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Abstract

The purpose of this study conducted, at a mid-sized Midwestern university, was to
examine the ally development of heterosexual college students, specifically with gay,
lesbian and bisexual populations. Five participants who were current college students,
who self-identified as heterosexual allies, took part in open-ended life-history interviews
in which they were asked to share their perspective on what may have affected their ally
development. The interviews specifically probed what, if any, institutional resources,
faculty or staff members may have assisted in their development, as well as if any pre-
college factors made them more susceptible to developing into an ally in college.
Responses from the five participants showed their ally development to be in spite of any
university involvement rather than because of it. The theory developed from this present
qualitative study shows that the student’s in-place value system, their interactions with
homosexual and bisexual individuals and their pre-college experiences played the larges;[
role in their ally development. Future recommendations for practitioners and researchers
‘include conducting this study on a campus that has more administrative support to
homosexual and bisexual students to see if there are any changes in the affects to ally
development, as well as developing supportive and informative institutional structures for

all students seeking information.
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Dedication

“To all of the gay and lesbian [and transgender] kids out there tonight who have been told
that they are less than by their churches or by the government or by their families... you
are beautiful, wonderful creatures of value and that no matter what anyone tells you, God
does love you and that very soon, I promise you, you will have equal rights, federally,
across this great nation of ours.”

-Dustin Lance Black, 2009 Screenwriting Oscar winner for Milk-

Thank you for saying it better than I could, I will continue with this promise.
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CHAPTER1
Introduction
Supporting the needs of all students is a major priority for most college faculty

members and administrators. Even if an institution’s student body is predominantly
homogenous with a very apparent dominant culture, there will still be those who fall into
the minority — thereby creating that which is ‘dominant’. As research on student
development theory has progressed from its inception in the 1970s (Miller & Prince,
1976) focusing primarily on white males to the present, theoretical perspectives have
grown to include developmental treatises dealing with different races, cultures, religions,
different standards of morality, sexuality, and gender. Research can be found on methods
to create supportive inclusive environments for students, no matter what their identifying
characteristics may be (Broido, 2000a). Other research has addressed the ways in which
minority students, whether their minority status is race, gender, religion or sexuality, may
perceive the college experience (Kezar & Moriarty, 2000), and even their perceptions of
the faculty and staff members who work with them. More recent research can be found
about social justice, creating supportive groups and how to help minority students
achieve to the best of their abilities. Where interested faculty, staff and administrators
will find research lacking is in the area of the dominant social groups, for example, men,
whites and heterosexuals (Broido, 2000a). While writings about the privileged status of
these groups versus identified minority groups can be found, the theories and processes of
getting dominant group members to become involved with, and an ally to minority
groups among them is very limited, specifically in the case of, Lesbian, Gay and Bisexual

(LGB) communities on college campuses (Evans & Wall, 1991).
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The importance of majority group allies to minority groups has been apparent for
many years. Allies can add legitimacy and strength to an issue, showing that a particular
fight is not solely being fought by those demanding some redress for grievances. It can be
more difficult for majority group members to discount minority voices demanding
change if other majority group members are among that group, with their voices also
raised. Broido specified the three ways that allies can help to create and maintain a better
campus climate for LGB persons, “personal support, education of others and institutional
advocacy” (Broido, 2000a, p.3). Each of these avenues toward minority support can
manifest themselves in several ways. Support can be as simple as adapting a vocabulary
of LGB friendly terminology, such as the usage of ‘partner’ instead of girlfriend or
boyfriend. Allies also “take responsibility for educating others in a more formal manner”
(p. 51) through many different forums such as lectures, poster campaigns or
question/answer panels (Washington and Evans, 1991). Institutional advocacy is when
straight allies ensure that the current system at their institution is fair and unbiased to
LGB individuals.

These reasons and many more delineate the importance of having ‘heterosexual
allies working toward full inclusion of LGB persons on the contemporary college
campus. In this type of environment that inhefently invites growth and development,
studying how heterosexuals become allies to LGB persons and groups is a critical issue
that will affect the acceptance and inclusion of the minority group. As traditional
students struggle to find their place in the world of majors, extracurricular activities and
residence hall communities they are also redefining themselves. This introduction to

individuals who come from different places and backgrounds is critical, “contact with
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LBG people who are out, especially sustained or significant contact is associated with
more positive attitudes toward lesbians, bisexual people and gay men” (Bowen and
Bourgeois, 2001; Haddock, Zanna and Esses, 1993; Herek and Capitanio, 1996; in Evans
and Broido, 2005 p. 48). What is called the contact hypothesis is used in many theories
for developing social justice allies (Bowen and Bourgeois, 2001). One way to raise
awareness and promote understanding is to have heterosexuals and LGB students interact
with one another. Proximity with interaction reduces both fear of the other and the
perception of difference. While the contact hypothesis and the roles straight allies can
play are both understood for their importance and are not disputed, there are still many
untapped areas of research.

The present qualitative study is intended to examine the ways in which
heterosexual students develop into allies for LGB students during their time in college.
This study took place at a midsized predominantly white, rural, comprehensive
Midwestern campus. The study was designed to discover what factors influenced these
allies in their development as LGB social justice advocates, and what can be done to
replicate LGB supportive environments within university settings. The following
questions guided the present research.

1) When and in what ways have self-identified straight allies become conscious of
their own identity as heterosexual?

2) Did any faculty or staff members have an influence on the student’s development
into a straight ally? If so, how?

3) What, if any, resources provided by the university helped heterosexual students in

their development as a straight ally?
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4) What kind of pre-college factors played a part in a heterosexual student’s
development into a straight ally?
5) In what ways have campus lesbian, gay or bisexual community members
validated straight ally support?
Summary
The present qualitative research seeks to understand the manner in which
heterosexual students become allies for LGB students on the college campus. The next
chapter will present a review of literature dealing with ...., and the third chapter will
develop the grounded theory methodology upon which the research will be carried out.
The “voices” of heterosexual allies and the emerging themes surrounding those voices
will be described in Chapter IV, and in Chapter V, a theory of ally development based on
the present research will be proposed. Recommendations for further research, and
suggested campus practices to support ally development will also be included in the final

chapter.
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CHAPTERII
Review of Literature
The literature review for the present study on the facilitation of straight ally
development will address four broad areas: Preexisting Conditions, Institutional
Environment and Access to Resources, Awareness of Oppression and Privilege, and
Meaningful Contact and Meaning Making. (Evans and Herriott, 2004; Broido, 2000a;
D’ Augelli, 1994; Engelken, 1998). Preexisting Conditions will address the different
environmental, psychosocial, and cognitive conditions that lead students to become more
susceptible to developing into straight allies. Institutional Environment and Access to
Resources looks at the environment surrounding the heterosexual college student, what
effects available resources have on them, and if their collegiate environment encourages
ally development. Awareness of Oppression and Privilege will look at how heterosexual
students become aware of their own sexual orientation and its associated privileges, and
how they become aware of how others lack equivalent privileges. Meaningful Contact
and Meaning Making will examine the process of how interactions with gay and lesbian
individuals as well as interactions with meaningful role models are an important factor in
ally development, and how these interactions are internalized by heterosexual students
and lead to the important process of meaning making. These four areas of inquiry are
very broad, but are very important to fully understanding the process of the development
of a heterosexual student into a straight ally; as such these areas must be carefully

examined.



Heterosexual Ally Development 6

Preexisting conditions

The idea of preexisting conditions affecting the acceptance and tolerance of
heterosexual individuals is not new. In 1988 Herek examined the attitudes of
heterosexual college students towards lesbians and gay men using the Attitudes Toward
Lesbians and Gay Men (ATGL) scale. He described the tool as a “20 item scale in Likert
format with two 10-item sub scales: Attitudes Toward Lesbians (ATL) and Attitudes
towards Gay Men (ATG)” (Herek, 1988, p. 455). The study was conducted using
participants on one campus, then replicated in a second study across many campuses. The
results focused mainly on gender, specifically if there were any changes in attitudes
between heterosexual males vs. females towards lesbians and gay men. His research
revealed “heterosexual males consistently held more negative attitudes than heterosexual
females” (Herek, 1988, p. 469). These results can be partially explained by the influence
of societal norms, as in traditional Western society there is an emphasis on
heteronormativity, especially among male populations. Other researchers studying on
campus students becoming social justice allies also identified factors that contributed to
ally development. Broido stated that one of the significant factors that pointed to students
becoming allies was an established egalitarian value system (2000a). In combined
research with Herek (1986), Broido expanded upon this theory. Adding the value of
compassion combined with an egalitarian value system was very important to developing
positive attitudes towards lesbians, gay men and bisexuals (Broido 2000a, Hérek 1986).
Another very important factor is the awareness of the student’s own heterosexual

identity.
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Institutional environment and access to resources

The nature of the university environment impacts the development of social
justice allies. If a school’s environment is very socially conservative, or has no visible
lesbian, gay or bisexual population, there would be no visible need for heterosexuals to
become straight allies. The sociocultural environment plays a key factor in assisting
students to understand their own identity and to define their place in the world around
them (D’ Augelli, 1994; Fassinger 1998). Different environments will also facilitate
change in different aspects of a student’s personality, meaning that someone will change
based upon the environment they experience. The institutional environment can fluctuate,
whether it is supportive of gay men, lesbians and bisexuals, or has a very negative
atmosphere; whether it supports individual thought and development, or pushes
heteronormative agendas, different environmental cues and contexts will encourage
different aspects of a students’ identity (Evans & Levine, 1990). The interactions and
impressions a student has of the environment around them will contribute to their identity
development. An understanding of a need for change or stasis in personality comes out of
the interactions that an individual has with the society, or institutions around them (Cass,
1979, Fowler 1981). A very important piece of the institutional environment is the people
that are a part of it, specifically faculty members, administrators and support staff. The
impact that these institutional employees have upon the socio-cognitive development of
students is huge, as in a university setting they play a role in not only the cognitive
academic development of students, but also in their personal psychosocial development.
Engelken (1998) described how faculty members and administrators assisted lesbian, gay

and bisexual students in developing their identity with the environment around them, and
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the same can also be said for heterosexual students. Faculty members and administrators
can encourage an environment of social justice and support heterosexﬁal students in their
own thoughts about homosexuality, effectively defining the institutional environment as
one of support and acceptance. Heterosexual students must also be able to access
information about lesbians, gay men and bisexuals, as well as find evidence of
heterosexual involvement on their campus with events or activities that concern the gay,
lesbian and bisexual population. The accessibility of information about social justice
assists heterosexual students in their ally development (Broido, 2000a).
Awareness of oppression and privilege

In order for heterosexual students who have some of the preexisting conditions
fulfilled, have the resources provided for them by their institution and are in an
environment that is willing to support their cause, to stand up and become allies, they
must first realize that there is a problem. In many ways this lack of problem recognition
is similar to white identity development. Heterosexual students must become aware of
their own privilege and the inequality inherent in the world around them, and they must
go through the process of accepting and understanding their privilege. Sullivan (1998),
using the research of Cass (1979) and others on the development of sexual identity in
gays and lesbians and combining it with Hardiman and Jackson’s (1992) Racial Identity
Development Model (RIDM), found that it is possible to adapt all of this research to
create a model of identity development in heterosexual, lesbian, gay and bisexual
students. Her adaptation is extremely important to research in ally development on
college campuses as it defines the steps involved, from naiveté, acceptance, resistance,

redefinition to internalization, and even goes through certain interventions that might be
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necessary to helping heterosexual students through difficult areas in their ally
development.

The first stage is naiveté. In this stage Hardiman and Jackson (1992) stated that
there is “little or no social awareness of race per se” (p. 24). In adapting this theory to
heterosexual students, this stage could be described as a person who is ignorant that there
might be sexual minorities, or those who have different sexual/affectional preferences
other than heterosexuality. The amount of time spent in this naiveté stage for a
heterosexual student may be much longer than for a white student developing an
awareness of race, because as Sullivan stated, “sexual orientation is a difference that is
not apparent” upon first encountering another person(p. 4).

In the second stage, acceptance, an understanding has been reached that there are
people who have different preferences, but the “dominant ideology” of society, in this
case, the concept of heterosexuality as the only correct orientation has been internalized
(Hardiman & Jackson, 1992, p. 4). In this stage, heterosexuals are often more aggressive
in expressing their beliefs, and in males, includes the need to demonstrate the fact that
they are manly and proud of it. Many threats of harassment and violence come from
heterosexuals who are in this stage. They may become frustrated or angry about those
who they feel are “flaunting” their homosexuality (p. 5).

In order to make the transition from acceptance to the next stage of resistance,
there generally must be some sort of conflict between the strongly held beliefs of one in
the acceptance stage, and some new experience that they have — perhaps finding out a
close friend is gay. This is the point where heterosexuals begin to realize the inequality

inherent in the existing societal system. At the resistance stage in Hardiman and
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Jackson’s (1992) white identity development, some white people may feel so remorseful
about their role in societal oppression that they might try to distance themselves from
their own identity group and work to adopt a new identity with communities of color
(Sullivan, 1998, p. 24). The same may be seen in heterosexuals at the resistance stage,
where they may adapt some cultural expressions of the gay community, such as wearing
supportive buttons or stickers and seeking out interactions with those who are lesbian,
gay, bisexual or transgender. Heterosexuals in this stage are traditionally very responsive
to programs that promote understanding and ally development.

The fourth stage is called redefinition, in which the dominant group begins their
emergence from the resistant stage, often with negative views of their own group. They
have seen how they, as the privileged group, have perpetuated a society of inequality. In
the redefinition stage, new deﬁnitions of what it means to be a member of the dominant
group are sought (Hardiman & Jackson, 1992). It is important that these dominant group
members, whether white or heterosexual, develop positive self definitions that are
independent of oppression —racism or heterosexism. For heterosexuals this means they
may need opportunities to have discourse with gay, lesbian, bisexual and transgender
students so that they can continue developing towards the final stage, and begin to see
themselves as something other than an oppressor.

The final stage is internalization. Hardiman and Jackson defined internalization as
the integration of “newly defined value into all aspects of life” (1992, p. 33).
Heterosexuals will have accepted a positive self-identity “independent of heterosexist

societal definitions of heterosexuality” (Sullivan, 1998, p. 11). With this acceptance
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heterosexuals will also realize that they too will benefit from abolishing heterosexism,
and work towards that end.

All of these stages are important in the transition of a heterosexual person into an
ally, and encouraging their awareness of oppression and privilege. With an understanding
of these developmental stages, it is possible for student affairs practitioners to design
programming to encourage students who are at varying awareness levels to confront what
their biases are and create opportunities for students to become even more aware.
Meaningful contact and meaning making

All experiences that a person has shape their perceptions of the world around
them. The bombardment of the media and available information sources, along with
interactions that are had in everyday life affect how people think about everything.
Engelken (1998), using Cass’s (1979) model for homosexual identity formation and
Fowler’s (1981) stages of faith defined the three tools that are prominent in the
construction of meaning from experiences, resources, interpersonal opportunities, and
role models. According to Engelken (1998), “the basis for both change and stability in
individual behavior and understanding is found in interactions between self and society.”
(pp. 23-24). While Engelken’s meaning making theory was specifically geared toward
gay, lesbian, bisexual and transgender students making meaning of their place in a
college environment, it is very adaptable to the heterosexual experience in the context of
ally development.

The first tool, resources, consists of what services are available on a campus that

would answer questions, or even provide a specific place to direct inquiries and interest

regarding LGB students. It ties in directly with the previous area of focus, Institutional
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Environment and Resources. It is important that LGB students see that they have a place
on campus, and are reflected in every area, such as “library acquisitions, class texts,
magazines on sale in the bookstore, and professionals’ offices” (Engelken, 1998, p. 24).
In the same respect, this inclusion ié just as important for heterosexuals who are in
various stages of their ally development. In order for them to recognize that there is
another orientation other than heterosexual, they must see evidence of homosexuality or
bisexuality. Affirming resources need to be available where heterosexuals can get
questions answered, whether at a library or the best case scenario —a LGB campus
resource center. Many times institutions resist this step, pointing to their student run Pride
organizations as resource enough. This, according to D’ Augelli, puts the “burden of
solving the problems of their own victimization” directly onto the students (Fassinger,
1998, pp. 25-26). The job that trained higher education professionals should carry out to
support a positive environment for all students is thus abdicated to the students so
marginalized. Many institutions may look to their budgets, or offer the excuse that they
do not provide any funding to their student groups, but support to Pride groups could
mean so many more things than just financial support. Appropriate resources must be
provided by the institution in the form of advisor training, inclusion in campus-wide
events and a voice in campus decisions. Provision of such resources will tell the LGB
community and all interested heterosexuals that this particular community is an integral
part of the institution.

The next tool, interpersonal opportunities, refers to the responbsibility the
administration, faculty and staff of an institution have to encourage meaningful

interactions between students. These interactions can help expose students to diversity
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and allow them a chance to understand differences. Programming that intentionally
welcomes LGB interactions or promotes those themes will make a statement to the
university community of acceptance and inclusion. Engelken (1998) gave the example of
dances with advertisements that welcome students to bring their partners, whether same
or different gendered. Classroom inclusion of LGB topics also assists in facilitating
conversation and discussion that is inclusive to LGB issues. This gives students a chance
to voice their opinions and perhaps spark the curiosity of heterosexual students who
might not have otherwise discussed this topic. Interpersonal connections may bring up
sensitive topics which, according to Engelken, must be encouraged, “professionals must
encourage dialogue among students of all perspectives”(27) particularly where topics of
faith are discussed. Faith and religion tend to be a central part of many students lives, and
-as they develop through college they may realize that they have questions or confusion
regarding how their present thoughts fit into their beliefs. This becomes important as
heterosexual students developing into allies, like their LGB peers, “must learn a new
level of spiritual maturity, basiﬂg their spiritual life on inner convictions and not on
outside expectations” (McNeill, 1994, p. 317). As homosexuality, or any sexual minority,
is not acceptable in many religions, interpersonal relationships and conversations on faith
are important to help students develop their own standards for what is acceptable and
what is not. Traversing this very large gap is a major leap for heterosexuals in their ally
development.

The last tool in Engelken’s (1998) meaning making theory is role models. If
administrators, faculty and staff are working towards providing resources and

interpersonal opportunities, then they are most likely in a position to be a positive role
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model. However, there may be limitations, whether actual or perceived, that prevent
university employees from stepping into an active role in LGB advocacy. D’ Augelli
discussed how faculty, who are interested in issues and research of LGB may ;efrain
from that work, or even cut anything of that subject matter from their classes for fear of
being themselves labeled, or from repercussions from administration (1989, p. 129). This
fear of repercussions underscores the need for administrators to stand up against
discrimination of all kinds. Without the assurance that there will be no consequences for
discussions or content related to LGB, students looking for strong role models would be
hard pressed to find them. D’Emilio emphasized that a statement of non-discrimination
must “explicitly acknowledge” who it protects and can not be a vague statement of
fairness by administrators (Academe, 1990, p.18). Sexual orientation and even gender
orientation must be included in nondiscrimination policies so that faculty feel safe about
their status at the university, and are comfortable discussing such topics with students.
With this security, the last tool in Engelken’s process of meaning making falls into place
— students can find role models with whom they can discuss their changing ideas and
inner conflict, ultimately moving toward ally development.
Summary

The literature reviewed in Chapter II encompassed the different areas of research
that surround student development and what factors contributed to the specific
development of a straight ally. A theory of ally development was created using the four
broad concepts of preexisting conditions, institutional environment and access to
resources, awareness of oppression and privilege, meaningful contact and meaning

making. In Chapter III the methodology for the present study will be presented, while
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Chapter IV examines the voices from the participants with emerging themes that are
associated with the research questions about their ally identity development. Chapter V
presents conclusions that integrate the themes that emerged from the participant
interviews with the research available and presented in Chapter II. Chapter V also
presents a theory developed from the themes discovered in the participant responses
about ally identity development, as well as future implications on heterosexual identity
development on the college campus and recommendations for practitioners and

researchers.
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CHAPTER III
Methodology
Purpose

The purpose of the present study was to understand the progression of how
heterosexual college students at a traditional four year Midwest comprehensive university
develop into self-described allies for gay, lesbian and bisexual students. The study sought
to understand the role that the university might play in the development of heterosexual
allies for LGB students, as well as to examine if the university was lacking in any
services that may assist in the formation of ally development.

Methods

This study was conducted on-site at a mid-sized Midwestern university using qualitative
research methods (Bogdan & Bicklan, 1982; Lincoln & Guba, 1985) and constant
comparative analysis.

Participants for the present qualitative study were traditional four-year
undergraduate college students who self identified as heterosexual and as straight allies.
There were no restrictions based on gender, year in school or age, but one criterion that
determined inclusion was that the participant needed to have come to their self-identity of
a straight ally during their four years in college.

The recruitment of participants for this study was done by connecting with the
university’s student-run Pride organization. Volunteers were enlisted by explaining to the
group the purpose of the study and the required qualifications of participants. Additional

participants were enlisted using the “snowball technique” (McMillan & Schumacher,
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2006), in which current participants were allowed to refer other participants to the
primary investigator (PI) that they knew to fit the necessary criteria for inclusion.
List of Participants
Drake, 22 year old male, upper-class student who works as a resident assistant on campus
and comes from a suburban town of a large city about three hours from the university.
Amy, 21 year old female, upper-class student is a student athlete and is also from a
suburb of a large city. |
Riley, 19 year old, female, underclass student is also a student athlete and is from a
suburban town as well.
Colleen, 20 year old, female, underclass student is the third student athlete in the study
and she is from a small town at the southern end of the state.
Sam, 19 year old, male, underclass student who is involved in the student-run Pride
‘ organization on campus and is from a small town in the vicinity of another large city in
the state.
Data Collection

Data for the purposes of the present study were collected through open-ended life-
history qualitative interviews with volunteer participants (Appendix A). Prior to the
interview, each participant was asked to complete an informed consent form (Appendix
B) and was reminded that their participation was strictly voluntary and confidential, and
that they could choose at anytime to remove themselves from the study. The interview
was audio recorded for later transcription. Participants were assigned aliases and these

pseudonyms were used in lieu of real names throughout this study.
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Data Analysis

Data were collected for the present qualitative study through interviews with five
participants that met the qualification involved with being a traditional college student
and self identified heterosexual ally — and had arrived at that identity after beginning their
collegiate career. Before the data were analyzed, participants were provided with the
transcriptions of their interview for member checking and offered the opportunity to
make any alterations. Once these transcriptions were signed and returned to the
researcher, data analysis began.

Each of the transcribed intefviews was examined for common themes regarding
the development of the participant’s identity as a straight ally using the method of
constant comparison and color coded to the research questions (Lincoln & Guba, 1985;
Strauss & Corbin. 1990). The constant comparative analysis technique uses “induction,
deduction and verification to develop theory” (Schwandt, 2001, p. 110). The color coding
allowed for the researcher to see emerging themes in the data. As soon as the interviews
were coded through a first time, the researcher then compared the answers to the research
questions and to each other, looking for similarities and dissenting voices. The data were
coded through once again to compare and contrast the coded responses. This coded data
was then examined a final time to ensure data saturation, and the resulting themes were
used for interpretation and grounded theory development.

Implications

This study has the potential to have a strong impact on the field of student affairs.

As more gay, lesbian and bisexual students enter college already out of the closet or even

soon to emerge, their public openness will affect the experiences of heterosexual
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students. Student affairs professionals and college administrators need to understand what
resources need to be made available, and what steps the university can take to make sure
it is meeting the needs of all students and encouraging an atmosphere of acceptance and

inclusion.

Limitations

The present study has several limitations. The first of which is that it was only
conducted on one university campus, so it is impossible to say if data from a similar
study conducted at another institution would yield similar results. A second limitation is
that the study focused on understanding ally development among five participants, three
of which were on the same sports team. While the participants varied in age, year in
school and represented both socially defined <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>