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ABSTRACT
More and more U.S. students are seeking university study abroad in China.
Information about how to prepare for overseas study in China, and what challenges
need to be overcome, is limited. To develop the proposed orientation curriculum,
Chinese professors teaching international students, international student affairs
professionals serving international students, English-speaking international students
studying in Chinese universities, and U.S. citizens visiting and working in China
contributed their insights and experiences of culture shock, culture surprises, and
cultural differences. The themes emerging from the interviews were organized into the
content of the proposed orientation curriculum. When U.S. international students
experience this Chinese higher education orientation curriculum, students will acquire
academic and soci’al coping skills, basic daily language communication, and
appropriate responses to culturai expectations for behaviour in the wider college
community as well as travel within China. Comparing their understanding and
reflection in the host culture to their U.S. collegiate experience, students will gain
multicultural competencies useful in their academic study, and confidence in social

coping skills prior to overseas study in China.
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CHAPTER 1
INTRODUCTION

During the 2003 to 2004 academié year, over 570,000 international students from
170 foreign countries comprised 4.3% of the total enrollment in American institutions
of higher education (Poyrazli, Kavanaugh, Baker and Al-Timimi, 2004). Over 95,000
students came from China, including mainland, Hong Kong, and Taiwan, representing
16.7% of the total U.S. international student enrollment. As a result, there is one
student with Chinese cultural heritage studying in the United States among every six
international students (Wang & Mallinchrodt, 2006). At the same time, the number of
U.S. students studying abroad in all countries rose 8%, and the most rapid growth of
U.S. students studying in another country was in China (6,389, or 35% of the overall
growth) (Mcmuftrie, 2004). As more U. S. students show interest in Chinese higher
education, an orientation curriculum is needed to facilitate a smoother cultural
exchange among both U. S. and Chinese students. The purpose of the present study
was to outline the basic elements of an orientation curriculum specifically focused on
the smooth transition of U.S. students into Chinese higher education.

The diverse backgrounds and cultural resources international students bring to

their host countries enhances the reputation, diversity and quality of student life found

in higher education institutions without regard to the specific host country. The

presence of students from other countries facilitates all students on a campus to
acquire new ideas, knowledge and cultural understanding as a result of academic

study in the host country (Peterson, D. M., Briggs, P., Dreasher, L., Horner, D. D., &
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Nelson, T., 1999). However, what are the challenges that international students
encounter based on their diverse cultural backgrounds when they step into a foreign
country, especially during the initial adjustment period? What assistance do students
need from host university staff members because they lack social knowledge and
skills as well as an appreciation of academic protocol when they interact with their
surroundings in the host country?

Previous research shows many relevant challenges such as culture shock
(Chapdelaine & Alexitch, 2004), psychological adjustment and sociocultural
adaptation (Wang & Mallinckrodt, 2006; Spencer-Oatey & Xiong, 2006; Hashim &
Yang, 2003), educational stressors (Chen, 1999), coping patterns (Kuo, Roysircar, and
Newby-Clark, 2006), and cross-cultural issues (Bishop, 1992; Simcox, April, Nuijens
& Lee, 20006).

When international students enter a foreign country, students at different ages
and with diverse backgrounds experience many of the same transitional challenges
from culture shock to cultural awareness for each aspect of daily life and academic
study in their host country. How to help international students to adjust efficiently into
regular study and life on campus and in the surrounding community presents student
affairs professionals with challenging issues. Student affairs professionals need to
serve international students with relevant methods of understanding cultural
differences in different countries. Given the cultural communication challenges both
students and student affairs professionals encounter, an orientation curriculum

facilitating cultural adjustment and cultural transition can help students strengthen
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their confidence and improve their social skills in coping with challenges in the host
culture.

U.S. students are used to an open classroom atmosphere in which students are
encouraged to interrupt their professor with questions in the middle of a lecture, a
strong departure from accepted practice in Chinese higher education. Furthermore,
U.S. students expect to have a much closer relationship with their professor than is
common within the Chinese system. Chinese classrooms are more formal, not
permitting food and drink in class, and expectations for regular attendance are much
stricter. Student life outside of class in China is much more centered on academic
study than on social activities. Community standards for acceptable behaviour are also
different between Chinese and U. S. society. For these reasons and others, an
orientation curriculum focused on cultural transitions and effective coping skills is
needed for U.S. students who wish to study in China.

Purpose of Study

The purpose of the proposed research is to develop a curriculum to address the
challenges U. S. students’ face as they adjust to their university experience during
their initial period of overseas study in The People’s Republic of China. The
curriculum proposed as an outcome of this study consists of three sections. The first
curricular section presents academic coping skills in instructional situations that
American students frequently encounter in classes and on campus, i.e., language
differences, teaching methods, classroom performance, interacting with professors,

staff members, and peers in the host culture. Students will be oriented and prepared to

R
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récognize some helpful solutions for everyday classroom challenges.

The second section introduces social coping skills necessary within Chinese
society. Chinese social customs and social life reflecting cultural norms distinguishes
China from western culture. Language conventions and multiple perspectives in daily
use and formal circumstances are based on China’s ancient and long history. Finally,
family culture represents Chinese traditional culture and thoughts reflecting social
norms and values. Students will acquire knowledge of social conventions by cognition
and hands-on practice.

The third section of the proposed curriculum includes some basic Chinese
phrases and expressions including specific Chinese linguistic conventions, language,
and literature, as well as practical knowledge and information that will help students
to enjoy their living and travel in China.

The completed orientation curriculum will help increase the cultural competence
of U.S. students and college student affairs staff members in areas that need particular
attention to facilitate cultural adjustment in the host country, the People’s Republic of
China. While the completed orientation curriculum product is beyond the scope of the
present study, it is possible to develop a curriculum outline that will provide guidance
to persons wishing to create a formal curriculum.

Significance of the Study

The proposed orientation curriculum outline should be a guide for student affairs

professionals to help international students, especially U. S. students, in acquiring

Chinese culture, social customs and standards of behaviour, and coping with the
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challenges of academic study and campus life in China. Chinese institutions of higher
education can enhance their reputation and global impact tremendously if their faculty
members are capable of accepting and accommodating international students. Student
affairs professionals at U.S. universities and colleges can act as a bridge absorbing
and sharing different cultures to increase respect for different cultures and promote
global understanding among students studying abroad.
Limitations

The present study was an examination of academic study, student affairs, and
social coping challenges that English-speaking international students encountered in
Chinese institutions of higher education. The data in the study were specific to
selected institutions in China. The research results are not directly transferable to
instructional and student affairs practices in other Chinese universities. The findings
of the present study represent one possible approach to international student
orientation for English-speaking students in Chinese universities.

Definitions

Culture is defined as the complex whole which includes knowledge, belief, art, morals,
law, customs, and any other capabilities and habits acquired by man as a member of
society (Tylor (1889) cited by Leonore & Uwe, 2001, Hashim and Yang, 2003).
Cultural shock is defined as a main concern regarding international college students’
mental health when they realize some of their values are incompatible with values of
the host culture (Furnham & Bockner (1986), Liberman (1994) cited by Chen, 1999).

Cross-cultural competence is defined as cultural sensitivity, knowledge, and skills in
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different cultural settings (Chen, 1995a, 1995b, 1999).

6
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CHAPTER II
REVIEW OF LITERATURE
Common Challenges from Language and Host Culture
Zahi (2002) stated that students faced an unfamilia.r cultural and social
environment when they leave their own country. During the cultural adjustment
process, almost every student experiences multiple stressors in university study and
daily life related to cultural differences, language challenges, and differences in the
educational system. Chapdelaine and Alexitch (2004) stated that these stressors
resulted from the distance between two implicit social rules that dominated
interactions. The greater the cross-cultural difference and the larger number of
persons within the co-national group, the less interaction between the co-national
group and the host country’s citizens. Cross-cultural differences are great hurdles
impeding students’ successful interaction in the host country. Olivas and Li (2004)
agreed that international students encountered adjustment issues and stressors dealing
with academic and interpersonal issues, language difficulties, as well as religion and
beliefs. These authors stated that students faced these challenges even when they
sought assistance because language barriers and lack of host culture knowledge
impeded students from asking for assistance.
No matter whether Chinese/Asian students studied in North America or
international students studied in China, they encountered some universal challenges
rooted from their different social and cultural backgrounds. Language barriers may

generate both psychological harm and a tangible threat to international students
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(Pedersen, 1991; Wehrly, 1988), which causes international students to feel
uncomfortable in daily life and may lead to feelings of insecurity (Ishiyama, 1989).
Students also have educational stressors including performance expectations, system
adjustment, and test-taking anxiety (Aubrey, 1991; Leong & Mallinckrodt, 1990;
Leong & Sedlacek, 1986; Liberman, 1994; Marion, 1986; Oropeza & Fitzgibbon,
1991; Svarney, 1989; White & Brown, 1983). The demands of a new and unfamiliar
educational system (Cadieux & Wehrly, 1986) result in feelings of confusion and
frustration (Chen, 1999). Students are sensitive to value differences and different
methods of pedagogy (Chen, 1999). They lack the common sense knowledge to deal
with some supposedly very simple basic life events (Ishiyama, 1989). They may
experience a sense of social loss (Hayes & Lin, 1994) and are often observed to be
more lonely and cautious (Parr & Bradley, 1991) as well as feeling helplessness
(Chen, 1999). They feel depression (Ebbin & Blankenship, 1986; Svarney, 1989) but
are less likely to seek help. A major concern in the socio-cultural domain is racial
discrimination and prejudice (Westwood & Ishiyama, 1991), largely generated by
unintentional prejudice in the host culture (Pedersen, 1991, 1995; Sue & Sue, 1990).
Certain cultural contexts shape certain types of stress and one’s culture affects the
appraisal of an event and individual experiences (Aldwin, 1994).
International Students’ Stressors in China

Hashim and Yang (2003) defined the concept of stress in the Chinese way, a

combination of the two Chinese characters meaning “crisis”’[f&] and “opportunity”

[#1]. Their findings described basic stressors and perceived stressors among

8
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international students studying in China. They maintained that international students
in China need strong social support networks and coping methods in dealing with
daily challenges of language, room-mates, instructors, parents, financial difficulties,
social activities and living conditions.

Hashim and Yang’s findings (2003) described sources of stress among
international students studying in China, and suggested that student affairs
professionals should help facilitate students’ ability to cope with cultural differences.
One objective of the present study is to enable English-speaking international students
to cope with cultural differences important to academic and social success in Chinese
higher education.

Chinese Students’ Stressors in North America

Chen (1999) presented common stressors among Chinese students studying in
North America that were threatening to their own worldviews and lifestyle. These
stressors involved a special relationship between person and environment. Chinese
students enjoyed the democratic atmosphere found in their classes, but they lacked
experience with the different teaching methods, and to them it seemed informal
student class participation did not show enough respect to North American professors.
Sociocultural stressors also included culture shock, social isolation and alienation,
financial concerns, and racial discrimination and prejudice. Wang and Mallinckrodt
(2006) described traditional Chinese students’ classroom behavioural norms, virtues,
and styles of social conversation, which were inconsistent with American social

norms and values used in the classroom. In China, students were taught to remain
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compliant and quiet in class. They would not be encouraged to express their thoughts
or put forward their questions until their teachers asked them to do so. In the process
of interpersonal communications, most Chinese students believed in “the virtues of
humbleness, emotional restraint, self-effacement, and saving face” (p. 422).
Negotiating the differences between Chinese and U.S. classroom procedures
generated considerable stress for Chinese students during their initial period of study
in the U.S.

Huang (2006) studied Chinese students’ challenges with communication in the
English language. The findings indicated that Chinese students needed to improve
their language in both language abilities and academic skills, which is the foundation
to comprehend lectures and adapt to daily study. Language is a part of culture. The
same words in different situations can be extended to different meanings by people
with different cultural backgrounds.

Adjustment with Cultural, Social, and Psychological Coping Skills

Recognizing the various challenges to international study described above,
college staff members should proactively coach international students in cultural,
social, and psychological coping skills. Spencer-Oatey and Xiong (2006)
distinguished the interrelationship between psychological stress and academic
performance because it is critical to help students achieve a successful socio-cultural
adjustment. In the process, cultural values need to be handled sensitively. They
proposed several programs for promoﬁng socio-cultural adjustment and suggestions

for researching their effectiveness. To help mutual understanding, local students were
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encouraged to learn more about the international students’ culture. They promoted the
opportunity for international students to make contacts in the local community by
facilitating multicultural student and family networks.

Cultural acculturation (Wang and Mallinckrodt, 2006) in a host country is vital
for international students’ adjustment. Language proficiency and the length of
residency in the host country facilitate a successful transition.

Burn (1992) found that counsellors’ world-view influenced the quality of their
service to clients. The uniqueness of each person should be respected. Similar to
counsellors, college student affairs professionals could enhance their trust to students
with various backgrounds by acknowledging and providing services to the existence
of cultural differences. Proactive measures could be implemented to help those who
need assistance based on their cultural and belief systems.

The counselling process should include culturally relevant methods of
counselling that can truly help international students enhance their psychological
strength and tangible skills in céping with stress in the host culture (Chen, 1999).
School counsellors and psychologists are increasingly acting as collaborators with
other educational stakeholders (Keys, Green, Lockhart, & Luongo, 2003; Reschly,
2000).

Cross-cultural Program

U.S. students are also experiencing transition challenges in the process of

coping with Chinese culture when they study and live in China. A program of

learning some Chinese culture, which is the foundation of social norms and values,
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will be a great preparation and orientation for cultural transition. Students need to
adjust themselves as early as possible, just as Chinese students need assistance and
transitional skills when they study in North America.

Poyrazli, Kavanaugh, Baker and Al-Timimi (2004) suggested the two primary
coping mechanisms to overcome multicultural challenges were improvement of
English proficiency and workshops that focused on managing acculturative stress.
Without regard to language of origin, the same should be true of U.S. students, who
need Chinese proficiency and workshops that help to negotiate acculturative stress.
Hashim and Yang (2003) suggested orientation programs should be necessary to
reinforce effective coping skills for healthy cultural and social adjustment.

Nganga (no date) found that a cross-cultural interaction program that paired
pre-service counselors in dyads with minority and international students made great
inroads in developing counselors’ cultural sensitivity. Without enough cultural
knowledge and hands-on experience, counselors were ineffective in serving clients
with minority cultural backgrounds. Developing cultural sensitivity effectively played
a first critical element to acknowledge cultural differences with empathic
understanding, and facilitated counseling competencies in dealing with cross-cultural
situations. Simcox, Nuijens and Lee (2006) maintained that a culturally competent
school can be achieved by organizing and facilitating professional development
workshops for educators to acknowledge challenges arising from students with
diverse multicultural backgrounds. School counsellors and school psychologists must

work together to promote student academic success.
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Reflective Statement

As an international student studying a master’s program in the United States, I
am experiencing the transition challenges coming from a different culture. Within my
own experience, I have found that language proficiency is the critical point for the
first successful step of transition into a new culture. The need for language
proficiency is not only limited to skill in linguistics or literature, but to familiarity
with cultural context and geographic background in different areas of the host country.

Summary

This chapter summarized the available literature presenting various kinds of
challenges international students encountered in host cultures, suggestions to establish
cultural sensitivity programs to help students’ increase their cultural competencies,
and facilitate their adjustment and transition in a different cultural background.
Chapter III will describe the qualitative methodological approach used to obtain the
ideas of Chinese higher education faculty and staff members, English-speaking
international students, and U.S. citizens with experience living in China. Chapter IV is
an analysis of the interview data, and will identify themes and categories as the
foundation of the proposed orientation curriculum. Chapter V will integrate the
current qualitative analysis with professional literature cited in Chapter II, and make
specific recommendations for further research. Chapter VI will contain the proposed
orientation curriculum for English-speaking students (primarily from the United
States) to successfully cope. personally and academically in Chinese Higher

Education.
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CHAPTER III
CURRICULUM DEVELOPMENT METHODOLOGY
The Objective of the Present Study
Cultural differences between two countries mean that faculty, students and
citizens in each country tend to express differing ideas with alternate methods of
expression, and to employ divergent social behaviors when they encounter the same
topic. The objective of this study was to draw upon the expertise of Chinese higher
education faculty and staff members, English-speaking international students, and U.S.
citizens with experience living in China to propose an international student orientation
curriculum. By observing and learning possible issues and phenomena before
embarking on their way to study in China, U.S. students would have the opportunity
to understand and accommodate cross cultural differences in life styles, practice social
behaviors, and facilitate interpersonal relationships with local Chinese students and
people. A major part of the overseas immersion experience for U.S. students in China
is to experience different social norms and social values. After completing the
orientation program that is the objective of this thesis, students might be prepared
earlier to recognize important cultural differences so that they will adapt and adjust
themselves more completely into the host culture.
The Layout of the Curriculum
The curriculum as proposed was designed in three major sections: academic
coping skills, social coping skills, and basic Chinese expressions used for daily living.

The first section presents situations that American students frequently encounter in
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classes and on campus in the host Chinese culture. Students must be oriented and
prepared to recognize some helpful solutions for everyday social and academic
challenges with instructors, staff members, classmates, and roommates. Student
affairs professionals and professors who have worked with overseas students have an
understanding of what cultural and academic challenges overseas students must
overcome and how to help them cope with these issues. In this second section, case
study analysis and classroom discussions along with hands-on practice exercises were
developed to help students cope with language differences, teaching methods,
classroom performance, interacting with professors, staff members, and peers, as well
as activities to evaluate their understanding of the concepts. This section of the
proposed orientation curriculum was based on the themes that emerged from
interviews with Chinese professors and other professionals who were working with
foreign students from America and Europe in their daily activities, interviews with
international students from English speaking countries who were studying or studied
in China, and U. S. citizens with extensive work experience in China.

The second section focused on social coping skills reflecting differing social
customs and social life, and included multiple language conventions in daily use and
in formal situations. Students will be encouraged to learn social norms and values by
studying family culture, and individual and social phenomena based on detailed case
studies. Students will acquire knowledge by cognition and hands-on practice.

In the third section of the orientation curriculum, students will have the

opportunity to learn some basic Chinese phrases and expressions including specific
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Chinese linguistic conventions, language, and literature, as well as practical
knowledge and information that help students to enjoy their living and travel in China.
This third section will be integrated into the overall instructional process of the
curriculum so that students will learn basic Chinese language usage from the
beginning of the program.

Qualitative Methodology

Chinese professors and other professionals with specific multicultural experience
were interviewed about their experiences along with international students and U.S.
citizens using a standard semi-structured protocol (Appendices I, II, III, and IV).
Participants were selected using a snowball sampling technique. Prior to interviews
the purpose of the study was carefully explained, and potential research participants
were sent an email that included the informed consent document. A return email from
the participant that indicated their willingness to be interviewed was understood to be
the informed consent for purposes of the study.

Interviews were audio-recorded, transcribed, and analyzed using constant
comparative methods of analysis (Schumacher & Macmillan, 2001), and compared
for triangulation purposes with the researcher’s detailed field notes and prior
professional experiences. Findings presented in Chapter IV are reflections of
participant voices, with conclusions drawn by the researcher in Chapter V, followed
by recommendations for practitioners and future researchers. Chapter VI contains the
basic outline of the proposed orientation curriculum, the completion of which is

beyond the scope of this study.
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The Principal Investigator (PI) contacted and recruited participants from her
personal professional network as a result of prior work experience with placement of
Chinese students in overseas universities. The PI communicated with several contacts
and tracked down faculty and staff members, and English-speaking international
students, at three universities in Shanghai, two universities in Wuxi, as well as two
universities in Beijing. A total of ten research participants volunteered to contribute
their voices to the study. A short description of each research participant follows. All
names used below are pseudonyms to respect the privacy of research participants.

Donna was a senior professor with rich experiences in teaching international
students from language learning to pursuing Ph.D. programs. Anna was an associate
professor with seven years’ experience in teaching international students. Beatrice was
an assistant professor with five years’ instructional experience. Connie was a new
lecturer in the field in teaching Chinese as a second language. These Chinese higher
education teaching professionals were selected on the basis of different age, duration
of teaching, and geographical location of universities. Two of them were working
with universities in Beijing and two were working with universities in Shanghai. Eric
was the CEO, Chief Education Officer, serving international students in student
affairs for eight years for a public university in Beijing. Frank was the Director of
Student Affairs working with international students more than four years at a public
university in Shanghai. Gordon and Henry were international students learning
language programs after a six to twelve months basic learning in their own

English-speaking countries. Ivy was an intern who worked with a law firm in China
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for eleven months. Jack visited several big and medium cities in China for a three
week international student exchange program.
Qualitative Research Method Rationale

Culture exists around behaviors (Cherry, 2000, p.50). A qualitative approach
rendered a more profound and complete understanding of the social process. The
researcher applied qualitative research methods into the present study for the purpose
of “identifying patterns”, and “describing specific events” (Cherry, 2000, p.49). These
topics, patterns, and specific events were in various social settings with specific
cultural roots. Based on these cultural phenomena and roots, the curriculum to be
developed will present students with many different levels of introduction to the host
country. This curriculum will help students to understand an individual’s reflection or
feedback under specific settings and circumstances based on the themes emerging
from the participant interviews.

This qualitative research was undertaken by personal interview. The process of
interviews yielded rich descriptive material (Bell, 1999, p.135). Through the
interviews, the researcher gathered personal experiences and insights from research
participants about their observation of or experiences as an international visitor to
China. These experiences and insights have a critical function in explaining and
comprehending cultural phenomena. It is still important for the researcher, as a
Chinese citizen who is an overseas student in the United States, to be alert and
recognize any personal “bias” from use of this “subjective technique” (Bell, 1999,

p.135).
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Through use of qualitative research methods, more detailed perspectives of
specific topics were collected and described in social environments. The PI
interviewed student affairs professionals, professors with experience in teaching
international students, and international students in China. One U.S. professor was
interviewed who visited in China several years ago, as well as a young U. S. citizen
who worked in China for eleven months. Their recollection of specific social and
academic events should increase future students’ cultural awareness of different
perspectives and social levels in the host country.

The qualitative research findings are presented in the form of narration. The
narration is the foundation of each case composed in the curriculum with specific
settings, locations, plots, processes, and solutions. The participants’ verbal
descriptions provided “context”. the relevant “circumstances” and the meaning of
his/her “interaction” (Cherry, 2000, p.54). “Exploratory and descriptive research
questions” are designed for the participants in four groups (Cherry, 2000, p.53).
Their views and life experiences were important and necessary elements in
developing the final product, the grounded orientation curriculum. Therefore, when
new English-speaking students visit China for study in Chinese higher education,
students will be familiarized with a range of cross-cultural behaviors or expressions,
and will know culturally appropriate ways they can respond to specific/controversial
topics.

Qualitative Sampling

A qualitative sample provides a researcher with rich materials in the study field.
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The PI chose to study four groups of participants for several reasons. These
participants were knowledgeable about international student study in China, Chinese
higher education, and daily life on and off campus. They recognized the kinds of
challenges an international student might encounter and what possible solutions could
be helpful for them within the context of Chinese sensibilities.

At first, the PI sought research participants in four categories including college
student affairs professionals, professors, and international students at universities in
China, and U.S. citizens who have internship and academic experience in China. The
first group included four Chinese professors who were teaching Chinese as a Second
Language to international students. These professors accumulated theoretical and
practical experiences in teaching international students from several different
countries. They had rich experience in exploring what challenges international
students have encountered in a Chinese university classroom due to different
standards, measurements of performance, instructional methods, and interpretations of
ideas based on their native languages. In the second group, two administrative
professionals have worked within international student affairs for several years. They
were familiar with the college application process before recruitment, orientation,
housing, interpersonal communications, life habits of various nations, and codes of
conduct. They advised and assisted international students in their personal
development in new international university environments. In the third group,
English-speaking international students were studying in Chinese universities. They

described a lot of their own experiences of culture shock, and cultural surprises that
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local people could not be aware of as cultural challenges to an international student in
great detail. In the sampling process, a professor teaching in a U.S. mid-western
university who visited China for several weeks and a U.S. citizen who worked in
China for eleven months were recommended as informants. They comprised part of a
fourth group that included two U.S. citizens who worked and visited in China from
several weeks to almost one year. Responses from the fourth group supplemented
other information related to cultural differences between China and the U. S.

Secondly, the PI applied the sampling technique of “theory based data selection”
in the process (Cherry, 2000, p.54). The latter cases and participants were similar to
the former ones. Finally, the PI determined a total of 10 participants, five men and
five Women, was relevant to collect sufficient multiple perceptions of overseas student
experience in China (Lincoln & Guba, 1985). Participants were selected based on
their approachability to the researcher in China and the U.S. The four groups of
exploratory and descriptive research questions used for interviewing purposes are
attached as Appendices I, II, III, and V.
Qualitative Data Collection

Prior to the long distance telephone interviews, participants acknowledged an
informed consent form from the PI by return emails (Appendix V). The qualitative
data were gathered by IDD telephone interview from the participants who were
studying and working in China, Europe, and the U.S. One local participant was
interviewed face to face. Respondents’ Internet blogs (where available) were also

referenced for the research. Questions related to social coping skills and academic
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coping skills were put forward to people in all four groups. A “semi-structured
interview procedure” (Cherry, 2000, p.56.) was followed. In the process, rapport was
established between the PI and a participant to finish the interview questions
harmoniously and naturally. Listening carefully, the PI used a digital recorder that
recorded interviews and transferred the digital voice recording directly into a
computer. Fach interview was completed by providing a positive termination with
appreciation of a participant’s involvement and contribution to the topic. The
interview times lasted from 30 minutes to 50 minutes. All protocols and forms were
approved by the Institutional Review Board for Research on Humaﬁ Subjects of
Eastern Illinois University.
Qualitative Data Analysis

The interviews were digitally recorded. All the interyiews were transferred from
voice messages into text in a computer. The PI was the only person to access and
transcribe the data. To protect their confidentiality, no personal or institutional
information related to any cases were disclosed. In the process of writing the thesis,
the contents of interviews were stored in a word file kept with a password in the PI’s
laptop to prevent unauthorized persons from accessing the contents. The contents will
be preserved for one year and disposed after the evaluation and revision of the
resulting orientation curriculum.

After the first interview was completed, content was presented for analysis at the
same time other interviews were underway. First, the PI organized the raw interview

material into “descriptive categories” (Cherry, 2000, p.59.). Second, the abundant data
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from the descriptive categories and their interrelations were re-organized into
“construct categories” (Heppner, Kivlighan, & Wampold, 1992). Third, based on
construct categories, “central categories” were created (Cherry, 2000, p.59.) to
explain the phenomenon. Finally, core categories were named as the source of the
curriculum content. When the PI organized the core categories, the method of
constant comparison was employed for purposes of “inductive reasoning” (Cherry,
2000, p.59.). The first participant’s data were used to compare with the latter ones.
Various ideas and experiences enriched and supplemented the interview material as
case studies for the orientation curriculum were generated.
Data Triangulation

In order to confirm the information obtained from the qualitative interviews, the
PI consulted books and other publications confirming the interview data reflected
specific_cultures, norms and values in theory (Schumacher & Macmillan, 2001).
Travel documents, the Internet, and Chinese movies were other information sources
used to confirm and support the quali<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>