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INTRODUCTION
The handcrafts room is an area equipped and organized
so students may participate in various activities and have
experience with a variety of tools, equipment, and materials.
This is the result of the thinking, the trials, and the
errors of many persons during the past few centuries.

Hand-

work in the public schools of America is less than a hundred
years old, and it has only been during the last fifty years that
methods have been developed for carrying on multiple activities
in a single shop.

It therefore, seems necessary to give some

attention to the early history of handcrafts before delving
into the development of present day handcrafts.
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DEVELOPMENT FROM THE ORIGIN TO
THE RENAISSANCE
This paper contains a brief history of handcrafts
beginning with the cave man era and working up to the present
day teachings of handcrafts.
The first area for discussion shall be the development
from the origin to the Renaissance.
Bennett has stated that the manipulative skills and use
of hands in making tools, and other items, were so undeveloped
that, "It was thought that the possessor of hand skills had
super-human power.nl
The savage was driven by hunger to seek
food, and by the cold or the heat to devise
clothing and a shelter for himself and his
family. Skill of hand in these primal activities was his great source of power over his
environment.2

Man was progressing and working toward developing more
and better tools, and he learned how to put some of his hand
skills to work by improving and inventing new tools.

These

tools made it possible to do his chores more easily.
Handwork was emphasized very strongly by the ancient
Jews, and was regarded as having social value.

There is

lcharles A. Bennett, History of Man~~ And Industrial
Education Up to 1870, (Peoria, Ill., 192 ~ p. 11.
2Ibid.

J
an old adage that says, "As it is your duty to teach your
son the law, teach him a trade."3
understand this statement.

It is not di.f.ficult to

The ancient Jews realized that if

a man knew a trade and was happy doing his work, he had no

need to fear the law, for he would do what was right.

Even

today it is true that in a good many cases the criminals
serving time do not have a trade.

The modern prisons try

to change this and make a man sel.f-suf.ficient.
Another old statement or saying was, "Disobedience to
this ordinance exposes one to just contempt, .for thereby, the
social conditions of all are endangered.n4 The Jewish law
placed the duty of teaching the trade upon the parent, and
it is signi.ficant that the earliest records of apprentice-

ship show the same relationship between the master and
apprentice.
During the age of' Homer, Greek handcrafts men occupied
a place of' respect.

A little later the work of handcra£ts-

men was designated as "banausic" (meaning mechanical), and
a word indicating a contempt that cannot be expressed in the
translation.

3rbid., p. 13.
'*'Ibid.
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Socrates (470-399 B.

c.)

is credited with giving a

reason for this attitude of contempt toward the mechanical
arts.
The so-called banausic arts have a bad

name, and quite reasonably they are in ill repute

in the city-states. For they ruin the bodies
of those who work at them and those who oversee
them. They compel these men to remain seated
and to work in gloomy places, and even to spend
entire days before a fire. While their bodies
are being enervated, their souls, too, are becoming much enfeebled. More especially, also,
the banausic arts off er men no leisure to devote
to their friends or to the state, so that such
men become base in relation to their friends
and poor defenders of their fatherland. And so
in some of the cities, especially in those
which are considered to be strong in war, no
citizeu is permitted to work at any banausic
craft.:>

Labor became a fetish among the early Christian Monks
and labor was required of everyone.

Outside of the mon-

asteries, participation in the skilled labor was also the
principal means of education.
The Benedictines developed Useful Arts and required daily

reading of the monks.
Much of the credit for developing the art
of book-making is due to Cassiodous (468-560) an
Italian Statesman and historian, who became a
monk in 538. He was an expert penman and he
was inspired with the thought of using his
ability for the glory of Christ and his church.6

5Ibid., p. 15.

6Ibid., P• 19.
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The development of handcrafts and mechanical arts
was very slow.

New ideas take a while to convince some

people, and some ideas are never quite accepted.
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DEVELOPMENT FROM THE RENAISSANCE
TO THE PHESENT DAY

The development from the Renaissance to the present

A new concept

day shall be the second area of discussion.
of the process of education came into being.

The invention

and early development of the art of printing {1423-1480), the
revival of classical learning, especially in Italy during
the fifteenth century, and the Protestant Reformation With
its center in Germany beginning early in the sixteenth
century,unfolded new educational possibilities and put new
life into teaching methods.

A man to whom credit must be given for assistance in
the educational field for the step towards shop work and
education of the hands was Martin Luther.

He advocated a

school day of two hours, so arranged that it would allow the
older children and youth to carry on the ordinary economic
duties of life uninterruptedly. "My opinion," said Luther,
"is that we must send the boys to school one or two hours

a day, and have them learn a trade at home for the rest of
the time.

It is desirable that these two occupations march

side by side."7
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Whether considered from the point of view of various
writings or from that of direct treatment of schoolroom
problems, Comenius is one of the most important representatives of the realistic movement as well as one of the leading
men in the history of education.

Comenius' method of teaching

and thought was "according to nature. 11 8

This would mean to

educate the senses, then the memory, then the intellect, and
last of all the critical faculty.

ttfhe child perceives through

the senses; everything in the intellect must come through the
senses.n9

Comenius is known today as the father of modern

pedagogy.

Samual Hartlib was in agreement with Comenius and

talked in terms of a college of agriculture, which he later
established.

Sir William Petty also believed that hand work

must become a part of general education.

Mr. Budde (1685) made

an important contribution to ideas when he said he thought that
there should be a plan for public schools and state aid.
John Locke (1632-1704) held the idea that
education was a discipline, and his view strongly
reinforced the prevalent one. Locke's one great
passion in life, the thought emphasized in his
philosophical writings as the aim
1 of intellectual
endeavor, was the love of truth. 0

gPaul Monroe, A Brief Course in the History gl Education,
(New York, 1911), P• 241.
9Bennett, 2.U• ~., p. 36.
lOMonroe, 212.• cit., p. 261.

Rousseau, a French educator is said to have warned the
men of wealth in France by saying that a revolution was going
to take place and the man who had a good trade would be financially rewarded.

Rousseau surely recognized that skill of

hand is an asset to any man, and especially when fame and
fortune have been swept away.
Another man making an important decision in the history
of handcrafts was Campe.

He was an artisian (craftsman) by

trade and was hired to teach some young people what he knew.
After teaching only a short while, he made the decision that
it is better to use a specially trained teacher to teach
crafts and trades, rather than a craftsman.

Later on,

attempts were made to try out these ideas in England.

Many

did not agree at the time, however, progress was not hampered.
In the early development of handcrafts, it was thought that
the harder things were to do, the better it was for the pupil.
Today we realize that children have enough trouble learning to
saw, sand, file, and shape objects, without choosing manipulative
skills too difficult and advanced for them.

The good teacher

tries to create a learning situation where the child finds
some success and enjoyment from the activity.
A man very important in the field of Industrial Arts
and a student of Rousseau was Pestalozzi.

Pestalozzi is

known as the "father of manual training."

He tried an
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experiment to see if children could earn their "keep" while
going to school.

He married a wealthy woman and started a

school for the poorer children, and went bankrupt because
of his poor business arrangements and soft-heartedness.
One idea he did offer to us is the idea that we either go
from things to words or words to things.
from things to words.

He

His method was

tried to teach the children to get

along for themselves in the community and earn their "keep"
while learning.
Another man with similar ideas, but a much stronger
business sense, was Fellenberg.

One main difference between

Pestalozzi and Fellenberg admitted children of wealthy parents
to his schoo1.ll With the tuition money collected from these
children, he financed the school.

The school grew and his

daughter took over the teaching of the girls' domestic
subjects.

He then started a department for teachers.

There was an era when the f'actory inf'luence stopped
handwork and the emphasis went to piece work.

During the

l800's, guilds and craf'ts organized so they could control
the number of people that could enter the various crafts in
order to keep down competition.

This did not last very

llPaul Monroe, "Fellenberg," Cyclopedia g! Education,
(New York, 1911), p. 590.
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long, as guilds were soon abolished.

When the workmanship

started to decline, national schools were started.
Italy made a great impression with their art in the
World's Fair of 1851.

This started other countries to

teach art in the schools, and particularly France.

Great

Britain then decided to start, in the elementary school, to
educate the people about the finer arts and crafts.
Philadelphia, Pennsylvania, became the art center.

Later
Drawing

was a course the Boston schools started stressing, as they
learned that it contained problem solving, which was very
valuable to the education of the children.
The first big step towards a resemblance of what we
call crafts today was the Sloyd work.

This type of work

originated in the Scandanavian countries.
It often happened that certain villages
became famous for particular kinds of work, and
that every boy in the neighborhood was brought
up to work at that one branch of handiwork.L2

Early Sloyd schools were scarcely different from the
home sloyd.

"In the first place, the pupils made what the

market would purchase, without much reference to its educational
value.nl3

The teachers often had to finish or make the project

over to make it salable.

Otto Solomon contributed a great deal

toward the later advancement of sloyd work, as did Cygnaeus
12charles A. Bennett, Historv 2i ~ .wlli, Industrial
Education l.§.'.ZQ-l21.Z, (Peoria, Ill., 19)7), P• 54.

l3~bid.' p. 55.
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and Gustaff Larsson.

Salicis later started for France the

first school of manual training of youngsters on through
high school.
Some of the men who contributed to the development of
Industrial Arts were Woodward, Runkle, Higgins, and Dewey.
These were all academic men.
Eva Rodhe said that if practical work was good for
older children, it certainly must be good for elementary
and kindergarten children.

She also said we must not emphasize

manipulative skills too heavily, because personal development
and growth is of utmost importance.

She realized that manual

education had to start in the grade schools.

Even today

there are reasons for continuing these "handicrafts."

Some

places more than others have need of handicrafts.
Living conditions today favor a continuation
of the practice of handcrafts in the Southern
Highlands. The revival of this work was brought
about largely by schools, teachers, social workers,
and outside persons in cooperation with the native
people who had seen the old crafts disappearing and
who sought to re-establish them to build up new ones.14
The theories behind handcrafts are very significant
to us in the field of education today.

(New

l4u1en H. Eaton 1 Handicrafts Ql the Southe;oi Highlands,
York, 1937), P• ~51.
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DEVELOPMENT OF THE MIND BY
WORKING WITH THE HANDS
The development of the mind may be partially done by
working with the hands.

It has been discovered a sound

practice to put the whole child to work--his hands as well
as his head.

A child taking crafts courses will learn
the development of useful habits, attitudes and
knowledges which contribute to desirable
personality traits. Next, he Will gain an
understanding of, and an appropriate adjustment
to the industrial phases 0£ the modern environment. Last, an effective utilization of the
materials, services, and products of industry.15
Pestalozzi said we go from things to thoughts.

By this

statement, Pestalozzi inferred that in performing a skill the
individual must think about it and thus learns.
turn is exercise for the mind.

This in

Thus, a child may learn by

doing, more easily than purely by thought.

It will mean

something to the child when he can see it, feel it, and think
more clearly of it.
There is a practical value to a crafts program as we
have it today.

•Froebel called it 'sweetening the process

of learning,' when he instructed the children to build small
objects using blocks and boards, making £igures out of' paper."16

lSstate of Illinois, i111nois Curriculum ans! Coµrse 52! Stugr
Gyide ~ E!ementary ~ch,ools, (Circular Series A--No. 32), p. 7 •

16Proressiona1 Progz:es§ in Industrial ~ Education,

(1956), P• 3.
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He said that the children needed to like learning to get the
most out of it.
Dewey said that we must conceive of work

in wood and metal, of weaving, sewing and

cooking, as methods of living and learning,
not as distinct studies.
We must conceive of them in their social
significance, as types of processes by which
society keeps itself going, as agencies for
bringing home to the child some of the primal
necessities of community life, and as ways
in which these needs have been met by growing
insight and ingenuity of man; in short, as
instrumentalities through which the school
itself shall be made a genuine form of active
i~~~~~yt;if:~~nf~=~~n~:l' place set apart

17state of Illinois, Board of Vocational Education,
Industrial .Atl..§. in
ModelJl School, (1949), p. 39.

w

14
DEVELOPMENT OF TERMINOLOGY
AND BROADENING OF KNOWLEDGE
The next development is that of the vocabulary and
broadening of knowledge.

In order for the child to want to

learn and do well, there must be motivation for him.

"It

is noted that teachers often fail to get good results in
industrial arts at the seventh and eighth year levels because
they are unaware of the actual ability and interest of the
students at this age.nlS

A child will want to learn and his

knowledge and vocabulary will broaden with the right kind
of success.
In some cases the work included may be
considered by students to be too simple and not
worthwhile while in other cases it may be
made so difficult with standards so high that
students cannot attain a fair degree of success
in the courses. Either case is to be deplored
since the best interests of the students are not
being served. Some general indication and
agreement of the type and difficultl of the work
to be un'1rtaken at each grade leve should be
of value. ":J

Most progressive school men have been quick to seize upon
and demonstrate the value of industrial arts as a means of
creating real situations which present a felt need to the student
and which, therefore, motivate learning of almost every type.

Arts

18state of Illinois, Board of Vocational Education, Industrial
Grades Seven~ Eight, (1953), p. 89.

in

19state of Illinois, IlliTois Cytricu1wn ,awl Course .Qi~
Guide for Elementary Schools,Circular Series A--No. 32), p~
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HAlIDCRAFTS IN JUNIOR HIGH SCHOOL
Handcrafts is the type of course that can supply experiences
and understandings in a wide variety of areas> designed to be
of value to all who live in a democracy, irrespective of race,
color, creed or occupation.

We must remember that we are

teaching boys and girls first.

In other words, there must be a

stopping point in bringing such subjects as history, English,
social science, and mathematics into the course, however, we
must not neglect them.
The ultimate purpose of education is to help
individuals in their growth and development so
they may live happy, useful, and successful lives.
Insofar as possible, the experiences which contribute to this goal should be included in the school's
educational program.20
It is felt we can only do this effectively if we know
the characteristics of the people we teach.
At the junior high level, approximately 12 to 14, one
of the most important things to the individual is to look
important to his peer group.

During this stage 0£ life, the

student is going through puberty.

Puberty may take place

slightly before and including grades 7, 8, and 9, or a
little later.

~

While these changes are taking place the child

20state of Illinois, Board of Vocational Education, Industrial

in Grades Seven and Eight, (1953), P• 14.
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often becomes unpredictable.

It is at this time in the child's

life that he needs careful direction and diversified experiences.
It is not difficult to interest junior high pupils in
manipulative activity.
curious.

The reason being that they are inherently

Anything that happens to be new and mysterious interests

them, although the interest in a subject may be relatively short.
Again it is the job of the instructor to provide new experiences
frequently.

This type of situation or teaching is referred to

as multiple activities.

Hence, we offer an exploratory course

in Industrial Arts at this level to go along with other offerings.

Industrial arts has important contributions to
make in the realm of self-expression, aesthetic
appreciations, and the formation of desirable traits,
habits and attitudes; these in addition to particular
information, consumer knowledge, and manipulative
and intellectual skills inherent in the subject.21
Girls should be encouraged to take Industrial Arts at
this time.

The handcrafts program and what it offers is

important and interesting to them also.

For example, they

have the opportunity to learn what a tack hammer is and how
to use it.

It is the opinion of learned men in the field that

such areas as freehand sketching, model-building, toy-making,
leatherwork, plastics, basketry, weaving, carving, woodcrafts,
metalcraft, ceramics, jewelry making, and Keene cement should be
offered on the junior high level so that the girls can also
participate.

21Ibid., P• 15.
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The development of handcrafts from the origin to the
Renaissance was a slow process because there was no motivation
outside of simply being forced at times to learn some hand
skills to survive.
The Renaissance period brought in the new concept or
revival of classical learning.
that inventing reappeared.
methods considerably.
by

This affected industry in

New ideas for education aided teaching

Investigations again were taking place

educators, and they came up with some answers to problems

that we still use and believe today.

Eva Rodhe said that

if practical work was good for older children, it certainly
must be good for elementary and kindergarten children.
Educators finally came to the conclusion that there
could be development of the mind by working with the hands.
It was a long time before the academic people agreed with this
point of view.

However, it was soon realized that a handcraft

activities program provided a better way to teach some phases
of learning, particulary that of industry.

Pestalozzi helped

further this cause, and said that a child may learn by doing
more easily than purely by thought.
We can help develop the mind by the indirect method.

That

is, we can motivate the student by executing new experiences
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and helping him find success in manual processes--and at the
same time his vocabulary and knowledge will be broadening.
Industrial Arts lends itself to the task of giving the
student an over-all basic knowledge of industry and its
materials and tool processes.

Industrial Arts touches so

many fields that we must know where to stop.

We must not

attempt to teach everything, or we will wind up teaching in
a too diluted fashion.

It offers the junior high student much

in the way of fulfilling interests and experiences during his
puberty stage of life.
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