientations have repeatedly been found to be
independent in the sport setting, researchers have argued for the utility of goal profiles for
examining potential effects of goal orientations (Duda, 2001). In the formulation of goal
profiles, participants in a sample are usually divided by a median or mean split on the task and
€go orientation scales and then four classifications are formed: participant who are high task and
high ego, those who are high task and low ego, those who are high ego and low task and those
who are low task and low ego (Duda, 1988). More research needs to be conducted to determine

goal orientation differences in competitive level and gender.

Adaptive vs. Maladaptive Responses

Contemporary goal perspective theories suggest that behavioral variation in achievement

or both. Nichols’ goal perspective theory assumes that the two goal orientations are independent.

~

|
s,i




context is a function of the interplay between goals and perceptions of ability. Research

indicates that goal orientations affect adaptive motivational behaviors (e.g., intrinsic motivation,
attributions, athletic performance) (Li, Harmer, Chi & Vongjaturapat, 1996).

It is believed that an individual is likely to engage in adaptive patterns of behavior such
as choosing moderately challenging tasks, focusing upon effort within the context, trying hard in
the face of difficulty or failure, being interested in the tasks and persisting in the tasks over time.
The same pattern of adaptive achievement behavior is also assumed for goal-oriented people
when perceptions of ability are high (Duda, 1989; Dweck, 1986). Also an adaptive achievement
pattern will be observed among individuals who are ego-involved as long as their perceived
abilities are high, or among those who are task-involved regardless of their levels of competeﬁce.
Ego-oriented individuals with low levels of perceived ability, however, are assumed to exhibit
negative, non-adaptive achievement-related behaviors (Seifriz, Duda & Chi, 1992).

Goal perspective theories of achievement motivation predict that task involvement fosters
intrinsic motivation. In contrast, an ego-involving perspective is assumed to lead to reductions in
intrinsic interest (Nicholls, 1989). It is argued that experiencing intrinsic rewards may be more
difficult for people who are ego involved because the focus is on obtaining normatively
successful outcomes. Such a focus reduces the possibility that a person will perceive himself to
be competent and in control (Seifriz, Duda & Chi, 1992).

A considerable amount of evidence has emerged relative to the cognitive and affective
correlates of task and ego goals. In addition goal profile assessment has shown that a high task
orientation, either alone or in combination with a high ego orientation, has been linked to high
levels of enjoyment in children who did not think highly of their sport ability compared to
children high in ego orientation or low in both orientations (Fox, Goudas, Biddle, Duda &
Armstrong, 1994).

Task orientation has been associated with greater enjoyment and persistence in sport. It
has been hypothesized that task orientation would positively relate to personally controllable

attributions independent of success perceptions for either perceived ability group. That is, such




an orientation is more likely to lead to adaptive cognitive responses even after a perceived failure

on the task at hand. In a study (Vlachopoulos & Biddle, 1997) examining if task and goal
orientations can determine the experience of feelings of success, engagement in personally
controllable attributions and enhanced positive emotion regardless of any moderating effects of
perceived ability, the investigators found task orientation positively associated with success
perception, and this association was not influenced by differential levels of perceived ability.
And under the high perceived ability condition, ego orientation was positively associated with
personally controllable attribution, whereas the relationship was inverse for the low perceived
ability students engaged in personally uncontrollable attributions because of the belief that ability
is difficult to change and there is little space for improvement.

Scholars in the field have argued for the adaptive repercussions of being high in task and
ego orientation (Duda, 2001). Duda used the goal profile approach in a study investigating
persistence and behavioral intensity among recreation sport athletes (Duda, 1988), and it became
apparent that people who have both orientations exhibit high motivation. Duda (1997) then
suggested that what may make high task/high ego individuals motivated over the long haul is the
fact that they have their strong task orientation to fall back on when their sense of normative
competence is in jeopardy.

More specially, Nichols work (1989) suggests that a mastery perspective will more often
lead to the exhibiting of maximal effort, enhance the development of perceived ability and lead
to positive achievement behaviors. Nicholls argues that maladaptive task choices and
performance impairment are not found in task involvement. In ego-involvement, individuals
with low perceived ability choose unrealistically easy or difficult tasks, tasks that provide little
opportunity for development of competence. According to Nicholls’ theory only when an ego-
involved individual has high-perceived ability will he or she tend to perform well and to choose

intermediately difficult tasks.
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TEOSQ

The major measure of dispositional goal orientations in sport literature is the Task and

Ego Orientation in Sport Questionnaire (TESOQ), developed Duda and Nicholls (1989). Many
studies have supported the validity and reliability of this instrument. (Duda & Whitehead, 1998).
Consistent with the thinking of Nicholls (1989), this questionnaire uses variation in the
proneness to task and ego involvement in sport by assessing individuals’ achievement related
concerns or criteria underlying subjective success (Duda, 2001).

Within the theoretical framework of achievement goal orientation, Duda and Nicholls
(1992) developed the TEOSQ to assess individual differences in proneness for task or ego goal
orientation in athletic settings. Psychometric tests on TEOSQ have shown some construct
validity as well as internal consistency reliability in research involving a variety of samples,
including youth sport, high school students, and college age sport participants and non-
participants in North America (Duda & Nichols, 1992).

Even more, an additional contribution of Nicholls (1989) concerning orientations is the
proposition that task and ego orientations are orthogonal, not bipolar. This independence has
been supported in research using the TEOSQ in sport and physical education settings (Duda &
Whitehead, 1998).

One current dilemma is the potential inappropriate use of the TEOSQ as measures of goal
states or task and ego involvement. The questionnaires were developed to assess how
individuals define success in sport with respect to self-reference (trying hard, learning) and
normative reference (showing that one has more ability than others). In contrast to the situation
with independent dispositional tendencies, it is believed to be difficult to believe that an
individual can be in a state of task and ego involvement at the same time, although this
individual may experience various degrees of task and ego involvement in the same activity.
These two goal states, according to Nicholls (1989) entail different ways of processing an

activity that can fluctuate during an event (Duda, 2001).
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The TEOSQ does not measure personality traits but rather dispositional tendencies that

are relatively stable, but not fixed over time (Duda, 2001). Theory suggests that dispositional
goal orientations are malleable and are impacted by situational factors. For instance Ames
(1992b) indicates that a task-involving climate in the classroom setting promotes a task
orientation whereas an ego-involving atmosphere encourages the development of ego

orientation.

Motivational climate

While one aspect of research is related to achievement goal orientations in sport and has
shown that individual differences in goal orientation are associated with different motivational
processes of each individual, the other aspect of research focuses on situational influences or
motivational climate. Motivational climate is the atmosphere that a leader creates as a result of
his behaviors (Stringer & Litwin, 1968).

Similarly, while individuals can be task or ego oriented, environments can be also task
(mastery climate) or ego orientated (performance climate). Ames and her colleagues have used
the term motivational climate to refer to the situational goal structure and have adopted terms
mastery and performance to refer to task and ego involving achievement situations (Dweck &
Legett, 1988).

Motivational climate is the function of the goals to be achieved, the evaluation and
rewarding process, and how individuals are expected to relate to each other in a particular
setting. In a study by Ames and Archer (1988), they investigated the relationship of perceived
motivational climate on motivational processes in high school classrooms. Student perceptions
of classroom goal structure were assessed in relation to task choice, attitude about school and
attributions for success and failure. Students who perceived mastery-orientated structure
operating in their classrooms were more likely to use effective learning strategies, opt for
challenging tasks, have a positive attitude toward their classes and perceive effort as the primary

reason for success. Students perceiving a performance-oriented structure tended to make ability

U
S e

s SR




15

attributions for performance and to perceive their levels of ability to be low when experiencing

failure.

Competitive Level

Duda suggested (1992) that the performance outcome dimension of the sport setting
becomes increasingly important at higher competitive levels. Ryska & Yin (1999) conducted a
study comparing the goal orientations and perceptions of motivational climate of youth
competitive and recreational league soccer athletes. The perceptions of climate by the players in
a lower competitive league were more mastery-involved than higher competitive league youth

soccer players. The youth competitive league perceived more of a performance climate.

Adaptive vs. Maladaptive Responses

Similar to goal orientations, the type of motivational climate an individual is placed in
can also have a maladaptive or adaptive affect on the individual’s performance. In a study with
adolescent athletes competing in an amateur international competition Walling, Duda & Chi
(1993) examined the relationship between perceptions of the motivational climate and the degree
of worry experienced while participating and team satisfaction. The study was consistent with
achievement goal theory in that perceptions of mastery-oriented climate were positively related
to satisfaction with being a member on the team and negatively associated with performance
worry. In contrast, perceptions of performance climate were positively associated with concerns
about failing and adequacy of one's performance and negatively related with team satisfaction.
The literature suggests that the promotion of task-involving motivational climate is related to
greater team satisfaction (Walling, Duda, & Chi, 1993).

A goal perspective approach suggests that for predominantly task-orientated athletes,
regardless of their level of perceived competence, adaptive motivational responses will result
when in a mastery climate (Nicholls, 1989). That is for individuals who base their success on

self-reference criteria, participation in environments which emphasize effort and skill
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improvement will foster positive reactions and behaviors. Positive responses are also expected
for highly task-oriented athlete’s participating in climates which emphasize performance
(Newton & Duda, 1998). But as pointed out by Treasure and Roberts (1994) this prediction may
not be substantiated in cases where the motivational climate is strongly performance involving.
No study has reported a positive relationship between the perception of an ego-involving climate

and an adaptive motivational pattern (Papaionnou & Kouli, 1999).

Intrinsic Motivation & Self-efficacy

In the physical activity domain, self-efficacy, a situation specific form of self-confidence
has importance (Bandura,1986). Both intrinsic motivation and self-efficacy are desirable
outcomes in a physical activity contest (Kavussanu & Roberts, 1996).

The motivational climate is assumed to have an impact on intrinsic motivation of
individuals who engage in achievement contexts. Individuals are said to be intrinsically
motivated when they engage in an activity in the absence of extrinsic rewards or constraints
(Kavussanu & Roberts, 1996). A task-involving goal perspective has been both conceptually
and empirically linked to intrinsic motivation, whereas an ego-involving perspective has been
inversely associated with intrinsic interest (Duda, Chi, Newton, Walling, & Catley, 1995). In
other words, ego involvement by its defining features is incompatible with intrinsic motivation
(Kavussanu & Roberts, 1996).

Additionally, motivational climate was a significant predictor of self-efficacy, and
dispositions did not contribute to self-efficacy prediction. As a result, the type of motivational
climate induced by the coach is important in determining how it will impact the athlete’s
cognitive response or self confidence. A study conducted by Goudas (1998) examined the
relationship between motivational climates and intrinsic motivation. Goudas hypothesized that
for athletes high in perceived competence, perceptions of a motivational climate high in mastery
and performance would be positively related to intrinsic motivation. It was previously reported

in a study by Seifriz (1992) that there was a non-significant relationship between a performance-
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oriented climate and high levels of intrinsic motivation. Goudas (1998) hypothesized that for
athletes of low competence, perceptions of a motivational climate that were high in mastery-
orientation would enhance intrinsic motivation. Gouda’s hypothesis was not fully supported. The
results found that athletes with different perceptions of perceived competence did not differ on
intrinsic motivation. Results also indicated that perceived competence did not interact with

perceived high mastery climates.

PMCS

In order to test perceptions of motivational climate the Perceived Motivational Climate in
Sport Questionnaire (PMCSQ) was developed by Walling Duda & Chi (1993). Relevant to the
sport domain is assessments of the perceived situational emphasized goal structure that is
stressed by coaches and parents. Exploratory and confirmatory factor analysis has supported the
factorial validity of PMCSQ, studies have indicated that the task and ego climate dimensions of
the questionnaire are internally reliable and posses concurrent validity (Duda & Whitehead,

1998). The PMSQ has not been found to be orthogonal or bipolar (Duda, 2001).

Achievement Goal Orientation & Motivational Climate

Research from an achievement goal perspective has examined how the structure of
the environment referred to as the motivational climate (Ames, 1992a) can make it more or less
likely that achievement behaviors associated with a particular state of involvement are adopted.
In other words motivation climate can affect achievement goal orientations. Achievement goal
theory suggests that the predominant goal perspective held by the individual in a given
achievement context is a function of the interplay between dispositional and situational factors
(Nicholls, 1989). Individuals approach an achievement context with the predisposition to be task
or ego involved or both (Kavussanu & Roberts, 1996). Dweck and Legett (1988) have stated,

“dispositions are seen as individual difference variables that determine the probability of
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adopting a particular goal and displaying a particular behavior pattern and situational factors are
seen as potentially altering these probabilities.”

Early research on the matching or person-environment fit hypothesis (Pervin, 1968), in
relation to the interaction of achievement orientations and motivational climate, suggest that if
each individual’s environment matches the characteristics of one’s personality, there will be
higher performance, greater satisfaction and lower anxiety. In comparison, the person-fit
hypothesis states that a lack of fit is expected to result in performance impairment, dissatisfaction
and stress.

The person-environment fit perspective suggests that, for each individual, there are
environments that more or less match the characteristics of her/his personality. According to
(Pervin, 1968), strongly task-oriented athletes, regardless of level of perceived ability, should
respond more positively in a situation that matches their disposition. Highly ego-oriented athletes
with either high or low perceived competence are proposed to exhibit an adaptive pattern in an
ego-involving climate.

According to more recent research, strongly task-oriented athletes regardless of level of
perceived ability should respond more positively in situations that match their disposition. Ina
study (Newton & Duda, 1998) involving female volleyball players there was no evidence
supporting the person-environment fit hypothesis. They investigated the hypothesis that best
results in terms of predicting intrinsic motivation and expectations of success would occur in
situations in which the motivational climate was matched with the goal orientation. But the
person-environment fit hypothesis was supported by work of researchers (Duda, 1993; Dweck &
Leggett, 1988; Teasure & Roberts, 1994) who have suggested that strong motivational climates
may override the influence of disposition on one's motivational perceptions and beliefs,
particularly when one's orientation is not very strong.

Ntounanis & Biddle (1998) conducted a study examining the relationships of
achievement goal orientations and perceived motivational climate. The subjects were university

athletes. Some "matching” was indicated in this study with high perceptions of mastery climate
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found in conjunction with high perceptions of task orientation, and moderate to high perceptions
of performance climate found in conjunction with moderate to high perceptions of ego-
orientations. Ntoumanis and Biddle (1998) studied the interdependencies between the perceived
motivational climate and dispositional goals in a cross sectional design via structural equation
modeling. Among British university athletes, results showed that a perceived task-involving
climate was associated with an task-orientation. The researchers’ interpretation was that athletes
prefer to belong to teams with compatible views on the nature and means of achievement,
supporting the matching hypothesis.

Commenting on the possible interaction of these two dimensions of motivation, Dweck
and Leggett (1988) suggest that in an achievement context in which the situational cues favoring
either a task or ego goal are vague or weak, an individual’s goal orientation should be more
predictive than the situation criteria. If, on the other hand, the cues are strong in favor of either a
performance or mastery climate, dispositions should be less predictive, and greater homogeneity
among responses of individuals within that context will result. The stronger the disposition, the
less likely the situational cues are predictive or the situational cue necessary to influence the
disposition will be stronger. Alternatively, the weaker the disposition, the easier it can be altered
by situational cues. Dweck and Legett (1988) contended that one should expect individuals to
behave inconsistently across situations, when the strength of the cues varies across these settings.

A fundamental tenet of achievement goal theory is that dispositional goal orientations and
perceptions of motivational climate are two independent dimensions of motivation affecting
behavior in achievement context (Nicholls, 1989). Ames (1992) suggested that long-term
exposure to a mastery climate should promote task orientation, while a performance climate will
encourage the development of ego orientation.

This study aims to conduct further research in the investigation of goal orientation
profiles, perceptions of motivational climate, the possible interaction of these two motivational
processes and how they blend to form the make-up of winning athletic programs on different

competitive levels. Both are two dimensions of motivation that can affect behavior (Nicholls,




1998). Research to date however, has primarily dealt with disposition goal orientations and
perceptions of motivational climate in isolation (Treasure & Roberts, 1998).

The methodological challenge of testing possible interactions between goal orientations
and perceptions of climate is that reasonably large samples of athletes are required (Duda, 2001).
Contemporary goal theorists are short on specifics of when, how and how much orientations and
the perceived climate might interact. Dweck and Leggett (1988) suggest situational
characteristics, such as the degree to which the environment is task and ego involving, can alter
the probability of adopting a goal of action. The orthogonality of goal orientation complicates

such probabilities (Duda, 2001).




21

CHAPTER THREE

METHODS

The purpose of this study was to investigate the difference of athletes’ goal orientations
and perceived motivational climate between winning softball collegiate divisions I and 111
programs. A second purpose was to investigate a relationship that may exist between goal
orientation and perceived motivational climate in winning collegiate softball divisions I and I1I

programs.

Subjects

Eight winning collegiate women softball programs participated in the present study, four
division I mid-majors and four division III programs. A total of 130 collegiate female athletes
participated. The schools selected and willing to participate included Division I, Illinois State
University (n=22), Western [llinois University (n=17), Ball State University (n=16) and
Southwest Missouri State (n=16); Division III Eureka College (n=17), Knox College (n=17),
University of Wisconsin Oskosh (n=16), and Lawrence University (n=9).

Subject selection criteria first included an in season sport, to factor in the possibility of
doing research on motivational process during pre-season or post season will not reflect the best
results as peak performance outcomes occur in season. A second selection criteria included,
programs headed by female coaches, to limit any possible differences in coaching behaviors
between the sexes. A third selection criteria included, each coach having coached at their
respective schools for at least three years, with a school career record above .500. Three years of
coaching experience may establish coaching behaviors. A fourth selection criteria included a
school career record of above .500 to establishes a winning program or tradition. A fifth

selection criteria included, having only women athletes to eliminate differences in perceptions of




motivational climate and goal orientation that exist between the sexes. Finally each program was

selected based on geographic location to take into consideration the coaching behaviors, level of
competition and overall cultural makeup of the Midwest, which could result in additional cultural

variables.

Instrumentation

The instruments used in this study were the Task and Ego-Orientation in Sport
Questionnaire (TEOSQ) and the Perceived Motivational Climate in Sport Questionnaire
(PMCSQ). The TEOSQ (Appendix A) questionnaire measures goal orientations of individuals.
Nicholls and Duda (1992) developed the TEOSQ. This instrumentation has been used in Greek
physical education and has shown to be reliable and valid. Athletes respond to thirteen questions,
noting when they feel most successful in sport. Each question is scale rated from S (Strongly
Agree) to 1 (Strongly Disagree). The questions are divided into a subscale of seven task-
orientation questions and six ego-orientation questions. The Perceived Motivational Climate in
Sport Questionnaire (Appendix B) was constructed in order to investigate the subject’s
perceptions of motivational mastery and performance climates. This questionnaire has a Mastery
(9-item) and a Performance (12-item) subscale. Responses are rated on a 5-point Likert scale
ranging from 1 (strongly disagree) to 5 (strongly agree). Examples of mastery climate items
ihclude, players try to learn a new skill and trying hard is rewarded, while performance climate
items include, only the top players get noticed, and players are taken out for mistakes. Seifriz,
Duda and Chi (1992) and Walling, Duda and Chi (1993) have demonstrated the validity of the
PMCSQ.




Procedures

The teams selected for this study were identified through the schools’ athletics Internet
homepage to confirm the coaching tenure of at least three years at respective schools and a career
record above .500 at their current schools. Initially 10 schools were selected from each division
and 8 coaches responded.

The head coach of each team was contacted through a letter by e-mail and via postal mail
(Appendix C) and by phone explaining the purpose of the study. A phone call was made to each
school to ensure receipt of letter, to confirm participation and to explain any further details of the
study. Four Division I and four Division III schools agreed to participate.

Once participation was confirmed a packet consisting of a letter(Appendix D) thanking
the coach for participation, explaining the purpose of the study and instructions on how to
administer the questionnaires was sent to the coach. The coaches were asked to have someone
other than themselves administer the 13-item TEOSQ and the 21-item PMCSQ, which also
included five demographic questions, year in school, position, scholarship status and amount of
playing time. A letter to the athlete (Appendix E) was also included explaining the purpose of
the study and directions needed to complete both questionnaires. The packet also included a
self-addressed stamped envelope (SASE) for the questionnaires to be sent back after completion.
Each SASE was color coded on the inside to match the packet in correlation with each individual

school.

Data Analysis
Each athlete’s score for task-orientation was determined by adding the responses for
items 2, 5,7, 8,10, 12, and 13 on the TEOSQ and then dividing by seven to obtain an adjusted
mean score based on a Likert scale of 1=strongly disagree and 5= strongly agree. Similarly, an
ego-orientation score was determined using items 1, 3, 4, 6, 9, and 11 on the TEOSQ. Items 2, 4,
5,10, 13, 15, 16, 17 and 19 on the PMCSQ were used to determined a mean adjusted mastery-
climate score for each athlete. PMCSQitem 1, 3,6,7,8,9, 11, 12, 14, 18, 20 and 21 were used
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to calculate the mean adjusted performance-climate score for each subject. Means and standard
deviations for task and ego-orientation and for master and performance-climate were then

calculated for each Division (I and III)

A multivariate analysis of variance (MANOVA) was performed, using SPSS Version
10.0, with the subscales of mastery-climate, performance-climate, task-orientation and ego-
orientation as dependent variables. The first hypothesis would be supported if DI softball players
scored higher in task and ego-orientations than DIII softball players. The second hypothesis
would be supported if DI softball players scored higher on perceptions of a mastery and

performance-climate than Division III softball players. The third and fourth hypotheses would

be supported if DI and DIII softball players’ perceived motivational climate were positively

related to their goal orientations.
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CHAPTER FOUR

RESULTS

The purpose of this study was to determine the motivational processes present in winning
softball programs and to investigate a possible interaction and difference between collegiate
athletic competitive levels. The study used the Task and Ego in Sport Questionnaire (TEOSQ)
and the Perceived Motivation in Sport Climate Questionnaire (PMCSQ) to assess the make-up of

successful teams at different competitive levels.
Demographics of the Subjects
Year in school, scholarship status and playing time were included on the PMCSQ and

TEOSQ questionnaires.

Year in School (Question 1)

As shown in Table 1, the proportions by class year were similar for both divisions, with

the exception of a slightly higher percentage of freshmen in Division 1 and slightly higher

percentage of sophomores in Division III programs.

Table 1. Year in School Shown by Division

Division 1" 2 31 4h
I 31% 22% 28% 18%
11 25% 29% 27% 19%




Scholarship Status (Question 3)

Many Division I softball players received a partial athletic scholarships (37%) or full

athletic scholarships (22.9%) In comparison most Division III softball players received a

combination of academic and financial aid (42.9%), financial aid (27.1%) or academic

scholarships (22%) (Table 2).

Table 2. Scholarship Status by Division

Full Partial Academic  Financial Athletic & Athletic &
Division Athletic Athletic Aid F m:rixé:xal Academic Walk-on Other
I 22.9% 37.0% 2.4% 13.4% 12.0% 8.7% 1.4% 2.2%
111 NA NA 22.0% 27.1% NA NA NA 8%

Amount of Playing Time (Question 4)

Table 3 shows Division I softball players in the present study received a significant

amount of playing time (57.7%). The majority of Division III softball players in the present

study also received a significant amount of playing time (61%). Overall 95.7% of the

participating athletes received playing time on the DI level compared to 4.3% who did not.

On the DIII level, 96.6% of the athletes received playing time compared to 3.4% who did not.

Table 3. Amount of Playing Time

Division Significant Some Little None
I 57.7% 16.9% 21.1% 43%
111 61.0% 23.7% 11.9% 3.4%




Hypothesis Test

There were four hypotheses tested in this study. The first stated that Division I softball
players’ goal orientation would be higher in both task-orientation and ego-orientation than
Daivision III softball players. The second stated that Division I softball players’ perceptions of
motivational climate would be more mastery-involved and performance-involved than Division
III softball player perceptions. The third hypothesis stated that Division I softball players’
perceptions of climate would be high in both mastery-involving and performance-involving in
conjunction with goal orientations high in task-orientations and ego-orientations. The fourth
suggested that Division III softball players’ perceptions of climate would be more of a mastery
involving than performance involving in conjunction with goal orientations as more task
involving than ego-involving. The means and standard deviations and adjusted means for the
perceptions of motivational climate and goal orientations are shown in Table 4. A comparison
between divisions of the adjusted means (Madj) is shown in Figure 1 for goal orientations and in

Figure 2 for motivational climate.

Table 4. Means, Standard Deviations and Adjusted Mean Scores

Motivational Climate Goal Orientation
Division M SD Madj M SD Madj M SD Madj M SD Madj ,
Mastery | Performance Task Ego
I 338 43 374 382 7.6 3.18 30,1 7.1 430 159 51 265
111 332 48 3.69 341 70 284 306 7.6 437 143 47 239
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In order to test each hypothesis a multivariate analysis of variance (MANOVA) was

performed to determine the existence of any significant differences between the two levels of
collegiate softball players (Divisions I & III) in both perceptions of motivational climate and
goal orientations. The results for this study indicated an overall significant difference (F (4, 125)
= 3.075, p=. 019) in both perceived motivational climate and goal orientations.

The between test results indicated the only (F (1,128) = 9.947, p=. 002) significant
difference was in perceptions of performance climate with Divisions I (m=3.18) being higher
than Division III (m=2.84). There was no between test results that indicated a significant
divisional difference in task-orientation, ego-orientation and perceived mastery climate between
divisions.

Both groups did perceive a high mastery environment with (DI/m = 3.74) having a
slightly higher score than (DIIl/m = 3.69) but not significantly different. Both groups also
indicated high task-orientations with (DIII/m = 4.37) having a slightly higher score than (D1/m =
4.30) but not significantly different. Finally, the results indicated a slight, but not significantly
higher score for DI softball players in ego-orientation (m=2.65) than DIII softball players
(m=2.39).

The mean scores for both divisions perceptions of climate and goal orientations were
calculated according to the 5-point Likert scale (1 = strongly disagree - 5 = strongly agree). The
means were determined by dividing the number of questions in each subscale by the mean total.
Newton and Duda (1998) stated that the best combination of goal orientation and motivational
climate is to be both task and ego oriented in conjunction with a mastery climate. This was not
reflected in the present sample as players in both divisions had high task-orientation (4.3 and 4.4)
but lower ego-orientation (2.7 and 2.4). Additionally, DI was higher in both a perceived Mastery

(3.74) climate and perceived performance (3.18) climate.
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Discussion

Goal orientation is the set of personal goals that relate to beliefs about success and
failure. An athlete’s perception of motivational climate is the degree to which an athlete
perceives the climate of her sport to be mastery or performance involving. It was the purpose of
this study to investigate goal orientation and perceptions of motivational climate of winning
collegiate softball programs between Division I and III competitive levels in the Midwest. After
assessing the motivational differences individually and how they interact, the study looked to
find the components present in successful athletic programs.

The between test results indicated the only significant difference to be in perceptions of
performance climate. Division I teams measured a significantly higher mean (m = 3.18) in
perceptions of performance climate than Division III (m = 2.84). To my knowledge there have
been no previous studies investigating motivational processes of winning athletic programs at
different competitive levels.

The results of the study partially supported the first hypothesis in that Division I softball

players were slightly more ego-orientated than Division I softball players but a statistically

significant difference was not found. White & Duda (1994) comparing goal orientations of
gender and competitive levels found the highest competitive level (intercollegiate) group to be
significantly more ego-oriented than lower competitive groups (youth sports, high school sports
& recreational sports). In contrast, Ryska & Yin (1999) found task and ego orientations not being
a significant contributing factor in differentiating recreational and competitive league soccer
athletes.

The second hypothesis was partially supported in that DI softball players perceptions of
motivational climate were more mastery-involved and performance-involved than Division III.
There was no significant difference found in mastery-involvement, but a significant difference
was found in a performance-involving climate between the divisions. These findings were

partially consistent with research that found at higher competitive levels the perceptions of a
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more performance-involved climate are higher than at lower competitive levels. For example
Duda (1992) suggested that the performance outcome dimension of the sport setting becomes
increasingly important at higher competitive levels. But the present study findings were not
consistent with the findings in a study conducted by Ryska & Yin (1999) comparing the goal
orientations and perceptions of motivational climate among youth competitive and recreational
league soccer athletes. They found recreational soccer players’ perceptions of climate to be more
mastery-involved than the competitive league soccer players’ perceptions whereas in the present
study, players at both levels perceived a high mastery climate.

The third hypothesis was not supported in that DI softball player’s perceptions of
motivational climate were not high in mastery and performance in conjunction with goal
orientations high in task and ego. But the findings did indicate a higher mastery climate and
higher task orientation and lower performance and ego in DI. This suggests some matching
hypothesis in the present study. In a study by Ntoumanis & Biddle (1998) examining the
relationships of achievement goal orientations and perceived motivational climate the results
indicated a link between the two motivational processes. The university athletes in this study
had high perceptions of mastery climate and task orientation and moderate to high perceptions of
performance climate and ego-orientation.

The fourth hypothesis was supported in that DIII softball players’ perceptions of a high
mastery climate match with high task orientations. Also found were perceptions of a lower

performance climate in conjunction with lower ego orientations in both divisions.

According to Nicholls (1989), whether individuals will be in a state of task or ego
involvement will depend on both the influence of situational variables and individuals’
dispositional differences on goal perspectives. It was hypothesized by Nicholls (1989) that goal
orientations can be altered over time because they are subjected to influences of different
psychological climates and developmental changes.

The “person-fit hypothesis™ has not been verified in all studies conducted to examine a

possible relationship between motivational processes. In a study by Newton & Duda (1999)




examining the interaction of motivational climate and goal orientations of junior female

volleyball players the matching theory was not supported. The results indicated that highly task-
oriented female volleyball players were able to maintain their belief in the utility of effort
independent of the level of task involvement perceived to be induced in the climate. In contrast
low task-oriented players in highly mastery involved climates tend to believe more strongly that
trying one’s best contributed to success in volleyball.

Overall, the present sample of both divisions had perceptions of a higher mastery-
involved climate than performance and both divisions indicated more task-orientation than ego-
orientation. Previous research has shown that females tend to be more task-oriented than males,
and males to be more competitive in nature (White & Duda, 1994). Also, these findings are
consistent in that perceptions of a more mastery-involved climate is more beneficial in trying to
get optimal results in athletes. This suggests that although the different competitive levels
differed to a degree in each motivational process, the motivational processes present in winning
softball programs of both divisions are similar with task-orientation and perceived mastery
climate prevalent over ego-orientation and perceived performance climate on both levels of
competition.

Theory suggests that the competitive sport environment that fosters a mastery-involved
climate permits athletes to experience a positive adaptive process of motivational development
(Ames, 1992a). This environment may be developed through the strategic approach of coaches,
parents, and sport psychologists. Most authorities would agree that regardless of competitive
level, attempts should be made to create mastery-involved team climates so that athletes can
respond positively to task challenges (Duda, 1992). In a study conducted by Papaioannou &
Kouli (1999) examining the effects of task structure, perceived motivational climate and goal
orientations in the physical education lesson, perceptions of a mastery-involved climate and task-
orientations were positive predictors of concentration and less anxiety in junior high school

students.




CHAPTER FIVE

SUMMARY AND CONCLUSION

The purpose of this study was to investigate the difference in goal orientation and
perception of motivational climate of players in winning collegiate softball Division I and III
softball programs. A second purpose was to examine the relationship between goal orientation
and perceived motivational climate between each division.

The study found that DI softball players perceived a significantly higher performance
climate but no difference in mastery climate from Division III softball players. The motivational
climate at the DI programs was perceived as high in both mastery (M=3.74) and performance
(M= 3.18), while the climate in the Division III programs was high in mastery (m = 3.69) and
lower in performance (M = 2.84). There was no significant difference found in goal orientations,

but players in both divisions were high in task and low in ego-orientation.

The results of this study support findings by Ntoumanis & Biddle (1998) who have
demonstrated some matching or a relationship between perceptions of motivational climate and
goal orientations. In the present study both DI and DIII programs reported perceptions of a high

mastery-involving climate in conjunction with high task-orientations. Additionally, perceptions

of a weaker performance-involving climate in cénjunction with weaker ego-orientations were
found.

The present study showed that perceptions of a mastery climate may be linked with task
orientations, whereas perceptions of a performance climate may be related to ego goal
orientations. These results can help coaches and parents in determining the

psychological environment they attempt to create in sport. That is, if they want to have task-
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oriented individuals they should provide motivational cues or exhibit motivational behaviors that
individuals will perceive as mastery-related. Other studies (Newton & Duda, 1993; Walling,
1993) have consistently reported a positive relationship between positive affects and task
orientation or mastery climate. Ego orientations and performance climate have been found to
have negative effect depending on perceived ability level. Coaches can analyze achievement
goal orientations and motivational climate of their team to determine how to emphasize a
mastery climate, task goals and when it is appropriate to use competitive or self-comparison
goals. The results of this study indicated that both levels of winning teams promoted more of a

mastery climate and were higher in task-orientation.

Future Studies

The findings of this study indicate that the relationship of an athlete’s goal orientation
and perception of motivational climate needs further study. Does the athlete enter the sport with
a specific goal orientation and to what degree does the motivational climate of the sport assist in
forming the athlete’s goal orientation?

It is suggested that longitudinal research needs to be conducted to examine the interaction
of motivational climate and goal orientations. Even more, research should be conducted
examining the differences of perceptions of climate and goal orientations across different sports,
winning vs. non-winning traditions, individual sports vs. team sports, pre-season vs. in season Vvs.

post season.

Overall, this research gives evidence that there are some similar traits present on winning
collegiate athletic programs despite differences in competitive level and what previous studies
have found. The final results indicate that Division I and III winning softball programs differ to
a degree in the type of motivational processes present and although each motivational process

was slightly different on each level of competition, collegiate coaches may infer from the present
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study that winning collegiate athletic programs share similar coaching methods and have similar

athletes despite differences in competition level.
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Task and Ego Orientation in Sport Questionnaire (TEOSQ)
This questionnaire is designed to assess your perception of your achievement behavior. There are no right or wrong
answers, so please answer honestly. Your responses will be kept confidential.
Directions: Please read each of the statements listed below and indicate how much you personally agree with each
statement by circling the appropriate response.

When do you feel most successful in sport? In other words, when do you feel a sport activity has gone really well
for you?

I feel most successful in sport when ...

NOTE: Likert Scale: 1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree

SD D N A SA
1. I’'m the only one who can do the play or skill. 1 2 3 4 5
2. 1learn a new skill and it makes me want to practice more. 1 2 3 4 5
3. Ican do better than my friends. 1 2 3 4 5
4. The others can’t do as well as me. 1 2 3 4 5
5. Ilearn something that is fun to do. i 2 3 4 5
6. Others mess up and I don’t. 1 2 3 4 5
7. Tlearn a new skill by trying hard. 1 2 3 4 5
8. I work really hard. 1 2 3 4 5
9. Iscore the most points/goals/hits, etc. 1 2 3 4 5
10. Something I learn makes me want to go and practice more. 1 2 3 4 5
11. I'm the best. 1 2 3 4 5
12. A skill I learn really feels right. 1 2 3 4 5
13. I do my very best. 1 2 3 4 5

Demographic Information

1. Year in School 1 2 3 4 5 |
2. Position played
|

3. Scholarship Status (please circle all that apply) 1. Athletic (full)

2. Athletic (partial)

3. Academic

4. Financial aid (grants, loans, student work)
5. Other (please specify)
4. Amount of Playing Time (please circle) 1. Significant 2. Some 3. Little 4. None
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Perceived Motivational Climate in Sport Questionnaire (PMCSQ)

This questionnaire is designed to assess your perception of your team’s motivational climate. The
Following questions ask how you perceive your involvement in this sport throughout the season. There are no right
or wrong answers, so please answer honestly. Your responses will be kept confidential.
Directions: Please read each of the statements listed below and indicate how much you personally agree with each
statement by circling the appropriate response.
On this Team ...
NOTE: Likert Scale: 1= strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree

SD D N A SA
1. Players feel good when they do better than their teammates 1 2 3 4 5
2. Trying hard is rewarded. 1 2 3 4 5 |
3. Players are punished when they make a mistake. 1 2 3 4 5
4. Coaches make sure players improve on skills they are 1 2 3 4 5

not good at.
5. The focus is to improve each game. 1 2 3 4 5
6. Players are taken out of the game for mistakes. 1 2 3 4 S
7. Playing better than teammates is important. 1 2 3 4 5
8. Coaches give most of their attention to the stars. 1 2 3 4 5
9. Doing better than others is important. 1 2 3 4 5
10. Players work hard because they want to learn 1 2 3 4 5
more about the activities.

11. Coaches favor some players more than others. : 1 2 3 4 5
12. Players are encouraged to outplay their teammates 1 2 3 4 5
13. Players are encouraged to work on their weaknesses. 1 2 3 4 5
14. Everyone wants to be the high scorer 1 2 3 4 5
15. Everyone feels that they have an important role on the team. 1 2 3 4 S
16. Coaches want us to try new skills. 1 2 3 4 5
17. Players like playing when teams are evenly matched. 1 2 3 4 5
18. Only the top players get noticed by the coaches. 1 2 3 4 5
19. Most of the players get to play in the game. 1 2 3 4 5
20. Players are afraid to make mistakes. 1 2 3 4 5
21. Only a few players can be the stars. 1 2 3 4 5
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March 2002

Dear Coach,

I am currently a graduate student at Eastern Illinois University and I am working on
completing the thesis requirement for a Master’s degree in Athletic Administration under my
thesis chairperson Dr. Phyllis Croisant.

I am writing to ask for your participation in completing a study investigating perceived
achievement behavior and perceived motivational climate of winning collegiate softball
programs. The study will investigate the difference of athletes’ perceive achievement behavior
and their perceptions of motivational climate of winning divisional levels I and III. This study
will try to provide support that scholarship status determines an athletes’ perception of their own
achievement behavior and perceptions of motivational climate.

This study will require the athletes’ completion of two 15-question questionnaires along
with several demographic questions. An approximate time for completion of both questionnaires
is 10 minutes.

At this time I am asking for your participation in this study. A response can be either
made by phone or e-mail. Iknow you are currently in season, but I hope you can take a few

minutes of your time in helping complete this study. Your participation in this study will be

greatly appreciated.

Sincerely

Portery Scott Phyllis Croisant

(217) 581-2031 Department of Physical Education
porterys@hotmail.com Eastern Illinois University

Charleston, IL 61920
(217) 581-7596
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April 2002

Dear Coach,

Thanks so much for your participation in this study. Once again the purpose of this study

is to investigate players’ perceptions of their own achievement behaviors and their perceptions of

motivational climate. I believe there may be a difference in athletes’ achievement behavior and

motivational climate between Division I and Division III programs.

I have enclosed a 2-page packet for each of your athletes. It includes a letter explaining

the study along with a 13-item questionnaire and 21-item questionnaire. The questionnaires will

take less than 10 minutes to complete. Please have someone other than yourself (perhaps an

athlete or athletic trainer) hand out and collect the surveys and seal them in the self-addressed

return envelope. Your assistance in this study is greatly appreciated. I will send you a summary

of the results when the study is complete. Best wishes for the remainder of your season.

Sincerely,

Portery A. Scott
3 University Apartments
Charleston, IL 61920

Dr. Phyllis Croisant (thesis advisor)
Department of Physical Education
Eastern Illinois University
Charleston, IL 61920

Phone: (217) 581-7596
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April 2002

Dear Athlete,

This study is designed to assess your perceptions of your individual achievement
behavior in athletics as well as the motivational climate created by your head coach. I am
planning to make comparisons between athlete sin Division I and III teams. I would be very
grateful if you could take just a few minutes to complete this short questionnaire. Your
participation, however, is voluntary. If you don’t wish to answer these questions just return the
questionnaire to the person administering it. Don’t sign your name anywhere. Your responses
will be completely anonymous. When you are finished, just return the questionnaire to person
who gave it to you. Be sure you have filled out both sides.

Thanks again for your help with my research.

Sincerely,

Portery A. Scott Dr. Phyllis Croisant

3 University Apartments Department of Physical Education
Charleston, IL 61920 Eastern Illinois University

Charleston, IL 61920
(217) 581-7596
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