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Abstract

The present study is a qualitative assessment of the current Faculty Fellows
program at Eastern Illinois University. The Faculty Fellows program was created to
promote academic excellence and individualized attention to foster student retention both
in the residence halls and at the University. Since the implementation of the Faculty
Fellows program in 2004, there has been no formal evaluation of the current program.
The present research will help fill this gap in knowledge about faculty-student
interaction. A qualitative study was conducted using two focus groups and two groups of
individual interviews following a semi-structured protocol. The focus groups and two
groups of individual interviews were electronically recorded, transcribed, and
comparative analyzed by the researcher for emerging themes within groups first (Faculty
Fellows, RAs, Professional Staff, Residence hall students) and then across groups to
check for triangulation of themes. Seven themes emerged from this qualitative
assessment of the Faculty Fellows program, including (1) a lack of understanding and
purpose of the program, (2) respondent perceptions and attitudes toward the program, (3)
a lack of commitment to the program from all stakeholder groups interviewed, (4)
miscommunication about program objectives and processes, (5) accountability issues, (6)

barriers preventing program implementation, and (7) lack of perceived benefits.
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CHAffER I
Introduction

Many institutions of higher education have developed some form of living and
learning communities (LLC) to facilitate students’ holistic learning inside and outside the
classroom (Gahagan, 2004). As current administrators and faculty might say, the ultimate
objective of living and learning communities is to promote an integrated learning
experience. Integrated learning is a hot topic within Student Affairs and Higher
Education, and many administrators are working diligently to get students to engage with
faculty outside of the classroom (Whitt, 2006). What this integrative learning initiative
represents for co-curricular departments (student personnel services agencies) is that the
professionals who work in them need to respond as educators to holistically educate
students. “The full maturing of each student cannot be attained without interest in and
integrated efforts toward the development of each and every facet of his [sic] personality
and potentialities” (American Council on Education, 1949, p. 122).

Studerit Affairs educators work to constantly update themselves in student
development theory and accurate pracﬁces for student life; collaborating as an academic
team to effect change helps not only faculty members around out-of-class
communication hurdles but also helps increase communication opportunities among
student personnel professionals as well. According to Titus (as cited in McCusky and
Dunkel, 2006, p. 7), “collaboration is critical and change is constant and expected; using
leadership roles require organizations to develop new ways of communicating, to share

resources, to manage and embrace changes, and emphasize learning”.
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Transitioning student pefé?)nhel leaders into roles as educators has been an
ongoing conflict between college faculty members and student personnel agencies due to
the different approaches the two divisions take when trying to reach students. Trueblood
(as cited in Saddlemire and Rentz, 1986, p. 227) stated Student Affairs professionals
reach students through a holistic approach while faculty members are using the scholarly
student approach when educating students. Due to increasing pressures added to faculty
members’ lives [research, larger classes and publishing for tenure], the role expectations
for student affairs personnel have also multiplied and include “reinforcing classroom
activity, programming for other learning needs of the whole student while having the
primary attitude and role of an educator-teacher” (Trueblood, as cited in Saddlemire and
Rentz, 1986, p. 227). While practicing integrative learning may seem strenuous to some
faculty members since it requires connection with students beyond the individual course
taught, it is a necessary foundation for continucis growth for the university and its
students (Hutchings, 2006).

Purpose of the Study

Eastern Illinois University (EIU) has done an intense amount of work over the
past several years in working to improve collaboration between academic and student
affairs. The Office of Housing and Dining Services team has created a Faculty Fellows
program with the vision of engaging students with faculty members outside of the
classroom. Even with a supportive body of research evidence, many institutions including
EIU continue to struggle with either gaining the participation or interest from faculty
members or staff to engage in co-curricular activities that support learning communities

facilitating integrative learning.
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While student satisfactioh ’ESurveys havé -évaluated residence hall life in the past,
qualitative data on academic support initiatives implemented by Housing and Dining
Services staff members can provide more detailed feedback to assess faculty engagement
outside of the classroom as well as Faculty Fellow program effectiveness. The purpose of
the present study was to create a formative evaluation of the current Faculty Fellows
program at EIU.

Research Questions

Three questions were created for the present study. First, what are the perceived
roles of the Faculity Fellow? Secondly, what is the overall effectiveness of the current
Faculty Fellows program? Thirdly, how can this program be improved in future
semesters?

Significance of the Study

Living learning programs implemented specifically at EIU include the Faculty
Fellows Program coordinated by the Housing and Dining Service Department’s
Academic Initiative and Retention Committee. The mission of the Academic Initiative
and Retention Committee is to promote lifelong learning by providing the resources
necessary for continued academic excellence. The Faculty Fellows program, a fairly new
initiative established in 2004 from the Residence Life Department, is dedicated to
fostering the ultimate relationship between EIU’s faculty members and students living
within thirteen residence halls on campus.

The Faculty Fellows program was created to promote academic excellence and
individualized attention to foster student retention both in the residence halls and at the

University. Participating faculty members are able to gain an awareness of student
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perspectives and how campus hfe ;éally is exi;éﬁenced by EIU students. Faculty fellows
and students interact at least four times a year within the residential setting. During these
quarterly visits, faculty members are encouraged to participate in programs within the
building including House Calls on residential living floors, a Charleston Chew dinner
with an individual student, and a group lunch with students. President William L. Perry
(2008) assessed the campus culture and concluded four themes that would be important
for EIU’s advancement: values, potential, priority, and resources that would promote
lifelong learning and help make the institution the best in the nation in the integrated
academic and personal development of students. President Perry proclaimed “I am
encouraging interdivision discussions for projects or actions that will involve or be
supported by individuals in more than one vice presidential division area” (Perry, 2008).
Interactions between students and faculty outside the classroom have a significant
impact on students. Having the ability to connect and contribute to the college experience
of their students as a faculty member should not end when class is dismissed (Cotten
&Wilson, 2006). Although much research has been provided to show that these outside
experiences have a positive impact on the lives of students, researchers find that there are
still gaps in knowledge about student -faculty interactions. Thompson (as cited in Cotten
&Wilson, 2006) found in his study of community college students that as the level of
interaction increased between faculty and students, students placed more value on
academic efforts. Since the implementation of the Faculty Fellows program in 2004, there
has been no formal comprehensive evaluation of the current program. The present
research will help fill this gap in knowledge about faculty-student interaction. The

outcome of this research may help faculty educators and student affairs educators at EIU
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to form a clearer common vision as they Woflévéz’;'c’)wards accomplishing the university’s
goal of being the best in the nation at integrated learning.

Scholars have examined student-faculty interactions and concluded that students
often did not take full advantage of faculty as resources (Cotten & Wilson, 2006).
“During my school days very few, if any, instructors acted as if they truly cared for the
success of the students nor did they take time to assist. I hope I never stop thinking about
the students’ concerns and success as my number one obligation” (Horn, 1998, p. 45).
The interactive residential environment also supports the University’s goal of increasing
the knowledge of student to fagulty and faculty to student living experiences, while
encouraging students’ use of faculty as resources and for information, referral, and
mentoring (Perry, 2008). While research ha; provided much about the impact of faculty-
student interactions, Kuh & Hu (as cited in Cotten & Wilson, 2006, p. 490) noted that
“we know little about the dynamic processes that underpin the associations that exist
between student-faculty interactions and student outcomes™.

Experiences outside the classroom are not only memorable for students and
faculty alike, but they often times create a new sense of understanding and of teamwork
between both parties. “It was the informal contact with faculty members that I remember
best; it was not uncommon for instructors to open up their homes and engaging in other
relationship building activities” (Horn, 1998, p. 45). Once this understanding is created,
the bond between the students and selected faculty members are made stronger with
every interaction. This voluntary interaction is often facilitated through educational
programs such as Faculty Fellows on several campuses across the nation. Whitt (2006)

conducted a study based on the twenty Project Documenting Effective Educational
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Practice (DEEP) campuses and pr‘e;s;énted “ten lessons highlighting how educators and
student affairs educators in particular can shape environments that enhance student
learning” (p. 1).

Limitations of Study

This researcher recognizes her internal biases when researching and presenting
the information found throughout this project (Schein, 1999). It is also acknowledged that
it may be perceivéd by some that a conflict of interest exists because the researcher is
employed by the Department of Housing and Dining.

Definitions of Terms

ResLife - better known as Residential Life, which focuses on the student development
piece with students living on campus.

Pro-Staff — better known as Professional Staff members, are considered graduate student
(Associate Resident Director) or full time (Resident or Complex Director) staff -
members within Housing who directly supervise Resident Assistants.

RAs — better known as Resident Assistants, are selected undergraduate students assigned
to work with specific learning communities to provide safety and security,
programming, and academic encouragement.

Integrated Learning (according to EIU) — Integrated learning entails providing students
with coherent academic curricula enhanced with significant learning and life
experiences outside of the traditional classroom context.

House Calls — House calls is a program or opportunity for faculty members and Student
Affairs professionals to interact with students on the students’ floor living

environment once per semester.
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Charleston Chews — Charleston Chews is an initiative provided by the EIU Housing
Department

to encourage faculty / student interaction over a meal in the university dining
halls.

Faculty Fellows — Faculty Fellows is a program dedicated to providing a bridge between
the formal classroom academic program and the out-of-classroom learning and
developmental activities of residents within university residence halls.

Academic Initiative and Retention Committee (AIR) — The mission of the Academic
Initiative and Retention Committee within the Office of Housing and Dining
Services is to promote lifelong learning by providing the resources necessary for
continued academic excellence within the university residential living
environment.

Sumiary
This chapter introduced the concept of integrated learning and the current ETU

Faculty Fellows program. This chapter also provided an overview of the purpose of the

study, the research question, the significance of the study, the limitations of the study,

and the definitions. The next chapter will present a literature review on research in the

area of integrated learning with a focus on living-learning communities.
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S CHAPTER I
Literature Review

Learning Communities have a long history within higher education dating to 1264
when the Bishop of Rochester founded Merton College in Oxford, England. According to
Ryan (as cited in Klein, 2000), Merton College, which was built around a chapel was
more “interested in promoting character development and moral behavior among students
than in their vocational and professional development” (p. 14). From there, many
initiatives focused on beneﬁting the church and this process of a learning community
later became a method for improving the quality of the undergraduate experience,
including New Oxford in 1379 (Klein, 2000). Despite the benefits associated with this.
residential concept, this idea decreased in the thirteenth century and nonresidential
colleges became the model for study, which included new subjects, electives, and more
importantly the elimination of residences as sites of learning until the nineteenth century:
(Klein, 2000). .

Meiklejohn introduced the “Experimental College™ (Stassen, 2003) at the
University of Wisconsin in the 1920s and was the first person to introduce learning
communities (LC) within American higher education. The Experimental College had an
“integrated curriculum intentionally designed to facilitate faculty-student engagement”
(Stassen, 2003, p. 581). With this transition came other movements in the 1920s for
American higher education which included educating the whole student. In the 1930s,
Harvard’s President Eliot called for growing numbers of students from a variety of
geographies and social science classes to help bridge the gap between religions and get

students communicating with each other in a more structured environment in order to
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allow students to learn from one another. Durek to the growth of interaction and requests
for specialization, Harvard and other institutions in the Ivy League put residential
colleges in their universities, working to protect the idea of collaboration between
religion and coursework (Klein, 2000).

During this movement within American higher education, there was another
inspired concept created around educating the whole student, starting with Woodrow
Wilson, President of Princeton, urging the academic community to “awaken the whole
man by joining the intellectual and spiritual life”(Klein, 2000, p. 15). The Student
Personnel Point of View of 1949 supported educating the whole student, and stated that
“the concept of education is broadened to include attention to the student’s well-rounded
development- physically, socially, emotionally, and spiritually- as well as intellectually
and should encompass the student as a whole” (American Council on Education, 1949, p.
76). This concept alone transpired into a period in which students and faculty members
would later live and learn together.

Learning communities have been a part of American higher education since the
1920s and have now taken on a variety of names hoping to define the opportunity of
allowing students to engage with faculty outside of the academic setting. Integrative
Learning and / or Learning Communities are not concepts with which many readers are
likely to be familiar. The conversations on integrative learning probably will be most
productive if thoée participating were informed about some of the literature on the topic.
First year experiences, Focused Interest Groups or Learning Communities are all based
on a substantial body of research that identifies the factors contributing to student

learning and academic success (Jafee, Carle, Phillips, & Paltoo, 2008).
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Levine and Shapiro (2000) stated that Learning Communities represent an
intentional restructure of students’ time, credit, and learning experiences in ways that
promote more intentional connections among students and their teachers, and among
disciplines (p. 20). By design, learning communities promote greater student involvement
with each other, in what they are learning, and with the college community. Classroom-
based learning communities improve student retention and achievement, enhance
intellectual development, and increase overall satisfaction with the college experience

- (Mac-Gregor, 1987; Tinto, Love, & Russo, 1993). Learning communities are linked to
many positive outcomes for students, faculty, staff and the institution itself, including
increased faculty-student and student-student interactions, increased student involvement
and deepened learning (Gahagan, 2004). Overall, successful learning communities
promote excellence in learning, encourage strong faculty-student engagement and help
establish a stronger institutional community.

Students’ social networks are often supported and reinforced by learning
communities. Students that live and learn together gain more of a support system, not
only with their peers but with faculty involved in that process. A professor reflected on
the changes made when deciding to enter the world of learning communities within the
residential community.

I used to plead with my students to stop by for a conference
or a chat; now I can’t get them out of my office without
polite subterfuge. I had found a tight knit community of like-

minded faculty, staff, and students bent on discovering
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and embracing thé ::e:fhos of the learning community (Klein, 2000 p. 12-

13).

Learning communities are often used as the model for service learning or
strategies for teaching cultural competency. Many reviewers, including Hess, Lanig,&
Vaughan (2007) believed that implementing a learning community in an institution could
also help those involved to reach a level of cultural effectiveness, which would include
the faculty members, community, and students. At Rollins College, the first year program
known as the Rollins College Conference (RCC), fosters students’ transition to college
and has helped to retain students who would typically leave college before their second
year (Eck, Edge, & Stephenson, 2007, p. 6).

During the seminar course provided at Rollins College, students meet with a
faculty member to explore a topic within that member’s area of expertise. The course
meets four times per week and on Friday (the Fourth Hour), students are provided time to
build continual relationships; attend campus wide events and community engagement
projects with their faculty member. The Fourth Hour serves as an opportunity to show
students how important they are to the faculty members. That hour “generates feelings of
loyalty and specialness about becoming involved global citizens and responsible leaders”
to the students involved (Eck, Edge, & Stephenson, 2007, p. 6). Assessment has shown
that this program has improved connections with peers, knowledge of academic services,
critical thinking, academic and cognitive skills, and connections with faculty (Eck, Edge,
& Stephenson, 2007). Providing opportunities for students to interact with faculty
members improve connections, and assessing these opportunities is imperative for

continued growth within an organization similar to the Faculty Fellows initiative at EIU.
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Many residence life programs ére focused on the integrated learning concept, but
most institutions developing such programs struggle with finding adequate support
needed from faculty members in order for faculty student interactions to flourish.
Residential learning communities at Syracuse University create an academically
supportive environment for students in the residence halls. Syracuse University has
developed several academic and interest specific learning communities, including the
Education Living Learning Community, the Lesbian, Gay, Bisexual, Transgender &
Allies (LGBTA) Studies Learning Community, and the Sustainability Learning
Community, where students live together and take one or more courses together
(http://1c.syr.edu/content/which.aspx).

There have been several attempts made within the traditional residence hall
structure to involve faculty members within the setting. Changes in the physical structure -
at some institutions were also created to accommodate faculty members in order to be in
closer proximity to undergraduate students. Similar to Northwestern University, faculty
members involved participate in informal academic advising to students that are studying
within their field/discipline. A senior faculty member (college master) guides the
programmatic life of the residential colleges on campus as well. Michigan State
University’s living and learning residential program allows students with similar
academic or multicultural living experiences the opportunity to live together on a
particular residence hall floor or designated building. Many of the residential programs
permit students to take courses together and some have faculty and academic advisors’
offices within the residence hall. Matthews (1994) stated “There are many variations on

the models of learning communities, as there are institutions willing to participate; all,



Faculty Engagement 13

however, strive to provide an 1ntense and supportlve environment for intellectual growth
and development” (p. 16).

Implementing living learning communities proves the commitment to further
improve student engagement through academic and social integration. A proposal for
creating a student learning experience that develops students personally, socially, and
professionally was made by Keeling (2004) in Learning Reconsidered. The proposal
advocated collaboration in all aspects of higher education, including community service,
social justice, ethical behavior, cultural awareness, and development of critical thinking
beyond classroom learning. This concept of living learning communities was intended to
be a campus-wide initiative to promote academic and social excellence through all
interactions and activities of the college experience. The learning outcomes of this
campus atmosphere and structure could be applied to the initiatives implemented by the
Residence Life department, including the Faculty Fellows program, ensuring that
opportunities for student involvement support value-based learning in accordance with
the Learning Reconsidered proposal (Keeling, 2004).

In focusing on student learning outcomes, Keeling (2004) concluded there was a
meaningful goal behind the proposal. Working across two proposals, Learning
Reconsidered (LR) and Learning Reconsidered 2(LR2), Keeling identified benefits that
were not only specific to student affairs practitioners, but also to faculty members asked
to work in a complex environment (Fried, 2007). “Higher education typically operates
out of playbooks that separate learning from living” and Fried (2007) determined that

collaborators must not only share the same playbook and learning outcomes, but they
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must realize as educators that thes;'&are leamiﬂg new processes and languages about one
another as well (Fried, 2007, p. 4).

Besides allowing educators the opportunity to share in the new learning process
explained by Fried, researchers found that Student Affairs practitioners, particularly
residence life professionals, needed to let go of the trend of learning being confined to the
academic side and to become more accountable for their students’ learning experiences
while attending the university (Harper and Antonio, 2008). Harper & Antonio (2008)
posed the question of student affairs professionals being valuable contributors to learning
versus being seen as the human knot professionals. As Hartley found in a study of living
learning implementation, “institutions embraced the concept of student learning, but their
approaches and programming offered were the same as before” ( in Harper& Antonio,
2008, p. 5).

Faculty and students are the “heart and soul” of every learning community
implemented. Although faculty members are the first to initiate change in his/her
institution of higher education, they are “frequently slow to accept changes that appear to
alter traditional relationships between faculty and administration, faculty and students,
faculty in their own departments, other departments, and the university community at
large” (Levine & Shapiro, 1999, p. 91). With that in mind, learning communities can
serve as an introduction to something new, a partnership with student affairs and
relationships that were unexpected within the undergraduate outcome. Having to adapt to
this environmental change within the institution also provides competition and

collaboration between other departments that would include Residence Life, in their
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efforts to create an environménfi:iéfﬁere facul‘;’}} to student engagement is a positive
implementation.

Due to faculty members being highly involved in teaching, assessing the impact
that faculty behaviors and interactions with students in the classroom have on
undergraduate classroom experiences was key for Umbach & Wawrzynski (2005). Little
knowledge was known about the subject of educational practices that predict student
engagement or approaches that faculty take to maintain an effective educational practice.
The authors focused on the quality of undergraduate teaching, interactions with faculty
and peers, and involvement in coursework that added value to student learning. Banta &
Kuh (1998) discovered that faculty members do not know enough about the current
generation of students nor can faculty accomplish the college’s objectives for students’
intellectual and personal development by themselves; cooperation and collaboration
among others who work with students is needed (p. 40).

Collaboration within an institution means first being able to find common ground
between the cooperating groups and ensuring that both feel equal, while bringing
expertise to the table. Banta & Kuh (1998) discovered that “the most promising but
underused opportunity for collaboration between academic and student affairs
professionals comes in the form of outcome assessment” (p. 40). Although academic and
student affairs professionals promote student success in two different aspects, assessment
provides the opportunity for both to sit at the same table and share their expertise. Dungy
reported that

Academic affairs, through Greater Expectations (AAC&U, 2002) and student

affairs in Learning Reconsidered (ACPA & NASPA, 2004) agreed that the first
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steps in achieving quality in universities are to agree on learning outcomes; to

determine what role all sectors of the academy have in contributing to the

successful achievement of these outcomes; and to assess the degrée to which
students successfully achieve the learning outcomes as a result of their

relationships with colleges or universities (p. 10).

When faculty members along with Residence Life professionals [as in working
with the faculty fellows program] have the opportunity to help establish the learning
outcomes of the program or ask the question “What do we expect the student to know or
to do as a result of our program”, the success rate would be greater (Bresciani, 2003, p.
16). Assessing the program as well as the work collaborated with faculty members not
only provides results for accountability, but also helps determine the degree to which
student affairs professionals’ efforts are working and whether desired goals are being
accomplished.

Stimpson (1994) argued that campus colleagues would be more willing to support

~ the efforts of promoting educational experiences within the living environment if the

residence hall staff established a reputation for effectively carrying out their basic
responsibilities as educators. Actively examining current Student Affairs departments on
campus, there is reasoning to believe that Stimpson’s reservation is somewhat true. On
the other hand, although some may argue that residence hall staff members are not
carrying out their responsibilities, it could very well be acknowledged that classroom
academicians are also in the same situation.

Whitt (2006) examined twenty Project Documenting Effective Educational

Practice (DEEP) campuses in search for lessons that Student Affairs practitioners should
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know in order to build a more collaborative and integrated institution across campus. The
most important item on the list was a partnership for learning. After examining the
campuses, Whitt established that the most effective partnerships are those that involve
mutual respect and share an affinity for their school’s mission and culture. These
institutions understand that each is there to foster and not compete with or undercut
students’ academic achievement. Most importantly, these institutions “know and behave
as though educating students is everyone’s business and all must work together” (Whitt,
2006, p. 5). Supporting this statement, Stimpson (1994) suggested that residence hall
staff should take advantage of opportunities to work with academic personnel in order to
promote academic achievement within the institution.

Appleton (2008) suggested that sfudent affairs professionals become more
intentional with their approach for faculty collaboration. “Faculty should be encouraged
by their deans and administrators to participate in this collaboration, and tenure reward
structures should take these efforts into account through teaching, research, or service
credit” (Appleton, 2008, p. 10). On the other hand, student affairs practitioners must
show themselves as professional educators that have earned their right to be called an
expert in educating students outside of the classroom. Professionals that are serious and
intentional about learning have written plans that guide their educational efforts. Simply
housing 1,500 students into a residence hall and concluding they will magically learﬂ
from each others’ differences represents both naIveté and educational negligence in
student affairs practice (Harper & Antonio, 2008).

Student Affairs practitioners are always on the forefront for producing retention

and integrated learning experiences and/or programs for their institutions. While research
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supports the argument of student affairs practitioners being at the forefront and
progressing towards improving fhe integrated experiences, student affairs administrators
are quite aware of the amount of effort that needs to take place in order for collaboration
between aéademic affairs and student affairs to work successfully. Working in part with
collaboration means that both academic and student affairs professionals must be
intentional when offering learning experiences outside of the classroom. By being
intentional, professionals are not only promoting excellence but “encouraging strong-
faculty engagement and a stronger institutional community” (Gahagan, 2004, p. 30).
Remembering to be intentional and inclusive when promoting academics within higher
education is very important when the desire exists to collaborate to create a successful
integrated community.

Research into the topic of learning communities has produced the following
suggestions about the benefits of students living on campus. First, students learn best
when they are able to make substantive interdisciplinary connections across their courses.
Second, learning is enhanced when students are able to interact and engage with their
peers about the subj ect matter in their courses. Third, students learn best when they are
actively engaged, versus passively present, in the learning process through hands-on
problem solving and application. Fourth, students tend to be more successful when they
are able to develop a meaningful academic relationship with faculty (Hernandez, Hogan,
Hathaway, & Lovell, 1999). Overall, living within a residential community provides
more opportunities to engage with faculty and staff and therefore should be given the

support from campus administrators to ensure that residence halls are environments that
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foster the sharing of responsibility, and of fostering student development and learning
through involvement with other areas of campus.

Understanding the dynamics of a living learning community, associated with
Holland’s Concept of Congruence, can help staff members work with students who may
not fit within the unit (Evans, Forney, & Guido-DiBrito, 1998). However, Jafee (2007)
stated that more harm was produced when faculty members teach and interact with living
learning communities because students created a bond and cohesion with their living
learning faculfy members that later presented an “us-versus-them” orientation in
comparison to their interaction with students and faculty in other courses (p. 68).

Residence hall educational initiatives seek to create opportunities for social
constructivism (Vygotsky, 1962), a learning theory that advocates framing learning
environments conducive to social interaction between students. Students interacting with
each other often provide the most pOwerful and significant educational and
developmental experiences as they share learning experiences (Tucker, 2006). The
newest model for college and university residence hall life creates a learning community
that is structured using “a variety of approaches intended to corﬁplement students’ college
experiences beyond the classroom by providing supportive learning environments,
community development programs, educational programs, and opportunitiés for stronger
relationships with faculty and staff” (Porter, 2006, p. 122).

| Summary

In this chapter, literature surrounding the topic of integrative learning was

explored as it applied to the affects and benefits of collaborating between academic and

student affairs, the history of the educational initiatives within the residential community,
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the various opportunities provided through integrative learning and the importance of
integrative learning. The next chapter introduces the qualitative methodology used to
support the formative assessment of the EIU Faculty Fellows program that is the focus of

this thesis.
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CHAPTER III
Methodology

The purpose of the present qualitative study was to create a formative evaluation
of the current Faculty Fellows program at Eastern Illinois University. Specifically, What
is the depth and breadth of interaction between students and faculty members
participating in the Faculty Fellows Program? What is the interaction between student
affairs staff members and faculty members participating in the Faculty Fellows Program?
What is the interaction of students and student affairs staff members participating in the
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